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I'll look forward to seeing your book, Donna.
Irv
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I worry about having constructions of performance-levels,
reading-levels, or what-have-you-levels (including
expectation-levels) driving how we act as educators.
There's a big difference between working with the students
you find in your class and working with the ghosts you
expected to find.
Irv
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Dear David,
 
Just read the message you sent Marlene Hess.  You seem pretty
depressed for a high level administrator.  I am only a lowly faculty member
who has served one year as the Director of Assessment for this 10
campus system.  I am pretty upbeat right now about where our
assessment plan is going.
 
What you proposed at your previous institution sounds exciting.  Could
you send me some materials or give me a contact person?  Thanks,
 
Earl Rollins
Director of Assessment
Davenport College, 451 E. Fulton, Grand Rapids, MI 49503
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>
> 1.  As a *writing* teacher, I'm less interested in a style-book's relation
> to an ideology fairly abstractly conceived (e.g., pragmatism, conservatism,
> etc.) as I am in the stylistic options it valorizes and those it tends to
> shut down.  So when I've used STYLE in advanced writing classes, I've
> usually asked students (1) to write a brief piece as much in Williams'
> preferred style as they can (and to then reflect on how they did so), and
> then (2) to write a piece in an *alternate* style (and to reflect on how
> they did so).  For this second option, I *don't* mean that I ask students
> to write in the sort of nominalized officalese that Williams correctly
> disdains, but that they try to identify and practice a *third* prose style
> that STYLE does not discuss.  That is to say, I'm much more interested in
> documenting the  effects of a style than in tracing its lineages.
 
> Joe Harris
> Pitt
>
 
Joe,
 
I really enjoyed reading about how you teach Joe W.'s book.  I, too, am
interested in what Joe's book opens up as well as shuts down.
 
However, I do think that ideology is more important within this equation
than you seem to suggest.  For instance, when I compare William's "plain
style" with Nietzsche's "grand style," I find that while one favors a
fairly straightforward prose style with concrete agents and actions, the
other favors a highly eliptical style favoring ornamentation.  Yet, that
is not all; I also find radically different philosophies and ideologies at
work.  Joe favors an almost "democratic" (do I dare say it) prose style
that can reach the greatest number of people.  Nietzsche, on the other
hand, favors an elitist (as many including Nietzsche himself have noted)
style that is meant to reach a very few.
 
The upshot of this comparison is that I not only begin to identify the
differences in two major prose styles along with the ideologies that may
or may not inform them, but that I also begin to identify the ideology
behind my own choices, why I make them, or why they may have been made for
me (e.g. in the case of my diss., my director would kill me if I turned in
a chapter on Writing Across the Curriculum in aphorisms:-)).  In truth, I
am partial to both in different situations.
 
Anyway, I am enjoying this conversation, especially as it relates to how
people teach William's *Style* along with alternative styles.
 
 
todd harper
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On Wed, 29 Apr 1998, Vincent Casaregola wrote:
 
> a level of rule-governance and closure.  In short, complex quantitative
> operations are simple for the machine, but simple discursive operations,
> that a child can complete, will defeat the machine.  I would argue that it
> has to do with the layered complexity of discourse processes.
 
A read an abstract of a linguistic study that may speak to this claim.
Because I haven't read the study itself, I'll simply point you to it at:
 
http://xxx.lanl.gov/abs/cmp-lg/9712010
 
The study is by Joseph P.Zbilut  <jzbilut@rush.edu> and it is titled:
 
"Orthographic Structuring of Human Speech and Texts: Linguistic
Application of Recurrence Quanitification Analysis"
 
I'll admit that it's a little frightening, but intriguing at the same time.
 
Bonnie Lenore Kyburz, Lecturer                  602-965-7756
Course coordinator, Advanced Comp               kyburz@asu.edu
Department of English                           http://www.public.asu.
Arizona State University                        edu/~ctdiss/lenore.html
Tempe  AZ  85287
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I've not read Schriver's well-received text, but on the subject
of visual rhetoric, in general, I have some thoughts; I wonder if anyone
would like to comment?  I'd like to hear from experienced WPA's on the
matter.
 
I recently attended a workshop in which a CMC teacher explained
the importance of visual rhetoric.  There's no doubt about the power of
visual images in our culture, academic or otherwise.  But I worry about
what will be taught, what will be censored, what will be lost.
 
IMO, part of the value of web publishing in our FYC
classrooms derives from the sort of punk nature of "publishing" in such a
forum.  I think that students respond often to this
aspect of the WWW as well--think of the sites they like to visit, and I
don't intend to disparage my students, but they *do* enjoy the
Beavis-and-Butthead-type pages and perhaps this pleasure encourages them
to interact, possibly to engage in writing activities (visual or
otherwise) more and more frequently.  Maybe this is positive (I think
so), yet it is certainly difficult at times, competing for their
attentions, etc.
 
I like the way one can cut and paste--like a ransom note--text and
play with it in the WWW.  Students have said, many of them and
frequently, that they enjoy web publishing for many of the same reasons;
it's sort of experimental, yet it's valid (so writing as a process
somehow seems more "real" to them, which is my insight, not theirs).  I'd
hate to destroy this punk sensibility by enforcing some sort of
standardized version of "what looks good," especially to my students, for
whom the visual is perhaps far more important than it is for myself (in
terms of texts and more).
 
 
Bonnie Lenore Kyburz, Lecturer                  602-965-7756
Course coordinator, Advanced Comp               kyburz@asu.edu
Department of English                           http://www.public.asu.
Arizona State University                        edu/~ctdiss/lenore.html
Tempe  AZ  85287
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>At  3:37 PM 4/30/98 -0400, Greg Colomb wrote:
>
>>The pragmatist stance applies in exactly the same way to any number of
>>other aspects of texts. You will see it reflected in exactly the same way
>>in our work on text structure, problem formulation (which we might call
>>transaction structure), argument, and other aspects of texts (see the two
>>additional chapters in the Chicago edition of _Style_ and _ Craft of
>>Research_).
>
>I have always understood the Chicago School to be fundamentally pragmatic.
>Hence their turn to Aristotle, to pragmatic (i.e., reader-oriented)
>criticism--to rhetoric.  I guess it's pretty obvious to think of Williams
>as a second or third generation Chicago School person, but this pragmatism
>emphasis clinches it for me.
 
 
When I came to Chicago 33 years ago this coming September (I thought it
would be a good address to leave--I was right; I'll be leaving in a year.),
every assistant professor in the humanities was put onto a staff to teach
first year humanities.  That staff consisted of people like Wayne Booth,
Richard McKeon, Elder Olson, etc. etc. etc.  It was an amazing experience.
One day Richard McKeon came in to brief us on _Matter and Motion_ by (damn,
who wrote it?). Why we were teaching that in a first year humanities course
is a long story.  Anyway, he came in and said rather than just talk about
it, he would teach it.  And he asked, "Well, now, tell me what this first
sentence means."  I looked around the room and everyone was terrified.
Wayne Booth was looking down at his notes, and slowingly sliding down in
his chair, hoping he wouldn't be called on.  It was a good experience.  We
all got indoctrinated in a way that I don't regret at all.
 
Joe Williams
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Vince,
 
I take your point about the tacit complexities of teaching matters of style
and structure. Managing either of those matters involves infinitely more
skill and understanding than any book can teach.  But I think I had in mind
something less demanding, in two ways and that students seem to resist.
First is soemthing I didn't mention in earlier posts:  the matter of
vocabulary.  On more than a few instances, I have had reports of students
objecting to having to learn new words like metadiscourse, nominalization,
summative modifier, and so on.  I cannot imagine them saying the same thing
in a physics or biology course.  The second I think has to do with
attending to a series of steps that require rather little judgment.  In the
Little Red Schoolhouse program, we've tried to represent editing and
revision as an expert system that can be applied without much hard thinking
(it is not the version of expert system that replicates expert processes,
but the other kind, the one that reaches expert outcomes).  One of the
things we ask students to do, for example, is relatively straightforward
but requires a lower level of attention than a lab procedure:
 
Find the "point" of your paper, usually in the last two sentences of your
introduction, and if not there, in your conclusion.
 
Pick out key words in that sentence that did not appear in the assignment,
that you would count as what you've brought to the paper, the key concepts
that the rest of the paper develops.
 
Now find those same words or words very  related to them through the rest
of your paper.
 
If you  do not find them, or if you find them but not in the first
paragraph or two after the introduction, you must shoehorn them into the
body, particularly in the first two paragraphs after the introduction.
 
If you cannot find key words in your introduction of conclusion that you
would take to be your own, then look through the body of the paper for
those words, words that a reader could not predict by knowing the
assignment.
 
Once you find them, shoehorn them into your introduction and conclusion,
and in particular, recast your point using those words.
 
Now write a two part title, using those words.
 
Now that is about as simple minded a process as I can imagine, a whole lot
less difficult that most lab experiments.  It's intended to get students to
notice that the body of their paper has little or nothing to do with their
claims.  It can lead to mindless revision, but in willing students, it
forces them to see how introductions and conclusions frame bodies
conceptually.
 
I have seen a lot of students not take any of those steps not because they
can't but because they won't.  If our graduate student lectors sit down
next to them and just keep prompting (not leading) them through the
process, they can do it just fine. But left on their own, they won't take
the trouble (that's a big overgeneralization; a lot do). It's that level of
willing attentiveness that I find oddly lacking in many -- not all-
students, where writing is concened.
 
Joe Williams
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Everything in it's season, Bonnie. The punk playfullness that endears the web
to students is great way to develop skills that in our later and more cynical
days we can use with cold calculation and intentionality. "GIFs that spin"
means different things at different times.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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does anyone know the date?
We're deciding on a date for the Pedagogy of the Oppressed
Conference--we think in New York--next year.
irv
 
--
Irvin Peckham
Interim Chair
Dept. of English
Univ. of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/peckham.html
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Joe,
Your anecdote calls up a lot of memories.  I know what it felt like to be a
student trying to answer such questions (from Olson and others), so I'd like to
hear the rest of the anecdote--if you remember.  Who ventured an answer, what
was it, and how was it received? It's nice to get the faculty perspective, I
think.
Bob Schwegler
College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
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>Joe,
>Your anecdote calls up a lot of memories.  I know what it felt like to be a
>student trying to answer such questions (from Olson and others), so I'd like to
>hear the rest of the anecdote--if you remember.  Who ventured an answer, what
>was it, and how was it received? It's nice to get the faculty perspective, I
>think.
>Bob Schwegler
>College Writing Program
>University of Rhode Island
>RSCHWEG@URIACC.URI.EDU
 
Well, when no one answered, McKeon called on one young instructor who had
been a PhD student of his.  In fact his name has just popped up in my mind.
 (Where are memories when you are not having them?)  I can clearly remember
his face turning red and sweaty (this,recall, was my first meeting of this
staff in my first week as an asst. prof., so I had no idea what was going
on--I thought there would be this amiable exchange among colleagues.  I
couldn't understand why everyone was staring down at their desks and this
guy seemed terrified)  They guy stammered out something, and McKeon said--I
quite clearly remember--"Oh come on, XX, you can do better than that."
Years later, I understood _Zen and the Art of Motorcycle Maintenance_  as a
result of that exchange.  McKeon was brutal.  In any event, the "class"
turned into what one would expect:  He lectured and I sat there stunned and
terrified. And I did not understand a word he said.  In fact, I almost
never understood anything he said.  Fortunately, the staff discussions
became a lot more humane thereafter.
 
Joe Williams
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On Fri, 1 May 1998, Irvin Peckham wrote:
 
> I worry about having constructions of performance-levels,
> reading-levels, or what-have-you-levels (including
> expectation-levels) driving how we act as educators.
> There's a big difference between working with the students
> you find in your class and working with the ghosts you
> expected to find.
> Irv
>
Precisely.  Thank you Irv for placing the emphasis where it should be
placed.
 
Susan Taylor, UNLV
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Thanks for your thanks, Susan.
I have noticed over the cyberwaves that you I and think
alike on A LOT of issues.
Let's meet each other at one of these conferences.
Irv
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Joe:
Your assignment on finding key words was cool.
I will think about that.
It's when you say:
"It's that level of willing attentiveness that I find oddly
lacking in many -- not all-students, where writing is
concened" that is wildly interesting.  What is your take on
that?  Why is it oddly lacking?
Irv
[a fan from way back]
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Thanks to everyone for posting suggestions about Action research!  I'm
sorry I haven't replied sooner, but I've had some computer difficulties.
 
Marguerite
 
Marguerite Helmers
 
Director of Composition
Department of English
University of Wisconsin Oshkosh
800 Algoma Boulevard
Oshkosh, Wisconsin  54901
(920) 424-7282
 
 
helmers@uwosh.edu
http://www.uwosh.edu/faculty_staff/helmers
Rhetoric, culture, and travel home page
http://www.uwosh.edu/faculty_staff/helmers/354.html
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Colleagues,
 
I know that this topic has come up in various ways on this list, but it
seems to be an area in flux so I'm wondering what's happening now.  We're
(still) in the throes of trying to develop a freestanding Interdisciplinary
Writing Program that is separate from the English Department, though allied
with it.
 
We're at a point where we could really benefit from hearing what models
exist out there for establishing tenure lines to such a program.  Here are
our questions:
*  What existing writing programs, separate from English, have their own
tenure track lines?
*  What can you tell us about securing them?
*  How does the tenure review process work?
* Have any of you managed to design innovative tenure track positions that
you would be willing to tell us about?
 
I'd appreciate any information anyone can provide, outside the list--if you
prefer.   We're stuck.  Thanks so much.
 
Carmen Werder
Western Washington University
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Edward A Kearns wrote:
 
>It appears to me that many of us favor specialized rubrics and highly
>specified assignments -- and eschew efforts to establish broader
>"standards" for judging writing.  (I may be wrong, but that's the
>impression I'm getting.)
 
Ed, so far it's been quite an effort just getting a general statement of
outcomes, much less standards.  But many of us in the Outcomes group hope
that the profession can follow an outcomes effort with a much more ambitious
one where we look at how students progress through the standards as they
"fan" through higher levels (to steal a metaphor Susanmarie Harrington
brought from somewhere at IUPUI).  That is, it's plain that composing and
writing abilities do not just get better along a line; they expand into
larger abilities, often through transformative leaps (geez, I guess I should
cite Haswell again; what a suck-up I've become).
 
>However, if we adopt such a bias, then we must forego discussion of
>writing "ability" -- i.e., of students' ability to shift among purposes,
>audiences, contexts, topics -- and, presumably, of our ability to improve
>theirs.  Isn't it necessary to have some kind of cross-disciplinary,
>cross-assignment standards defining good, mediocre, and poor writing if we
>hope to improve students' writing?  If we claim to chart "basic" and
>"advanced" levels?
 
I've been trying to do both: to have general statements of over-all
abilities set out as a description of a successful _writer_, but then more
specific ones (in similar categories) for success in a particular _writing_.
Then I combine that with a tactic of assigning, teaching, and responding in
ways that emphasize a limited range of factors at any one time in the
context of over-all success.  It seems promising, though I'm waiting for
reports from students as they move beyond FY comp.
 
Of course, I recall a "new abolitionist" panel where a citation was given to
evidence that nothing we do in comp classes actually transfers.  I'd love to
find that source and examine it, but I didn't think to take it down at the time.
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@acad.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Thought this news might be interesting to you all . . .
 
The Department of Rhetoric and Writing was named "The Department of
Excellence" by the University of Arkansas at Little Rock.  This award,
selected by a national panel of judges (Chancellor of Purdue, Chancellor of
U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
increase of $35,000.00 and an annual $2,000.00 budget increase.
 
We are extremely proud of this honor, and I think this shows just how far
the discipline of rhetoric and composition has come!
 
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Congrats to a fine -- and well-deserving -- program!  Celebrate!
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU>
Subject:      Re: Williams' _Style_ & 1st-yr students
 
>Joe:
>Your assignment on finding key words was cool.
>I will think about that.
>It's when you say:
>"It's that level of willing attentiveness that I find oddly
>lacking in many -- not all-students, where writing is
>concened" that is wildly interesting.  What is your take on
>that?  Why is it oddly lacking?
>Irv
>[a fan from way back]
 
Irv, you would think that with the premium students put on grades, they
would be eager to do whatever you tell them.  If I had a nickle etc. etc.
etc. I've been asked "what do you want," then etc. etc. etc.  When I say,
"I'd like you to do these three things," they seem not unwilling perhaps,
but conceptually unable to respond.  It's a kind of revision block or
reading block or doing block of some kind that I can feel sometimes when
I'm doing my own work:  I love rewriting; I do it obsessively, but there
are times when I just want to get it out the door.  Students I don't think
have a problem with following directions in labs, though, at least as far
as I have been able to gather, or doing math problems.  It may be that
that's because they don't have to think and do at the same time.  Maybe
it's the inability to split off thinking about substance at the same time
they work through in some algorithmic way a revision task.  They can't
separate re-reading from a routinized behavior.
 
Joe Williams
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Vander Lei <BVLEI@LIMERICK.CALVIN.EDU>
Organization: Calvin College
Subject:      FYE attentiveness
 
Here's Irv quoting Joe:
 
"It's that level of willing attentiveness that I find oddly
>lacking in many -- not all-students, where writing is
>concened" that is wildly interesting.  What is your take on
>that?  Why is it oddly lacking?
>Irv
>[a fan from way back]
 
I'm wondering the same question, Irv.  On Saturday, our school hosted
the "Young Author's Conference" attended by 1,400 (yes, 1,400) kids
grades 1-6.  They came clutching the books they had written and
illustrated.  They were eager to listen to published kid-lit authors
talk about the writing craft and to share their books with all who would
read them. Their enthusiasm and their pride in their writing was
palpable.  And I wondered why some of my students take such little pride
in their academic writing.  Why they are so willingly INattentive to
their writing for freshman composition?  What happened between then and
now?
 
 
 
Elizabeth Vander Lei
Deparment of English
Calvin College
3201 Burton St SE
Grand Rapids, MI 49546
616.957.6434
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: Award Annoucement
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Congratulations Julia--I believe most comp/rhet depts&teachers are
undervalued by our institutions so I know how hard and well you worked to
gain your recognition.  Hat's off! Will Hochman
 
On Sun, 3 May 1998, Julia K. Ferganchick-Neufang wrote:
 
> Thought this news might be interesting to you all . . .
>
> The Department of Rhetoric and Writing was named "The Department of
> Excellence" by the University of Arkansas at Little Rock.  This award,
> selected by a national panel of judges (Chancellor of Purdue, Chancellor of
> U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
> increase of $35,000.00 and an annual $2,000.00 budget increase.
>
> We are extremely proud of this honor, and I think this shows just how far
> the discipline of rhetoric and composition has come!
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
>
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From:         "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
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I'm undeserving of this praise, which belongs to long- and out-standing
group of faculty in our department, most especially our department chair,
Rich Raymond and our colleague Barry Maid!
 
At 12:04 PM 5/3/98 -0600, you wrote:
>Congratulations Julia--I believe most comp/rhet depts&teachers are
>undervalued by our institutions so I know how hard and well you worked to
>gain your recognition.  Hat's off! Will Hochman
>
>On Sun, 3 May 1998, Julia K. Ferganchick-Neufang wrote:
>
>> Thought this news might be interesting to you all . . .
>>
>> The Department of Rhetoric and Writing was named "The Department of
>> Excellence" by the University of Arkansas at Little Rock.  This award,
>> selected by a national panel of judges (Chancellor of Purdue, Chancellor of
>> U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
>> increase of $35,000.00 and an annual $2,000.00 budget increase.
>>
>> We are extremely proud of this honor, and I think this shows just how far
>> the discipline of rhetoric and composition has come!
>>
>> Julia
>> ******************************
>> Julia Ferganchick-Neufang
>> Department of Rhetoric and Writing
>> University of Arkansas at Little Rock
>> 2801 S. University Ave.
>> Little Rock, AR  72204
>> (501)569-3316
>> Fax: (501) 569-8279
>> jfneufang@ualr.edu
>>
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      excellence
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This is my cue to remind everyone about the online discussion of Bill
Readings' _The University in Ruins_ starting May 15 at
 
  http://www.ncte.org/HyperNews/get/forums/readings.html
 
No doubt in my mind that UArk's Rhetoric and Composition program is the
tops & deserves every honor (and every $) that comes its way (congrats,
Julia & Barry & Co.!). But the term used for the award, "Excellence," has
more complex implications than it once did--not only for UA's program and
for composition studies but for the university as an institution.
 
Reading spends a good bit of time analysing the term and what it suggests
about the university's relationship with the culture & economy, how it's
role is shifting from production of national cultural subjects to service
of transnational corporate bureaucracy.
 
His take on 'excellence' is decidedly negative, but that, seems to me, is
a debatable stance and one we might wrassle with a bit.
 
--Eric Crump
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Hi, Elizabeth.
I'm not so sure it's between then & now (although I have
been at those y.a. conferences [in San Jose], and they are
truly inspiring).  It's more the situation of firstyear
writing and the reality (or illusion) of academic writing.
The interesting thing is that the willingness to write with
full attentiveness is not confined to students writing
poetry or fiction or other forms of personal (if I can call
it that) writing.  I find the same full attentiveness in my
tech writing classes.  Of course joe and greg c. have found
this from a long time back.  I am constantly impressed with
how well my students in my tech writing classes write and
their full awareness of the rhetoric of writing.  I used to
think that if I could only transfer the enthusiasm forthe
personal and fictional based writing to the tasks in
firstyear writing, I would have achieved a minor miracle.
Now I find that if I could transfer the tech writing
enthusiasm . . .
 
So to my mind, the key question is what's common to these
two seemingly opposite genre sets.  And the answer doesn't
really seem that hard to discover.
 
[glad to see you're in Calvin]
Irv
 
Elizabeth Vander Lei wrote:
>
> Here's Irv quoting Joe:
>
> "It's that level of willing attentiveness that I find oddly
> >lacking in many -- not all-students, where writing is
> >concened" that is wildly interesting.  What is your take on
> >that?  Why is it oddly lacking?
> >Irv
> >[a fan from way back]
>
> I'm wondering the same question, Irv.  On Saturday, our school hosted
> the "Young Author's Conference" attended by 1,400 (yes, 1,400) kids
> grades 1-6.  They came clutching the books they had written and
> illustrated.  They were eager to listen to published kid-lit authors
> talk about the writing craft and to share their books with all who would
> read them. Their enthusiasm and their pride in their writing was
> palpable.  And I wondered why some of my students take such little pride
> in their academic writing.  Why they are so willingly INattentive to
> their writing for freshman composition?  What happened between then and
> now?
>
> Elizabeth Vander Lei
> Deparment of English
> Calvin College
> 3201 Burton St SE
> Grand Rapids, MI 49546
> 616.957.6434
 
--
Irvin Peckham
Interim Chair
University of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/peckham.html
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Or, perhaps, would it be because they lack the psycho-linguistic
self-monitor they need?  A key concept could be missing from their
"Operation."
 
William A. Pedersen, University of Arizona
 
On Sun, 3 May 1998, Joe Williams wrote:
 
> >Joe:
> >Your assignment on finding key words was cool.
> >I will think about that.
> >It's when you say:
> >"It's that level of willing attentiveness that I find oddly
> >lacking in many -- not all-students, where writing is
> >concened" that is wildly interesting.  What is your take on
> >that?  Why is it oddly lacking?
> >Irv
> >[a fan from way back]
>
> Irv, you would think that with the premium students put on grades, they
> would be eager to do whatever you tell them.  If I had a nickle etc. etc.
> etc. I've been asked "what do you want," then etc. etc. etc.  When I say,
> "I'd like you to do these three things," they seem not unwilling perhaps,
> but conceptually unable to respond.  It's a kind of revision block or
> reading block or doing block of some kind that I can feel sometimes when
> I'm doing my own work:  I love rewriting; I do it obsessively, but there
> are times when I just want to get it out the door.  Students I don't think
> have a problem with following directions in labs, though, at least as far
> as I have been able to gather, or doing math problems.  It may be that
> that's because they don't have to think and do at the same time.  Maybe
> it's the inability to split off thinking about substance at the same time
> they work through in some algorithmic way a revision task.  They can't
> separate re-reading from a routinized behavior.
>
> Joe Williams
>
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Julia,
 
Congratulations to you, Rich, and Barry.  Given the politics that went
into the separation from English--and the ongoing struggle we all have for
funding our teaching and scholarship--this is a terrific achievement.
 
I'd love to know the story behind the story:  how your dept. was
nominated, who gives the award, how UALR faculty and administrators have
responded (including the English dept), etc.  Even without this
background, however, your news makes my day.  It is great to see this kind
of recognition accorded a dept. that focuses exclusively on rhetoric and
writing.
 
 
On Sun, 3 May 1998, Julia K. Ferganchick-Neufang wrote:
 
> Thought this news might be interesting to you all . . .
>
> The Department of Rhetoric and Writing was named "The Department of
> Excellence" by the University of Arkansas at Little Rock.  This award,
> selected by a national panel of judges (Chancellor of Purdue, Chancellor of
> U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
> increase of $35,000.00 and an annual $2,000.00 budget increase.
>
> We are extremely proud of this honor, and I think this shows just how far
> the discipline of rhetoric and composition has come!
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
>
 
Charles I. Schuster, Director
THE EDISON INITIATIVE
  Freshman Scholars
  Peer Mentoring
  Writing Across the Curriculum
College of Letters and Science
U. Wisconsin-Milwaukee   Milwaukee, WI  53201
Phone:  414-229-5293; 229-6041
<http://www.uwm.edu/People/cis>
 
Editor, CrossCurrents, Heinemann-Boynton/Cook
Consulting English Editor, Addison Wesley Longman
 
"Nothing is absolutely dead:  every meaning will have its homecoming
festival."
                        --M. M. Bakhtin
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Like Chuck,
I'm interested in the whole behind-the-scenes story.  Is one
of you going to write this up for WPA?  I would love to see
the article.
And a deeply-felt congratulations.
Irv
 
Julia K. Ferganchick-Neufang wrote:
>
> Thought this news might be interesting to you all . . .
>
> The Department of Rhetoric and Writing was named "The Department of
> Excellence" by the University of Arkansas at Little Rock.  This award,
> selected by a national panel of judges (Chancellor of Purdue, Chancellor of
> U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
> increase of $35,000.00 and an annual $2,000.00 budget increase.
>
> We are extremely proud of this honor, and I think this shows just how far
> the discipline of rhetoric and composition has come!
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
 
--
Irvin Peckham
Interim Chair
University of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/peckham.html
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Way to go, Julia, Barry, and the team!  We all gain from such recognition
so thanks for letting us know about it.  -- Ed White
 
On Sun, 3 May 1998, Julia K. Ferganchick-Neufang wrote:
 
> Thought this news might be interesting to you all . . .
>
> The Department of Rhetoric and Writing was named "The Department of
> Excellence" by the University of Arkansas at Little Rock.  This award,
> selected by a national panel of judges (Chancellor of Purdue, Chancellor of
> U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
> increase of $35,000.00 and an annual $2,000.00 budget increase.
>
> We are extremely proud of this honor, and I think this shows just how far
> the discipline of rhetoric and composition has come!
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
>
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     It appears that there are many well-worn copies of
     Style out there! If anyone would like a new copy of the
     text, or if you haven't received the fifth edition,
     please Email me [rebecca.gilpin@awl.com] with your
     name, school and address and I will be happy to send
     you a copy. Longman will be undertaking the revision of
     Style within the next nine months and if anyone would
     like to review the manuscript, please let me know.
 
                                                -RG
     Longman Website: [http://longman.awl.com/englishpages/]
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Julia, Barry and all--GREAT WORK!
 
And we knew you when . . .
 
Greg
---------------------------------------------------
Greg Glau
 
Coordinator of Basic Writing Programs in Composition
Department of English
Arizona State University
Tempe, AZ 85287-0302
 
e-mail: gglau@asu.edu
Office: (602) 965-3898
FAX: (602) 965-345
http://www.public.asu.edu/~gglau/
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I'm writing on behalf of Nancy Howard, a faculty member in the School of
Textiles and Materials Technology at Philadelphia College of Textiles and
Science.  She says:
 
        I'd be interested in knowing:
        (1) what kind of writing intensive courses have been offered (or are
        being planned for) in the "distance learning" format, and
        (2) what kind of software has been used so that feedback on students'
        drafts or assignments can be given to the student in a timely manner,
        and,
        (3) anything else a neophyte doesn't know to ask about.
 
 
Thanks for your help.
 
Deb Rossen-Knill
Writing Program Director
Philadelphia College of Textiles and Science
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>I was skimming my email last week and came across a quote at the bottom of
>someone's email signature.  It has stuck, imperfectly unfortunately, in my
>mind and I can't find the email that it was part of again.  Could someone
>provide the missing words for me?
>
>Work like you  . . . . .; love like you've never been hurt, and dance like
>no one's watching.
>
>Irene Ward, Director, Expository Writing
>Department of English
>Kansas State University
>Manhattan, KS  66506
>785.532.2171
>
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Organization: St. Charles County Community Colleg
Subject:      Writing Across the Curriculum
 
I am advancing a proposal to the admin. and faculty at my school for
starting a WAC program with Writing Intensive courses.  If any of you
have such a program, I would be interested in any and all info inre
to the following:
 
-handbooks for teachers and/or students
-compensation/release time for administrator of the program and for
 faculty teaching WI courses
-any info on how the program is run on a daily basis...what does the
 administrator of the program do and if there is an advisory board,
 what are its functions
 
Thanks
 
Lawrence Checkett
Assistant Prof
Eng Dept
St.Charles County Community College
4601 Mid Rivers Mall Drive
St. Peters, MO  63376-0092
 
lcheckett@chuck.stchas.edu
fax: 3149228386
phone: 314-922-8000 x.4296
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Bravo, Rebecca. Anyone who hasn't yet seen this text should. For me,
there's a paradox with books like Style-- a half dozen or so books
found on the shelves of most people in our profession-- well worn
from personal use and from "borrowing" tidbits to pass along to
students or colleagues.  Like others of those half-dozen texts,,
(which includes books like Rhetoric: Discovery and Change, Gibson's
Seeing and Writing, Coles/Vopat's What Makes Writing Good), Style
is one of the most influential books that everyone owns one
copy of. Actually, I'm sure that it probably does well, but no doubt
its influence far outstrips its sales.
 
As for the ideological/pragmatism discussion, for me it's related to
the contradictions and paradox we face as teachers of writing and
reading. We can agree (and do when we teaching "Theory" courses) that
the logocentrism/phalocentrism of a dominant ideology requires
constant critque and resistance.  Until we design our writing
assignments in FY composition.  One of the better formulations of
this paradox came from Nina Schwartz (in Reclaiming Pedagogy):
"Problems arise when we direct our students to read (and
'think critically,'I would add) complicatedly but to write clearly."
 
Various pedagogies try to navigate this paradox, laregly through
"process': "Okay, read and think complicatedly, until you get
to that last draft--then be clear."  Or we contract out the "unclear
thinking" to something called "informal" or "exploratory" writing.
In the end, I suppose a central issue remains the same-- what are
the primary purposes of a FY writing course, and what do we do when
those purposes are (or appear to be) at odds with one another.
As several folks have already suggested, just because we can use the
term "clear" in a clear sentence, doesn't mean the issues are simple.
 
Richard Jenseth
St. Lawrence University
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I'd love to have a copy, Rebecca.  My is indeed well worn.
Bill
 
>     It appears that there are many well-worn copies of
>     Style out there! If anyone would like a new copy of the
>     text, or if you haven't received the fifth edition,
>     please Email me [rebecca.gilpin@awl.com] with your
>     name, school and address and I will be happy to send
>     you a copy. Longman will be undertaking the revision of
>     Style within the next nine months and if anyone would
>     like to review the manuscript, please let me know.
>
>                                                -RG
>     Longman Website: [http://longman.awl.com/englishpages/]
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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From:         Christine Hult <FAHULT@WPO.HASS.USU.EDU>
Subject:      Help! Page Reference Needed
Mime-Version: 1.0
Content-Type: text/plain
 
Fellow WPA'ers,
I need the page numbers for a chapter from the Gebhardts' new Erlbaum book.
Unfortunately, it's not yet indexed by MLA.  If anyone has a copy and could
respond  to this post with the relevant page numbers, I'd be very
appreciative.  I always remind my students to write down page numbers for
sources they are using, but, of course, I don't always heed my own advice :-(
The chapter is called "Mentoring--and (Wo)mentoring--in Composition Studies,"
by Theresa Enos.  The book is ACADEMIC ADVANCEMENT IN COMPOSITION STUDIES by
Barbara and Richard Gebhardt (Erlbaum, 1997.)
 
Thanks in advance!
Christine Hult
=========================================================================
Date:         Mon, 4 May 1998 11:36:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Norgaard Rolf <norgaard@SPOT.COLORADO.EDU>
Subject:      Re: Help! Page Reference Needed
In-Reply-To:  <s54da419.091@wpo.hass.usu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Christine--
 
The essay appears on pp. 137-145.
 
 
Glad to help
 
Cheers,
Rolf
 
 
Dr. Rolf Norgaard
University Writing Program
Campus Box 359
University of Colorado at Boulder
Boulder, CO 80309-0359
 
(303) 492-3605
FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
 
On Mon, 4 May 1998, Christine Hult wrote:
 
> Fellow WPA'ers,
> I need the page numbers for a chapter from the Gebhardts' new Erlbaum book.
> Unfortunately, it's not yet indexed by MLA.  If anyone has a copy and could
> respond  to this post with the relevant page numbers, I'd be very
> appreciative.  I always remind my students to write down page numbers for
> sources they are using, but, of course, I don't always heed my own advice :-(
> The chapter is called "Mentoring--and (Wo)mentoring--in Composition Studies,"
> by Theresa Enos.  The book is ACADEMIC ADVANCEMENT IN COMPOSITION STUDIES by
> Barbara and Richard Gebhardt (Erlbaum, 1997.)
>
> Thanks in advance!
> Christine Hult
>
=========================================================================
Date:         Mon, 4 May 1998 13:43:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Fw: Whose email quote?
X-To:         Irene Ward <iward@KSU.EDU>
In-Reply-To:  <01ef01bd7776$cd19ac60$0ab48281@inteng2.ksu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Irene,
      The words are "Work like you don't need the money."  You have taken
the quote from Keith Rhodes' signature file.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Mon, 4 May 1998, Irene Ward wrote:
>
> I was skimming my email last week and came across a quote at the bottom
> of someone's email signature.  It has stuck, imperfectly unfortunately,
> in my mind and I can't find the email that it was part of again.  Could
> someone provide the missing words for me?
>
> Work like you  . . . . .; love like you've never been hurt, and dance
> like no one's watching.
>
> Irene Ward, Director, Expository Writing
> Department of English
> Kansas State University
> Manhattan, KS  66506
> 785.532.2171
=========================================================================
Date:         Mon, 4 May 1998 13:52:05 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: Help! Page Reference Needed
In-Reply-To:  <s54da419.091@wpo.hass.usu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Christine: pages 137-145.
 
Steve North
=========================================================================
Date:         Mon, 4 May 1998 11:09:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Fw: Whose email quote?
In-Reply-To:  <Pine.GSO.3.96.980504133900.29679D-100000@dgs.dgsys.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Well, it IS a damn neat thing to sign off with. :-)  I love it.
 
William A. Pedersen, University of Arizona
 
On Mon, 4 May 1998, Chet Pryor__Montgomery College-Germantown wrote:
 
> Irene,
>       The words are "Work like you don't need the money."  You have taken
> the quote from Keith Rhodes' signature file.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> --------------------------------------------------------------------------
> > On Mon, 4 May 1998, Irene Ward wrote:
> >
> > I was skimming my email last week and came across a quote at the bottom
> > of someone's email signature.  It has stuck, imperfectly unfortunately,
> > in my mind and I can't find the email that it was part of again.  Could
> > someone provide the missing words for me?
> >
> > Work like you  . . . . .; love like you've never been hurt, and dance
> > like no one's watching.
> >
> > Irene Ward, Director, Expository Writing
> > Department of English
> > Kansas State University
> > Manhattan, KS  66506
> > 785.532.2171
>
=========================================================================
Date:         Mon, 4 May 1998 12:15:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Help! Page Reference Needed
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
Rolf, Thanks!  I knew someone on this list would come through.  Watch for
the article (with all citations complete) in the upcomiong special issue
of WPA, capably edited by Jeanne Gunner.  Christine
=========================================================================
Date:         Mon, 4 May 1998 15:08:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Mortensen <pmorten@POP.UKY.EDU>
Subject:      Position Announcement: University of Kentucky
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
POSITION ANNOUNCEMENT
 
University of Kentucky (Lexington, KY)
Associate Director of Writing Program
 
Two-year appointment as a visiting Assistant Professor, beginning August 1,
1998.  Primary responsibility: TA development (training for and supervision
of the teaching of required introductory writing courses and introductory,
writing-intensive literature courses).  The position includes teaching one
course per semester.  Ph.D., experience and training in composition
required; administrative experience a plus.  AA/EEO.  Send letters of
application, vita, and letters of reference by June 8, 1998, to David
Durant, Chair, Department of English, 1203 Patterson Office Tower,
University of Kentucky, Lexington, KY 40506-0027.
 
 
***********************************************************************
Peter Mortensen                                    606/257-6960 (voice)
Department of English                                606/323-1072 (fax)
University of Kentucky                     pmorten@pop.uky.edu (e-mail)
=========================================================================
Date:         Mon, 4 May 1998 15:04:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jay Gordon <jg5b+@ANDREW.CMU.EDU>
Subject:      Re: FYE attentiveness
In-Reply-To:  <9F9669F40CD@limerick.calvin.edu>
 
I wonder if there isn't a pretty simple answer to the question about FYE
lack-of-attentiveness-- by 17-18, students start to ask "What's the
point?"
Although the question is often posed as a rebellious speech act, and
seems kind of pointless in its own way, I think that by not supplying a
good rationale for assignments we invite such questions & must regard
them as reasonable and sincere.  I'm not saying that we need to present
students with an outright argument for the point of every assignment.
In fact, such arguments are doomed to fail, b/c they end up as defenses
or attacks on values.  But certainly there must be ways to construct a
FY writing course that *shows* the point of its assignment.
 
I'm not saying this would be an easy task.  For example, I can't imagine
that students are more attentive to their calculus than to their FYE
work *just* because calculus involves closed-ended solutions to
well-defined problems, or that they are more attentive in a business
management class than in a FYE class *just* because BM seems more
practical, or that they apply their will and intellect more intensively
to organic chemistry than to freshman comp *just* because orgo is an
early steppting-stone to med school and freshman comp is an annoying
hurdle on the way to nowhere in particular.
 
However, I think that if writing is included as one of the practices
through which we might 'foster a culture of inquiry' (to borrow the
Carnegie Report's phrase), we might be better set up to address the
'what's the point' question.  Writing in the Disciplines proponents make
a lot of sense when they talk about integrating writing back into the
main stream of undergraduate work.   But there may be other useful ways
of handling the 'what's the point' question.  I sometimes think that
what's really missing in FYE is something like 'content,' i.e.,
readings.  I'm not suggesting returning to a literary canon -- heaven
forfend!  But-- dammit-- there are so many wonderful texts out there
that it seems kind of bizarre to me at times that FYE programs are so
committed to textbooks.  Nor am I suggesting a return to the
essay-anthology approach.  How about a syllabus of books, articles,
essays, etc.half of which concern 'symbolic action' & half of which
might be really engaging texts about current issues, perhaps paired
meaningfully?  There's nothing too novel about that approach, except
perhaps the emphasis on texts *about* symbolic action.  An FYE course of
this sort would thus foster a culture of inquiry about language &
symbolic action.  And it could do so in the conventional mold of other
classes-- for example, you could require students be responsible for
certain vocabulary (like ethos, logos, pathos) which would be both
memorable and generative for the student.
=========================================================================
Date:         Mon, 4 May 1998 14:29:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Ward <iward@KSU.EDU>
Subject:      Thanks for the email qoute
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
Dear Susan Marie and Others.
 
Thanks for the full reference on that quote. My friends her tell me it's a
song lyric.
 
Irene Ward, Director, Expository Writing
Department of English
Kansas State University
Manhattan, KS  66506
785.532.2171
=========================================================================
Date:         Mon, 4 May 1998 13:39:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Help! Page Reference Needed
In-Reply-To:  <s54da419.091@wpo.hass.usu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Chris, the chapter is pp. 137-145.  And a helpful one it is.  --Ed White
 
On Mon, 4 May 1998, Christine Hult wrote:
 
> Fellow WPA'ers,
> I need the page numbers for a chapter from the Gebhardts' new Erlbaum book.
> Unfortunately, it's not yet indexed by MLA.  If anyone has a copy and could
> respond  to this post with the relevant page numbers, I'd be very
> appreciative.  I always remind my students to write down page numbers for
> sources they are using, but, of course, I don't always heed my own advice :-(
> The chapter is called "Mentoring--and (Wo)mentoring--in Composition Studies,"
> by Theresa Enos.  The book is ACADEMIC ADVANCEMENT IN COMPOSITION STUDIES by
> Barbara and Richard Gebhardt (Erlbaum, 1997.)
>
> Thanks in advance!
> Christine Hult
>
=========================================================================
Date:         Mon, 4 May 1998 15:56:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia Ferganchick-Neufang <jfneufang@ATHENA.UALR.EDU>
Subject:      WAC Bibliography?
In-Reply-To:  <Pine.OSF.3.96.980503200554.26627A-100000@alpha1.csd.uwm.ed u>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Friends:
 
I need to compile an updated WAC bibliography; could any of you who have
pertinent information please forwarded it to my personal address
(jfneufang@ualr.edu)?  I'll send a compliation to the list once I'm finished.
 
Thanks much,
Julia
 
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
=========================================================================
Date:         Mon, 4 May 1998 13:39:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@CC.WWU.EDU>
Subject:      Writing center assistants
In-Reply-To:  <3.0.5.32.19980501173837.007ea100@mail.cc.wwu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hey we should talk abut what we plan to do this firday with writing center
assistants and TAs.  I like the idea of bringing them together-- then what?
 
I'm taking off to get all this work done for tomorrow and my CCCC done
(hopefully)  -- I hope you push for no more meetings after today!  DQ
=========================================================================
Date:         Mon, 4 May 1998 17:42:56 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jay Gordon <jg5b+@ANDREW.CMU.EDU>
Subject:      Re: WAC Bibliography?
In-Reply-To:  <3.0.5.32.19980504155604.007d2830@athena.ualr.edu>
 
TITLE:  Writing across the curriculum : an annotated bibliography /
compiled by Chris M. Anson, John E. Schwiebert, and Michael
M. Williamson.
 
PUBLISHED:  Westport, CT ; London : Greenwood Press, 1993.
 
 
You might also want to get in touch with Christina Murphy.  I don't have
her e-mail address, but she helped edit the _Landmark_ series volume on
WAC & could be of much help.
 
- Jay
=========================================================================
Date:         Mon, 4 May 1998 15:22:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WAC Bibliography?
In-Reply-To:  <3.0.5.32.19980504155604.007d2830@athena.ualr.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Julia--could you say a little more about who the bib is for and why you are
compiling it?  Are you adding to Chris Anson's work, for example?  Or are
you looking to help faculty in other disciplines find what they need?
 
Thanks, Sue McLeod
 
>Friends:
>
>I need to compile an updated WAC bibliography; could any of you who have
>pertinent information please forwarded it to my personal address
>(jfneufang@ualr.edu)?  I'll send a compliation to the list once I'm finished.
>
>Thanks much,
>Julia
>
>*************************************
>Dr. Julia Ferganchick-Neufang
>Department of Rhetoric and Writing
>University of Arkansas at Little Rock
>2801 S. University Ave.
>Little Rock, AR  72204
>(501)569-3316
>Fax: (501) 569-8279
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Mon, 4 May 1998 17:34:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia Ferganchick-Neufang <jfneufang@ATHENA.UALR.EDU>
Subject:      Re: WAC Bibliography?
In-Reply-To:  <l03010d18b173fe066cfe@[134.121.50.17]>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
I've been asked to participate in a WAC workshop for faculty teaching in
our core curriculum.  The workshop leaders suggested I compile a bib to
hand out to those teachers.
 
thanks, Julia
 
At 03:22 PM 5/4/98 -0800, you wrote:
>Julia--could you say a little more about who the bib is for and why you are
>compiling it?  Are you adding to Chris Anson's work, for example?  Or are
>you looking to help faculty in other disciplines find what they need?
>
>Thanks, Sue McLeod
>
>>Friends:
>>
>>I need to compile an updated WAC bibliography; could any of you who have
>>pertinent information please forwarded it to my personal address
>>(jfneufang@ualr.edu)?  I'll send a compliation to the list once I'm
finished.
>>
>>Thanks much,
>>Julia
>>
>>*************************************
>>Dr. Julia Ferganchick-Neufang
>>Department of Rhetoric and Writing
>>University of Arkansas at Little Rock
>>2801 S. University Ave.
>>Little Rock, AR  72204
>>(501)569-3316
>>Fax: (501) 569-8279
>
>
>Susan McLeod, Chair
>Department of English
>Washington State University
>Pullman, WA 99164-5020
>(509) 335-2581
>fax: (509) 335-2582
>
*************************************
Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
=========================================================================
Date:         Mon, 4 May 1998 20:58:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Peggy A. O'Neill" <paonei01@HOMER.LOUISVILLE.EDU>
Subject:      Re: Williams' STYLE & 1st-yr students
In-Reply-To:  <"54DCBF40."@AWL.COM>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I am just starting out a career as a professor this summer and would love
a copy of Style--mine is ages old and I never used it for my first year
courses.  Please send it to my home since school is almost over:
 
Peggy O'Neill
1359 S. Third St.
Louisville,KY 40208
 
 
On Mon, 4 May 1998, Rebecca Gilpin wrote:
 
>      It appears that there are many well-worn copies of
>      Style out there! If anyone would like a new copy of the
>      text, or if you haven't received the fifth edition,
>      please Email me [rebecca.gilpin@awl.com] with your
>      name, school and address and I will be happy to send
>      you a copy. Longman will be undertaking the revision of
>      Style within the next nine months and if anyone would
>      like to review the manuscript, please let me know.
>
>                                                 -RG
>      Longman Website: [http://longman.awl.com/englishpages/]
>
=========================================================================
Date:         Mon, 4 May 1998 20:51:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <ipeckham@HOME.COM>
Organization: @Home Network
Subject:      Re: Williams' _Style_ & 1st-yr students
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Well, I was really thinking more in terms of engagement.  In
my tech writing classes (in which all the assignments are
something students will use in their worksites (letter of
application, unsolicited recommendation, instructions, and
so on), they rewrite with full attention.  The same sort of
thing occurs w/ personal expressions that are going to be
publicly distributed.  The comparisons of rhetorical
situations are interesting here: one, full engagement in
getting into text what one means in thought (and feeling);
two, full engagement with readers, effects on readers.  It
seems that writing assingments that have as their purpose to
introduce students how to engage in academic situations or
(god forbid) think more coherently [pot calling the kettle
black], drop in between these two kinds of situations.
Maybe a lot of them think that those kinds of academic
situations (the ongoing conversation of peoplekind) don't
really apply--at least not to their lives, as they see
them.  I confess, at times, i see their point.
 
Irv
 
Joe Williams wrote:
>
> >Joe:
> >Your assignment on finding key words was cool.
> >I will think about that.
> >It's when you say:
> >"It's that level of willing attentiveness that I find oddly
> >lacking in many -- not all-students, where writing is
> >concened" that is wildly interesting.  What is your take on
> >that?  Why is it oddly lacking?
> >Irv
> >[a fan from way back]
>
> Irv, you would think that with the premium students put on grades, they
> would be eager to do whatever you tell them.  If I had a nickle etc. etc.
> etc. I've been asked "what do you want," then etc. etc. etc.  When I say,
> "I'd like you to do these three things," they seem not unwilling perhaps,
> but conceptually unable to respond.  It's a kind of revision block or
> reading block or doing block of some kind that I can feel sometimes when
> I'm doing my own work:  I love rewriting; I do it obsessively, but there
> are times when I just want to get it out the door.  Students I don't think
> have a problem with following directions in labs, though, at least as far
> as I have been able to gather, or doing math problems.  It may be that
> that's because they don't have to think and do at the same time.  Maybe
> it's the inability to split off thinking about substance at the same time
> they work through in some algorithmic way a revision task.  They can't
> separate re-reading from a routinized behavior.
>
> Joe Williams
 
--
Irvin Peckham
Interim Chair
University of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/peckham.html
=========================================================================
Date:         Mon, 4 May 1998 19:09:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "MARIAN G. BARCHILON" <ATMGB@ASUVM.INRE.ASU.EDU>
Subject:      Re: distance learning and WI courses
In-Reply-To:  Message of Mon, 4 May 1998 11:30:53 -0400 from
              <drossen@LINC.CIS.UPENN.EDU>
 
I am currently completing a sabbatical project that involves designing an
online communication course.  If you like, I can send you information about
what I discovered.  There is so much to learn, but you need not feel
overwhelmed by it.  I would be happy to share my work with you once I have
something written.
 
Marian G. Barchilon, Associate Professor
Technical Communication
Arizona State University (East) - "A New University for a New Century"
6001 S. Power Road
CNTR Building
Mesa, AZ 85206
U.S.A.
Voice: (602) 727-1669  Fax: (602) 777-0569
barchilon.asu.edu
 
"The foundation of every state is the education of its youth" - Diogenes
=========================================================================
Date:         Mon, 4 May 1998 22:58:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: WAC Bibliography?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks for the plug, Jay. The bib. contains over a thousand annotated entries.
Julia, here's Christina's email address:  cmurphy2@msuvx2.memphis.edu
 
Chris Anson
 
 
Responding to the message of <UpHXNUq00iWQ09j300@andrew.cmu.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> TITLE:  Writing across the curriculum : an annotated bibliography /
> compiled by Chris M. Anson, John E. Schwiebert, and Michael
> M. Williamson.
>
> PUBLISHED:  Westport, CT ; London : Greenwood Press, 1993.
>
>
> You might also want to get in touch with Christina Murphy.  I don't have
> her e-mail address, but she helped edit the _Landmark_ series volume on
> WAC & could be of much help.
>
> - Jay
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Tue, 5 May 1998 06:51:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WAC Bibliography?
In-Reply-To:  <3.0.5.32.19980504173426.007d2940@athena.ualr.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Julia--two very useful sources:
 
Bean, John _Engaging Ideas: The Professor's Guide to Integrating Writing,
Critical Thinking, and Active Learning in the Classroom_.  San Francisco:
Jossey-Bass, 1996.
 
Thaiss, Christopher.  _The Harcourt Brace Guide to Writing Across the
Curriculum_.  New York: Harcourt, 1998.
 
You can't beat the price on the latter--it's free from your Harcourt book
rep if you ask nicely.
 
Just a thought--I have found that more than a list of books, faculty like
getting an article that gives them some practical suggestions for assigning
and responding to writing.  Two I have used successfully are the early
article by John Bean and one of his colleagues on microthemes (don't have
the reference at hand but it's in the 1982 Jossy-Bass book edited by Bill
Griffin) and Rich Haswell's "Minimal Marking" from _College English_ (1983,
as I recall).
 
Good luck with the workshop!
 
Sue McLeod
 
>I've been asked to participate in a WAC workshop for faculty teaching in
>our core curriculum.  The workshop leaders suggested I compile a bib to
>hand out to those teachers.
>
>thanks, Julia
>
>At 03:22 PM 5/4/98 -0800, you wrote:
>>Julia--could you say a little more about who the bib is for and why you are
>>compiling it?  Are you adding to Chris Anson's work, for example?  Or are
>>you looking to help faculty in other disciplines find what they need?
>>
>>Thanks, Sue McLeod
>>
>>>Friends:
>>>
>>>I need to compile an updated WAC bibliography; could any of you who have
>>>pertinent information please forwarded it to my personal address
>>>(jfneufang@ualr.edu)?  I'll send a compliation to the list once I'm
>finished.
>>>
>>>Thanks much,
>>>Julia
>>>
>>>*************************************
>>>Dr. Julia Ferganchick-Neufang
>>>Department of Rhetoric and Writing
>>>University of Arkansas at Little Rock
>>>2801 S. University Ave.
>>>Little Rock, AR  72204
>>>(501)569-3316
>>>Fax: (501) 569-8279
>>
>>
>>Susan McLeod, Chair
>>Department of English
>>Washington State University
>>Pullman, WA 99164-5020
>>(509) 335-2581
>>fax: (509) 335-2582
>>
>*************************************
>Dr. Julia Ferganchick-Neufang
>Department of Rhetoric and Writing
>University of Arkansas at Little Rock
>2801 S. University Ave.
>Little Rock, AR  72204
>(501)569-3316
>Fax: (501) 569-8279
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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Fellow WPA's--
 
I wonder if anyone out there can help me track down the original source for
the active learning mantra we've all heard:
 
The teacher goes from being the sage on the stage to the guide on the side.
 
Thanks for any guidance you can give me!
 
Sue McLeod
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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-----------------------------------
     *** CCCC Online News ***
-----------------------------------
 
Online Proposals | Plotting & Scheming | Paying More Attention
 
 
***ONLINE PROPOSALS***
 
For the second year, CCCC Online is providing the option of submitting
convention proposals via the web.
 
CFP:     http://www.ncte.org/cccc/99/99cfp.html
Proposal
Form:    http://www.ncte.org/cccc/99/submit99.htm
 
Since this is still considered a pilot project, online proposals are
restricted to those from three clusters: 101--Teaching of Rhetoric and
Writing, 111--Computers and Writing, and 112--Professional and Technical
Writing.
 
The web form is designed to send you a copy of your proposal via email (so
be sure to type email addresses carefully!) and to produce a webpage
version on the fly which you can print for your records if you like. If
anything goes awry during the process, note what went wrong (including any
error messages) and write to webmaster@ncte.org for help. It's OK, too (if
you have the patience) to submit the proposal again (and again and again)
until you're sure it's right. The latest version will be assumed to be the
final & correctest version.
 
As protection against any problems, it might be advisable to compose the
proposal in a word processor so you can save your own copy of the
information, then copy&paste from that document into the web form.
 
Online proposals are time-stamped automatically, and the same deadline
applies to them as to snailmail submissions. They must be marked May 8th
(taking into account the proposer's time zone, of course).
 
If anyone has questions or runs into any problems, please let me know.
Only by wrassling with problems can we make this system stable enough to
open it to everyone & I sure hope we can do so next year.
 
 
***PLOTTING AND SCHEMING***
 
Just a reminder for those who are still in the process of developing ideas
and looking for partners, the Plotting and Scheming forum is still open
for business:
 
  http://www.ncte..org/forums/99cfp/
 
 
***PAYING MORE ATTENTION***
 
Cynthia Selfe's compelling chair's address in Chicago suggests that we
must continue the conversation and talk about specific action we can take
in addressing issues of technological access, power, and awareness.
 
The text Cindy shared with us prior to the convention remains on the web
along with a discussion forum for responding to her ideas. Now that
everybody's had time to recover from the event and semesters in some
places are winding down (or careening to a finish...), perhaps we could
turn our attention back to that text and to its implications for our
field.
 
   http://www.ncte.org/forums/selfe/
 
Cynthia Haynes has agreed to host two C-Fest meetings, one this week and
one next, to discuss in real-time those implications. The first meeting,
Thursday (5/7) at 8 p.m. EDT, will focus on global issues. The second
meeting, Wednesday (5/13) at 8 p.m. EDT, will focus on how we can act
locally to address the problems of access and equity.. More details on the
C-Fest sessions will follow.
 
--Eric Crump
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Julia,
 
It just occurred to me that you might also look at Peter Elbow and Mary Deane
Sorcinelli's Jossey-Bass collection, _Assigning and Responding to Writing in the
Disciplines_ (1997). (It's one in the series "New Directions in Teaching and
Learning.")
 
Chris
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Thanks to everyone who responded to my request for pages.  You saved me
from having to drive 85 miles to SLC to re-check what I should have noted
in the first place!  What a generous group all of you are.  This list is
the greatest.  Christine Hult
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Julia, You might check the WAC Clearinghouse Website.  I'm not sure if
there's a bibliography, but worth a look:
www.colostate.edu/Depts/WAC/index.html
 
C Hult
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Dear Julia,
 
Congratulations!
 
Heide Weidner
TTU, Cookeville, TN
 
> Thought this news might be interesting to you all . . .
>
> The Department of Rhetoric and Writing was named "The Department of
> Excellence" by the University of Arkansas at Little Rock.  This award,
> selected by a national panel of judges (Chancellor of Purdue, Chancellor of
> U of Nebraska-Omaha, President of CUNY, etc.) includes a one-time budget
> increase of $35,000.00 and an annual $2,000.00 budget increase.
>
> We are extremely proud of this honor, and I think this shows just how far
> the discipline of rhetoric and composition has come!
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
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One of our part-time instructors developed a system of goal setting--students
set their goals for the writing course, instructor adds goals of the
department. At midterm and at final time, students write reflective essays that
examine these various goals. After a presentation at a workshop, many of our
writing teachers (myself included) have also integrated goal-setting and
reflection on goals into our teaching. Of course, some students bs, but
overall, these reflective essays are a joy to read.
 
Heide Weidner
TTU, Cookeville, TN
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I agree that these kinds of activities are very valuable.  I gave my fy students a
set of reflective questions a couple of weeks ago and gave them most of a class
period to think and write about where they've been so far this semester, and where
they want to get to.  Their responses gave me a lot to think about, but best of all
showed me what they think about--that is, if they are prompted.
 
One of my comments recently to my professional writing students was that it's easy
to overlook your own learning in a process-based course.  In a content-based
course, you learn information that you can point to, and you take an exam and show
that you learned it.  In a process-based course, figuring out what you learned
takes more effort.
 
I try to give a lot of opportunities for this kind of reflection in the last month
or so of a writing course--otherwise students may not even notice what they have
gained.
 
I also think that as I prompt them to think along these lines, it reinforces the
value of what they are doing and motivates them to stretch themselves more in the
last month of a course, when we are all tempted to get it done just for the sake of
being done.
 
Karin
 
Heidemarie Z Weidner wrote:
 
> One of our part-time instructors developed a system of goal setting--students
> set their goals for the writing course, instructor adds goals of the
> department. At midterm and at final time, students write reflective essays that
> examine these various goals. After a presentation at a workshop, many of our
> writing teachers (myself included) have also integrated goal-setting and
> reflection on goals into our teaching. Of course, some students bs, but
> overall, these reflective essays are a joy to read.
>
> Heide Weidner
> TTU, Cookeville, TN
 
 
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
karine@elmhurst.edu
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I heard Don Daiker, of Miami University, talk at CCCC about his
reflection-rich portfolio-graded short story course.  It sounds a lot like
this, Heide--and it make me think that I want to develop in that direction,
too.
 
Don?  You here?  Want to add a few words of wisdom for us?
Bill
 
 
>One of our part-time instructors developed a system of goal setting--students
>set their goals for the writing course, instructor adds goals of the
>department. At midterm and at final time, students write reflective essays that
>examine these various goals. After a presentation at a workshop, many of our
>writing teachers (myself included) have also integrated goal-setting and
>reflection on goals into our teaching. Of course, some students bs, but
>overall, these reflective essays are a joy to read.
>
>Heide Weidner
>TTU, Cookeville, TN
 
Bill Condon
Director, WSU Writing Programs
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DQ,
 
Well, I couldn't very well push for no more meetings as Rick was really
pushing for continuing our discussions.  In fact, he even volunteered to
skip Fac. Senate if it meant missing the Writing Comm. meeting!  Actually,
I think yesterday's meeting was productive.  Am wondering what you think
from reading Tom's summary of it.
 
The "meeting" I had with Shaw, Barbara, and Tom after the official one was
not nearly as productive--at least with BS and TR.  They just can't let go
of the JWE and are still trying to defend it.  I'm still concerned about
going forward with any of the IWP work as long as we're bogged down with
that damned test.  Sure wish Nancy were here this week.  The motion goes
before ACC next Tuesday, so the EWC needs to be ready by then.
 
About Friday's joint session:
Why don't we let the questions of the group dictate the agenda?  There are
already two questions on the table--1) How can WC assistants help students
writing peer responses? and 2) How can WA's help writers going through 5-PE
withdrawal?  I feel sure other questions will follow.
Do you have anything you'd like to discuss?
 
Hope your CCCC's proposal got done.  I just sent off my abstract draft to
Terry at George Mason.  Can't help but wish I were doing it with you
again--I know it would get submitted (and accepted!) then.
 
See you at FYE time.
 
 
At 01:39 PM 5/4/98 -0500, you wrote:
>Hey we should talk abut what we plan to do this firday with writing center
>assistants and TAs.  I like the idea of bringing them together-- then what?
>
>I'm taking off to get all this work done for tomorrow and my CCCC done
>(hopefully)  -- I hope you push for no more meetings after today!  DQ
>
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The idea of goal-setting for critical reflection is a technique used in
the course portfolio approach used by 26 faculty across the disciplines
here at University of Portland. Program outcomes, course outcomes, and
individual outcomes help put the course and the achievements of the
students and the course into a more integrative perspective. It was really
exciting to work with this two year project, leading to a publication of
the various approaches with reflections by the students and faculty on the
process.
 
I will be happy to give you the reference for this book off list. It has
led this year to several professional programs, beginning to develop
program portfolios to assess teaching and learning.
 
Karen Vaught-Alexander
University of Portland
Integrated Writing Program Director
 
On Tue, 5 May 1998, Heidemarie Z Weidner wrote:
 
> One of our part-time instructors developed a system of goal setting--students
> set their goals for the writing course, instructor adds goals of the
> department. At midterm and at final time, students write reflective essays that
> examine these various goals. After a presentation at a workshop, many of our
> writing teachers (myself included) have also integrated goal-setting and
> reflection on goals into our teaching. Of course, some students bs, but
> overall, these reflective essays are a joy to read.
>
> Heide Weidner
> TTU, Cookeville, TN
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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Well it happened.  I inadvertently sent an internal message to the whole
list, and it happened to be one that might have caused offense.  Please
forgive me.  And thanks, Marty, for letting me know.
 
 
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>Chris M. Anson
>Professor of English
>Morse-Alumni Distinguished Teaching Professor
>University of Minnesota
>207 Lind Hall
>207 Church St. S.E.
>Minneapolis, MN  55455
>(612) 625-4846  Fax: (612) 626-2294
>
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Congrats, Julia.  You sure know how to make things happen!  If you can
get this award after 1 year, what will happen in 5 or 10?  :) Wonder
woman.  Tell me where I can work with such amazing people, eh?  --P.
--
------------------------------------------------------------------
                     * Note New E-mail address *
        Phyllis Mentzell Ryder          pryder@gwu.edu
------------------------------------------------------------------
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Like Karen, I've worked with reflection in a systematic way. I theorized my
general understanding of reflection in a talk I gave at the WPA summer
conference in Bellingham, which was then published in the spring 96 issue
of _WPA_. In _Reflection in the Writing Classroom_ (the long version, you
might say :), just out from Utah State UP, I suggest how three types of
reflection can inform classroom and assessment practice and help us learn
from it as well. Reflection-in-action, borrowed from Donald Schon,
accompanies individual texts; reflection-in-presentation links to the
reflective texts we see in portfolios; and constructive reflection is
located in the kinds of goal-setting activities we've seen discussed here.
The purpose of _Reflection in the Writing Classroom_ is to outline these
kinds of reflection, to connect them to what we know about process (and
post-process) pedagogy, to show how they work in both the classroom and the
program (for pedagogy and assessment), and to suggest the kinds of
questions we might take up now.
 
This term I've taken up some of this work in reflection across the
curriculum, in both reading and writing--in political science and
psychology, for instance--sometimes as a part of a portfolio program and
sometimes just to see how we might use reflection to help students learn.
As a function of all this work, I'm increasingly persuaded that the
students who can talk with some specificity and synthesis about their own
learning are in fact learning and learning more; and as important, that
asking students to undertake this talk in ways that are focused,
systematic, and coherent is an important part of helping them learn.
 
kathleen yancey
 
ps and yes, NCTE is sponsoring a conference, the third of three, in Seattle
in June focused on this topic. It promises to be very good, I think, with
presentations from folks around the world and with talks and workshops on
classroom practice, reflective research, assessment, faculty development
and so on. Please let me know offlist if you'd like details.
 
At 03:35 PM 5/5/98 -0700, you wrote:
>The idea of goal-setting for critical reflection is a technique used in
>the course portfolio approach used by 26 faculty across the disciplines
>here at University of Portland. Program outcomes, course outcomes, and
>individual outcomes help put the course and the achievements of the
>students and the course into a more integrative perspective. It was really
>exciting to work with this two year project, leading to a publication of
>the various approaches with reflections by the students and faculty on the
>process.
>
>I will be happy to give you the reference for this book off list. It has
>led this year to several professional programs, beginning to develop
>program portfolios to assess teaching and learning.
>
>Karen Vaught-Alexander
>University of Portland
>Integrated Writing Program Director
>
>On Tue, 5 May 1998, Heidemarie Z Weidner wrote:
>
>> One of our part-time instructors developed a system of goal
setting--students
>> set their goals for the writing course, instructor adds goals of the
>> department. At midterm and at final time, students write reflective
essays that
>> examine these various goals. After a presentation at a workshop, many of
our
>> writing teachers (myself included) have also integrated goal-setting and
>> reflection on goals into our teaching. Of course, some students bs, but
>> overall, these reflective essays are a joy to read.
>>
>> Heide Weidner
>> TTU, Cookeville, TN
>>
>
>Karen Vaught-Alexander, Ph.D.
>karenva@up.edu
>University of Portland (OR)
>******************************
>Because we have forgotten our kinship
>with the land,. . . our kinship with each
>other has become pale.
>--from Refuge, Terry Tempest Williams
>
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You give me way too much credit!  I had very little to do with it, but I'm
sure glad to be a part of it!  How are you?  I'm nutso with work right now,
too many papers to grade and too many meetings.
 
Love to the family,
Julia
 
At 08:07 PM 5/5/98 -0400, you wrote:
>Congrats, Julia.  You sure know how to make things happen!  If you can
>get this award after 1 year, what will happen in 5 or 10?  :) Wonder
>woman.  Tell me where I can work with such amazing people, eh?  --P.
>--
>------------------------------------------------------------------
>                     * Note New E-mail address *
>        Phyllis Mentzell Ryder          pryder@gwu.edu
>------------------------------------------------------------------
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Karen,
Could you post the reference for this book?  Thanks.
 
Karen Vaught-Alexander wrote:
>
> The idea of goal-setting for critical reflection is a technique used in
> the course portfolio approach used by 26 faculty across the disciplines
> here at University of Portland. Program outcomes, course outcomes, and
> individual outcomes help put the course and the achievements of the
> students and the course into a more integrative perspective. It was really
> exciting to work with this two year project, leading to a publication of
> the various approaches with reflections by the students and faculty on the
> process.
>
> I will be happy to give you the reference for this book off list. It has
> led this year to several professional programs, beginning to develop
> program portfolios to assess teaching and learning.
>
> Karen Vaught-Alexander
> University of Portland
> Integrated Writing Program Director
>
> On Tue, 5 May 1998, Heidemarie Z Weidner wrote:
>
> > One of our part-time instructors developed a system of goal setting--students
> > set their goals for the writing course, instructor adds goals of the
> > department. At midterm and at final time, students write reflective essays that
> > examine these various goals. After a presentation at a workshop, many of our
> > writing teachers (myself included) have also integrated goal-setting and
> > reflection on goals into our teaching. Of course, some students bs, but
> > overall, these reflective essays are a joy to read.
> >
> > Heide Weidner
> > TTU, Cookeville, TN
> >
>
> Karen Vaught-Alexander, Ph.D.
> karenva@up.edu
> University of Portland (OR)
> ******************************
> Because we have forgotten our kinship
> with the land,. . . our kinship with each
> other has become pale.
> --from Refuge, Terry Tempest Williams
=========================================================================
Date:         Tue, 5 May 1998 22:46:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
Subject:      Re: Award Annoucement
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541011319F@mainex2.asu.edu>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Oh, it was bound to happen to me sooner or later!! You're right, T will
have a fit--makes it all worth it, don't it :)
 
How are you?  Stop harassing me!
 
Julia
 
At 07:17 PM 5/5/98 -0700, you wrote:
> Wikl you stop sending out personal, sexy mail to the whole list?
>Theresa will get jealous!  (See _where_ you sent the message below, to
>see what I mean!).
>
>Hey--Sharon Crowley come next week to look for a house, and she's
>bunking with us--isn't that neat?
>
>Love to all, and yes _you_ do deserve the credit; Barry, like Duane, is
>simply a figurehead . . .
>
>GG
>-----Original Message-----
>From: Julia K. Ferganchick-Neufang
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Sent: 5/5/98 6:25 PM
>Subject: Re: Award Annoucement
>
>You give me way too much credit!  I had very little to do with it, but
>I'm
>sure glad to be a part of it!  How are you?  I'm nutso with work right
>now,
>too many papers to grade and too many meetings.
>
>Love to the family,
>Julia
>
>At 08:07 PM 5/5/98 -0400, you wrote:
>>Congrats, Julia.  You sure know how to make things happen!  If you can
>>get this award after 1 year, what will happen in 5 or 10?  :) Wonder
>>woman.  Tell me where I can work with such amazing people, eh?  --P.
>>--
>>------------------------------------------------------------------
>>                     * Note New E-mail address *
>>        Phyllis Mentzell Ryder          pryder@gwu.edu
>>------------------------------------------------------------------
>>
>******************************
>Julia Ferganchick-Neufang
>Department of Rhetoric and Writing
>University of Arkansas at Little Rock
>2801 S. University Ave.
>Little Rock, AR  72204
>(501)569-3316
>Fax: (501) 569-8279
>jfneufang@ualr.edu
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Date:         Tue, 5 May 1998 22:48:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
Subject:      Re: Award Annoucement
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541011319F@mainex2.asu.edu>
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Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Well, gee, I'm just not paying attention!  Please excuse my obnoxious
replys to this list that were completely unintentional--suppose we all need
a laugh at this time of the semester, eh?
 
Regretfully, Julia
 
At 07:17 PM 5/5/98 -0700, you wrote:
> Wikl you stop sending out personal, sexy mail to the whole list?
>Theresa will get jealous!  (See _where_ you sent the message below, to
>see what I mean!).
>
>Hey--Sharon Crowley come next week to look for a house, and she's
>bunking with us--isn't that neat?
>
>Love to all, and yes _you_ do deserve the credit; Barry, like Duane, is
>simply a figurehead . . .
>
>GG
>-----Original Message-----
>From: Julia K. Ferganchick-Neufang
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Sent: 5/5/98 6:25 PM
>Subject: Re: Award Annoucement
>
>You give me way too much credit!  I had very little to do with it, but
>I'm
>sure glad to be a part of it!  How are you?  I'm nutso with work right
>now,
>too many papers to grade and too many meetings.
>
>Love to the family,
>Julia
>
>At 08:07 PM 5/5/98 -0400, you wrote:
>>Congrats, Julia.  You sure know how to make things happen!  If you can
>>get this award after 1 year, what will happen in 5 or 10?  :) Wonder
>>woman.  Tell me where I can work with such amazing people, eh?  --P.
>>--
>>------------------------------------------------------------------
>>                     * Note New E-mail address *
>>        Phyllis Mentzell Ryder          pryder@gwu.edu
>>------------------------------------------------------------------
>>
>******************************
>Julia Ferganchick-Neufang
>Department of Rhetoric and Writing
>University of Arkansas at Little Rock
>2801 S. University Ave.
>Little Rock, AR  72204
>(501)569-3316
>Fax: (501) 569-8279
>jfneufang@ualr.edu
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Date:         Tue, 5 May 1998 23:38:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      Re: Fw: Whose email quote?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Chet Pryor wrote:
 
>Irene,
>      The words are "Work like you don't need the money."  You have taken
>the quote from Keith Rhodes' signature file.
 
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>--------------------------------------------------------------------------
>> On Mon, 4 May 1998, Irene Ward wrote:
>>
>> I was skimming my email last week and came across a quote at the bottom
>> of someone's email signature.  It has stuck, imperfectly unfortunately,
>> in my mind and I can't find the email that it was part of again.  Could
>> someone provide the missing words for me?
>>
>> Work like you  . . . . .; love like you've never been hurt, and dance
>> like no one's watching.
 
And, I'm always tempted to add, "write like you've never seen a handbook."
Too cutely self-referential, though.
 
In turn, I have to credit Eliz Laren, an old friend who teaches first grade
somewhere in the Monterey Bay area, who also doesn't recall the real
original author.
 
But in my typical restless style, I've already changed sig. files again.
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Date:         Tue, 5 May 1998 23:38:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Mime-Version: 1.0
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Irene Ward wrote:
 
>Thanks for the full reference on that quote. My friends her tell me it's a
>song lyric.
 
Hey, I had a question mark after that quote from day one.  I'd love to know
where it really comes from.
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Date:         Tue, 5 May 1998 23:38:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      Re: FYE attentiveness
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Though it's counter-intuitive in this context, I suspect we're dogged
(that's going to cost me) once again  by the difficulty of converting
composition into a full academic discipline.
 
To seem more palatable composition continually gets translated, from within
and without, into a less-than-intellectual "behavior" discipline--grammar
marking, overly simplistic process stages, shallow forms of self-expression,
cheap pomo conversion narratives ("Yes! I _am_ a mere subject position! Now
can I have a socially-constructed A?"), filling out forms.  One way or
another, composing gets stripped of the Imagination and conscientization for
which Berthoff has been such a consistent and persistent advocate (any
wonder she gets so pissed off at us?).  So, the potential delights of
serious achievement get bled away from the course, and it starts to seem
logical to 'stack 'em high and teach 'em cheap.'  Who needs tenured Ph.D.s
for that?  (Though what a nice racket if you can get it.)
 
Such a course basically says "behave!"--so that what matters is if we seem
to have good enough biscuits.  Yet if we seem to be offering, to any extent,
intellectual rewards rather than purely commercial ones, we get the "what's
the point?" reaction.  No good biscuits, no good dogs.  Sure, to our
discredit, we often react in just the wrong ways, insisting ever more
stridently on the intellectual vigor of our work, pushing it harder that
way--the very thing that prompts the question in the first place.  The right
answer to "Got any biscuits?" isn't "Biscuits don't matter!"  But I'm not
persuaded that "Sure--here, have some!" is the best answer, either.
 
Our best answer is that intellectual achievement produces commercial rewards
more reliably than any more simplistic path could.  We've got the key to the
biscuit store!  Only once you get inside, it's more complicated than that,
sure. Tech writing courses make hay out of exactly that, finally
demonstrating tangibly why it's good to be as literate as you can afford to
be, opening up the chance to discover the complications of rhetoric in the
real, not just as a hazy academic concept.
 
But that means the "academic writing" we teach in comp really must not be
that valuable in most academic courses.  If it were, we'd get the tech
writing reaction early on.  So maybe we don't know where they keep the
biscuits after all.  Maybe what we really need in order to engage students
in first-year writing is to have a good, solid line on the kind of writing
that genuinely produces results in school; but that in turn only works if
doing your own writing really is an efficient path to good grades, which
many students seem to doubt anymore.  And if the only writing path to grades
is perfect grammar, they're right and we're out of luck. And biscuits.
 
And that's the real genius of elective composition (of which tech writing is
a species).  Make 'em bring their own dog-gone biscuits.
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Date:         Wed, 6 May 1998 08:10:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Coordinator of Writing and the Writing Center
Subject:      Consultant search
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Our university (Morehead State University in Morehead, Kentucky) is
looking for a consultant to help us re-define our sophomore (paired)
writing course.  I am hoping that some members of this group will be able
to recommend people we can ask.  Below are the details of the course and
what we believe we need.
 
Writing Two is a required (core) sophomore-level course which is paired
with courses in various disciplines.  The W2 course is taught primarily by
full-time teachers with 30-40 percent of the sections staffed by tenured
or tenure-track faculty.  We expect this percentage to increase during the
coming years.  All faculty are members of the English department, mostly
with degrees in literature.  There are two faculty with rhet/comp degrees,
two linguists, and two creative writing (MFA and PhD.) members of the
English faculty who teach the course.  The pairing is one-to-one in that
students are required to coregister in the W2 and its paired course.  Most
of the paired courses are general-education electives in the areas of
humanities, natural and mathematical sciences, behavioral science, and
business.  Some paired courses are 200-300 level major courses.  The W2
course is supposed to teach students how to write *about* the material
they might encounter in the area or major courses.  W2 is *not* supposed
to teach students how to write *in* the discipline or area of the paired
course.
 
The University would like two-three days of workshops directed by someone
who has overseen a similar system.  Similar means in this case especially
a program in which pairings are with corequisites and where the sections
are usually taught by full-time faculty (rather than adjuncts or graduate
students).  We benefited greatly from a visit by Chris Anson two years
ago.
 
Any recommendations for workshop leaders would be greatly appreciated.
 
 
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Coordinator of Writing and the Writing Center
Subject:      Quotation Found (was Whose email quote?)
In-Reply-To:  <1.5.4.32.19980506043830.006986b8@acad.nwmissouri.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 5 May 1998, keith rhodes wrote:
 
> Chet Pryor wrote:
>
> >Irene,
> >      The words are "Work like you don't need the money."  You have taken
> >the quote from Keith Rhodes' signature file.
>
 
Alta Vista to the rescue:
 
simple search  +"love like you'll never get hurt"
 
led to the following email message from last July.
 
At 06:12 PM 6/30/97 -0500, Anne Merydith-Wolf wrote:
 
> Hubby told me where this came from: It's the chorus of a song sung by
> Kathy Mattea on the Willow in the Wind tape. Song is "Come From the
> Heart" by Susanna Clark and Richard Leigh. Chorus goes:
 
>   You got to sing like you don't need the money
>   Love like you'll never get hurt
>   You got to dance like nobody's watchin'
>   It's gotta come from the heart if you want it to work
 
> Later ...
 
> Anne Merydith-Wolf
> annemw@eagle.cc.ukans.edu
> Lawrence KS USA
 
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Consultant search
In-Reply-To:  <Pine.WNT.3.96.980506075425.-920347B-100000@msuacad.morehead-st.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I recommend Joan Graham from the University of Washington, who has a great
paired course system going there.
 
Sue McLeod
 
>Our university (Morehead State University in Morehead, Kentucky) is
>looking for a consultant to help us re-define our sophomore (paired)
>writing course.  I am hoping that some members of this group will be able
>to recommend people we can ask.  Below are the details of the course and
>what we believe we need.
>
>Writing Two is a required (core) sophomore-level course which is paired
>with courses in various disciplines.  The W2 course is taught primarily by
>full-time teachers with 30-40 percent of the sections staffed by tenured
>or tenure-track faculty.  We expect this percentage to increase during the
>coming years.  All faculty are members of the English department, mostly
>with degrees in literature.  There are two faculty with rhet/comp degrees,
>two linguists, and two creative writing (MFA and PhD.) members of the
>English faculty who teach the course.  The pairing is one-to-one in that
>students are required to coregister in the W2 and its paired course.  Most
>of the paired courses are general-education electives in the areas of
>humanities, natural and mathematical sciences, behavioral science, and
>business.  Some paired courses are 200-300 level major courses.  The W2
>course is supposed to teach students how to write *about* the material
>they might encounter in the area or major courses.  W2 is *not* supposed
>to teach students how to write *in* the discipline or area of the paired
>course.
>
>The University would like two-three days of workshops directed by someone
>who has overseen a similar system.  Similar means in this case especially
>a program in which pairings are with corequisites and where the sections
>are usually taught by full-time faculty (rather than adjuncts or graduate
>students).  We benefited greatly from a visit by Chris Anson two years
>ago.
>
>Any recommendations for workshop leaders would be greatly appreciated.
>
>
>=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
> Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
>             Coordinator of Writing & the Writing Center
>-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
=========================================================================
Date:         Wed, 6 May 1998 06:00:00 -DLST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Checkett <LCHECKETT@CHUCK.STCHAS.EDU>
Organization: St. Charles County Community Colleg
Subject:      normal
 
Hello, again:
 
In regard to my request for info on WAC programs for a proposal I am
doing for my school:
 
I did not mean for anyone to have to write volumes...just a quick
note about compensation/release time for the director/coordinator and
for faculty teaching WI courses
 
or
 
send me handbook for faculty and/or students
 
or
 
don't be afraid to send me pages from that upcoming book you're
writing on the history of the WAC program at your school!!
 
Whatever you can spare quickly and effortlessly will be appreciated.
 
Thanks in advance,
 
Lawrence Checkett
English Dept
St. Charles County Community College
4601 Mid Rivers Mall Drive
St. Peters, MO  63376-0092
 
314-922-8000 x4296
FAX: 3149228386
email: lcheckett@chuck.stchas.edu
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Date:         Wed, 6 May 1998 09:07:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tim Doherty <doherttj@JMU.EDU>
Subject:      Re: WAC proposals
In-Reply-To:  <42A1EF2C2F@chuck.stchas.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; CHARSET=US-ASCII
 
Dear Larry,
 
So busy right now, but I can give you two leads:  have you
seen Christopher Thaiss' _The Harcourt Brace Guide to
Writing Across the Curriculum_ (1998)?  There is a fine
chapter on "Launching a WAC Program."  Also, perhaps you
might contact Peshe Kuriloff at Univ. of Penn
(pkurilof@english.upenn.edu).  They have an excellent
program there.
 
Tim
 
 
On Wed, 06 May 1998 06:00:00 +0000 (-DLST) Larry Checkett
<LCHECKETT@CHUCK.STCHAS.EDU> wrote:
 
> Hello, again:
>
> In regard to my request for info on WAC programs for a proposal I am
> doing for my school:
>
> I did not mean for anyone to have to write volumes...just a quick
> note about compensation/release time for the director/coordinator and
> for faculty teaching WI courses
>
> or
>
> send me handbook for faculty and/or students
>
> or
>
> don't be afraid to send me pages from that upcoming book you're
> writing on the history of the WAC program at your school!!
>
> Whatever you can spare quickly and effortlessly will be appreciated.
>
> Thanks in advance,
>
> Lawrence Checkett
> English Dept
> St. Charles County Community College
> 4601 Mid Rivers Mall Drive
> St. Peters, MO  63376-0092
>
> 314-922-8000 x4296
> FAX: 3149228386
> email: lcheckett@chuck.stchas.edu
 
------------------
Timothy J. Doherty
James Madison University
 
home page:  http://falcon.jmu.edu/~doherttj
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: finding a source
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
On Sue McLeod's query about "sage on the stage to guide on the side":
 
Try King, Alison (1993), From Sage on the Stage to Guide on the Side,
College Teaching, 41 (1).
 
I haven't looked at this, but I believe the original phrase comes from:
 
Ruth Colvin Clark, Developing Technical Training: A Structured Approach
for the Development of Classroom and Computer-Based Instructional
Materials published by Buzzard's Bay Press, 1989.
 
Rich Haswell
=========================================================================
Date:         Wed, 6 May 1998 11:19:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lerner, Neal" <NLerner@MCP.EDU>
Subject:      Re: finding a source
MIME-Version: 1.0
Content-Type: text/plain
 
I first heard the sage-stage/guide-side phrase attributed to Lucy
Calkins in her book _Lessons from a Child_.  Unfortunately, I don't have
the book here to confirm.
 
Neal
 
Neal Lerner
Mass. College of Pharmacy & Allied Health Sciences
nlerner@mcp.edu; 617-732-2824
 
> ----------
> From:         Richard Haswell
> Reply To:     Writing Program Administration
> Sent:         Wednesday, May 6, 1998 5:54 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: finding a source
>
> On Sue McLeod's query about "sage on the stage to guide on the side":
>
> Try King, Alison (1993), From Sage on the Stage to Guide on the Side,
> College Teaching, 41 (1).
>
> I haven't looked at this, but I believe the original phrase comes
> from:
>
> Ruth Colvin Clark, Developing Technical Training: A Structured
> Approach
> for the Development of Classroom and Computer-Based Instructional
> Materials published by Buzzard's Bay Press, 1989.
>
> Rich Haswell
>
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Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 03:35 PM 5/5/98 -0700, Karen Vaught-Alexander wrote:
>The idea of goal-setting for critical reflection is a technique used in
>the course portfolio approach used by 26 faculty across the disciplines
>here at University of Portland. Program outcomes, course outcomes, and
>individual outcomes help put the course and the achievements of the
>students and the course into a more integrative perspective. It was really
>exciting to work with this two year project, leading to a publication of
>the various approaches with reflections by the students and faculty on the
>process.
 
 
Dear Karen,
 
We have several departments interested in developing discipline-based
portfolios over the next few years here at the Universiity of New
Hampshire.  I'd appreciate the reference to the document your program has
prepared on this project also.
 
Thanks,
 
Cindy
Cinthia Gannett
Director of Writing Across the Curriculum
University Writing Center
University of New Hampshire
Durham, NH 03824
(603) 862-3272 (UWC)
(603) 862-2524 (fax)
cgannett@christa.unh.edu
=========================================================================
Date:         Wed, 6 May 1998 10:34:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia Ferganchick-Neufang <jfneufang@ATHENA.UALR.EDU>
Subject:      Excellence
In-Reply-To:  <35503339.591D@falcon.tamucc.edu>
MIME-version: 1.0
Content-type: MULTIPART/MIXED; BOUNDARY="Boundary (ID tnyBUx9IIQ3NmsJkPlIUqg)"
 
--Boundary (ID tnyBUx9IIQ3NmsJkPlIUqg)
Content-type: text/plain; charset=us-ascii
 
Chuck and others have expressed interest in our "excellence" application.
I've attached that document, written by our department chair, Rich Raymond.
 
As to criteria for selection, the are very general categories of teaching,
research, community service, students and alumni, assessment, and potential
use of funds.
 
Julia
 
--Boundary (ID tnyBUx9IIQ3NmsJkPlIUqg)
Content-type: application/rtf; name="Excellence'98.rtf"; x-mac-type="42494E41";
 x-mac-creator="4D535744"
Content-transfer-encoding: base64
Content-Disposition: attachment; filename="Excellence'98.rtf"
 
0M8R4KGxGuEAAAAAAAAAAAAAAAAAAAAAOwADAP7/CQAGAAAAAAAAAAAAAAABAAAAAQAAAAAAAAAA
EAAAAgAAAAEAAAD+////AAAAAAAAAAD/////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////////
////////////////////////////////////////////////////////////////////////////
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cmlzLCBBbGxpc29uIEhvbGxhbmQsIE1hcnkgRnJhbmNlcyBIb2RnZXMsIER3ZWRvciBGb3JkLCBI
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b3Vyc2UgICgxOTkxKTsgQW5kcmVhIEhlcnJtYW5u1XMg0kV2YWx1YXRpbmcgQ29tcHV0ZXItU3Vw
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LUFya2Fuc2FzIGhpc3RvcnkNCQlBbGxpc29uIEhvbGxhbmQtLWhpc3Rvcnkgb2YgdGhlIGNpbmVt
YQ0JCVRvcmFuIElzb20tLWNoaWxkcmVu1XMgbGl0ZXJhdHVyZSANCQlSb2dlciBNdW5nZXItLWxp
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IFBhcnRuZXJzaGlwcy4gIENvbGxhYm9yYXRpbmcgd2l0aCB0aGUgTGl0dGxlIFJvY2sgQXJ0cyBh
bmQgSHVtYW5pdGllcyBQcm9ncmFtLCBNaWNoYWVsIEtsZWluZSB0ZWFjaGVzIGFuZCBjb29yZGlu
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c3R1ZGVudHMgd2hvIGNhbm5vdCByZWFjaCBVQUxSLCBhbmQgdG8gb3JnYW5pemF0aW9ucyBvdXRz
aWRlIG9mIHRoZSBhY2FkZW15LiAgRHIuIE1haWQgcnVucyB0aGlzIHByb2dyYW0gd2l0aCBoaXMg
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aHQgYSBkaXN0aW5ndWlzaGVkIFRlYWNoaW5nIGFuZCBMZWFybmluZyBUZWNobm9sb2d5IFJvdW5k
dGFibGUgdG8gY2FtcHVzLg0NCU90aGVyIGZhY3VsdHkgcHVyc3VlIHByb2plY3RzIGluIHRoZSBj
b21tdW5pdHkuIFN1emFubiBCYXJyIG9mZmVycyB3cml0aW5nIHNlbWluYXJzIGZvciB0aGUgTmF0
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aGUgbGl2ZXMgb2YgbG9jYWwgcmV0aXJlbWVudCBob21lIHJlc2lkZW50cy4gIEFkZGl0aW9uYWxs
eSwgU3V6YW5uIEJhcnIgcmVjZWl2ZWQgYSAkMyw1MDAgZ3JhbnQgZnJvbSB0aGUgVVMgRGVwYXJ0
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IGFuZCBvdXIgc2Nob2xhcnNoaXAuICBUaGUgRGVwYXJ0bWVudCBDaGFpciBSaWNoIFJheW1vbmQg
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Dr. Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
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Our department has just undergone an external review.  The reviewers have
suggested that we integrate composition theory and pedagogy courses into
the graduate curriculum (yippee!!!! long overdue...)and that the department
reconsider the articulation of a teacher education program that has been
defunct for a number of years.  I have been asked to sit on the committee
that is "answering" the review.  Most of you can imagine I already have a
great deal to say on these topics but I need your help to strengthen my
arguments.
 
Here is what I need to know:
 
1. What courses do you require for a minor area in Rhet/Comp at the
graduate level?   How many hours?  Eighteen or more?
 
 
2. What courses do you require for a minor area in Rhet/Comp at the
undergraduate level?  How many hours?  Twelve or more?
 
 
3. If you have some type of teacher education program at the graduate
level, what courses do you require?  How do you finesse -- or do you need
to finesse -- this program with your Department of Education?
 
 
4.  How do English majors in your departments use courses in Rhet/Comp to
enhance their degree objectives in English?
 
 
Any type of help you can offer me will be appreciated deeply and
importantly.  I'm not kidding.  I'm in for a fight.  Please feel free to
contact me off list or on list and any sort of bibliographic information
plus web sites will also be received with joy.
 
Thank you very much for your time.  I recognize it is the end of the
semester for most of us and we are all quite busy.  I must have a written
report (it's not supposed to be more than a page, right) by next
Wednesday.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Susan, You might want to look at the survey some colleagues and I published
in Rhetoric Review about undergraduate writing emphases programs (RR Vol13,
No 1, Spring l995).  We also have a description of both our undergraduate
and graduate programs in writing/rhetoric on our department's Web site:
http://english.usu.edu/dept
Christine Hult
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Susan,
 
See Below.
 
 
Irene Ward, Director, Expository Writing
Department of English
Kansas State University
Manhattan, KS  66506
785.532.2171
-----Original Message-----
From: SUSAN TAYLOR <taylors@NEVADA.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Wednesday, May 06, 1998 10:52 AM
Subject: Re: An inquiry on Rhet/Comp minor areas in a graduate program
 
 
>Our department has just undergone an external review.  The reviewers have
>suggested that we integrate composition theory and pedagogy courses into
>the graduate curriculum (yippee!!!! long overdue...)and that the department
>reconsider the articulation of a teacher education program that has been
>defunct for a number of years.  I have been asked to sit on the committee
>that is "answering" the review.  Most of you can imagine I already have a
>great deal to say on these topics but I need your help to strengthen my
>arguments.
>
>Here is what I need to know:
>
>1. What courses do you require for a minor area in Rhet/Comp at the
>graduate level?   How many hours?  Eighteen or more?
 
 
We have two Rubrics Courses in Rhetoric and Composition, which students take
twice with change of topic.  The topics are typically:  Composition Theory
or Rhetorical Theory.  And they must take a Seminar.  There is an option of
a graduate level course in Technical Communication  which is very popular as
may of our students have secured good jobs in business and industry as tech
writers.
 
>
>2. What courses do you require for a minor area in Rhet/Comp at the
>undergraduate level?  How many hours?  Twelve or more?
 
 
No minor here yet.  I hope you get one then we can argue better for one.
>
>
>3. If you have some type of teacher education program at the graduate
>level, what courses do you require?  How do you finesse -- or do you need
>to finesse -- this program with your Department of Education?
>
They take 4 hours (spread over two years) of a class called "Teaching
Expository Writing at Kansas State"  Our graduate report that it's very
valuable training for later jobs.
 
 
>
>4.  How do English majors in your departments use courses in Rhet/Comp to
>enhance their degree objectives in English?
 
 
They use the credential for both teaching jobs in 2 yr colleges and to
secure teaching assistantships in Ph.D or MFA. programs.
 
>
>
>Any type of help you can offer me will be appreciated deeply and
>importantly.  I'm not kidding.  I'm in for a fight.  Please feel free to
>contact me off list or on list and any sort of bibliographic information
>plus web sites will also be received with joy.
>
>Thank you very much for your time.  I recognize it is the end of the
>semester for most of us and we are all quite busy.  I must have a written
>report (it's not supposed to be more than a page, right) by next
>Wednesday.
>___________________________________________________________________________
__
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Director of Composition                 4505 Maryland Parkway
>Phone: (702) 895-3612                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
>
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From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      Source Info Request
 
Does anyone out there have a copy of Drengson and Inoue's _Deep
Ecology Movement: An Introductory Anthology_?  If so, would you be
able to give me the page numbers for the Arne Naess essay?  A long
shot, but thanks anyway.
 
Jeanne Gunner
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Dear Colleague:
 
At the following website, you will find a brief announcement describing an
exciting and challenging opportunity at the Universtiy of California,
Berkeley.   I am writing to you in the hopes that you will share this
information with members of your staff or other professional colleagues you
think might want this kind of challenge to be a part of their future.
 
As you will see, the task of the Specialist in Academic Literacy for
Non-Native Speakers of English will be to provide leadership in addressing
the needs of the n.n.s. student population at Berkeley.  The brief job
description should give you a clear picture of the scope and breath of the
duties associated with the position.  UC Berkeley is a dynamic, diverse,
challenging and enriching environment for students as well as for those of
us fortunate enough to serve them.
 
Please visit the following website for info:
 
http://www-slc.uga.berkeley.edu/SLCF96/Writing/writemain/nnsjob.html
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Colleagues and Friends
 
At the end of spring semester or quarter, are you feeling tired and
frustrated?  Are you yelling at you kids and ignoring your partner? Are you
not seeing the beauty of spring?
 
Well, I have an opportunity for you.
 
Here in the middle of beautiful Ohio where the tulips are budding and the
new growth is green, The Ohio State University in Mansfield has a job
position it has not filled--a tenure track job. Because we are a regional
campus between Columbus and Cleveland, we need a compositionist or
rhetorician who can also help with American literature.
 
We teach two courses each quarter, and for the first two years, new faculty
get one course release for research.  The service requirement is manageable
and the research requirement is high.
 
Please contact me if you are interested.
 
 
 
 
Lizbeth A. Bryant, Ph.D.
Assistant Professor of English
The Ohio State University-Mansfield
(419) 755-4360
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Hi Liz,
 
Jeez, that job sounds appealing!
 
Is there anything else you can tell me that might make me think about
applying (which would mean possibly being hired, which would mean leaving
Phoenix??)
 
Will you simply be accepting letters, vitae, and references?  Will you
advertise?
 
And how are you doing? And Jim?  I hope you're well.
 
I'm okay, but with some minor aches and pains
(what else is new?).  I'm excited about the weather--the pool is warm
enough now, and I love to swim. And today, I heard from a student who
said she got the scholarship she'd applied for and I'd written a letter
of recommendation for (I know--there may be no causal relationship there,
but it's good to hear, regardless).  Also, SUNY wrote to ask for my
entire MS (I gave a prospectus and abstract to Priscilla at CCCC's). It's
probably just protocol, but I was encouraged.
 
It's nice to see you name in my inbox, especially amid a sea of
unfamiliar-familiar names.
 
take care,
 
Bonnie Lenore Kyburz, Lecturer                  602-965-7756
Course coordinator, Advanced Comp               kyburz@asu.edu
Department of English                           http://www.public.asu.
Arizona State University                        edu/~ctdiss/lenore.html
Tempe  AZ  85287
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Bonnie,
 
Tell me agin what your new book is covering.  That is exciting.
 
Liz
 
 
At 11:40 AM 5/6/98 -0700, you wrote:
>Hi Liz,
>
>Jeez, that job sounds appealing!
>
>Is there anything else you can tell me that might make me think about
>applying (which would mean possibly being hired, which would mean leaving
>Phoenix??)
>
>Will you simply be accepting letters, vitae, and references?  Will you
>advertise?
>
>And how are you doing? And Jim?  I hope you're well.
>
>I'm okay, but with some minor aches and pains
>(what else is new?).  I'm excited about the weather--the pool is warm
>enough now, and I love to swim. And today, I heard from a student who
>said she got the scholarship she'd applied for and I'd written a letter
>of recommendation for (I know--there may be no causal relationship there,
>but it's good to hear, regardless).  Also, SUNY wrote to ask for my
>entire MS (I gave a prospectus and abstract to Priscilla at CCCC's). It's
>probably just protocol, but I was encouraged.
>
>It's nice to see you name in my inbox, especially amid a sea of
>unfamiliar-familiar names.
>
>take care,
>
>Bonnie Lenore Kyburz, Lecturer                  602-965-7756
>Course coordinator, Advanced Comp               kyburz@asu.edu
>Department of English                           http://www.public.asu.
>Arizona State University                        edu/~ctdiss/lenore.html
>Tempe  AZ  85287
>
>
 
 
 
Lizbeth A. Bryant, Ph.D.
Assistant Professor of English
The Ohio State University-Mansfield
(419) 755-4360
=========================================================================
Date:         Wed, 6 May 1998 14:06:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Heidemarie Z Weidner <HWEIDNER@TNTECH.EDU>
Subject:      Re: FYE attentiveness, reflection
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
After Karin's response, which distinguishes between content and process
courses, I'd like to add that our writing program encourages the use of cover
letters for major assignments and process writings when the various drafts come
in. These writings encourage students to reflect on their processes and
writing/reading/research strategies. One of the questions for cover letters is:
What did you learn about yourself as a writer (and reader or researcher)?
Together with the goals, these reflections solidify--gradually--students' and
our goals for a course.
 
HEide Weidner
TTU, Cookeville
Tennessee
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Karen, I am interested in this book. Please send me the reference off-list.
 
HEide
 
 
The idea of goal-setting for critical reflection is a technique used in
> the course portfolio approach used by 26 faculty across the disciplines
> here at University of Portland. Program outcomes, course outcomes, and
> individual outcomes help put the course and the achievements of the
> students and the course into a more integrative perspective. It was really
> exciting to work with this two year project, leading to a publication of
> the various approaches with reflections by the students and faculty on the
> process.
>
> I will be happy to give you the reference for this book off list. It has
> led this year to several professional programs, beginning to develop
> program portfolios to assess teaching and learning.
>
> Karen Vaught-Alexander
> University of Portland
> Integrated Writing Program Director
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OOps.  I didn't mean to send my reply to Liz's message to the whole list.
 
And Duane, if you're listening, I love my job ;)
 
Bonnie Lenore Kyburz, Lecturer                  602-965-7756
Course coordinator, Advanced Comp               kyburz@asu.edu
Department of English                           http://www.public.asu.
Arizona State University                        edu/~ctdiss/lenore.html
Tempe  AZ  85287
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I think a number of us would be interested in this reference and would
appreciate having it posted on-list.
Jena
 
At 02:11 PM 5/6/98 -0500, you wrote:
>Karen, I am interested in this book. Please send me the reference off-list.
>
>HEide
>
>
>The idea of goal-setting for critical reflection is a technique used in
>> the course portfolio approach used by 26 faculty across the disciplines
>> here at University of Portland. Program outcomes, course outcomes, and
>> individual outcomes help put the course and the achievements of the
>> students and the course into a more integrative perspective. It was really
>> exciting to work with this two year project, leading to a publication of
>> the various approaches with reflections by the students and faculty on the
>> process.
>>
>> I will be happy to give you the reference for this book off list. It has
>> led this year to several professional programs, beginning to develop
>> program portfolios to assess teaching and learning.
>>
>> Karen Vaught-Alexander
>> University of Portland
>> Integrated Writing Program Director
>
>
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jena A. Burges
Assistant Professor of English
Director of Freshman Writing
Longwood College
201 High Street
Farmville, VA  23909
(804)395-2175
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Ed,
Pages 137-145.
Best,
Duane
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Mon, 4 May 1998, Edward White wrote:
 
> Chris, the chapter is pp. 137-145.  And a helpful one it is.  --Ed White
>
> On Mon, 4 May 1998, Christine Hult wrote:
>
> > Fellow WPA'ers,
> > I need the page numbers for a chapter from the Gebhardts' new Erlbaum book.
> > Unfortunately, it's not yet indexed by MLA.  If anyone has a copy and could
> > respond  to this post with the relevant page numbers, I'd be very
> > appreciative.  I always remind my students to write down page numbers for
> > sources they are using, but, of course, I don't always heed my own advice :-(
> > The chapter is called "Mentoring--and (Wo)mentoring--in Composition Studies,"
> > by Theresa Enos.  The book is ACADEMIC ADVANCEMENT IN COMPOSITION STUDIES by
> > Barbara and Richard Gebhardt (Erlbaum, 1997.)
> >
> > Thanks in advance!
> > Christine Hult
> >
>
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Robert, I hope you can find a way to use the WPA Consultant/Evaluator
service, which will give you a written report as well as general good
advice on the program.  You could negotiate with your visitors for the
workshop, which is not included.  Our panel is ready and waiting.  --Ed
White
 
On Wed, 6 May 1998, robert delius royar wrote:
 
> Our university (Morehead State University in Morehead, Kentucky) is
> looking for a consultant to help us re-define our sophomore (paired)
> writing course.  I am hoping that some members of this group will be able
> to recommend people we can ask.  Below are the details of the course and
> what we believe we need.
>
> Writing Two is a required (core) sophomore-level course which is paired
> with courses in various disciplines.  The W2 course is taught primarily by
> full-time teachers with 30-40 percent of the sections staffed by tenured
> or tenure-track faculty.  We expect this percentage to increase during the
> coming years.  All faculty are members of the English department, mostly
> with degrees in literature.  There are two faculty with rhet/comp degrees,
> two linguists, and two creative writing (MFA and PhD.) members of the
> English faculty who teach the course.  The pairing is one-to-one in that
> students are required to coregister in the W2 and its paired course.  Most
> of the paired courses are general-education electives in the areas of
> humanities, natural and mathematical sciences, behavioral science, and
> business.  Some paired courses are 200-300 level major courses.  The W2
> course is supposed to teach students how to write *about* the material
> they might encounter in the area or major courses.  W2 is *not* supposed
> to teach students how to write *in* the discipline or area of the paired
> course.
>
> The University would like two-three days of workshops directed by someone
> who has overseen a similar system.  Similar means in this case especially
> a program in which pairings are with corequisites and where the sections
> are usually taught by full-time faculty (rather than adjuncts or graduate
> students).  We benefited greatly from a visit by Chris Anson two years
> ago.
>
> Any recommendations for workshop leaders would be greatly appreciated.
>
>
> =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>  Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
>              Coordinator of Writing & the Writing Center
> -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
We should add to the lovely proverb ("work as if you didn't need the
money," etc.) from the song the following: "Write your email as if the
whole world were listening."  --Ed White
=========================================================================
Date:         Wed, 6 May 1998 17:18:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      techno-haikus
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I hope you enjoy these at the end of the semester when we are all feeling
the crunch.
 
 
Imagine if your computer produced error messages in Haiku:
 
- - - - - - - - - - - -
 
A file that big?
 
It might be very useful.
 
But now it is gone.
 
- - - - - - - - - - - -
 
Chaos reigns within.
 
Reflect, repent, and reboot.
 
Order shall return.
 
- - - - - - - - - - - -
 
Wind catches lily
 
scatt'ring petals to the wind:
 
segmentation fault
 
- - - - - - - - - - - -
 
ABORTED effort:
 
Close all that you have.
 
You ask way too much.
 
- - - - - - - - - - - -
 
First snow, then silence.
 
This thousand dollar screen dies
 
so beautifully.
 
- - - - - - - - - - - -
 
With searching comes loss
 
and the presence of absence:
 
"My Novel" not found.
 
- - - - - - - - - - - -
 
The Tao that is seen
 
Is not the true Tao, until
 
You bring fresh toner.
 
- - - - - - - - - - - -
 
The Web site you seek
 
cannot be located but
 
endless others exist
 
- - - - - - - - - - - -
 
Stay the patient course
 
Of little worth is your ire
 
The network is down
 
- - - - - - - - - - - -
 
A crash reduces
 
your expensive computer
 
to a simple stone.
 
- - - - - - - - - - - -
 
Yesterday it worked
 
Today it is not working
 
Windows is like that
 
- - - - - - - - - - - -
 
To have no errors
 
Would be life without meaning
 
No struggle, no joy
 
- - - - - - - - - - - -
 
You step in the stream,
 
but the water has moved on.
 
This page is not here.
 
- - - - - - - - - - - -
 
Out of memory.
 
We wish to hold the whole sky,
 
But we never will.
 
- - - - - - - - - - - -
 
Serious error.
 
All shortcuts have disappeared.
 
Screen. Mind. Both are blank.
 
 
 
*
=========================================================================
Date:         Wed, 6 May 1998 15:21:54 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Sewell <donna_sewell@HOTMAIL.COM>
Subject:      Re: Consultant search
Content-Type: text/plain
 
I'm relatively new to the WPA list and don't direct a writing program
but am head of the Composition Committee. I would love to hear just a
few details about the WPA Consultant Service. Program review would be
wonderful for our program because we seem to be moving toward less
favorable working conditions for composition instructors.
 
I know that I need to subscribe to _WPA_ but haven't gotten around to it
yet. Is that where I can find information on the Consultant Service?
 
Donna
 
 
Donna N. Sewell
Writing Center Director
Assistant Professor of English
Valdosta State University
Valdosta, GA 31698
donna_sewell@hotmail.com
 
 
----Original Message Follows----
Date: Wed, 06 May 1998 12:58:22 -0700
From: Edward White <ewhite@WILEY.CSUSB.EDU>
Subject: Re: Consultant search
 
Robert, I hope you can find a way to use the WPA Consultant/Evaluator
service, which will give you a written report as well as general good
advice on the program.  You could negotiate with your visitors for the
workshop, which is not included.  Our panel is ready and waiting.  --Ed
White
 
 
 
 
______________________________________________________
Get Your Private, Free Email at http://www.hotmail.com
=========================================================================
Date:         Wed, 6 May 1998 20:19:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "McNenny, Gerri" <McNennyG@ZEUS.DT.UH.EDU>
Subject:      Re: techno-haikus
X-To:         Charles I Schuster <cis@CSD.UWM.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Chuck,
 
Thanks for the techno-haikus.  A bit of levity even my technoid husband
working at NASA can enjoy.
 
Gerri McNenny
University of Houston--Downtown
        ----------
        From:  Charles I Schuster [SMTP:cis@CSD.UWM.EDU]
        Sent:  Wednesday, May 06, 1998 3:19 PM
        To:  WPA-L@ASUVM.INRE.ASU.EDU
        Subject:  techno-haikus
 
        I hope you enjoy these at the end of the semester when we are
all feeling
        the crunch.
 
 
        Imagine if your computer produced error messages in Haiku:
 
        - - - - - - - - - - - -
 
        A file that big?
 
        It might be very useful.
 
        But now it is gone.
 
        - - - - - - - - - - - -
 
        Chaos reigns within.
 
        Reflect, repent, and reboot.
 
        Order shall return.
 
        - - - - - - - - - - - -
 
        Wind catches lily
 
        scatt'ring petals to the wind:
 
        segmentation fault
 
        - - - - - - - - - - - -
 
        ABORTED effort:
 
        Close all that you have.
 
        You ask way too much.
 
        - - - - - - - - - - - -
 
        First snow, then silence.
 
        This thousand dollar screen dies
 
        so beautifully.
 
        - - - - - - - - - - - -
 
        With searching comes loss
 
        and the presence of absence:
 
        "My Novel" not found.
 
        - - - - - - - - - - - -
 
        The Tao that is seen
 
        Is not the true Tao, until
 
        You bring fresh toner.
 
        - - - - - - - - - - - -
 
        The Web site you seek
 
        cannot be located but
 
        endless others exist
 
        - - - - - - - - - - - -
 
        Stay the patient course
 
        Of little worth is your ire
 
        The network is down
 
        - - - - - - - - - - - -
 
        A crash reduces
 
        your expensive computer
 
        to a simple stone.
 
        - - - - - - - - - - - -
 
        Yesterday it worked
 
        Today it is not working
 
        Windows is like that
 
        - - - - - - - - - - - -
 
        To have no errors
 
        Would be life without meaning
 
        No struggle, no joy
 
        - - - - - - - - - - - -
 
        You step in the stream,
 
        but the water has moved on.
 
        This page is not here.
 
        - - - - - - - - - - - -
 
        Out of memory.
 
        We wish to hold the whole sky,
 
        But we never will.
 
        - - - - - - - - - - - -
 
        Serious error.
 
        All shortcuts have disappeared.
 
        Screen. Mind. Both are blank.
 
 
 
        *
=========================================================================
Date:         Wed, 6 May 1998 21:01:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         CJ <azcacti@ASU.EDU>
Subject:      Re: WAC Programs
X-To:         WAC-L@POSTOFFICE.CSO.UIUC.EDU
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
The following question is from Janice Peritz at Queens College. I hope some
listers can shed some light for her....I'll fwd all responses sent to me or
to the list. Thanks! -- CJ --
 
 
><<  What, if anything, do you know about courses in which some students
are in
>a writing add-on and some are not?  For political reasons, our 1 hour/1
credit
>add-on proposal that the Academic Senate is taking up on 5/7 includes such an
>option, although it does so only on an experimental basis (i.e. for 3 years--
>after which point this model will be revisited).  There is bound to be debate
>about the limit we set on this option-- and I will be called upon to
explain the >committee's rationale. I can explain the principles behind our
action-- but what I can't
>do is cite the experience of some other college or university with
discipline-based
>courses in which some students are taking a 'writing add-on' while others are
>not.
>>
>Does anyone have experience -- for good or ill--with such an option?  Replies
>on or off list are welcome.
 
 
Off-list: send to jlhperitz@aol.com.  Thanks.
>
>
***************************************************************
CJ Jeney
Arizona State University
AZCacti@asu.edu
http://www.public.asu.edu/~starbuck/
(602)543-4569
***************************************************************
Mork: "Fly, little egg! You're free!"
Egg:  *splatt*
=========================================================================
Date:         Thu, 7 May 1998 00:41:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cynthia Haynes <cynthiah@METRONET.COM>
Subject:      **C-FEST Notice**
X-To:         C-FEST list <C-FEST@listserv.uta.edu>,
              Rhumar <rhumar@utdallas.edu>, NTWCA <NTWCA@utdallas.edu>,
              ACW <acw-l@ttacs6.ttu.edu>, WCenter <WCenter@ttacs6.ttu.edu>,
              Rhetnet <RHETNET-L@lists.missouri.edu>,
              Gorgias <GORGIAS@LISTSERV.UTA.EDU>, GHSO <GHSO@LISTSERV.UTA.EDU>,
              Community-D <Community-D@gmu.edu>,
              WWW-Writing <www-writing@listproc.bgsu.edu>,
              Daedalus Teach <teach@daedalus.com>,
              PreText <PRETEXT@LISTSERV.UTA.EDU>, MOO-Ed <moo-ed@ucet.ufl.edu>,
              NCTE-epub <ncte-epub@serv1.ncte.org>, 7C-l <7c-l@serv1.ncte.org>
Mime-Version: 1.0
Content-Type: text/plain; charset="US-ASCII"
 
************************************************************************
                                INVITATION
                             Post-CCCC C-FEST
                               at LINGUA MOO
                                   ***
 
                      Thursday, May 7th, 7pm CST (8pm EDT)
                 and Wednesday, May 13th, 7pm CST (8pm EDT)
 
                         Technology and Literacy:
              The Challenge of Paying Attention (and Acting)
 
          a C-Fest followup to Cynthia Selfe's Chair's Address
                  CCCC Annual Convention, Chicago, 1998
 
 
                         Facilitated by Eric Crump
                     In the C-FEST Forum at LINGUA MOO
 
                  [telnet to: lingua.utdallas.edu 8888]
                                   or
                    [WWW: http://lingua.utdallas.edu]
                 (Instructions for logging on are below)
*************************************************************************
"...as Bruno Latour (1996) notes, real-life stories always lack richness
and accuracy when they are told from a single perspective, that of the
technologist or that of the humanist. We require multiple perspectives if
we hope to construct a robust and accurate understanding of the ways in
which technology functions in our culture."
 
  --from "Technology and Literacy: A Story about the Perils of
    Not Paying Attention" by Cynthia Selfe
    http://www.ncte.org/forums/selfe/
 
And not only in our culture, but in the world. The internet's virus-like
spread and global reach mean it is infiltrating and influencing cultures
and people almost everywhere, even those not yet wired.
 
This C-Fest session will focus on questions about our awareness of the
technology situation in other neighborhoods (how many perspectives do we
recognize and know?), about our role as developers of and proponents of
technologies that affect remote people (what ethical questions emerge from
the internet's conquest of the global imagination?), about how we might
exert positive influence on the future (how might we discover and listen
to and learn from more perspectives?).
 
John Perry Barlow reports (with his usual delightful bombast and
unquenchable optimism) that the internet is coming to Africa, and that
African might adapt to and appropriate the new media faster than we expect
and in ways we might not predict. What do we make of such claims and how
do we get involved in that process?
--------------------------------------------------------------------------
 
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type '@go C-FEST' to get to the forum room.
4.  Read the instructions in the room description about where to sit and
how
    to talk. There are 2 couches to sit on. You may talk at your couch
and only those on                         that couch may hear you, or if
you wish to address the entire group, type SU (for
    'speak up') and your text.
5.  To quit the MOO, type @quit.
 
Each C-FEST meeting will be recorded and archived at Lingua MOO in the
C-FEST Forum
(http://lingua.utdallas.edu:7000/256 and select the RECORDER link).
 
Cheers,
 
Cynthia and Jan
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
=========================================================================
Date:         Thu, 7 May 1998 08:34:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: WAC Programs
In-Reply-To:  <3.0.2.32.19980506210127.006ce870@imap1.asu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
For Janice Peritz at Queens, who is investigating writing "add-ons" in
discipline-based courses.
 
Carleton, a small liberal arts college, has a peculiar writing requirement
that  consists of designated courses that can be taken for writing
requirement (WR), but no extra credit is added.  However, extra work
(writing) is expected, and faculty have loose guidelines about appropriate
assignments, the use of revision, and so forth.  This isn't an "add-on" in
the sense of additional credit, but WR means added work for those who elect
it and for faculty who agree to teach courses with that option.
 
In practice, a first-year seminar of 15-20 students may have 6-10 enrolled
for WR.  Faculty must evaulate their performance in the course and
separately assess their writing.  That assessment takes the form of
certification; either the student "completed" WR or merely "attempted" it.
Those who attempt it but don't complete it must enroll in another course to
attempt it again.  N.B.:  I know of no student who failed to graduate for
lack of WR.  The occasional senior in a bind can always work something out
with a professor who will certify competence based on a portfolio or on
work being done in a class during the final term.
 
As you might imagine, there are many problems.  Defining the WR is
difficult, which leads to inconsistency of expectations and assessment.  In
some cases, faculty see their role as assigning writing and certifying
performance, but they do not see a corresponding obligation to TEACH
writing.  We provide peer writing assistants to help faculty deal with the
extra load--reading drafts, consulting with students about their
writing--and faculty find them very helpful.  Nevertheless, everyone
remarks about the increased work associated with helping students write well.
 
We are currently working on making definitions and expectations more
explicit.  Many faculty are concerned with the quality of student writing,
and they really want to see improvement across the disciplines.  We have a
number of enthusiastic participants in workshops willing to work toward a
more unified (if not uniform) approach to teaching writing, regardless of
the discipline.
 
One idea under consideration is the addition of a two-hour "lab" to WR
courses, which carries no additional credit, but would give professors a
designated time to address writing issues as opposed to "stealing" lecture
time, which they are reluctant to give up.  That lab time would be used for
peer group workshops, mini-lessons on rhetorical strategies, triage for
assorted stylistic and error problems--and all the other stuff that a
"pure" writing course tries to address.  We're hoping to recruit a few
faculty volunteers to try this lab approach for three years (with the
support of abundant faculty development workshops), with the inevitable
evaluation afterward.
 
Hope this helps.
 
Carol
 
 
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
=========================================================================
Date:         Thu, 7 May 1998 07:14:01 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Sewell <donna_sewell@HOTMAIL.COM>
Subject:      WPA Info
Content-Type: text/plain
 
Hi folks,
 
The most recent issue of _WPA_ that I have is Spring 1994. This issue
lists the membership fee at $15 and the treasurer as Jeffrey Sommers. Is
that information still correct?
 
       Donna
 
Donna N. Sewell
Writing Center Director
Assistant Professor of English
Valdosta State University
Valdosta, GA 31698
donna_sewell@hotmail.com
 
 
______________________________________________________
Get Your Private, Free Email at http://www.hotmail.com
=========================================================================
Date:         Thu, 7 May 1998 10:58:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: Consultant search
In-Reply-To:  <19980506222154.22695.qmail@hotmail.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Donna,
 
Ed White and Deborah Holdstein have just assumed co-directorship of the WPA
Consultant-Evaluator Service.  Perhaps they are listening in and will
respond as soon as their end-of-semester details are wrapped up.
 
There are at least three places in the literature you could turn to for
some elaborated details about the Service:  "The WPA Evaluation: A Recent
Case History" by Peter Beidler and "Requesting a Consultant-Evaluation
Visit" by Susan McLeod in _Journal of the Council of Writing Program
Adminsitrators_ (Vol. 14, No. 3, Spring 1991, p 69-77) and my essay
"Integrating WAC Into General Education: An Assessment Case Study" in
_Assessing Writing Across the Curriculum: Diverse Approaches and
Practices_, eds. Kathleen Yancey and Brian Huot, Ablex, 1997, p 159-172.
The latter is a description of how our university used and benefitted from
a WPA Consultant-Evaluator visit.
 
Marty Townsend
 
>I'm relatively new to the WPA list and don't direct a writing program
>but am head of the Composition Committee. I would love to hear just a
>few details about the WPA Consultant Service. Program review would be
>wonderful for our program because we seem to be moving toward less
>favorable working conditions for composition instructors.
>
>I know that I need to subscribe to _WPA_ but haven't gotten around to it
>yet. Is that where I can find information on the Consultant Service?
>
>Donna
>
>
>Donna N. Sewell
>Writing Center Director
>Assistant Professor of English
>Valdosta State University
>Valdosta, GA 31698
>donna_sewell@hotmail.com
>
>
>----Original Message Follows----
>Date: Wed, 06 May 1998 12:58:22 -0700
>From: Edward White <ewhite@WILEY.CSUSB.EDU>
>Subject: Re: Consultant search
>
>Robert, I hope you can find a way to use the WPA Consultant/Evaluator
>service, which will give you a written report as well as general good
>advice on the program.  You could negotiate with your visitors for the
>workshop, which is not included.  Our panel is ready and waiting.  --Ed
>White
>
>
>
>
>______________________________________________________
>Get Your Private, Free Email at http://www.hotmail.com
=========================================================================
Date:         Thu, 7 May 1998 10:21:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: WPA Info
In-Reply-To:  <19980507141401.14430.qmail@hotmail.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Dona,
 
WPA membership is now $30.  The current secretary/treasurer is
 
Robert Johnson
Department of English
Miami University
Oxford, OH  45056
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Thu, 7 May 1998 06:00:00 -DLST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Checkett <LCHECKETT@CHUCK.STCHAS.EDU>
Organization: St. Charles County Community Colleg
Subject:      thanks
 
Thanks to christopher, marty, et al, for wac program
info...especially the compensation/release time varietals...if anyone
else can contribute...please feel free.
 
Larry
=========================================================================
Date:         Thu, 7 May 1998 09:50:16 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "MARIAN G. BARCHILON" <ATMGB@ASUVM.INRE.ASU.EDU>
Subject:      Re: thanks
In-Reply-To:  Message of Thu, 7 May 1998 06:00:00 -DLST from
              <LCHECKETT@CHUCK.STCHAS.EDU>
 
Thanks also to all of you who provided me with information about collaborative
writing software.
 
Marian G. Barchilon, Associate Professor
Technical Communication
Arizona State University (East) - "A New University for a New Century"
6001 S. Power Road
CNTR Building
Mesa, AZ 85206
U.S.A.
Voice: (602) 727-1669  Fax: (602) 777-0569
barchilon.asu.edu
 
"The foundation of every state is the education of its youth" - Diogenes
=========================================================================
Date:         Thu, 7 May 1998 11:59:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Consultant search
X-cc:         donna_sewell@hotmail.com
In-Reply-To:  <19980506222154.22695.qmail@hotmail.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hi, Donna.  Ed White and I have recently been appointed the new
co-directors of the Consultant-Evaluator Service; as you can imagine, all
such transitions from previous directorships take a bit of time. I'll
gladly forward information about the C-E Service to you as soon as
possible.  In the meantime, please feel free to e-mail or call with any
particular questions you have.
 
I'll be in touch soon!
 
Many thanks-
 
Deb Holdstein
 
 I would love to hear just a > few details about the WPA
Consultant Service. Program review would be > wonderful for our program
because we seem to be moving toward less > favorable working conditions
for composition instructors.  > > I know that I need to subscribe to _WPA_
but haven't gotten around to it > yet. Is that where I can find
information on the Consultant Service?  > > Donna > >
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
=========================================================================
Date:         Thu, 7 May 1998 12:21:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Consultant search
In-Reply-To:  <v03007803b17786a47970@[128.206.30.181]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Many thanks to Marty and others who have forwarded this very valuable
information to Donna. I have sent to Donna (off-list) the
description of the Consultant-Evaluator Service.  Once the transition from
Ben to Ed and me is complete, I'm sure we'll be keeping members of the
List informed about the program. (Alas, such transitions often take some
time, but the program is alive and well and available!) In the
meantime, keep those inquiries coming.
 
We are also eager to hear from you about the program
generally and to hear your thoughts about keeping the program
vigorous and its profile high!
 
Best,
Deb Holdstein
 
On Thu, 7 May 1998, Martha A. Townsend wrote:
 
> Donna,
>
> Ed White and Deborah Holdstein have just assumed co-directorship of the WPA
> Consultant-Evaluator Service.  Perhaps they are listening in and will
> respond as soon as their end-of-semester details are wrapped up.
>
> There are at least three places in the literature you could turn to for
> some elaborated details about the Service:  "The WPA Evaluation: A Recent
> Case History" by Peter Beidler and "Requesting a Consultant-Evaluation
> Visit" by Susan McLeod in _Journal of the Council of Writing Program
> Adminsitrators_ (Vol. 14, No. 3, Spring 1991, p 69-77) and my essay
> "Integrating WAC Into General Education: An Assessment Case Study" in
> _Assessing Writing Across the Curriculum: Diverse Approaches and
> Practices_, eds. Kathleen Yancey and Brian Huot, Ablex, 1997, p 159-172.
> The latter is a description of how our university used and benefitted from
> a WPA Consultant-Evaluator visit.
>
> Marty Townsend
>
> >I'm relatively new to the WPA list and don't direct a writing program
> >but am head of the Composition Committee. I would love to hear just a
> >few details about the WPA Consultant Service. Program review would be
> >wonderful for our program because we seem to be moving toward less
> >favorable working conditions for composition instructors.
> >
> >I know that I need to subscribe to _WPA_ but haven't gotten around to it
> >yet. Is that where I can find information on the Consultant Service?
> >
> >Donna
> >
> >
> >Donna N. Sewell
> >Writing Center Director
> >Assistant Professor of English
> >Valdosta State University
> >Valdosta, GA 31698
> >donna_sewell@hotmail.com
> >
> >
> >----Original Message Follows----
> >Date: Wed, 06 May 1998 12:58:22 -0700
> >From: Edward White <ewhite@WILEY.CSUSB.EDU>
> >Subject: Re: Consultant search
> >
> >Robert, I hope you can find a way to use the WPA Consultant/Evaluator
> >service, which will give you a written report as well as general good
> >advice on the program.  You could negotiate with your visitors for the
> >workshop, which is not included.  Our panel is ready and waiting.  --Ed
> >White
> >
> >
> >
> >
> >______________________________________________________
> >Get Your Private, Free Email at http://www.hotmail.com
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
=========================================================================
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---------- Forwarded message ----------
Date: Thu, 07 May 1998 13:49:04 -0400 (EDT)
From: Jlhperitz <Jlhperitz@AOL.COM>
To: azcacti@asu.edu
Cc: Elaine.Maimon@asu.edu
Subject: Wac Program Info
 
C.J.
Thanks for getting my inquiry out-- and for forwarding replies.  I'm off now
(yes, this very moment) to the Academic Senate meeting where the add-ons will
be coming to a vote.  I quess my query wasn't as clear as I hoped it would be:
my concern was with the built in inequity of having some students in a big
course doing a writing add-on and some not doing such an add-on.  Are there
significant differences in the grades of the two groups?  What about
collegiality: do students complain about the difference between add-on and
non-add-on students?  I didn't get any comments on this potential problem but
I did get a lot of interesting information about what colleges are doing.  So
thanks to you-- and to those on the list who were kind enough to respond to my
not-as-clear-as -it-should-have-been query.
Janice Peritz
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Dear Susan,
 
See responses below.
 
 
On Wed, 6 May 1998, SUSAN TAYLOR wrote:
 
> Our department has just undergone an external review.  The reviewers have
> suggested that we integrate composition theory and pedagogy courses into
> the graduate curriculum (yippee!!!! long overdue...)and that the department
> reconsider the articulation of a teacher education program that has been
> defunct for a number of years.  I have been asked to sit on the committee
> that is "answering" the review.  Most of you can imagine I already have a
> great deal to say on these topics but I need your help to strengthen my
> arguments.
>
> Here is what I need to know:
>
> 1. What courses do you require for a minor area in Rhet/Comp at the
> graduate level?   How many hours?  Eighteen or more?
 
We have developed a Graduate Certificate program shared by English and
Communication.  It requires 6 hours in English and 6 hours in
Communication in courses dealing with Rhetoric/Comp. theory/practice.
A capstone project is also required.  For graduate students in English,
the 6 English hours can count toward the MA or PhD as well as toward the
Certificate.  Note: we require 30 hours past the BA for the MA and 54
hours past the BA for the PhD.
 
 
>
>
> 2. What courses do you require for a minor area in Rhet/Comp at the
> undergraduate level?  How many hours?  Twelve or more?
>
We do not have a minor area in this at the undergraduate level.  We do,
however, teach an undergraduate course in writing pedagogy for secondary
education majors.
 
 
 
>
> 3. If you have some type of teacher education program at the graduate
> level, what courses do you require?  How do you finesse -- or do you need
> to finesse -- this program with your Department of Education?
>
Not at this time.  Most of the teachers in our graduate program are taking
the straight MA track.  In this track, they can select from some of the
English graduate courses (or 400-level, undergraduate courses as the one
mentioned in question 2) that deal with rhetoric/comp. theory/pedagogy.
thus, while their MA's are not in teacher education per se, they draw on
courses relevant to these areas.
 
>
> 4.  How do English majors in your departments use courses in Rhet/Comp to
> enhance their degree objectives in English?
>
 
Mostly for preparation for graduate study or for secondary education.  At
the undergraduate level, as I have said, we have only the one course
(usually offered annually).  Undergraduates have, with permission, taken
the graduate introduction to writing pedagogy.
 
 
>
> Any type of help you can offer me will be appreciated deeply and
> importantly.  I'm not kidding.  I'm in for a fight.  Please feel free to
> contact me off list or on list and any sort of bibliographic information
> plus web sites will also be received with joy.
>
> Thank you very much for your time.  I recognize it is the end of the
> semester for most of us and we are all quite busy.  I must have a written
> report (it's not supposed to be more than a page, right) by next
> Wednesday.
 
I hope this is helpful.  I could fax you more detailed descriptions, etc.
if you wish.
 
Vince Casaregola
 
 
> _____________________________________________________________________________
>
> Susan L. Taylor                         University of Nevada Las Vegas
> Director of Composition                 4505 Maryland Parkway
> Phone: (702) 895-3612                   PO Box 455011
> Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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These are great!  Floyd should get a charge out of them too --
especially as both of us have had massive problems with computers
being uncooperative during the in-class writing this week!
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25 years ago there were two ways to meet the writing requirement - a
freshman rhetoric course, and a course in which one could also learn
something besides writing - an embryonic form of the current WR, I suppose.
 
It was then recognized that many of us did not learn writing very well in
either the Freshman Rhetoric or nascent WR, but some were learning writing
well in other courses with professors who really emphasized and taught
writing as part of their freshman and upper level seminars.  In short,
there was no monopoly on being good writers or on being good writing
teachers in any one department.
 
Cocky as I was, and not wanting to waste time on a writing course, I took
an English course which also satisfied freshman rhetoric.  George Soule did
not think much of my writing - quite properly, actually, though I was
surprised and insulted, really.
 
Anyway, I took Advanced Rhetoric in a team-taught course (Jenkins, Harriet
Sheridan, and I forget who else).  There I learned a lot about writing, but
not how to write.  But I discovered that I was good at spotting writing
problems in other people's work, though not my own.
 
I learned to write when I did my senior thesis under the tutelage of
Eleanor Zelliot.  Doing and redoing and redoing.
 
I now direct the 6 credit, three semester Legal Reasoning, Research and
Writing program at Howard University School of Law.  Every student willing
to work learns to write fairly well.  But too many students still take the
course as a meaningless hurdle in their way - something to be endured.  And
no matter how good the teacher is, no matter how strong the program,
nothing can teach the skill of writing to an unwilling student.
 
And so I complain and my colleagues complain about the quality of our
student's writing - in general, and with specific people in particular.
 
One of the curiosities, it seems to me, of assessment of the program is
that it is measured by the weakest products, not by the norm or strong
products.  No one credits the program for the good writers or the good exam
products they see - but they are quick to tell me how horrible the writing
was on an exam or paper.
 
A rigorous course where you analyze and use someone else's ideas and write
and rewrite and rewrite again, with tight page limits still strikes me as
the best way to teach the kind of writing I had to do as a History major
and as a law student and lawyer.  I suspect the same would be true for most
disciplines.
 
But that is not what is normally done.  What is normally done in
undergraduate programs is a version of, "I think this about that."  Our
students are generally and genuinely shocked to hear that their audience
just doesn't care what they think - the audience wants to know what the
authority says is the law and how it applies to the particular problem at
hand.  Making students write clearly about what they think is, I think, not
as challenging and useful as making them explain and critique what others
think.
 
As Aristotle said (paraphrasing liberally):  "State your case and prove
it."  And he didn't mean prove it by bald assertions on one's own
authority.
 
Cheers,
Steve Jamar
 
Steven D. Jamar
 
President, Legal Writing Institute
 
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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I quite agree with you, Steve, but can you explain the Carleton bit?
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Excerpts from internet.listserv.wpa-l: 8-May-98 Carleton Writing
Requiremen.. by "Steven D. Jamar"@LAW.HO
> Making students write clearly about what they think is, I think, not
> as challenging and useful as making them explain and critique what others
> think.
>
 
Steve Jamar,
 
Your whole note was a pleasure to read.  It might strike some as
authoritarian, but it strikes me as a necessary dose of subversive
honesty.  The above excerpt is a little problematic if not somewhat
paradoxical, but I think at the very least it hints at a potentially
useful program of comparative research studies.
 
I suppose some people will object to your stance on the grounds that FYC
is one of the few opportunities for students to say what they think, to
establish themselves in  larger spheres of rhetorical discourse.  But
establishing yourself is inherently an ethos-building process, and one
of the best ways you can build your ethos is to show that you have
studied a problem closely and in light of what numerous authorities have
said about it.  You must admit ignorance as a first step in this
process.  There is something to be said for letting someone strip away
all of your pretentions and delusions and show you up as an ignoramus--
in the long run, you benefit as your ego as well as your ethos will be
built on a much stronger foundation than otherwise possible.
 
- Jay
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>Our department has just undergone an external review.  The reviewers have
>suggested that we integrate composition theory and pedagogy courses into
>the graduate curriculum (yippee!!!! long overdue...)and that the department
>reconsider the articulation of a teacher education program that has been
>defunct for a number of years.  I have been asked to sit on the committee
>that is "answering" the review.  Most of you can imagine I already have a
>great deal to say on these topics but I need your help to strengthen my
>arguments.
>
>Here is what I need to know:
>
>1. What courses do you require for a minor area in Rhet/Comp at the
>graduate level?   How many hours?  Eighteen or more?
We have a Specialization in Composition within the MA which requires 18 hrs.
I also have an essay on hold at WPA which includes national survey results
on all of these issues.
>
>
>2. What courses do you require for a minor area in Rhet/Comp at the
>undergraduate level?  How many hours?  Twelve or more?
We don't have a minor per se at the UG level, although we do have a Writing
Certificate, which is basically the same thing.
>
>
>3. If you have some type of teacher education program at the graduate
>level, what courses do you require?  How do you finesse -- or do you need
>to finesse -- this program with your Department of Education?
We have ajoint appointee who offers courses in Writing for Teachers and
Research in Composition; she smoothes the way for other courses, such as
Teaching College Writing and Reading/Writing Theory.
>
>
>4.  How do English majors in your departments use courses in Rhet/Comp to
>enhance their degree objectives in English?  The Writing Certificate
>Program includes internships, which helps them to get non-teaching jobs.
>
>
>Any type of help you can offer me will be appreciated deeply and
>importantly.  I'm not kidding.  I'm in for a fight.  Please feel free to
>contact me off list or on list and any sort of bibliographic information
>plus web sites will also be received with joy.
>
>Thank you very much for your time.  I recognize it is the end of the
>semester for most of us and we are all quite busy.  I must have a written
>report (it's not supposed to be more than a page, right) by next
>Wednesday.
>_____________________________________________________________________________
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Director of Composition                 4505 Maryland Parkway
>Phone: (702) 895-3612                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
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I spent this morning driving between ASU campuses and devoting my attention to
gathering wisdom from popular culture to sustain WPAers through the weekend.
Here's today's harvest, some of which is relevant to our discussions.
 
1. Existentialism in a nutshell: In an ad for GMAC, Jean-Paul, the person who
supposedly answers the GMAC helpline, says that most people ask about major
philosophical problems, like "If I am doomed to a meaningless existence in an
indifferent and uncaring universe, I at least want to know how I can get a
great deal on a really cool car."
 
2. The politics of agent-action sentences: Rather than turning to Jean-Paul, I
usually turn to country-western music. Try on the politics of these lyrics: a)
Long neck bottle, let go of my hand! b) Juke box, don't starting playing that
song again.
 
Have a nice week. The test is on Monday.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Thanks for the techno-haikus--after a very difficult week, it was great to
have a laugh on Friday afternoon--
 
 
Theresa Ammirati
Dean of Freshmen
Connecticut College
New London, CT
tpamm@conncoll.edu
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For the past two years, we have been running a successful placement
program through a timed writing sample that students wrote as part of
"Hospitality Days," a one-day required orientation session for new
students.
 
This year, the wheels decided to conduct a two-day session so that
students could experience college life and sign up for courses.  The
result is that only half of our incoming student population has signed
up, leaving the remainder to have schedules built for them and to test
the day before the semester begins.  Since we do not have the time nor
the facilities to handle such a crowd of 700 or more, the administration
came up with the brilliant idea to do away with testing completely.
This idea, of course, is timely considering that this same group of people
had our mission statement amended recently to specifically address our
growing population of at-risk underprepared students.
 
With this in mind, I came up with a quick-fix formula based on a
series of hunches, experience, and research.  My plan is to go through
student HS transcripts.  Students with B or better in HS English will
take our standard first-year course.  Students with C or lower will be
placed in basic composition with the invitation to show up during the
summer and challenge our placement by sitting down and composing a
writing sample.
 
Someone mentioned a year or two ago that there seems to be a correlation
between HS geometry and success in FY comp as well.  I can then validate
what I have with the remaining information available to me: the SAT
Verbal score, class rank, and insider information concerning many of
the school districts.
 
I would be interested in any thoughts and suggestions.
 
Bob Holderer
Freshman Composition Coordinator
Edinboro University of PA
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Bob,
    Just a quick off-the-top-of-the-head reaction.  If a student
matriculates from Schenley High School (inner-city Pittsburgh) or
Haverford School (you're right, that's unlikely), their grasp of rhetoric
will be viewed as identical.  However, if someone wants to pin you down on
this, you are being systematic, and you will be treating the entire cohort
evenly--very important to the Title IX people.  What you are proposing is
also _very_ labor-intensive.  I hope you've got a reliable staff.  Best of
luck.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Sun, 10 May 1998, Dr. Bob Holderer wrote:
>
> My plan is to go through student HS transcripts.  Students with B or
> better in HS English will take our standard first-year course.  Students
> with C or lower will be placed in basic composition with the invitation
> to show up during the summer and challenge our placement by sitting down
> and composing a writing sample.
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Bob, I was thinking along the same lines as Chet.  OK, you can't do
placement.  You know that some of your students, now mixed into the
general comp population, are very likely to fail if they don't get special
help.  The problem is to get help to people who need it.  Wouldn't it be
better to ask the course instructors to identify those people during the
first week and to use your time setting up a program for those identified?
Can you get a tutorial program up and running, for instance?  --Ed White
 
On Sun, 10 May 1998, Chet Pryor__Montgomery College-Germantown wrote:
 
> Bob,
>     Just a quick off-the-top-of-the-head reaction.  If a student
> matriculates from Schenley High School (inner-city Pittsburgh) or
> Haverford School (you're right, that's unlikely), their grasp of rhetoric
> will be viewed as identical.  However, if someone wants to pin you down on
> this, you are being systematic, and you will be treating the entire cohort
> evenly--very important to the Title IX people.  What you are proposing is
> also _very_ labor-intensive.  I hope you've got a reliable staff.  Best of
> luck.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> --------------------------------------------------------------------------
> > On Sun, 10 May 1998, Dr. Bob Holderer wrote:
> >
> > My plan is to go through student HS transcripts.  Students with B or
> > better in HS English will take our standard first-year course.  Students
> > with C or lower will be placed in basic composition with the invitation
> > to show up during the summer and challenge our placement by sitting down
> > and composing a writing sample.
>
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Bob, the events you describe parallel some at our college (DePauw University)
over the past five years.  For similar reasons, our administration
eliminated the timed writing sample written during the orientation
period which was used along with the SATV for placement at one of three levels
in our writing program: Basic Writing, Freshman Composition, or Writing
Intensive in various disciplines.  Also we were pressured into mainstreaming
Basic students into FC for a time, but we have turned to voluntary placement of
students into Basic.  We have been keeping records and making
statistical correlations of factors which predict academic outcomes (such as
SATV, SATM, High School Class Rank, etc.) and those outcomes (such as grades
in FC, W, GPA's, and retention).
 
Last summer, my colleague, Cynthia Cornell, and I reported the results at the
WPA meeting in Houghton MI, and this summer we will again report, bringing
the study forward another year.  The results are not directly relevant
to your immediate question regarding your proposed procedure, though they are
very relevant to placement procedures and strategies.   So I won't take up
space here, but if you would like to hear about our experience or even
request a copy of last summer's report, here are some addresses:
 
Bob Newton (Associate Coordinator of Faculty Development for Writing)
Department of Philosophy/Asbury Hall
DePauw Univesity
Greencastle IN 46135
Ph: 765-658-4715
FAX: 765-658-4717
e-mail: robertnewton@depauw.edu
 
Cynthia Cornell (Associate Coordinator of Faculty Development for Writing)
Department of English/Asbury Hall
DePauw University
Greencastle IN 46135
Ph: 765-658-4676
FAX: 765-658-4717
e-mail: ccornell@depauw.edu
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Bob:
 
My colleague Roger Gilles and I replaced our placement procedure
(writing sample, ACT/SAT, etc.) with something we developed called
"Directed Self-Placement." For two years now we have directed or guided
our students into the course that is best for them by  telling them
about the two courses and having them look at a checklist of
characteristics that we think describe the kind of student that should
take one class or the other. We talk with all the students (in large
groups) at orientation for about  fifteen minutes. It takes much less
time than the typical placement process and we believe the results are
much more satisfying and reliable than prevailing placement practices.
But don't confuse this approach with mere "self-placement."
 
Through Directed Self-Placement 22% of our 2500 freshmen find their way
to our not-for-college credit ENG 098 (developmental writing) course.
The ENG 098 course is naturally much more fun to teach (and to take) now
and the students benefit in many, many ways for having made the decision
for themselves.
 
We are more convinced than ever that the right students are taking our
ENG 098, and although the procedure requires some planning and effort,
it is nothing like what we used to do for rather dubious results. But
again, and more importantly, our surveys and data indicate that the
course is serving students who need it. And the social psychology on all
this is something we are just beginning to explore (with excitement).
 
David Blakesley at Southern Illinois-Carbondale has adopted/adapted
Directed Self-Placement.
 
In the past year we've heard from a half-dozen or so schools who are
working up DS-P for their own contexts.
 
We just heard from Belmont College where they are using a very
interesting version of our model. We spoke with a number of other people
in Chicago who are working up, or plan to work up, some version of this
deeply contextualized placement model.
 
I can share more if you are interested. . . .
 
Dan Royer
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
Grand Valley State University
Allendale, MI 49504
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
 
----------------------------------------------
Bob Holderer wrote:
 
For the past two years, we have been running a successful placement
program through a timed writing sample that students wrote as part of
"Hospitality Days," a one-day required orientation session for new
students.
 
This year, the wheels decided to conduct a two-day session so that
students could experience college life and sign up for courses.  The
result is that only half of our incoming student population has signed
up, leaving the remainder to have schedules built for them and to test
the day before the semester begins.  Since we do not have the time nor
the facilities to handle such a crowd of 700 or more, the administration
 
came up with the brilliant idea to do away with testing completely.
This idea, of course, is timely considering that this same group of
people
had our mission statement amended recently to specifically address our
growing population of at-risk underprepared students.
 
With this in mind, I came up with a quick-fix formula based on a
series of hunches, experience, and research.  My plan is to go through
student HS transcripts.  Students with B or better in HS English will
take our standard first-year course.  Students with C or lower will be
placed in basic composition with the invitation to show up during the
summer and challenge our placement by sitting down and composing a
writing sample.
 
Someone mentioned a year or two ago that there seems to be a correlation
 
between HS geometry and success in FY comp as well.  I can then validate
 
what I have with the remaining information available to me: the SAT
Verbal score, class rank, and insider information concerning many of
the school districts.
 
I would be interested in any thoughts and suggestions.
 
Bob Holderer
Freshman Composition Coordinator
Edinboro University of PA
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The comments about directed self placement remind me of an experience I had
twenty years ago this summer.  I was attending a German language and
culture program at the University of Vienna with a diverse group of people
from around the world.  The first morning they had all of us (maybe two
hundred) meet in a large auditorium for purposes of placement.  There were
six levels of courses.
 
The placement test consisted of slides full of text projected onto the
screen at the front of the auditorim.  The texts got progressively more
sophisticated in terms of vocabulary and syntax and, even, cultural
context.  We were to decide, individually, whether we could read and
understand the passages.  At various intervals the placement folks would
ask those who felt they'd reached their limit to leave the room and out of
them would form classes at that particular level.  We thus placed
ourselves.  While I have no idea how valid or reliable the test was, I
remember feeling appropriately placed in my level four course, and I
remember the whole process as festive and congenial and refreshingly in
contrast with my preconceptions about a German-speaking university.  But
then this was Vienna and not Heidelberg.
 
 
Doug
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Bob Holderer wrote:
 
>For the past two years, we have been running a successful placement
>program through a timed writing sample that students wrote as part of
>"Hospitality Days," a one-day required orientation session for new
>students.
 
>This year, the wheels decided to conduct a two-day session so that
>students could experience college life and sign up for courses.  The
>result is that only half of our incoming student population has signed
>up, leaving the remainder to have schedules built for them and to test
>the day before the semester begins.  Since we do not have the time nor
>the facilities to handle such a crowd of 700 or more, the administration
>came up with the brilliant idea to do away with testing completely.
>This idea, of course, is timely considering that this same group of people
>had our mission statement amended recently to specifically address our
>growing population of at-risk underprepared students.
 
>With this in mind, I came up with a quick-fix formula . . .
 
Which you've already been told is amazingly labor-intensive, and as to which
you've already been alerted to some excellent long-range alternatives.  But
what about right now?  Forgive my heresy, but I suggest ('scuse me a second
while I put on this armor here) that existing college entrance exam scores
plus an optional, voluntary test for misplacement (challenge up, advise
down) will be no less ghastly in its effects than any other quick fix.
Probably better is just to start using bare self-placement while you work on
making it properly directed--if that's the direction you want to go, and if
you can get anybody else to go for it.  In both cases, you prevent yourself
from being so bogged down in managing the crisis that you can't work
properly toward ending it.
Indeed, given the time, you may be able to have something better ready for
fall--the kinds of things Ed White suggests.  But even then, you'll need
classes in which to put students so they can take the test, and some way to
have roughly the right number of sections of each type of class.  That will
take planning time, so you need to "buy" some.  We comp folks tend to be so
reflexively gung-ho about taking on extra work that we often forget to
maximize the allocation of our scarcest resource.  Maybe CCCC needs a
"Martyrs Anonymous" SIG to complement the AA group.
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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I would be surprised if there were not a correlation between success in
algebra and geometry with the ability to structure an writing and to
explain the thought processes fully.  Indeed, these are the courses which
require that sort of detailed explanation of thought processes, that
require proofs, that require structured analysis in a way that no other HS
courses do.  My younger son "sees" the answers in math and algebra.  It is
a struggle to get him to show the steps.  And yet I know the struggle is
worth it because he will need to "show the steps" in many  courses later
on.
 
But, I would be suprised if success in algebra and geometry correlated with
sentence and paragraph and grammatical and semantic ability any better than
did HS gpa.  Though maybe there would be enhanced precision of language
from the required precision of math.
 
At law school, the science majors (too few, by the way - want to go to law
school?  major in a science - we get plenty of arts and humanities majors
already) often catch on to the reasoning part of law easily - but have
trouble with the writing mechanics, having done very little.  Indeed, they
often avoided writing courses as undergrads because they considered
themselves poor writers.
 
There are, of course, large numbers of exceptions.
 
Cheers,
Steve Jamar
 
Steven D. Jamar
 
President, Legal Writing Institute
 
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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Bob--I used to coordinate placement testing for comp courses at the
University of Tulsa.  The test included a sentence combining exercise and
essay.  On a separate sheet, the students indicated for which
section--basic, comp 1, or advanced--they were testing.  Of course,
evaluators did not see this sheet, but I did as I was compiling results
and making final placements.  I was struck by the frequency with which
students placed themselves appropriately.  Only a handful each year
placed themselves inappropriately, always future comp 1 students who
thought they belonged in advanced.
A second observation:  incoming students were making this judgment
without much information about the courses, only a written description.
With more information and the implicit commitment of their own choices,
their self-placements may have been more accurate than ours.  We didn't
track those who selected advanced but were placed in comp 1.
 
Mary Barkley
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We need your help on this topic--again.  We have a new president, someone we
quite like, who is not convinced that class size matters either for
undergrad comp classes or grad courses in comp/rhet--yes, two different
topics.  He's interested in "real" evidence--yes, numbers, soc sc type
studies--and is meeting with us in two weeks.  Please send whatever help you
think we can use.  Thanks.
 
Carol Haviland
CSU San Bernardino
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I am the source on this list of this asserted high correlation between
high school geometry and fyc grade, so let me be precise about MY source
for it.  Back in 1973, working on a writing test as part of an ETS faculty
committee, I heard one of the ETS consultant specialists, over dinner,
mention this as one of the curious and hidden facts that emerged when
doing random correlations.  I never followed up on it nor have I seen any
data to support it.  But it makes intuitive sense to me, since geometry
alone requires that students give reasons for what they say and make
specific connections among ideas as they develop.  Wouldn't it be nice if
more English classes in the schools did that?  If anyone has a grad
student looking for a worthwhile project, this putative writing/math
connection would sure be an interesting one. --Ed White
 
 
On Mon, 11 May 1998, Steven D. Jamar wrote:
 
> I would be surprised if there were not a correlation between success in
> algebra and geometry with the ability to structure an writing and to
> explain the thought processes fully.  Indeed, these are the courses which
> require that sort of detailed explanation of thought processes, that
> require proofs, that require structured analysis in a way that no other HS
> courses do.  My younger son "sees" the answers in math and algebra.  It is
> a struggle to get him to show the steps.  And yet I know the struggle is
> worth it because he will need to "show the steps" in many  courses later
> on.
>
> But, I would be suprised if success in algebra and geometry correlated with
> sentence and paragraph and grammatical and semantic ability any better than
> did HS gpa.  Though maybe there would be enhanced precision of language
> from the required precision of math.
>
> At law school, the science majors (too few, by the way - want to go to law
> school?  major in a science - we get plenty of arts and humanities majors
> already) often catch on to the reasoning part of law easily - but have
> trouble with the writing mechanics, having done very little.  Indeed, they
> often avoided writing courses as undergrads because they considered
> themselves poor writers.
>
> There are, of course, large numbers of exceptions.
>
> Cheers,
> Steve Jamar
>
> Steven D. Jamar
>
> President, Legal Writing Institute
>
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> The more you know, the more you know you don't know.
>
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My experience with self-placement is MUCH less positive than this account
and some others that have been posted.  Some years back, a student of mine
gathered substantial data on self-placement vs. test placement in 6
California community colleges. About half of the students placed
themselves differently than the test (a pretty good one, the Cal State U
EPT) would have placed them. Even more troubling, his follow-up studies
and interviews tended to show some patterns: many more females than males
put themselves into low-level courses, for instance.  He concluded that
self-placement had much more to do with self-confidence than with writing
ability; he also concluded that most enteringg students don't have a clue
about what fyc tries to do or assumes, and so have no or distorted
information on which to make a decision. Obviously, more studies on this
are needed, but meanwhile I suggest that we temper our enthusiasm for
self-placement.  --Ed White
 
 
 
On Mon, 11 May 1998, Mary Barkley wrote:
 
> Bob--I used to coordinate placement testing for comp courses at the
> University of Tulsa.  The test included a sentence combining exercise and
> essay.  On a separate sheet, the students indicated for which
> section--basic, comp 1, or advanced--they were testing.  Of course,
> evaluators did not see this sheet, but I did as I was compiling results
> and making final placements.  I was struck by the frequency with which
> students placed themselves appropriately.  Only a handful each year
> placed themselves inappropriately, always future comp 1 students who
> thought they belonged in advanced.
> A second observation:  incoming students were making this judgment
> without much information about the courses, only a written description.
> With more information and the implicit commitment of their own choices,
> their self-placements may have been more accurate than ours.  We didn't
> track those who selected advanced but were placed in comp 1.
>
> Mary Barkley
>
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Carol:
The "classic" meta-analysis of the effects of class size is the work done
by Gene Glaser and Mary Lee Smith in the early 1980's.  More recently both
Indiana and Tennessee examined the effects of class size reduction in
their public schools and showed that a reduction in class size had
positive effects on students' achievement. (For a short discussion of the
Tennessee results, see C.M. Achilles, "Students Achieve More in Smaller
Classes," _Educational Leadership_ 53.5 (1996): 76-77).  There are also a
large number of studies in the 1990's about how to cope with large classes
at the universities and considerable reluctance to even consider reducing
class sizes (impossible economically).  Economics as a field has had a
considerable debate about the issue.  Their findings tend to say that
large classes don't have much of an effect on students but that they don't
come back for additional classes after the large class "experience."
Good luck on finding more and probably all of us would encourage you to
post citations to the list.
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Ed--
 
I seem to remember a news story this past spring giving that same piece
of information.  I think they also cited ETS as the source.  (I have a
grad student who works for the local AP Bureau checking this out.)  I
seem to remember that the rationale was that only college prep students
take geometry.  The correlation then makes sense.  Students who take a
college prep track in high school (even at schools who supposedly no
longer have tracks) are better prepared for college than students who
don't.
 
Barry Maid
bmmaid@ualr.edu
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>My younger son "sees" the answers in math and algebra.  It is
>a struggle to get him to show the steps.  And yet I know the struggle is
>worth it because he will need to "show the steps" in many  courses later
>on.
 
Recently, I've come to doubt this more and more. Right out front, let me
admit that my own younger son's similar experience in 4th grade math has
finally forced my doubts to the surface. Watching him struggle with trying
to reconstruct his "seeing" in ways that mesh with the teacher-approved
(and state-sanctioned) "show your steps," "visual thinking" (definitely NOT
my son's seeing), and "checking" leads me to explore the arguments for the
opposing side. And I know that my son (and Steven Jamar's) are not alone.
I've watched some of my son's friends struggle in similar ways.
 
I've also watched plenty of "naturally" good writers struggle through
having to explain themselves to peers/writing groups/Process-Prone teachers
in ways that had very little to do with the writing and what they were
writing about and plenty to do with the schooling situation and the
educational theory of the week.
 
In both cases, I've watched students slowly lose their enthusiasm and
natural joy in using their talent. My son gradually loses his delight in
discovering the right answer because he knows that the right answer is less
important than drawing the picture and explaining steps he never took. My
naturally talented writing students grudgingly give way to group work and
participation in processes that are a burden to them.
 
I know that this is supposed to work to their social-ethical benefit, and
that eventually the abilities they develop in this regard will fold into
their intellects in very important ways. And so I agree with Steven Jamar:
"And yet I know the struggle is worth it because he will need to 'show the
steps' in many  courses later
on." However, the question is one of sequence and of our ability and
willingness to educate individuals who do not use the standard processes at
the standard age/grade. Isn't it better to let their talents (and their joy
and enthusiasm)  flourish and take them as far as possible before we
intervene with our help? Shouldn't part of what we do be to protect these
students, cultivate their natural abilities, and guard their joy in
learning? Eventually, they will need our help and the help of the other
students, but maybe not while their natural abilities and interests are in
a (delicate!) state of rapid development and are serving them successfully
at the real tasks before them--and the real task is NOT simply to be
successfully schooled!
 
There are plenty of students who are not yet slickly socialized and not
very verbal and not very successful at communicating well with English
teachers or educationalized math teachers. They are still our students, and
the challenge to me seems to be to teach them without dampening their
spirits or devaluing their natural abilities. The challenge is to treat
them as individuals--to know when they need group work and to know when
they need to be protected from groups, to know when they need process and
when they should be turned loose from those constraints--to know when they
need our help and when they don't and what kind of "help" they need.
 
This is not a plea for tracking or for "gifted and talented" programs; it's
the opposite--a plea for treating students as individuals and for having
"outcomes" and "standards" that can accommodate differences--or perhaps for
resisting standardization movements.  All students have natural abilities,
"natural" ways of learning. The math people are starting to throw every
conceivable kind of cognition at students as a way of recognizing how many
different kinds of intelligence are required for math. We've done some of
the same with writing. However, I'm not convinced that this highly
idealized student outcome really reflects what successful students are like
as they learn and develop, and it may be a distortion to think that they
should conform to such a model--or that our educational efforts should have
that as a goal.
 
On reflection, I find it interesting that "thinking like a parent" yields
arguments and points-of-view that conflict with the views of educational
administrators in predictable ways. As I wrote this, I started thinking in
the language of the anti-educational reform folks. However, the view from
the kitchen table, by the side of a dispirited child who knows the right
answer but can't figure out "what the teacher wants," and who knows even
more deeply that he and the teacher do not think alike, is sometimes a view
worth taking. I admit that it is not the only view.
 
                                --Jim Crosswhite
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Barry, if my memory of that conversation 25 years ago is accurate, the
curious part of the correlation between geometry and fyc was that it was
higher than that with ANY high school English course, including AP.  If
that was or is true, it would disallow the explanation you give. It sure
would help to have more clear and up-to-date information.  --Ed White
 
On Mon, 11 May 1998, Barry Maid wrote:
 
> Ed--
>
> I seem to remember a news story this past spring giving that same piece
> of information.  I think they also cited ETS as the source.  (I have a
> grad student who works for the local AP Bureau checking this out.)  I
> seem to remember that the rationale was that only college prep students
> take geometry.  The correlation then makes sense.  Students who take a
> college prep track in high school (even at schools who supposedly no
> longer have tracks) are better prepared for college than students who
> don't.
>
> Barry Maid
> bmmaid@ualr.edu
>
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I mentioned this talk about geometry grades from the list two years ago
to my Dean, who, to my surprise, ran the data on a semester of comp
classes, and indeed found the high school geometry grade to correlate
best with the FYC grade.  The data included geometry grade, high school
overall GPA, average high school English grades, SAT Verbal and SAT Math
scores.  The SAT II Writing test was also there for about 25% of the
students (about 300), but mainly the honors group, so there was no way to
test this one.  A cursory look through this the data we've collected this
year (not analyzed yet) indicates that no single item is terribly
accurate (SAT II verbal and geometry grades included), but a mix gives a
pretty good indication, except for the cut-off between regular and honors
students.  That one has me stumped.  Any ideas anyone?  We couldn't
identitfy them by two 50-minute impromptu essays either (one narrative or
descriptive and one argument).
 
The high correlation business is interesting, but I've had some
difficulty with conveying the idea that, say, an 80% correlation (or
whatever) means 20% of the actual human persons may be misplaced by doing
placement on these terms. Also, that these 300+ students were in three
different kinds of classes, with different degrees of assistance, and
were not _placed_ by geometry grades.  Would the A geometry students
in our FYC classes with extra writing workshops attached have done
well without those workshops?  I don't think so.  Should they have placed
in honors composition?  Definitely not. Just a caution about casual
mentions to whomever . . . . Writing is more complex that logic argument,
though that's a big part, and I agree with Ed about why.  But as
probably _all_ of us know, it can be difficult explaining what's involved
to most folks not in the field (and that's the majority of deans),
however willing to listen and and take the experts' word they may be. (If
I didn't have a good dean, I could have a real mess.)
 
Rosemary Winslow
 
On Mon, 11 May 1998, Edward White wrote:
 
> I am the source on this list of this asserted high correlation between
> high school geometry and fyc grade, so let me be precise about MY source
> for it.  Back in 1973, working on a writing test as part of an ETS faculty
> committee, I heard one of the ETS consultant specialists, over dinner,
> mention this as one of the curious and hidden facts that emerged when
> doing random correlations.  I never followed up on it nor have I seen any
> data to support it.  But it makes intuitive sense to me, since geometry
> alone requires that students give reasons for what they say and make
> specific connections among ideas as they develop.  Wouldn't it be nice if
> more English classes in the schools did that?  If anyone has a grad
> student looking for a worthwhile project, this putative writing/math
> connection would sure be an interesting one. --Ed White
>
>
> On Mon, 11 May 1998, Steven D. Jamar wrote:
>
> > I would be surprised if there were not a correlation between success in
> > algebra and geometry with the ability to structure an writing and to
> > explain the thought processes fully.  Indeed, these are the courses which
> > require that sort of detailed explanation of thought processes, that
> > require proofs, that require structured analysis in a way that no other HS
> > courses do.  My younger son "sees" the answers in math and algebra.  It is
> > a struggle to get him to show the steps.  And yet I know the struggle is
> > worth it because he will need to "show the steps" in many  courses later
> > on.
> >
> > But, I would be suprised if success in algebra and geometry correlated with
> > sentence and paragraph and grammatical and semantic ability any better than
> > did HS gpa.  Though maybe there would be enhanced precision of language
> > from the required precision of math.
> >
> > At law school, the science majors (too few, by the way - want to go to law
> > school?  major in a science - we get plenty of arts and humanities majors
> > already) often catch on to the reasoning part of law easily - but have
> > trouble with the writing mechanics, having done very little.  Indeed, they
> > often avoided writing courses as undergrads because they considered
> > themselves poor writers.
> >
> > There are, of course, large numbers of exceptions.
> >
> > Cheers,
> > Steve Jamar
> >
> > Steven D. Jamar
> >
> > President, Legal Writing Institute
> >
> > Professor of Law
> > Director LRW Program
> > Howard University School of Law
> > 2900 Van Ness Street NW
> > Washington, DC  20008
> >
> > vox:  202-806-8017   fax:  202-806-8428
> > email:  sjamar@law.howard.edu
> >
> > The more you know, the more you know you don't know.
> >
>
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Although this is a correlation between somewhat different data sets,
I thought you might find the information below interesting.
 
I ran a Pearson product moment correlation between the holistic scores on
1166 freshmen's essays and their Math ACT subscore. The correlation
was .1525. (I also ran the same type of correlation between English ACT
and Reading ACT subscores as well.)
 
For anyone who is interested, after running more than 15,000 sets of
such correlated data between essays scores and English ACT scores over the
past 11 years,
the correlation has ranged from .28 to .50.
 
Nancy Blattner
Southeast Missouri State University
nblattner@semovm.semo.edu
 
 
 
 
 
At 10:47 AM 5/11/98 -0700, you wrote:
>I am the source on this list of this asserted high correlation between
>high school geometry and fyc grade, so let me be precise about MY source
>for it.  Back in 1973, working on a writing test as part of an ETS faculty
>committee, I heard one of the ETS consultant specialists, over dinner,
>mention this as one of the curious and hidden facts that emerged when
>doing random correlations.  I never followed up on it nor have I seen any
>data to support it.  But it makes intuitive sense to me, since geometry
>alone requires that students give reasons for what they say and make
>specific connections among ideas as they develop.  Wouldn't it be nice if
>more English classes in the schools did that?  If anyone has a grad
>student looking for a worthwhile project, this putative writing/math
>connection would sure be an interesting one. --Ed White
>
>
>On Mon, 11 May 1998, Steven D. Jamar wrote:
>
>> I would be surprised if there were not a correlation between success in
>> algebra and geometry with the ability to structure an writing and to
>> explain the thought processes fully.  Indeed, these are the courses which
>> require that sort of detailed explanation of thought processes, that
>> require proofs, that require structured analysis in a way that no other HS
>> courses do.  My younger son "sees" the answers in math and algebra.  It is
>> a struggle to get him to show the steps.  And yet I know the struggle is
>> worth it because he will need to "show the steps" in many  courses later
>> on.
>>
>> But, I would be suprised if success in algebra and geometry correlated with
>> sentence and paragraph and grammatical and semantic ability any better than
>> did HS gpa.  Though maybe there would be enhanced precision of language
>> from the required precision of math.
>>
>> At law school, the science majors (too few, by the way - want to go to law
>> school?  major in a science - we get plenty of arts and humanities majors
>> already) often catch on to the reasoning part of law easily - but have
>> trouble with the writing mechanics, having done very little.  Indeed, they
>> often avoided writing courses as undergrads because they considered
>> themselves poor writers.
>>
>> There are, of course, large numbers of exceptions.
>>
>> Cheers,
>> Steve Jamar
>>
>> Steven D. Jamar
>>
>> President, Legal Writing Institute
>>
>> Professor of Law
>> Director LRW Program
>> Howard University School of Law
>> 2900 Van Ness Street NW
>> Washington, DC  20008
>>
>> vox:  202-806-8017   fax:  202-806-8428
>> email:  sjamar@law.howard.edu
>>
>> The more you know, the more you know you don't know.
>>
>
 
 
 
Dr. Nancy Blattner
nblattner@semovm.semo.edu
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A new list has been created for people who teach writing or communication
at engineering or other primarily technological institutions.  This list is
an outgrowth of an informal meeting at CCCC last month, which may be
repeated as a special interest group at next year's conference.  Anyone
interested in discussing the particular problems of teaching writing in
this challenging context is invited to join.
 
 
TO SUBSCRIBE TO THE LIST, send a message to
 
      lists@nwu.edu
 
   Leave the subject line blank. The message should read
 
     subscribe EngiComm <email address> <name>
 
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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It might be interesting to investigate the connection between self-confidence
and academic success across the board.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Oh, well---
 
ILY, SYS
 
>Ed--
>
>I seem to remember a news story this past spring giving that same piece
>of information.  I think they also cited ETS as the source.  (I have a
>grad student who works for the local AP Bureau checking this out.)  I
>seem to remember that the rationale was that only college prep students
>take geometry.  The correlation then makes sense.  Students who take a
>college prep track in high school (even at schools who supposedly no
>longer have tracks) are better prepared for college than students who
>don't.
>
>Barry Maid
>bmmaid@ualr.edu
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Yes, I agree. I also think that the social psych literature on cognitive
dissonance might indicate that ds-p (not mere self placement) sets students up
for a whole different motivational dynamic.
 
Dan Royer
 
David E. Schwalm wrote:
 
> It might be interesting to investigate the connection between self-confidence
> and academic success across the board.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
 
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
Grand Valley State University
Allendale, MI 49504
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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Dan,
 
I'd like to know the difference between "directed self-placement" and "mere
'self-placement.'" I doubt whether 22% of our students at Daemen would
place themselves in a non-credit writing course. Even after students here
place in such a course, they still want to be placed in a credit bearing
course. They say that given the work they would/could do it. That might be
because many of our students are in areas that require very strict
schedules, and everyone wants to stay on pace, and having to take a
non-course would put them out of step. '
 
Anyway, that's moving away from the question I have: how much direction is
involved in your self-placement? Nothing more than a 15 minute talk?
 
Richard Long
Daemen College
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Ed, I would be interested to know how many of us who teach writing or
hold advanced degrees in Rhetoric and Composition have studied geometry
or other advanced math courses.  Has anyone examined mathematical
backgrounds of those in Rhet Comp or progam administration?
 
Gail
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
H: gcor@jersey.net
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Hey, plane geometry was the only math course I ever really liked. I don't know
why exactly, and if I found out I probably would wish I hadn't. I loved doing
the proofs. I think it had something to do with it's being a closed system
with a finite number of know rules that could explain everything in the
universe of the system if you could figure it out. Systematic thinking. I feel
like such a Nazi!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Richard:
 
We have a brochure that each student receives in their orientation packet and
at our "talk" we have them get out the brochure. The brochure explains the
difference between the two courses, it explains why one might begin with one
rather than the other, and it includes a checklist of characteristics that the
students use to identify themselves as ready to begin with the regular course
or with the 098 course.
 
When we talk to them (yes, only for about 10-15 mins. in this setting) we
encourage them to make a responsible choice. We also have a portfolio grading
system we use so the regular course does have some teeth in it. That is, if
everyone passes the regular course, then there is really no need (from the
students' perspective) for a developmental course. If everyone passes the
regular course, then why have a developmental course, assuming of course we
really mean "C" when we give a "C."
 
By "directed" self-placement, we mean that we explain to the students the goals
and purposes of each course and we explain to them why they might want to begin
with one or the other. We tell them where they need to be to pass the regular
(ENG 150) course, and they tell us how they plan to get there, one course or
two.
 
Many of the students wisely think it far better to take a course (ENG 098) that
is designed to get them ready to do well in ENG 150 rather than to take ENG 150
twice. And of course we don't want them in ENG 098 if they should be in ENG
150. So our talk gets them thinking about this in a meaningful way. Coaches,
parents, teachers, administrators, advisors see the point and help guide or
direct students in this decision. We have reports of them showing our brochure
to high school guidance counselors and teachers and getting their input.  We
applaud this. So it is "directed" self-placement.
 
If their ACT-English and GPA doesn't indicate that they should begin with ENG
098 they know this (our brochure says that they should view an ACT-English of
21 or lower as the cutoff, but this is only ONE indicator and probably not the
most important). It certainly is possible to tell them enough about the two
courses for them to make an informed decision. If they choose the regular
course instead of the ENG 098 course, we make sure that they do it with their
eyes open and then we deliver the course as promised and hold them to the
standards we told them about. We like students who challenge themselves, so if
they can do it, bravo for them regardless of what their ACT-English score
"predicts" for them. But our portfolio-grading groups make sure that a C means
a C, a B means a B, etc. as per the standards of the department norming group
meetings we hold throughout the semester. Each student has two or three readers
for their writing portfolio at the end of the term.
 
I'm told that at some schools "everyone passes the regular course." If this is
true, I can't imagine why such a school would need a developmental writing
course. Unless, of course, passing doesn't really mean passing. Then there is
an ethical problem it seems to me.
 
So the main thing is we tell our students what the teacher in the regular
course will assume about their writing abilities coming in and we tell them
what we expect them to be able to do at the end of the term. Our teachers in
the ENG 150 course know that the students have been told what is assumed about
them (things like: they view themselves as good readers and writers; they read
books and magazines on their own; they were in the top  third of their HS
class; they wrote lots of papers in HS; they are pretty comfortable with the
conventions of grammar and punctucation, etc.) So the students are told that
the teacher will teach the course assuming that they answered "yes" to many of
those questions. If the student  feels up to it, they take the course.
Twenty-two percent (about 550 students) choose to take the developmental course
and they tell us (through notes and surveys) that they are glad they did. Some
students who we think should have taken 098 start with the regular course
anyway. Some of them do OK, some do not. But either way, they are happy (and we
are happy) that they make the decision for themselves. Our job is to make sure
it is a reasonably informed decision, one directed or guided by our talk and
our brochure.
 
(Roger and I have an article on this called "Directed Self-Placement: An
Attitude of Orientation" forthcoming in September CCC.)
 
Dan Royer
 
 
Richard Long wrote:
 
> Dan,
>
> I'd like to know the difference between "directed self-placement" and "mere
> 'self-placement.'" I doubt whether 22% of our students at Daemen would
> place themselves in a non-credit writing course. Even after students here
> place in such a course, they still want to be placed in a credit bearing
> course. They say that given the work they would/could do it. That might be
> because many of our students are in areas that require very strict
> schedules, and everyone wants to stay on pace, and having to take a
> non-course would put them out of step. '
>
> Anyway, that's moving away from the question I have: how much direction is
> involved in your self-placement? Nothing more than a 15 minute talk?
>
> Richard Long
> Daemen College
 
 
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
Grand Valley State University
Allendale, MI 49504
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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Gail,
     In olden times before computer-use was common, we used to do
spreadsheets and stats by hand using hard-leaded pencils.  In order to do
it, you first had to learn it.  So, those of us who have been around since
dirt all have had some mathematical experience.  Actually, in secondary
education (my original field), English/Math teaching combinations are not
all that uncommon.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Mon, 11 May 1998, Gail Corso wrote:
>
> I would be interested to know how many of us who teach writing or hold
> advanced degrees in Rhetoric and Composition have studied geometry or
> other advanced math courses.  Has anyone examined mathematical
> backgrounds of those in Rhet Comp or progam administration?
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Fellow WPAers,
Please pass the following job ad along.  We had an opening just lately so
are behind in getting out the info.  Please feel free to pass along my
email address to anyone having questions.
 
Many thanks,
larry beason
 
 
 
 
 
Composition: Lecturer. Required: relevant advanced degree with
coursework in rhetoric/composition; relevant teaching
experience, especially basic writing. One-year contract
($24,000-$26,000) with benefits; renewable annually, normally
for a maximum of three years. Teaching responsibilitiesonly.
Nine courses per academic year (three per quarter). Primary
teaching responsibilities in composition courses addressing the
learning needs of a wide range of students, especially students
in basic writing courses. Other teaching may include Literary
Genres for Non-majors and Introduction to Technical Writing.
Screening begins May 20, 1998. Send letter, vita (identifying
three references), and one-page overview of teaching philosophy
to Paulette Scott, Chair, Department of English, MS-25, Eastern
Washington University, 526 Fifth Street, Cheney, Washington
99004-2431. Eastern Washington University is committed to
affirmative action and equal opportunity. Applications from
members of historically underrepresented groups are especially
encouraged. The successful candidate must show proof of
eligibility to work in the U.S. pursuant to U.S. immigration
laws.
 
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
(509) 359-6030
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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Dan, it sounds to me like your students get plenty of information about
placement, and then they make an important decision. One with real
consequences. I think that's good.  Public school tends to infantilize its
students, but this doesn't mean they can't make intelligent choices when
given the right information.  I look forward to your article in CCC.
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At 11:20 AM 5/11/98 -0700, you wrote:
 
[about research on class size]
 
You can see what I put together for similar purposes toward the
end of an in-progress report on some work that we're doing.  It's
at:
 
        http://www.missouri.edu/~eng20www/cqirep.html
 
What we seem to be turning up, btw, is something that is
confirmed by some other research--lowering class size alone (from
20 to 15) doesn't improve learning.  It does, however, if that is
in conjunction with the instructors using new approaches.
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"Hear his laughter.  He can't contain/  The exquisite moment overflowing."
(C. Day Lewis)                   http://www.missouri.edu/~engpat
         pics!  http://www.missouri.edu/~engpat/jacob.html
=========================================================================
Date:         Mon, 11 May 1998 18:43:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Organization: GVSU
Subject:      Re: Placement Question
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Thanks Joe. Yes, this is exactly right. We have surveyed, talked to, and had
lunch with students in order to "get in their heads" a bit about all this.
These students, and they are very ordinary Michiganians, come to orientation
hyper-aware of their strengths and weakness as writers. They also seem to come
to us very willing to act like adults and make adult decisions (I don't know
how long it lasts, but at orientation they are in "responsible" mode). We have
to ask ourselves, "why do we want anyone to take our developmental class?" We
answer, "because we fear they will struggle and perhaps fail the regular
course." We can then either make the regular course easier, or we can offer
students a course to get them ready to take the regular course. Students
understand this. They know far more about the factors that make them ready for
the regular course than we could ever discern in a two-hour writing sample, a
standardized test score, or even a portfolio of high school writing. When the
decision becomes THEIRS, very interesting things happen that don't happen,
can't happen, when we have all the power and make the decision for them. All
this "placement business" (did you see Greenberg's review essay in CCC btw?)
is of course partly about having power and giving up power. Roger and I  want
to see the "directedness" of this as us doing our part to guide them in a
decision that really should be theirs, not ours, for all kinds of reasons
(economic, social, pedagogical, personal).
 
Dan
 
Joe Calabrese wrote:
 
> Dan, it sounds to me like your students get plenty of information about
> placement, and then they make an important decision. One with real
> consequences. I think that's good.  Public school tends to infantilize its
> students, but this doesn't mean they can't make intelligent choices when
> given the right information.  I look forward to your article in CCC.
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
Grand Valley State University
Allendale, MI 49504
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
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At 01:50 PM 5/11/98 -0700, you wrote:
>It might be interesting to investigate the connection between self-confidence
>and academic success across the board.
 
Goleman talks about exactly that issue in _Emotional Intelligence_.
He claims that the research is pretty clear (but I have some doubts
about Goleman, to be honest--I suspect it's more complicated than
he makes out).
 
He says that research shows that the quality of optimism is a better
predictor than anything for success in college.  Optimism is defined
as the ability to think you can succeed, even in the face of setbacks.
(So that a student who gets a bad grade and is spurred to change his/
her writing/studying strategies is more likely to succeed than a
student who gives up.)  While I suspect that's true (in other words,
that isn't the part of his argument I doubt) is also suspect that
the process of getting and maintaining such optimism is pretty
complicated.
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"Hear his laughter.  He can't contain/  The exquisite moment overflowing."
(C. Day Lewis)                   http://www.missouri.edu/~engpat
         pics!  http://www.missouri.edu/~engpat/jacob.html
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Apologies!  I just sent to the list something I meant to forward to an
interested colleague.  I take back all those grouchy thoughts I had while
reading other folks misdirected email missives, and promise to be more
careful in the future.
 
Sue McLeod
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Funny to talk about geometry as advanced math; I took it as a sophomore in
high school (admittedly a good science-oriented school in NY).  We do want
to be careful not to exaggerate the meaning of a correlation, which does
not mean causation or an exclusive relationship; just that two things
happen to co-occur.  I would guess that few rhet/comp or other humanities
people educated in the US have much math background. But that would not
discredit a correlation between the two under the circumstances we have
been discussing. --Ed White
 
On Mon, 11 May 1998, gcor wrote:
 
> Ed, I would be interested to know how many of us who teach writing or
> hold advanced degrees in Rhetoric and Composition have studied geometry
> or other advanced math courses.  Has anyone examined mathematical
> backgrounds of those in Rhet Comp or progam administration?
>
> Gail
>
> Dr. Gail S. Corso
> Associate Professor of Communication Arts
> Neumann College
> Aston, PA 19014-1298
>
> H: gcor@jersey.net
>
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Do folks out there devote class time to discussions of definitions of
plagiarism? Do you talk about plagiarism of internet texts?  I've
assumed that except for a few students, most understand that copying
text from a source verbatim is a form of plagiarism.  Sometimes I have
to explain that lifting even a few phrases verbatim can be considered
plagiarism.  But I just had a case of a student who seems not to have
understood that lifting text from the internet verbatim is just like
copying text from a book into your paper.  She explained her whole
paper-writing process to me-- how she finds the internet source,
highlights and copies chunks of text, then pastes the chunks into her
draft-- with apparent pride.  I gave the spiel, but I really wasn't sure
if she got it.  Of course, I'll never know if she did, or whether she
intended to deceive me.
 
I guess if I were to do a class on plagiarism, though, I would have to
be honest and explain that the concept of authorship is an historical
construct.  But it would still be possible to demand that they abide by
conventions-- as long as they understand what the conventions are.  The
internet seems to be an especially problematic area, because students
sometimes seem not to read texts they find there as "authored", even
when an author's name is given, copyrights are listed, etc-- even when
the www page looks just like a book page.
 
My student's actions still puzzle me-- she DID lift 100% of her paper
from internet sources, but about 1/5 of her text displays pretty solid
efforts to shift source text around to fit her own narrative.  And she
did substitute her "own words" here and there.  It's not as though she
drew upon one of those term-paper services.  She would certainly make
Bakhtin smile.
 
- Jay
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It was my favorite too. My tenth grade geometry class was when it occurred
to me that math was just language with numbers instead of letters. One of
my favorite editorial clients was a professor of advanced probability and
statistics who used to give me his grant proposals to polish up. He said I
did a wonderful job but I didn't have the faintest idea what his writing
was about. I just pretended I was editing the Jabberwocky. Gail Hapke
 
 
On Mon, 11 May 1998, David E. Schwalm wrote:
 
> Hey, plane geometry was the only math course I ever really liked. I don't know
> why exactly, and if I found out I probably would wish I hadn't. I loved doing
> the proofs. I think it had something to do with it's being a closed system
> with a finite number of know rules that could explain everything in the
> universe of the system if you could figure it out. Systematic thinking. I feel
> like such a Nazi!
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Ed: I took geometry in tenth grade too. Maybe it's not the type of high
schools we went to but the era we attended them ;) Gail Hapke
 
 
On Mon, 11 May 1998, Edward White wrote:
 
> Funny to talk about geometry as advanced math; I took it as a sophomore in
> high school (admittedly a good science-oriented school in NY).  We do want
> to be careful not to exaggerate the meaning of a correlation, which does
> not mean causation or an exclusive relationship; just that two things
> happen to co-occur.  I would guess that few rhet/comp or other humanities
> people educated in the US have much math background. But that would not
> discredit a correlation between the two under the circumstances we have
> been discussing. --Ed White
>
> On Mon, 11 May 1998, gcor wrote:
>
> > Ed, I would be interested to know how many of us who teach writing or
> > hold advanced degrees in Rhetoric and Composition have studied geometry
> > or other advanced math courses.  Has anyone examined mathematical
> > backgrounds of those in Rhet Comp or progam administration?
> >
> > Gail
> >
> > Dr. Gail S. Corso
> > Associate Professor of Communication Arts
> > Neumann College
> > Aston, PA 19014-1298
> >
> > H: gcor@jersey.net
> >
>
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Ed--
 
>Funny to talk about geometry as advanced math; I took it as a sophomore in
>high school (admittedly a good science-oriented school in NY).
 
I'd tend to agree with you here, Ed.  Actually, I think I took geometry
in 9th grade but that was at the time the US was trying to respond to
Sputnik.
 
>I would guess that few rhet/comp or other humanities
>people educated in the US have much math background. But that would not
>discredit a correlation between the two under the circumstances we have
>been discussing.
 
What's a math background?  I had math all the way through high school and
then a year of calculus in college.
 
What may be of interest here is that I seemed to excel (though probably
in an idiot savant kind of way) in both first semesters of geometry and
calculus.  I *hated* doing proofs because it meant detailing every step.
Yet, they seemed easy.  The answers just kind of appeared.
 
Years later, especially after teaching much FY Comp, I often asked my
comp students if they had taken geometry because, I would explain to
them, much of what they needed to do in their essays was like geometry
proofs.
 
I do think if we decide to teach argumentation, academic discourse, any
"logos-centered" discourse (which I think is not a bad thing to do) in FY
Comp, we're going to find the kind of thinking required to be very
similar to geometry proofs.
 
You think it would help if we told our students they needed to cover
every angle?
 
Barry Maid
bmmaid@ualr.edu
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On Mon, 11 May 1998, Jay Gordon wrote:
> My student's actions still puzzle me-- she DID lift 100% of her paper
> from internet sources, but about 1/5 of her text displays pretty solid
> efforts to shift source text around to fit her own narrative.  And she
> did substitute her "own words" here and there.  It's not as though she
> drew upon one of those term-paper services.  She would certainly make
> Bakhtin smile.
 
I had a similar situation last fall, but my student lifted passages from
print text.  She did use some direct quotes, and always credited sources,
but roughly 80% of her paper was unidentified direct quotes.  She weaved
together a cohesive discussion, and drew strong, telling passages out of
her sources, and assembled and forwarded an original line of inquiry, but
very little of it in her own words.  I had high praise for the paper until
I checked her sources.  Now, it's still a good paper, isn't it?  Just not
really hers--not as we traditionally think it so.
 
And I, too, don't know if she was trying to pull a fast one.  I rather
doubt it, as I asked her (as I ask most students) to turn in copies of her
sources with the paper.  Her underlining sure made it easy to find the
copied text.  Maybe they really DON'T know sometimes.
 
Kurt Bouman
U. Idaho
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Ed,
 
As a freshman in high school, I studied geometry and also algebra.  At
my high school, the honors track was required to complete four or five
years of math.  In college, too, I thoroughly enjoyed Advanced
Analytical Geometry, but two other math courses in the science sequence
were very boring to me.  Geometry was interesting to me because I could
view the entire problem in relation to various parts, or parts in
relation to the whole, and begin to solve a problem.  Fortran seemed to
be like this, too.
 
I'm not sure whether those who teach writing out there have had little
exposure to math as I think you are claiming.  Maybe instructors in this
field include those of us who are either theorists, empiricists, or
storytellers (Who am I leaving out?).  Maybe the appeal to geometry has
something to do with a dominant approach to instruction or
administration that correlates to interests in theorizing.  I don't
know.  I was just wondering....
 
 
 
Gail
 
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann college
Aston, PA 19014-1298
 
H: gcor@jersey.net
O: gcorso@smtpgate.neumann.edu
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FWIW . . .
 
I'm one of these, having taken math courses all the way through
"Advanced Engineering Mathematics" and "Advanced Probability," the one
that sent me packing.  I'm fairly certain that even though I was always
a wiz at math and calculus, the abilities that the advanced courses
exercised aren't the ones that I draw on now as a rhetorician and WPA.
Heck, I worked my tail off as a freshman, but ended up with all As (in
trig and calculus) and a B- in freshman comp! Perhaps I acquired very
early, in Robert Pattison's terms, hyper-"consciousness of the problems
posed by language" (a B- was a BIG problem to me back then).  I seem to
rely more now on my aptitude for Abnormal Psych. than anything else . .
. (-:
 
Dave
 
 
> Ed, I would be interested to know how many of us who teach writing or
> hold advanced degrees in Rhetoric and Composition have studied geometry
> or other advanced math courses.  Has anyone examined mathematical
> backgrounds of those in Rhet Comp or progam administration?
>
> Gail
>
> Dr. Gail S. Corso
> Associate Professor of Communication Arts
> Neumann College
 
--
************************************************************************
David Blakesley
Director of Writing Studies in English
Southern Illinois University-Carbondale
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************************************
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Ed suggested to Bob what might be the most manageable way to save his
placement ship in short order, asking, "Wouldn't it be better to ask the
course instructors to identify those people during the first week and to
use your time setting up a program for those identified? Can you get a
tutorial program up and running, for instance?"
 
We've used a diagnostic essay the first week of class to help
instructors identify students who have been misplaced (by the
ACT/Placement Essay method), then invite students to shift into another
section designed to get them extra help.  The process requires some
crafty scheduling, but we managed it this past year with 2,000 students
fairly successfully.
 
This next year, however, we're integrating this check with Dan and
Roger's version of Directed Self-Placement and a new Stretch Program (a
la ASU), which consists of a credit-bearing English 100 paired with a
101 the subsequent semester.  After receiving information from us
regarding the courses and reflecting upon their preparation for them,
students choose to begin with 100/101 Stretch or with regular 101.  (We
also give students the option of writing an essay to determine
placement, but not one among 2,000 has taken us up on this.)  We'll use
the diagnostic essay during the first week in both 100 and 101, then
give students a second chance at placing themselves.  This whole process
requires lots of PR work, but it's work that actually sends positive
thoughts our way.  Faculty and advisors learn about the composition
program.  Students think about their preparation for college-level
writing (at least a little) before they get to class the first day.
 
Thus far, we're seeing 10% of our students choose English 100, a
percentage that will go up as we near the fall semester (the fact that
English 100 and this placement process are new may have something to do
with the low percentage).  Previously, all of our students were
essentially mainstreamed.
 
We have already seen several very positive consequences of this whole
process and curricular shift.  First, many more GAs really want to teach
100/101 Stretch than had ever wanted to teach our "Restricted" (i.e.
extra-help) 101.  Second, we haven't had to devote any time or resources
to scoring placement essays because they no longer exist.  Third, many
academic advisors have told me how much they and the students they
advise appreciate the simple respect Directed Self-Placement shows them.
 
One of the most important consequences of all will not appear until the
fall, when we have 20 or so sections of an English 100 course taught by
motivated teachers to students who want to be there.  We'll be
collecting data on how all of this works, comparing it with data from
previous years, then reporting it publicly in another year or so.
 
Regards,
Dave
 
--
************************************************************************
David Blakesley
Director of Writing Studies in English
Southern Illinois University-Carbondale
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************************************
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I have received a couple of papers which I suspect were copied (perhaps
only partially) from Internet sources--most likely from papers by other
students.  Besides checking sites like "School Sucks" (and that's the only
one I know of), is there a way to check on the "originality" of student
texts.  Can I search by strings of characters.  One paper is on a poem by
Elizabeth Bowen, but my search under her name turns up lots of really
interesting stuff--but not a single student paper.  How do the rest of you
handle this problem. I'd appreciate any help any of you can give--and I'm
sure others like me (nearly INternet illiterate) who are out there also
wondering about this.  Thanks.
 
Joel NYdahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
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Gail and David--
 
What's so "nazi" about systematic thinking?  I have found this discussion
particularly interesting b/c I, too, enjoyed geometry both in high school
and college.
 
Like David, I think I most enjoyed figuring out the proofs in a
step-by-step basis.  I can see connections with rhetoric, too, in that
accurate observation of the given elements in a problem has to precede any
accurate analysis.  We can't solve a problem, be it in geometry or in an
argument, unless/until we have done this.
 
I hear the concerns of those who have said they found
it frustrating to "see" a solution and then have to "show their work" but
I can also see the importance of such "show and tell"--if a person "sees"
the solution, the "showing" part asks her to call upon her analytical
thinking to demonstrate her insight into the problem...
 
For those of you who solve math problems by "seeing" the solution, have
you ever come upon a problem that your "seeing" couldn't solve and found
yourselves hampered by not being able to set up the problem
systematically?  If so, was resorting the to more systematic route
something you could do easily?
 
As teachers, I think that, despite our propensity to "see" solutions,
whether in math or writing, we have to be able to present information
(can't think of a better word) systematically to those students who might
need such an approach.  And so students can understand their own writing
processes, I don't think asking them to reflect on what they have written
and why is such a bad idea.  How else are they going to be able to apply
what they know/have learned about writing in one setting (our classes) to
other settings if they don't have some awareness of what they have done
successfully as well as unsuccessfully?
 
I have found that (many/most/a lot of) students are unable to (1)
recognize the skills they are learning in my class and (2) transfer these
skills to other writing assignments outside my class.  Part of my
responsibility, then, is to help them with this recognition and transfer.
 
[BTW, not to re-open any can of worms, but did you all notice Gail's "My
tenth grade geometry class *was when* . . .?  :-) ]
 
Ruth
 
On Mon, 11 May 1998, gail l hapke wrote:
 
> It was my favorite too. My tenth grade geometry class was when it occurred
> to me that math was just language with numbers instead of letters. One of
> my favorite editorial clients was a professor of advanced probability and
> statistics who used to give me his grant proposals to polish up. He said I
> did a wonderful job but I didn't have the faintest idea what his writing
> was about. I just pretended I was editing the Jabberwocky. Gail Hapke
>
>
> On Mon, 11 May 1998, David E. Schwalm wrote:
>
> > Hey, plane geometry was the only math course I ever really liked. I don't know
> > why exactly, and if I found out I probably would wish I hadn't. I loved doing
> > the proofs. I think it had something to do with it's being a closed system
> > with a finite number of know rules that could explain everything in the
> > universe of the system if you could figure it out. Systematic thinking. I feel
> > like such a Nazi!
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> >
>
 
Dr. Ruth Overman Fischer
Associate Director of Composition
George Mason University
 
-----------------------------------------------------------------------
It is easy to correct exuberance but barrenness no toil can overcome.
                                                         Quintilian
                                                            (91 AD)
=========================================================================
Date:         Tue, 12 May 1998 08:14:22 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Re: "evidence" that class size matters
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Trish Roberts makes a great point:
 
>What we seem to be turning up, btw, is something that is
>confirmed by some other research--lowering class size alone (from
>20 to 15) doesn't improve learning.  It does, however, if that is
>in conjunction with the instructors using new approaches.
 
That is, there is nothing about increased class size PER SE that diminishes
the quality of writing instruction.  If you could keep everything the same
except the class size, it would be fine.
 
But of course you can't.  When you increase class size, instructors make
other moves to cope.  Like make fewer assignments.  Or comment less
generously on student work.  Or have fewer conferences.  So you can tell
the boss that class size can increase, but quality will definitely
decrease.
 
A few years ago we reduced the number of courses a TA has to teach here
each year.  Do the TAs now spend less time teaching?  No.  They spend the
same amount; it's just that they do a better job now.
 
Do people who teach three courses per semester spend less time teaching
than people who teach four courses?  No.  They spend the same amount of
time; it's just that the people who teach three courses spend all their
time on three classes and not four.
 
End of today's sermonette.
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
fax:  814-863-7285
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************************************************************************
                                INVITATION
                             Post-CCCC C-FEST
                               at LINGUA MOO
                                   ***
 
                    Wednesday, May 13th, 7pm CST (8pm EDT)
 
                         Technology and Literacy:
              The Challenge of Paying Attention (and Acting)
 
          a C-Fest followup to Cynthia Selfe's Chair's Address
                  CCCC Annual Convention, Chicago, 1998
 
 
                         Facilitated by Eric Crump
                     In the C-FEST Forum at LINGUA MOO
 
                  [telnet to: lingua.utdallas.edu 8888]
                                   or
                    [WWW: http://lingua.utdallas.edu]
                 (Instructions for logging on are below)
*************************************************************************
"...as Bruno Latour (1996) notes, real-life stories always lack richness
and accuracy when they are told from a single perspective, that of the
technologist or that of the humanist. We require multiple perspectives if
we hope to construct a robust and accurate understanding of the ways in
which technology functions in our culture."
 
  --from "Technology and Literacy: A Story about the Perils of
    Not Paying Attention" by Cynthia Selfe
    http://www.ncte.org/forums/selfe/
 
And not only in our culture, but in the world. The internet's virus-like
spread and global reach mean it is infiltrating and influencing cultures
and people almost everywhere, even those not yet wired.
 
This C-Fest session will focus on questions about our awareness of the
technology situation in other neighborhoods (how many perspectives do we
recognize and know?), about our role as developers of and proponents of
technologies that affect remote people (what ethical questions emerge from
the internet's conquest of the global imagination?), about how we might
exert positive influence on the future (how might we discover and listen
to and learn from more perspectives?).
 
John Perry Barlow reports (with his usual delightful bombast and
unquenchable optimism) that the internet is coming to Africa, and that
African might adapt to and appropriate the new media faster than we expect
and in ways we might not predict. What do we make of such claims and how
do we get involved in that process?
--------------------------------------------------------------------------
 
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type '@go C-FEST' to get to the forum room.
4.  Read the instructions in the room description about where to sit and
how
    to talk. There are 2 couches to sit on. You may talk at your couch
and only those on                         that couch may hear you, or if
you wish to address the entire group, type SU (for
    'speak up') and your text.
5.  To quit the MOO, type @quit.
 
Each C-FEST meeting will be recorded and archived at Lingua MOO in the
C-FEST Forum
(http://lingua.utdallas.edu:7000/256 and select the RECORDER link). For
last week's log, go to http://lingua.utdallas.edu:7000/2499.
 
Cheers,
 
Cynthia and Jan
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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Most students do *not* know the conventions for attribution of sources.  (For
ten years, I have continuted to be amazed by this--you'd think I would get
over it already.)  When I do "source checks" with students in conferences,
even after I have taught attribution in class, I find many errors--usually
either quotes without quotation marks or paraphrases without citation.  Many
students seem to need one-on-one instruction--they do not understand how to
apply the general strategies until you sit down with them and show them how it
works in their own papers.
 
This is not a new problem with the Internet.  The Internet just makes cutting
and pasting easier.
 
Kurt Bouman wrote:
 
> On Mon, 11 May 1998, Jay Gordon wrote:
> > My student's actions still puzzle me-- she DID lift 100% of her paper
> > from internet sources, but about 1/5 of her text displays pretty solid
> > efforts to shift source text around to fit her own narrative.  And she
> > did substitute her "own words" here and there.  It's not as though she
> > drew upon one of those term-paper services.  She would certainly make
> > Bakhtin smile.
>
> I had a similar situation last fall, but my student lifted passages from
> print text.  She did use some direct quotes, and always credited sources,
> but roughly 80% of her paper was unidentified direct quotes.  She weaved
> together a cohesive discussion, and drew strong, telling passages out of
> her sources, and assembled and forwarded an original line of inquiry, but
> very little of it in her own words.  I had high praise for the paper until
> I checked her sources.  Now, it's still a good paper, isn't it?  Just not
> really hers--not as we traditionally think it so.
>
> And I, too, don't know if she was trying to pull a fast one.  I rather
> doubt it, as I asked her (as I ask most students) to turn in copies of her
> sources with the paper.  Her underlining sure made it easy to find the
> copied text.  Maybe they really DON'T know sometimes.
>
> Kurt Bouman
> U. Idaho
 
 
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
karine@elmhurst.edu
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Maybe what we should have is different _kinds_ of composition classes, not
different levels.  Assuming a useful outcomes statement, we could ask all
students to select two writing classes from a menu of several different
"flavors"--or maybe a "one from column A, on from column B" kind of thing.
They may not know composition, but they probably know how they like to
learn.  Besides, we have so many styles in composition, even within most
programs, that it's probably more a matter of naming what's there rather
than inventing anything.
 
Okay, I'm cheating a bit; this has some basis in the system at
Nebraska-Lincoln, where I taught composition with a success and a pleasure
that I've never had before or since.  Anyone else use this approach?
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Excerpts from internet.listserv.wpa-l: 12-May-98 Internet plagiarism by
JOEL NYDAHL@COMMNET.EDU
> is there a way to check on the "originality" of student
> texts.  Can I search by strings of characters.
 
It all depends on what groups of www pages your search tool turns up.
My student's paper was on John Wilkes Booth.  I began with "metacrawler"
(www.metacrawler.com), which searches for the best 10 matches on yahoo,
lycos, and a few others.  Lucky for me, the first set of hits turned up
the source.
 
Searching by strings of characters could work, but I'm not sure how the
different search engines look for the strings.  They do seem to look
beyond the www page title, but maybe someone out there can give a more
complete description of how deep the search tools go.
 
Ultimately, you will probably rely on your own heuristics given the
context of the paper.  My case was easy, because the text was too
literary, so I knew it was copied, and it was all from one web page.
S/he didn't attempt to conceal her tracks, which made it easy for me.
I'd assumed she was probably pressed from time and wanted to get the
thing written, so I just did what she did-- looked up Booth w/a search
engine, and Bam! there it was.
 
I would also just point out that you really DON'T have to be internet
'literate' to do any of this.  Once you know how to use a browser and
get to metacrawler, or webcrawler, or any other search tool, you just
search as you would in the library-- trying key words, using different
boolean combos, etc.
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Jay Gordon wrote:
 
>Do folks out there devote class time to discussions of definitions of
>plagiarism? Do you talk about plagiarism of internet texts?  I've
>assumed that except for a few students, most understand that copying
>text from a source verbatim is a form of plagiarism.
 
Well, not around here they don't.  We've been keeping close watch on this
ever since our mandated exit assessment started revealing that, even if they
know we know the sources, many students plagiarize regularly.  They
literally don't know.  So we've been making a big point of teaching it; and
that in turn forces us to open up the whole idea of integrating writers'
ideas with readers' ideas, itself a surprsingly difficult matter (though
should we be surprised?).  About 20% still don't get it, but when we do a
practice assessment and catch them at it and point it out, it registers;
another 5% seem to need to get caught when it counts.  By the end of exit
assessment re-takes, they all seem to get it; but since it's never strongly
attended again, they go back to old ways and often literally forget again.
 
And since they forget, we have high school teachers in the area who teach
all manner of seemingly outrageously wrong formulas for avoiding quotation
and citation (as if quotation and citation were diseases or something).
 
But the really scary thing is that with Internet sites, my old ability to
tell exactly when and where a student is plagiarizing is fading.  What they
copy sounds more like them anyway.
 
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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This describes pretty much the way Gibbon wrote large chucks of the Decline an
d Fall of the Roman Empire and the general strategy of Goldsmith in just about
any of his non-fiction. It also describes the manner in which many grant
proposals are written, piecing together chunks of institutional boilerplate
into various shapes and patterns suitable to various RFPs. It's a valuable
skill, and we probably ought to teach it. The trick is to figure out some way
to distinguish it from "original" composition that is designed primarily to
demonstrate that the writer can compose originally--i.e. could generate the
boilerplate that other could use. It's as simple and complex as that. Jay, I
really like the even hhanded way you have presented this issue. Your student
has, in fact, accomplished something, but. . .
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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You might try altavista simple search using a multiword phrase or two from
the paper, quoting each phrase and preceding them with '+' signs.  I've
found exact matches from papers that way.  You can also narrow by net
domain (e.g. domain:edu).  It's an easy way to start.
 
On Tue, 12 May 1998, Jay Gordon
wrote:
 
> I would also just point out that you really DON'T have to be internet
> 'literate' to do any of this.  Once you know how to use a browser and
> get to metacrawler, or webcrawler, or any other search tool, you just
> search as you would in the library-- trying key words, using different
> boolean combos, etc.
>
 
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
           <URL:http://www.morehead-st.edu/people/r.royar>
       Vote to reconstitute the Works Progress Administration
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Joel referred to "School Sucks" as an internet paper site (I think it's
http://www.schoolsucks.com).  I've also found
http://www.ezwrite.com/index.asp, "Research Papers Online."  Still, I
think most plagiarized papers will be drawn from (often fraternity) files,
rather than downloaded.
 
I don't know of any way to search for lines of text in a paper, but as I
mentioned before, I require students to turn in photocopies (or produce
the books) of their sources.  My reasoning includes the thought that
someone is unlikely to a) be willing to, or b) be able to produce sources
for a paper s/he lifted.  I gave one student last semester an incomplete
because he didn't have his sources (he researched his paper in his home
library, 1200 miles away).  This, along with carefully crafted and
scaffolded assignments (research proposal, annotated bibliography,
research log) is how I help students produce original work.
 
Kurt Bouman
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There is a nice progression from geometry, to neoclassical literature, to
rhetoric. At a time when the field was smaller and virtually all of us were
retreads of some sort, I noticed that an unusual number of us were renegades
from 18th century studies. THAT'S what happened to this field! All those
damned romantics have shown up!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Mon, 11 May 1998, gcor wrote:
 
> Ed, I would be interested to know how many of us who teach writing or
> hold advanced degrees in Rhetoric and Composition have studied geometry
> or other advanced math courses.  Has anyone examined mathematical
> backgrounds of those in Rhet Comp or progam administration?
>
> Gail
>
> Dr. Gail S. Corso
> Associate Professor of Communication Arts
> Neumann College
> Aston, PA 19014-1298
>
> H: gcor@jersey.net
>
 
 
I wanted to be a chemical engineer.  I took to chemistry class in HS and
searched a UF catalog for job titles so that I could chart a course. My
studies at UF didn't go far, mainly because I could/would not devote
my time to calculus, failed, tried again, passed, went to Calc.II,
failed, and went into broadcasting. Of course, that punk rock band I was
in didn't really provide the motivation necessary to advance a career in
CE ;)
 
This sad tale grows darker before it lightens up, but since it's not
relevant to my math background, I'll leave it out.
 
There may be some correlation between math and language acuity (I've read
about it a hundred times but can't name a source just now). I sometimes
think about devoting myself to my math phobia; I believe that if I had
worked, er, AT ALL, while I was at UF, I might have been able to
achieve my goal.  I feel certain, however, that I will not try to retrace
my steps. seems like foolishness (eek, I almost said "at my age").
 
 
Bonnie L. Kyburz
Arizona State University
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David,
Perhaps this is where (when?) cbw-l meets wpa-l.  The personal narrative
and the I-Search paper are both ways to help with the avoidance of this
problem.
 
Beyond audience comprehension department
  For those on wpa-l but not the basic writing list, the issue of the
  place of narrative in composition classes has been a "hot" topic on
  cbw-l for about a week.
 
On Tue, 12 May 1998, David E. Schwalm wrote:
 
> This describes pretty much the way Gibbon wrote large chucks of the Decline an
> d Fall of the Roman Empire and the general strategy of Goldsmith in just about
> any of his non-fiction. It also describes the manner in which many grant
> proposals are written, piecing together chunks of institutional boilerplate
> into various shapes and patterns suitable to various RFPs. It's a valuable
> skill, and we probably ought to teach it. The trick is to figure out some way
> to distinguish it from "original" composition that is designed primarily to
> demonstrate that the writer can compose originally--i.e. could generate the
> boilerplate that other could use. It's as simple and complex as that. Jay, I
> really like the even hhanded way you have presented this issue. Your student
> has, in fact, accomplished something, but. . .
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
           <URL:http://www.morehead-st.edu/people/r.royar>
       Vote to reconstitute the Works Progress Administration
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Keith,
 
Your "menu" sounds intriguing!  How about some elaboration?  Any syllabi
on websites?  If so, could you share the URLs?
 
How do you categorize your kinds of courses? By learning style?
Personality preference?
 
Tell me more (please)--
 
Ruth
 
 
On Tue, 12 May 1998, keith rhodes wrote:
 
> Maybe what we should have is different _kinds_ of composition classes, not
> different levels.  Assuming a useful outcomes statement, we could ask all
> students to select two writing classes from a menu of several different
> "flavors"--or maybe a "one from column A, on from column B" kind of thing.
> They may not know composition, but they probably know how they like to
> learn.  Besides, we have so many styles in composition, even within most
> programs, that it's probably more a matter of naming what's there rather
> than inventing anything.
>
> Okay, I'm cheating a bit; this has some basis in the system at
> Nebraska-Lincoln, where I taught composition with a success and a pleasure
> that I've never had before or since.  Anyone else use this approach?
>
> Keith Rhodes, Coordinator of Composition, Department of English
> Colden Hall, Northwest Missouri State University, Maryville, MO 64468
> 660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
> http://www.nwmissouri.edu/~krhodes
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> Visit the Outcomes Forum website:
>         http://www.nwmissouri.edu/~0500202/outcomes/main.html
>
 
Dr. Ruth Overman Fischer
Associate Director of Composition
George Mason University
 
-----------------------------------------------------------------------
It is easy to correct exuberance but barrenness no toil can overcome.
                                                         Quintilian
                                                            (91 AD)
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Joel,
       I don't see any difference between correctly using, or stealing
from, Internet sources and doing the same from printed sources.
The problem is the same for the teacher and the student--and the solution
is the same. If you are working with students throughout their writing
process (the "process approach"), including discussing their ideas before
they write and examining rough drafts (catching plagiarism in  the bud),
then plagiarism should be an anachronism.  --Bill Murdick
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Re Jack Selzer's comment:
 
A long time ago (in Internet time, meaning maybe two years ago), on
another list, we discussed this same problem. For administrators,
who want everything quantified, I created a simple formula to show
the effects of increasing class size in terms of the most productive
work composition teachers do--respond to work in progress and final
versions of essays. I can't remember it, but I can re-invent one:
 
Let's say that the average competent composition teacher spends one
hour reviewing a draft and grading a final copy of a student essay (you
can change this if you like). And let's say that this teacher asks
students to write 6 essay in a semester. And let's say that the ideal
(being realistic) class size is 20 students. That means that the average
competent composition teacher will spend 1 X 6 X 20 hours, or 120 hours
per course, performing this mentally exhausting, highly professional, crucial
work of responding to student writing.
 
With a formula, we can dramatically demonstrate the decline in the
amount of Quality Time a student gets from the teacher:
 
        QT = 120/N
 
where N is the number of students in the class.
 
For example, compare the QT factor (yes, slip in the word "factor")
for a class of 20 with a class of 28:
 
        class of 20, QT = 6.0
 
        class of 28, QT = 4.3
 
This represents a loss of 28 percent of the most effective part of composition
instruction. Even a small increase in enrollment, say from 20 to 22,
creates a significant reduction in QT:
 
        class of 20, QT = 6.0
        class of 22, QT = 5.5
 
Of course, you can play with the terminology: Quality Time can become
Effective Instruction Factor, or whatever.
 
        --Bill Murdick, Professor of Quantitative B.S., Cal U of PA
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On Tue, 12 May 1998, David E. Schwalm wrote:
 
> This describes pretty much the way Gibbon wrote large chucks of the Decline an
> d Fall of the Roman Empire and the general strategy of Goldsmith in just about
> any of his non-fiction.
 
Hey, wait a minute.  I knew Gibbon.  Gibbon was a friend of mine.  And
having just plowed my way through *DFRE* with particular regard to the way
Gibbon used footnotes, I want to make a strong defense of him as something
different from internet cut'n'pasters.  In Gibbon's footnotes, he usually
tells you not only who he read to make some statement in the text, but who
that person read, and how he (Gibbon) viewed his historical acuity and
capacity.  Gibbon might do something like comment in a footnote on
Tillemont's opinion of Scaliger's understanding of a point in Eusebius, as
an explanation of whose account is best.  Most of these sources, by the
way, were in either Latin or French or Italian, so at very least Gibbon
was translating.  And anyone who's read Gibbon wouldn't mistake his prose
style for that of any other author.
 
There may be nothing *absolutely* original, but all of humanity recognizes
degrees of originality.
 
Bob Connors
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It seems like the plagiarism issue comes up every semester at about this
time. My "solution" to the problem is to have students, in my research
writing course anyway, do research on plagiarism.
 
 I always find myself going back to Rebecca Howard's piece on this topic,
which came out a few years back, and which, as I remember it, looks at
cutting and pasting as the first step in an ongoing process of learning to
incorporate sources.  It seems to me that learning to use sources, like
learning to write, is an ongoing process.  I thought Rebecca Howard had
written a book on Plagiarism, but when I tried looking for it, I could not
find it. Do I have the wrong author, or is the book not yet out?
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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OK. Gibbon is the PhD version of what freshmen do. Actually, it's probably
fairer to say that he is "in dialogue" with his sources, and he does cite
them. Yet there are long sections of close paraphrase without significant
change in the structure or flow of the source (occasionally raising the level
of decorum). Probably the difference between his cut and paste and our
students' cut and paste is the meaning of the term "memory." So, who's going
to leap to the defense of Goldsmith? Poor Noll.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>I have received a couple of papers which I suspect were copied (perhaps
>only partially) from Internet sources--most likely from papers by other
>students.  Besides checking sites like "School Sucks" (and that's the only
>one I know of), is there a way to check on the "originality" of student
>texts.  Can I search by strings of characters.  One paper is on a poem by
>Elizabeth Bowen, but my search under her name turns up lots of really
>interesting stuff--but not a single student paper.  How do the rest of you
>handle this problem. I'd appreciate any help any of you can give--and I'm
>sure others like me (nearly INternet illiterate) who are out there also
>wondering about this.  Thanks.
>
>Joel NYdahl
>Writing Coordinator
>Norwalk Community-Technical College
>Norwalk, CT 06854
 
 
 
Actually, there are quite a few "term paper sites" out there.  Below is a
list of sites (compiled by a reference librarian) which was circulated to
our faculty last fall.
 
Donna Nelson-Beene
Bowling Green State University
 
 
>>> >>Date: Sun, 26 Oct 1997 14:08:55 -0500
>>> >>From: "a.krier" <kriert@rindge.fpc/edu>
>>> >>Organization: Franklin Pierce College Library
>>> >>MIME-Version: 1.0
>>> >>To: "a. krier" <kriert@rindge.fpc/edu>
>>> >>Subject: a. krier's Term Paper Site List (Mid-term Update)
>>> >>
>>> >>You are welcome (encouraged) to share this list with your colleagues,
>>> >>but all I ask is that a reasonable attempt be made to prevent students
>>> >>from having ready access to the list... (Do not place the information on
>>> >>this list on a web page or other site readily available to students=85 I
>>> >>could have done that myself!).  I will place your name on my
>>> >>distribution list and send updates... if you do not wish to receive
>>> >>updates, please send me an email.  Thanks for your continued interest.
>>> >>
>>> >>Update note: With this update I have included sites that are not
>>> >>(probably) intended as term paper sites, but include papers that can be
>>> >>downloaded.  I have added these sites as they were links from sites that
>>> >>advertised papers for downloading.  I have listed a number of sites that
>>> >>offer "pre-written" and "written to order" papers, twice.  Also, there
>>> >>are a number of sites that seem to be maintained by the same
>>> >>people/company but have different addresses.  Six sites (73-78) listed
>>> >>under the heading: "Could be gone" list, couldn=92t be accessed on six
>>> >>separate tries=85 but that doesn=92t mean they are gone!  Two sites on
>>> >>previous lists have ceased to be=85 they are listed at the bottom.  Even
>>> >>with the deletions the number of sites have grown to 78=85  (If I have
>>> >>missed any sites=85 you are welcome to forward the URL to add to this
>>> >>list.)  Remember, the ENTIRE Internet is a potential source for papers=85
>>> >>NOT JUST THESE SITES (that is why the BU suit is a waste of time=85) so
>>> >>use a "bot" (see below) and search the web.
>>> >>
>>> >>Pursuing Academic Fraud:
>>> >>If it was a "bought" or written-to-order paper you will probably not
>>> >>find it unless you go to the sites and look at the index of titles
>>> >>offered (most list number of sources, pages, and manual of style used
>>> >>... and give an abstract).  If it was downloaded from a "free" site, a
>>> >>text-string search could locate it...
>>> >>
>>> >>Searching for text (strings) on the WWW/Internet:
>>> >>Go to a "bot" (search engine that goes out and finds pages and text
>>> >>strings) (Yahoo and Excite are more indexing sites than bots.):
>>> >>Alta Vista (advanced)
>>> >><http://altavista.digital.com/cgi-bin/query?pg=3Daq&what=3Dweb>; or
>>> >>HotBot:  <http://www.hotbot.com/>; or
>>> >>Lycos Pro: <http://lycospro.lycos.com/lycospro-powerpanel.html>,
>>> >>and type the text string you are searching in quotes (e.g. <"now is the
>>> >>time for all good men">). [NOTE: If the text string is not in quotations
>>> >>the search engine will look for each word separately].
>>> >>
>>> >>Otherwise: 1. If you can show that the student's work is radically
>>> >>different from other work, that should be sufficient grounds for an
>>> >>inquiry.
>>> >>2. The Library Code of Ethics and Privacy Laws, prohibit librarians from
>>> >>telling you whether the student either checked out a book or
>>> >>Interlibrary Loaned a book or article ... but you can require the
>>> >>student to produce either the sources and/or have him/her request the
>>> >>request card from the library as proof that they obtained the materials.
>>> >>3. And finally, (and the one that ALWAYS works here) you call the
>>> >>student to your office and when they get there give them an oral exam on
>>> >>the work in the paper and require specific answers as reflected in the
>>> >>paper (sometimes they might not have even read it!).
>>> >>
>>> >>Good luck and happy hunting.
>>> >>
>>> >>a. krier=92s Internet Term Paper Site List (Mid-term Edition) (Updated &
>>> >>Verified 26October97 (##=3DNew find / *=3DNew Location))
>>> >>Pre-Written Papers (Free) Sites
>>> >>1. 1 Stop Research Paper Shop (A list of sites:
>>> >>http://members.tripod.com/%7ETexasTwister/
>>> >>2. Absolutely Free Online Essays:
>>> >>http://www.elee..calpoly.edu/~ercarlso/papers.htm
>>> >>3. ACI Net Guide to Termpapers:
>>> >>http://members.aol.com/aciplus/netguide.htm
>>> >>4. Antal Bosch Research Papers (information technology):
>>> >>http://www.cs.rulimburg.nl/~antal/papers.html
>>> >>5. Biology 310 Index of Term Papers 1995:
>>> >>http://algodones.unm.edu/~bmilne/bio310/termpapers.1995.html
>>> >>6. BLS Research Papers (Economics): http://www.bls.gov/orehome.htm
>>> >>7. Book Reports: http://www.azalea.net/personal/litening/book.htm
>>> >>8. BrainTrust (now includes tests):
>>> >>http://www.univbrain.com/~lmccann/TheBrainTrust.shtml
>>> >>9. The Blur of Insanity Cheating Page:
>>> >>http://www.cloud9.net/~insanity/cheatingpage.html
>>> >>10. Casey Mulligan Research Papers (economics):
>>> >>http://www.spc.uchicago.edu/users/cbm4/
>>> >>11. Charles Sabel Research Papers (Columbia Law School Professor):
>>> >>http://www.columbia.edu/~cfs11/
>>> >>12. Copiale! (formerlyL Trabajos Prefabricados)  (Spanish Papers):
>>> >>http://www.geocities.com/Athens/Acropolis/5757
>>> >>13. Directory of /ftp/bytor: ftp://www.openix.com/ftp/bytor/
>>> >>14. *Dorian's Paper Archive (Harvard):
>>> >>http://www.fas.harvard.edu/~dberger/papers
>>> >>15. Essay Exchange: http://www.optec.no/essay/
>>> >>16. Essay Page: http://www.azalea.net/personal/litening/essay.htm
>>> >>17. Essays by Anders Bylund:
>>> >>http://www.geocities.com/Athens/Acropolis/3142/essays.html
>>> >>18. Free Essay and Report Page:
>>> >>http://www.geocities.com/Athens/Acropolis/6660/
>>> >>19. Federal Reserve Bank of Minneapolis research papers (economics):
>>> >>http://research.mpls.frb.fed.us/research/
>>> >>20. Henry Baker's Archive of Research Papers (computer related):
>>> >>ftp://server.netcom.com/pub/hb/hbaker/home.html
>>> >>21. Homework Free (Englis/Japanese/Korean):
>>> >>http://www.interpia.net/~cooljoe/paper/free.htm
>>> >>22. Homework Homepage: http://indigo.ie/~darkstar/
>>> >>23. Institute of HeartMath Online Research Papers (medical):
>>> >>http://www.webcom.com/%7Ehrtmath/IHM/ResearchPapers/ResearchPapers.html
>>> >>24. J. Michael Miller: http://members.aol.com/wnabyaduck/papers.html
>>> >>25. K-theory Preprint Archives (math):
>>> >>http://www.math.uiuc.edu/K-theory/
>>> >>26. Student Gorilla Tactics: http://www.islandnet.com/~tactics/
>>> >>27. Magus Rex and A's in College:
>>> >>http://www.geocities.com/CollegePark/Quad/2888/
>>> >>28. Mark=92s Paper Page:
>>> >>http://www.geocities.com/CollegePark/Quad/1683/paper.htm
>>> >>29. Other People's Papers (Formerly: Report/Essay database):
>>> >>http://www.OPPapers.com/
>>> >>30. School Sucks / Download Your Workload!: http://www.schoolsucks.com/
>>> >>31. School Sucks Exams: http://www.schoolsucks.com/exams/
>>> >>32. ## The Social Science Paper Publisher:
>>> >>http://www.vtex.net/samson/ssppmain.htm
>>> >>33. S.U.S (english version): http://leden.tref.nl/robertpl/en/
>>> >>34. Term Paper Page: http://www.azalea.net/personal/litening/term.htm
>>> >>35. Term Papers Etc.: http://www.promote.net/papers/
>>> >>36. Toonces Papers: http://hubcap.clemson.edu/%7Ectuten/papers.html
>>> >>37. The Writing of Alan Fuler (Biblical prophecy/theology):
>>> >>http://ourworld.compuserve.com/homepages/AFuller/
>>> >>38. ## Zakath & Adamooo=92s house of reports:
>>> >>http://www.geocities.com/Athens/Parthenon/6556/main.html
>>> >>
>>> >> Pre-Written Papers (Cost) Sites
>>> >>39. Academic Assistance: http://www.academicasst.com/
>>> >>40. Academic Term Papers Homepage:
>>> >>http://www.termpaperassistance.com/2wrdsmain.htm
>>> >>41. Academic Termpapers: http://www.academictermpapers.com/
>>> >>42. Academic Termpapers Homepage (Same as #41=85 both addresses work):
>>> >>http://www.researchcentral.com/
>>> >>43. A Term Papers: http://www.serve.com/doctor/
>>> >>44. A1 Termpaper: http://www.a1-termpaper.com/
>>> >>45. Allpapers.com: http://www.allpapers.com/on-file.htm
>>> >>46. Cheat Factory (Membership requires upload of a subscriber=92s
>>>paper to
>>> >>the database): http://www.geocities.com/SoHo/8412/
>>> >>47. Coshe's Reports on the Net (Initial Subscription Fee of $8.95
>>> >>(unlimited downloading)):
>>> >>http://www.totally.net/coshes-reports/index.htm
>>> >>48. Evil House of Cheat (Membership requires upload of a subscriber=92s
>>> >>paper to the database. and/or Advertising for the Site):
>>> >>http://www.CheatHouse.com/
>>> >>49. Genius Papers (Initial Subscription Fee of $9.95 (unlimited
>>> >>downloading)): http://www.geniuspapers.com/
>>> >>50. High Performance Papers: http://www.execpc.com/~hppapers/
>>> >>51. IvyEssays (Graduate and Undergraduate Admission Essays):
>>> >>http://www.ivyessays.com/
>>> >>52. Office World: http://Home.InfoRamp.Net/~essays/
>>> >>53. Recycled Papers: http://www.recycledpapers.com/
>>> >>54. Research Assistance: http://www.research-assistance.com/
>>> >>55. Research Papers Online: http://www.ezwrite.com/
>>> >>56. schoolpapers.com (formerly: Source, The) (Membership requires upload
>>> >>of a subscriber=92s paper to the database): http://www.schoolpapers.com/
>>> >>57. The Paper Store (formerly: TERM PAPER HELP!):
>>> >>http://ourworld.compuserve.com/homepages/paperstore/
>>> >>58. ## The Paper Store: http://www.paperwriters.com/intro.htm
>>> >>59. Term Papers and Research Assistance by Collegiate Care:
>>> >>http://www.papers-online.com/
>>> >>60. Term Paper Emporium: http://www.lasalle.edu/~minm1/terms1.html
>>> >>61. Term Papers Exchange: http://www.con2.com.:80/~
>>> >>62. Term Paper Warehouse: http://www.termpaperwarehouse.com/tpw/
>>> >>63. Termpapers on File: http://www.termpapers-on-file.com/
>>> >>
>>> >> Papers-Written-to-Order Sites
>>> >>64. Academic Termpapers Homepage: http://www.researchcentral.com/
>>> >>65. ACI Writing Assistance Center Home Page: http://www.aci-plus.com/
>>> >>66. Allpapers.com: http://www.allpapers.com/
>>> >>67. ## Paper Store: http://www.paperwriters.com/kj11.htm
>>> >>68. ## Paper Sure (was Paper Shack): http://www.papershack.com/
>>> >>69. Prestigious Papers (subdivision of The Paper Store):
>>> >>http://www.carbuon.com/prestigious/
>>> >>70. Research Papers Online: http://www.ezwrite.com/
>>> >>71. Term Papers Exchange: http://www.con2.com.:80/~
>>> >>72. Term Paper Warehouse: http://www.termpaperwarehouse.com/tpw/
>>> >>
>>> >> "Could be gone" list (will verify by next update)
>>> >>73. Cheater.com (Membership requires upload of a subscriber=92s paper to
>>> >>the database): http://www.cheater.com/
>>> >>74. Dave Siegel's Home Page of Research and Term Papers:
>>> >>http://www.oxy.edu:80/~dsiegel/
>>> >>75. Paperz.com: http://www.paperz.com/ (temporarily out of business=85
>>> >>site posts BU=92s legal notice to appear)
>>> >>76. Termpaper Clearance Sale: http://www.carbuon.com/papers/
>>> >>77. Term Papers.On.Line Home: http://www.termpapersonline.com/
>>> >>78. Writings.com: http://www.writings.com/
>>> >>
>>> >> Remove from List
>>> >>79. Papercut (Membership requires upload of a subscriber=92s paper to the
>>> >>database): http://www.webstorage.com/~papercut/
>>> >>Paper Cuts: http://wahoo.netrunner.net/~dolphin/pprs.htm
>>> >>
>>> >>Tony Krier
>>> >>Reference Librarian
>>> >>Franklin Pierce College Library
>>> >>
>>> >>[homepage: http://raven.fpc.edu/NetWare/kriert/index.htm]
>>> >>[fpc library: http://raven.fpc.edu/NetWare/library/index.htm]
>>> >>[asc homepage: http://raven.fpc.edu/NetWare/asc/index.htm]
>>> >>
 
 
___________________________________________________________________________
Donna Nelson-Beene                      dnelson@bgnet.bgsu.edu
Director, General Studies Writing Program
Department of English
Bowling Green State University          419/372-7885
Bowling Green, OH 43403                 Fax 419/372-0333
 
___________________________________________________________________________
=========================================================================
Date:         Tue, 12 May 1998 10:57:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julie Jung <jjung@CCIT.ARIZONA.EDU>
Subject:      Re: Math/Comp
In-Reply-To:  <35575E94.AF3C6549@jersey.net>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
I've got a bachelor's in math and will soon finish my phd in
Rhet/Comp.  FWIW, my absolute least favorite math class was
high school geometry.  I think it had something to do with
my resistance to the visual; I preferred the letters of
algebra.  I've always wanted to do an essay on the connections
between writing and higher math.  To me, the processes of
thinking and developing arguments are similar in many ways.
Both require me to take risks, to advance to the next line,
and then backtrack, rethink, rework if that line doesn't get
me anywhere.  --Julie Jung
 
On Mon, 11 May 1998, gcor wrote:
 
> I would be interested to know how many of us who teach writing or
> hold advanced degrees in Rhetoric and Composition have studied geometry
> or other advanced math courses.
>
=========================================================================
Date:         Tue, 12 May 1998 13:16:24 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michelle Gibson <gibsonma@UCOLLEGE.UC.EDU>
Subject:      Job Posting
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Hello Everyone,
I am posting the following job ad because we are doing a late search in
my department.  Please pass this along to interested parties.  If you
have questions, please contact me off list.
 
Thanks,
Michelle Gibson
 
>Assistant professor of English / Language Arts, tenure-track, for
>specialist in composition or generalist in composition and reading, to teach developmental writing and/or reading and introductory college
>writing at University College, University of Cincinnati, beginning
>Sept. 1, 1998 or January 1, 1999. Minimum requirements: doctorate in
>English, Education, or related field with expertise in comp/rhet
>and/or literacy (doctorate must be in hand by employment starting
>date) and experience teaching writing. Expertise/experience in one or
>more of the following areas would be helpful: basic writing, reading,
>portfolio or other assessment, curriculum development,
>computer-assisted learning.  Candidates must have strong commitment to teaching open admissions undergraduates.  Salary is $30,000 for four classes per quarter for three-quarter academic year.  Applications should include a cover letter, vita, and three letters of
>recommendation.  Review of applications will begin June 15, 1998 and
>continue until the position is filled.  University College is a
>two-year, open admissions college located on the main University of
>Cincinnati campus. Send application materials to Dr. Deborah Meem,
>Chair, Language Arts Search Committee, P.O. Box 210205, University of
>Cincinnati, Cincinnati OH 45221-0205.  For further information, email
>meem@ucollege.uc.edu.  The University of Cincinnati is an Equal
>Opportunity / Affirmative Action Employer.
>
>
=========================================================================
Date:         Tue, 12 May 1998 11:39:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Placement Question
In-Reply-To:  <WPA-L%98051113502976@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
That's a study I sure would like to do, or at least participate in
someway.
 
Bill
 
William A. Pedersen, University of Arizona
 
On Mon, 11 May 1998, David E. Schwalm wrote:
 
> It might be interesting to investigate the connection between self-confidence
> and academic success across the board.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 12 May 1998 11:45:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Math/Comp
In-Reply-To:  <3557F730.12F31AC7@jersey.net>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Interesting.  I was drawing on my experience giving workshops on
assessment to English faculty; the minute I mention a number, not to speak
of a correlation, I watch the eyes glaze over.  But maybe that's because
they are predominantly literature folk.  Could it be that in this respect,
as in some others, comp people are really different?  --Ed White
 
On Tue, 12 May 1998, gcor wrote:
 
> Ed,
>
> As a freshman in high school, I studied geometry and also algebra.  At
> my high school, the honors track was required to complete four or five
> years of math.  In college, too, I thoroughly enjoyed Advanced
> Analytical Geometry, but two other math courses in the science sequence
> were very boring to me.  Geometry was interesting to me because I could
> view the entire problem in relation to various parts, or parts in
> relation to the whole, and begin to solve a problem.  Fortran seemed to
> be like this, too.
>
> I'm not sure whether those who teach writing out there have had little
> exposure to math as I think you are claiming.  Maybe instructors in this
> field include those of us who are either theorists, empiricists, or
> storytellers (Who am I leaving out?).  Maybe the appeal to geometry has
> something to do with a dominant approach to instruction or
> administration that correlates to interests in theorizing.  I don't
> know.  I was just wondering....
>
>
>
> Gail
>
>
> Dr. Gail S. Corso
> Associate Professor of Communication Arts
> Neumann college
> Aston, PA 19014-1298
>
> H: gcor@jersey.net
> O: gcorso@smtpgate.neumann.edu
>
>
>
=========================================================================
Date:         Tue, 12 May 1998 11:55:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Internet plagiarism
In-Reply-To:  <QpK5VLa00iUx03bFA0@andrew.cmu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
There is a software package that says it can detect plagiarism, but I
forget what its name is....sorry.  I'll keep looking.
 
Bill
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Tue, 12 May 1998 15:15:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      IMMEDIATE ALERT: Stop House passage of (fwd)
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
              Canadian Association Study of Language & Literature
              <casll@unb.ca>,
              College English Composition Discussion List
              <ECOMP-L@LISTSERV.NODAK.EDU>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              NCTE College Hangout <college-talk@serv1.ncte.org>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
fyi
--Eric
 
---------- Forwarded message ----------
 
Eric, could you post this on the usual comp list-servs? thanks, Gesa
 
______________________________ Forward Header __________________________________
From: Stanton McCandlish <mech@eff.org>
Organization: Electronic Frontier Foundation
 
                         EFFector Online Newsletter
 
   Vol. 11, No. 6               May 11, 1998               editor@eff.org
   A Publication of the Electronic Frontier Foundation     ISSN 1062-9424
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   See http://www.eff.org for more information on EFF activities &
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  IMMEDIATE ACTION ALERT, MAY 12 DEADLINE
 
   CONTACT REPRESENTATIVES AGAIN TO OPPOSE DATABASE BILL
 
            The Electronic Frontier Foundation       May 4, 1998
 
   Please distribute widely to appropriate forums, no later than May 20,
                                   1998.
 
  1. SUMMARY
 
     * Latest News:
       Please call your Representative on Tue. May 12 to oppose
       anti-science, anti-journalism bill H.R. 2652. House "Collections
       of Information Antipiracy" bill, which would create a new property
       right in databases and make criminal many uses of uncopyrightable
       public-domain information without express permission from a
       database supplier, was scheduled to be voted on by the House last
       week. That vote was postponed, and is to take place Tue., May 12.
       Bill is on the fast track in the House and dangerously likely to
       be passed!
     * What You Can Do Now:
       Follow the directions below and call/fax your own Representatives.
       Ask them to oppose creation of copyright-like protections for
       public-domain information that cannot be copyrighted. Explain that
       no new legislation is needed - the database industry is more
       lucrative now than ever - and that this bill harms all citizens'
       fair use rights and undermines scientific and other inquiry, simply
       to give database companies a new "right" to own and control
       information itself.
 
  2. IMMEDIATE ACTION TO TAKE
 
   Free speech and fair use supporters are asked to IMMEDIATELY contact
   their own Representatives, as well as House leaders, and ask them to to
   vote against the database bill, H.R. 2652, expected to pass or fail on
   the House floor on May 12, 1998. This contact shouldn't take more than
   TWO MINUTES per office.
 
   Urge your Representatives to refrain from voting away your right to
   know and use plain facts because some companies demand special
   privileges to control and charge for the use of public-domain
   information.
 
   Feel free to make use of the sample fax and phone "script" below.
 
   (We regret that some readers, due to Net-related delays or for other
   reasons, may not receive this alert in time to act. Sometimes Congress
   moves quickly, leaving us with insufficient warning to issue an alert
   early enough for all readers to receive it in time.)
 
    LOOKING UP YOUR REPRESENTATIVE'S CONTACT INFO
 
   See EFF's Contacting Congress factsheet at http://www.eff.org/congress
   which provides links to places to look up who your legislator is if
   necessary, and to obtain their phone and fax numbers. Please PHONE
   first, FAX second. Time is short enough that some of the faxes may
   simply not make it in time.
   If you can spare a few extra minutes, try working your way down this
   list of House leadership, as well as contacting your own Rep:
 
 
 Party      Last Name, First Name      Voice Phone        Fax
  State/Dist
   -----------------------------------------------------------------
   R GA/06 Gingrich, Newt             1-202-225-4501  1-202-225-4656+
   R TX/26 Armey, Richard             1-202-225-7772  1-202-226-8100+
   D MO/03 Gephardt, Richard          1-202-225-2671  1-202-225-7452+
   R TX/22 DeLay, Tom                 1-202-225-5951  1-202-225-5241
   D MI/10 Bonior, David              1-202-225-2106  1-202-226-1169
   R OH/08 Boehner, John              1-202-225-6205  1-202-225-0704
   R CA/47 Cox, Christopher           1-202-225-5611  1-202-225-9177
   D CA/03 Fazio, Vic                 1-202-225-5716  1-202-225-5141
   D MD/05 Hoyer, Steny               1-202-225-4131  1-202-225-4300
 
   (+ These are the most important to contact - call/fax them first.)
 
   House leaders are, respectively: Speaker, Majority Leader, Minority
   Leader, Maj. Whip, Min. Whip, Republican Conference Chair, Rep. Policy
   Committee Chair, Democratic Caucus Chair, Dem. Steering Cmte. Chair
 
  3. SAMPLE PHONE "SCRIPT" & SAMPLE FAX
 
   If you would like to both call, and send a fax, this extra action
   would certainly help.
 
   For best results, try to put this in your own (short!) words, and be
   calmly emotive without being hostile.
 
   IF YOU ARE A CONSTITUENT (i.e., you live in the same district as the
   Rep. you are contacting) make sure to say so. For example "I am a
   constituent, and I'm calling/writing because...."
 
   IF YOU REPRESENT A COMPANY OR ORGANIZATION, say so: "I'm Jane Person
   from Personal Technologies Inc. of Austin. I'm calling on behalf of
   Personal Technologies to ask the Representative to...." Business
   interests carry a lot of weight with many legislators, especially if
   they are in the legislator's home district. Legislators also generally
   heed organizational voices over individiual ones. On this issue
   especially, legislators needs to hear a commercial viewpoint OPPOSING
   this bill.
 
    PHONE "SCRIPT"
 
     You: [ring ring]
 
     Legislative staffer: Hello, Representative Lastname's office.
 
     You: I'm calling to urge Representative Lastname to REJECT the
     so-called "Collections of Information Antipiracy Act", H.R. 2652.
     This bill is missing key definitions and creates new property rights
     in databases and the raw data contained in them, at the expense of
     ALL citizens' rights to know and use plain facts and information.
     This bill threatens fair use and freedom of speech and press. The
     database industry has not proven any need for this legislation, and
     it is simply yet another attempt to extend copyright-like protection
     to public-domain material that can't be copyrighted. The bill is not
     responsive to WIPO treaty language and it provides for excessive and
     injust penalties. There is no need for this legislation, and I urge
     Representative Lastname to REJECT H.R. 2652. Thank you.
 
     Staffer: OK, thanks. [click]
 
   It's that easy.
 
   You can optionally ask to speak to the legislator's technology &
   intellectual property staffer. You probably won't get to, but the
   message may have more weight if you succeed. The staffer who first
   answers the phone probably won't be the tech/i.p. staffer.
 
    SAMPLE FAX
 
   See above for how to get relevant Congressional fax numbers. Please,
   if you have the time, write your own 1-3 paragraph letter in your own
   words, rather than send a copy of this sample letter. (However,
   sending a copy of the sample letter is far better than taking no
   action!)
 
     Dear Rep. Lastname:
 
     I'm writing to urge you to reject the excessive intellectual
     property protections for database maintainers as contained in H.R.
     2652, the "Collections of Information Antipiracy Act." This bill,
     while being touted as as a piece of antipiracy legislation,
     actually makes most uses of pure information contained in a
     database illegal without prior permission from the database
     maintainer. The Act does not create useful exceptions for the fair
     use of information, and key definitions of crucial terms, such as
     "collection" and "substantial part" are missing. Furthermore the
     penalties called for - up to $500,000 and 10 years in prison - are
     excessive and injust.
 
     The database industry is booming and is quite lucrative for
     companies collecting and disseminating information. At present, the
     law requires database collectors to add some originality to the
     information collected before the collectors receive a legally
     recognized property right in the database. H.R. 2652 would change
     this, giving collectors property rights in raw information that has
     traditionally and properly been in the public domain. This assault
     on the public's fair use rights and freedom of speech and press
     will have dire consequences for science, medicine, journalism,
     political campaigning, and legal research. Additionally, the bill
     is simply not responsive in any way to the requirements of recent
     WIPO treaties. WIPO rejected such a "database giveaway".
 
     The database industry has not demonstrated a clear need for this
     legislation, and the public interest is harmed by giving these
     companies additional rights to control plain facts and information.
     H.R. 2652 represents an attempt by some information collection
     owners to fortify their markets through manipulating the legal
     system (instead of through fair competition and the addition of
     value) by raising fears of electronic piracy of information over
     the Internet and through new information technologies. Congress
     should wait until specific and definable market failures become
     apparent before acting to correct them, and even then not in a way
     as broad and vague as that attempted in H.R. 2652.
 
     Sincerely,
     My Name Here
     My Address Here
 
   (Address is especially important if you want your letter to be taken
   as a letter from an actual constituent.)
 
   For brief tips on writing letters to Congress, see:
   http://www.vote-smart.org/contact/contact.html The most important tip
   is to BE POLITE AND BRIEF. Swearing will NOT help.
 
   Note for non-US activists: You may wish to contact the House
   leadership listed above, but focus on the argument that WIPO rejected
   the approach taken by this bill because it was highly controversial.
   Perhaps suggests that passage of this bill will simply undo WIPO
   efforts to synchronize intellectual property law around the world, and
   further harm trade between the US and the EU (and other areas.) Avoid
   the argument that non-US interests, especially commercial interests,
   need access to information in American-owned databases (unless you are
   writing to describe a situation in which US interests are thwarted
   because your company or organization will be harmed by the bill, and
   you are working with US companies in some kind of joint effort). US
   legislators see the US as an intellectual property leader, in
   competition with the globe, and would probably like the idea that US
   monetary interests are boosted at the expense of foreigners.
 
  4. BACKGROUND
 
    THE LATEST NEWS
 
   H.R. 2652, the "Collections of Information Antipiracy Act", introduced
   by Rep. Howard Coble (R-NC), expands the rights of database creators
   and maintainers, at the expense of YOUR rights to know and use plain
   and available facts and information. The bill has been put on the fast
   track, and is up for a "suspension rules" vote, by the entire House in
   which it cannot be amendmed to fix its flaws (but can only pass with a
   2/3 majority vote.) An exception is that the principal sponsor can
   amend it at will (probably not for the better). A lot of big money is
   behind this legislation, so the danger of its passage is high. Concerns
   that it would undermine science were enough to get the vote postponed
   last week, but this argument seems to have been insufficient to kill
   the bill. Congress needs to hear from YOU, and especially needs to hear
   from US companies that would be harmed by this legislation.
 
   The bill, the latest in a long series of efforts by certain commercial
   interests to extend copyright-like protections to that which belongs
   to the public and cannot be copyrighted, authorizes enormous civil and
   criminal penalties (up to $250,000 and/or 5 years in prison for a
   first offense; $500,000 and/or 10 years in prison for subsequent
   convictions!) against anyone who uses uncopyrightable, public domain
   data collected in a database without the express consent of the
   company that controls that database.
 
   The Act, backed by major database maintainers such as Microsoft, Reed
   Elsevier, and West Publishing, is designed to create a new crime
   against those who extract or commercially use a "substantial part" of
   a collection of information gathered, organized or maintained by
   another person "through a substantial investment of money or other
   resources" so as to harm the data collector's "actual or potential"
   market for a product or service that incorporates that collection of
   information.
 
   The main problem with the bill is that key terms are either not
   defined or are poorly defined, leaving huge loopholes that render
   literally all information, data, and facts vulnerable under the Act.
   For example, even though the bill is titled the "Collections of
   Information Antipiracy Act," the term "collection" is not defined.
   "Substantial part" is not defined. The terminology is vague enough
   that just about anything could be considered a "substantial part" (cf.
   court decisions regarding digital sampling of one song for sound
   effects in another; generally if the sound bite is recognizable at all
   it is considered "substantial" and still owned by the original
   creator. It is unlikely that we can rely on the courts to narrowly
   interpret this legislation should it pass.)
 
   And "information" is defined as "facts, data, works of authorship, or
   any other intangible material capable of being collected and organized
   in a systematic way," an extremely broad definition that could include
   just about anything! The legislation amounts to a roundabout form of
   censorship that could severely harm journalism, medicine, scientific
   inquiry, academia, consumer watchdogging, the Freedom of Information
   Act, the democratic political process itself, and many other areas and
   avenues of inquiry about, and/or use of, raw information and facts.
 
   Unfortunately, while Congress has been feeling intensifying pressure
   from the database maintainers to pass this legislation, they have not
   been hearing from those opposed to the bill. YOUR immediate action is
   needed to stop it from passing the House.
 
     _________________________________________________________________
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end
=========================================================================
Date:         Tue, 12 May 1998 15:16:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      Affirmative Action bill--URGENT (fwd)
X-To:         Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
              Canadian Association Study of Language & Literature
              <casll@unb.ca>,
              Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              College English Composition Discussion List
              <ECOMP-L@LISTSERV.NODAK.EDU>,
              NCTE College Hangout <college-talk@serv1.ncte.org>,
              RhetNet list <rhetnet-l@lists.missouri.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
fyi
--Eric
 
---------- Forwarded message ----------
   Eric, another nasty bill hits Congress. Could you post this on
   the list-servs as well? Many thanks, Gesa
 
______________________________ Forward Header __________________________________
>>> Colleagues and Friends,
>>>
>>> A bill will be heard in Congress next week to prohibit affirmative
>>> action in admissions for ANY institution of higher education that
>>> receives ANY federal funding (pell grants, loans, etc.).  This would
>>> end affirmative action in EVERY UNIVERSITY IN THE UNITED
>>> STATES!  Please read and act SOON!
>>>
>>> Terrie Robinson
>>>
>>> ATTENTION-ATTENTION-ATTENTION
>>>
>>>Rep. Frank Riggs(R-CA)Chairman of the House Education
>>>Subcommittee on Children, Youth, and Families is
>>>planning to offer an ANTI-AFFIRMITIVE ACTION in admissions
>>>amendment when the Higher Education Act is voted on the floor
>>>NEXT WEEK.
>>>
>>>The amendment would prohibit all institutions of higher
>>>education from using affirmative action in its' admission
>>>decisions.
>>>
>>>If even one student at the institution receives federal
>>>funds(i.e Pell Grant or Student Loan) they would be
>>>violating federal law under this proposal. Affirmative
>>>action would be illegal even if the school believes it
>>>is necessary to insure a diverse student body, or to
>>>remedy past or present discrimination.
>>>
>>>Call members of Congress (202) 224-3121 and the
>>>President (202) 456-1414. They need to hear from us
>>>the importance of affirmative action.
>>>
>>>PASS THIS MESSAGE ON TO EVERYONE YOU KNOW!
=========================================================================
Date:         Tue, 12 May 1998 16:22:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail l hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: Math/Comp
In-Reply-To:  <Pine.OSF.3.96.980512080259.28986B-100000@mason2.gmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I noticed my "is when" when I was writing it and wondered if anyone would
catch me. Gail
 
 
On Tue, 12 May 1998, RUTH E. FISCHER wrote:
 
> Gail and David--
>
> What's so "nazi" about systematic thinking?  I have found this discussion
> particularly interesting b/c I, too, enjoyed geometry both in high school
> and college.
>
> Like David, I think I most enjoyed figuring out the proofs in a
> step-by-step basis.  I can see connections with rhetoric, too, in that
> accurate observation of the given elements in a problem has to precede any
> accurate analysis.  We can't solve a problem, be it in geometry or in an
> argument, unless/until we have done this.
>
> I hear the concerns of those who have said they found
> it frustrating to "see" a solution and then have to "show their work" but
> I can also see the importance of such "show and tell"--if a person "sees"
> the solution, the "showing" part asks her to call upon her analytical
> thinking to demonstrate her insight into the problem...
>
> For those of you who solve math problems by "seeing" the solution, have
> you ever come upon a problem that your "seeing" couldn't solve and found
> yourselves hampered by not being able to set up the problem
> systematically?  If so, was resorting the to more systematic route
> something you could do easily?
>
> As teachers, I think that, despite our propensity to "see" solutions,
> whether in math or writing, we have to be able to present information
> (can't think of a better word) systematically to those students who might
> need such an approach.  And so students can understand their own writing
> processes, I don't think asking them to reflect on what they have written
> and why is such a bad idea.  How else are they going to be able to apply
> what they know/have learned about writing in one setting (our classes) to
> other settings if they don't have some awareness of what they have done
> successfully as well as unsuccessfully?
>
> I have found that (many/most/a lot of) students are unable to (1)
> recognize the skills they are learning in my class and (2) transfer these
> skills to other writing assignments outside my class.  Part of my
> responsibility, then, is to help them with this recognition and transfer.
>
> [BTW, not to re-open any can of worms, but did you all notice Gail's "My
> tenth grade geometry class *was when* . . .?  :-) ]
>
> Ruth
>
> On Mon, 11 May 1998, gail l hapke wrote:
>
> > It was my favorite too. My tenth grade geometry class was when it occurred
> > to me that math was just language with numbers instead of letters. One of
> > my favorite editorial clients was a professor of advanced probability and
> > statistics who used to give me his grant proposals to polish up. He said I
> > did a wonderful job but I didn't have the faintest idea what his writing
> > was about. I just pretended I was editing the Jabberwocky. Gail Hapke
> >
> >
> > On Mon, 11 May 1998, David E. Schwalm wrote:
> >
> > > Hey, plane geometry was the only math course I ever really liked. I don't know
> > > why exactly, and if I found out I probably would wish I hadn't. I loved doing
> > > the proofs. I think it had something to do with it's being a closed system
> > > with a finite number of know rules that could explain everything in the
> > > universe of the system if you could figure it out. Systematic thinking. I feel
> > > like such a Nazi!
> > >
> > > -- David E. Schwalm, Vice Provost and Dean of East College
> > > ___ASU East--A New University for a New Century
> > > ___6001 South Power Road
> > > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> > >
> >
>
> Dr. Ruth Overman Fischer
> Associate Director of Composition
> George Mason University
>
> -----------------------------------------------------------------------
> It is easy to correct exuberance but barrenness no toil can overcome.
>                                                          Quintilian
>                                                             (91 AD)
>
=========================================================================
Date:         Tue, 12 May 1998 13:34:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         kyburz@ASU.EDU
Subject:      Re: Affirmative Action bill--URGENT (fwd)
In-Reply-To:  <Pine.LNX.3.95.980512151603.993B-100000@serv1.ncte.org>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
I just spoke to Congressman John Shaddick's office (Shaddick from AZ),
and was told that the Riggs Ammendment was voted down on Wed., May 6th,
and the language it contains will not be included in HR6 (higher ed. act).
 
 
On Tue, 12 May 1998, Eric Crump wrote:
 
> fyi
> --Eric
>
> ---------- Forwarded message ----------
>    Eric, another nasty bill hits Congress. Could you post this on
>    the list-servs as well? Many thanks, Gesa
>
> ______________________________ Forward Header __________________________________
> >>> Colleagues and Friends,
> >>>
> >>> A bill will be heard in Congress next week to prohibit affirmative
> >>> action in admissions for ANY institution of higher education that
> >>> receives ANY federal funding (pell grants, loans, etc.).  This would
> >>> end affirmative action in EVERY UNIVERSITY IN THE UNITED
> >>> STATES!  Please read and act SOON!
> >>>
> >>> Terrie Robinson
> >>>
> >>> ATTENTION-ATTENTION-ATTENTION
> >>>
> >>>Rep. Frank Riggs(R-CA)Chairman of the House Education
> >>>Subcommittee on Children, Youth, and Families is
> >>>planning to offer an ANTI-AFFIRMITIVE ACTION in admissions
> >>>amendment when the Higher Education Act is voted on the floor
> >>>NEXT WEEK.
> >>>
> >>>The amendment would prohibit all institutions of higher
> >>>education from using affirmative action in its' admission
> >>>decisions.
> >>>
> >>>If even one student at the institution receives federal
> >>>funds(i.e Pell Grant or Student Loan) they would be
> >>>violating federal law under this proposal. Affirmative
> >>>action would be illegal even if the school believes it
> >>>is necessary to insure a diverse student body, or to
> >>>remedy past or present discrimination.
> >>>
> >>>Call members of Congress (202) 224-3121 and the
> >>>President (202) 456-1414. They need to hear from us
> >>>the importance of affirmative action.
> >>>
> >>>PASS THIS MESSAGE ON TO EVERYONE YOU KNOW!
>
 
Bonnie L. Kyburz
Arizona State University
kyburz@asu.edu
=========================================================================
Date:         Tue, 12 May 1998 17:28:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Vincent Casaregola <casarevg@SLU.EDU>
Subject:      Re: Math/Comp
In-Reply-To:  <Pine.SUN.3.95.980511160821.25654C-100000@wiley.csusb.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Dear Ed and others,
 
I was thinking about the geometry correlation.  It occurs to me that it is
not only the explicit reasoning that defines geometry, but clearly its
spatial orientation.  I think that spatial references underlie much of
what is basic to traditional rhetorical theory and practice, from the art
of memory to the very terms (e.g. topoi, places).  It would strike me that
the fact that geometry is about representing space may have something to
do with this correlation.  What we might be seeing may have something to
do with the "architectonic" nature of the material taught in fyc.  This is
a particular area of interest for me, in part because I once worked at an
architectural firm.  As you note, Ed, the correlation is not a causal
connection, but I wonder if the subject could be investigated further.
There are, to my knowledge, tests that help determine a person's ability
to understand and make use of space.  Could such tests be used to examine
the correlation further?  Just some speculations now that I finally got
the grade sheets turned in.
 
Vince Casaregola
Saint Louis University
=========================================================================
Date:         Tue, 12 May 1998 15:48:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: Placement Question
In-Reply-To:  <Pine.PMDF.3.95.980512113919.543248029A-100000@CCIT.ARIZONA.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I, too, believe a study needs to be done on "confidence" and "success"
with
both terms carefully defined before beginning to write about the topic.
The "optimism" factor is interesting, but incomplete because like the
notions of confidence and success, it is value laden.  Still, what
language isn't?  Anyway, I've had a theory for a few years about this
topic and believe there are very strong connections between how a student
believes -- or does not believe and variations thereof -- in herself as a
writer and whether or not she "succeeds."  Fear of failure can be a very
strong motivation.  Just as strong as confidence.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Tue, 12 May 1998 18:48:48 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roger Gilles <gillesr@RIVER.IT.GVSU.EDU>
MIME-Version: 1.0
Content-Type: multipart/alternative;
              boundary="----=_NextPart_000_0017_01BD7DD6.9931E820"
 
This is a multi-part message in MIME format.
 
------=_NextPart_000_0017_01BD7DD6.9931E820
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
sub wpa-l Roger Gilles
 
------=_NextPart_000_0017_01BD7DD6.9931E820
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.71.1712.3"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 size=3D2>sub wpa-l Roger=20
Gilles</FONT></DIV></BODY></HTML>
 
------=_NextPart_000_0017_01BD7DD6.9931E820--
=========================================================================
Date:         Tue, 12 May 1998 15:59:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane.Roen@ASU.EDU
Subject:      Re: The use of grading criteria in composition
X-To:         Jeff.Ritchie@asu.edu
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B54101D4DA7@mainex2.asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Here's a request from Jeff Ritchie, who teaches here at ASU.  I thought
that your collective wisdom would prove useful to Jeff.  Thanks for
whatever citations you care to suggest.
 
 
> > -----Original Message-----
> > From:       Jeff.Ritchie@asu.edu [SMTP:Jeff.Ritchie@asu.edu]
> > Sent:       Tuesday, May 12, 1998 1:50 PM
> > To: Duane.Roen@asu.edu
> > Subject:    The use of grading criteria in composition
> >
> > Duane,
> > I recently began to hand out grading criteria with my paper
> > assignments
> > to see if these might improve my student's attaining the composition
> > objectives that I had set for them.
> >
> > Would you know of any articles on the use of grading criteria in
> > composition classes, in particular, studies conducted to determine
> > their
> > effectiveness in student's improving their writing.
> > Could you foward this message to anyone who might be able to direct me
> >
> > towards any sources on this subject?
> >
> > Thanks,
> > jeff
> >
> >
> > Jeff.Ritchie@asu.edu
> > Department of English
> > Department of Educational Media and Computers.
> > Arizona State University
> > http://www.public.asu.edu/~vlady
> >
> > "Such is the constitution of the human mind, that any kind of
> > knowledge,
> > if it be such, is its own reward." - John Henry Newman
>
=========================================================================
Date:         Tue, 12 May 1998 20:12:41 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Authenticated sender is <apeck@pop.urgrgcc.edu>
From:         Arlie Peck <apeck@POP.URGRGCC.EDU>
Organization: University of Rio Grande
Subject:      Re: Internet plagiarism
In-Reply-To:  <980512074453.e30174@commnet.edu>
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Joel,
        A while back on this list Susan McLeod posted  a web link providing
a collection of sites offering research papers.  This is the
introductory home page welcome:
 
"Welcome to the Instructor's Guide to Internet Plagiarism.
The purpose of this site is to help teachers or professors (or even
parents) determine if a given piece of academic work has been obtained
from the Internet."
 
        As Susan said, "Here's a site for those who might want to instruct
themselves about the resources on the WWW students can use to
plagiarize."  Here's the site:
 
The Instructor's Guide to Internet Plagiarism
http://rideau.carleton.ca/~gsenecha/guide/index.html
 
 
> I have received a couple of papers which I suspect were copied (perhaps
> only partially) from Internet sources--most likely from papers by other
> students.  Besides checking sites like "School Sucks" (and that's the only
> one I know of), is there a way to check on the "originality" of student
> texts.  Can I search by strings of characters.  One paper is on a poem by
> Elizabeth Bowen, but my search under her name turns up lots of really
> interesting stuff--but not a single student paper.  How do the rest of you
> handle this problem. I'd appreciate any help any of you can give--and I'm
> sure others like me (nearly INternet illiterate) who are out there also
> wondering about this.  Thanks.
Dr. Arlie R. Peck                 Phone: 740-245-7421
Coordinator of English            Fax:  740-245-7432
University of Rio Grande
Rio Grande, OH 45674
=========================================================================
Date:         Tue, 12 May 1998 20:46:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sid T Silvester <ssilvest@JUNO.COM>
Subject:      Re: Placement Question
 
I agree that the relationship between student success and student
confidence deserves study. Much, it seems, is at stake, both
theoretically and pedagogically. The danger in analyzing this
relationship, though, is the temptation to conclude amiss. Confidence and
success, after all, are not born concurrently: either confidence precedes
success, or success precedes confidence.
 
Researchers who find successful writers to be confident writers may
inadvertently -- or _not_ inadvertently -- conclude that what instructors
must do is build confidence in their charges,  i.e., make them feel
better about themselves. It is equally possible, however -- and my own
prejudice leans in this direction -- that confident writers are confident
because of the glory of success they have enjoyed in past writing
efforts, regardless of on how limited a scale. In other words, the
writer's success has instilled a confidence, even a measure of appetite,
to keep at it. To quote Milton, "Fame is the spur that the clear spirit
doth raise / . . . To scorn delights, and live laborious days. . . ."
 
Sid Silvester
Bob Jones University
Greenville, SC
 
 
On Mon, 11 May 1998, David E. Schwalm wrote:
 
> It might be interesting to investigate the connection between
self-confidence
> and academic success across the board.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
_____________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com
Or call Juno at (800) 654-JUNO [654-5866]
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Date:         Tue, 12 May 1998 18:32:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Placement Question
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 05/12/98 18:03
 
I'm thinking about this self-confidence thing more globally, not just
confidence as a writer. I talking about kids who tend to approach all sorts of
stuff with the sense that they will succeed rather than the sense that they
will fail. The world is their oyster.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 12 May 1998 18:49:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Math/Comp
In-Reply-To:  <Pine.PMDF.3.95.980512172034.549569251B-100000@SLU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Vince, this is really interesting.  I know that some grad students lurk on
this list.  Here's a dissertation topic just waiting to be done well. Fame
and fortune--well, fame, anyway--await.
                                                        --Ed White
 
On Tue, 12 May 1998, Vincent Casaregola wrote:
 
> Dear Ed and others,
>
> I was thinking about the geometry correlation.  It occurs to me that it is
> not only the explicit reasoning that defines geometry, but clearly its
> spatial orientation.  I think that spatial references underlie much of
> what is basic to traditional rhetorical theory and practice, from the art
> of memory to the very terms (e.g. topoi, places).  It would strike me that
> the fact that geometry is about representing space may have something to
> do with this correlation.  What we might be seeing may have something to
> do with the "architectonic" nature of the material taught in fyc.  This is
> a particular area of interest for me, in part because I once worked at an
> architectural firm.  As you note, Ed, the correlation is not a causal
> connection, but I wonder if the subject could be investigated further.
> There are, to my knowledge, tests that help determine a person's ability
> to understand and make use of space.  Could such tests be used to examine
> the correlation further?  Just some speculations now that I finally got
> the grade sheets turned in.
>
> Vince Casaregola
> Saint Louis University
>
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Date:         Tue, 12 May 1998 18:52:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Writing Success and Confidence
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
An ERIC search turned up a couple of articles describing ways to develop
confidence in student writers (Frank Maguire in _Clearing House_ and Ellen
Andrews Knodt in _TETYC_; also Jean Fox in _TETYC_).  I wonder, however,
if the correlations people are discussing (confidence and student/writer
success) might be found in psych research--perhaps in Seligman's work on
learned helplessness and explanatory/attribution style.  Has anyone looked
into these areas?
 
Kurt Bouman
=========================================================================
Date:         Tue, 12 May 1998 20:11:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         kyburz@ASU.EDU
Subject:      Re: The use of grading criteria in composition
In-Reply-To:  <Pine.SOL.3.91.980512155605.9627E-100000@general3.asu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Jeff,
 
One important article that looks at distinctions between what students
think of process pedagogy and/vs what they think before taking (your) FYC
class is:  "Another Competing Theory of Process: The Student's." Kate
Ronald and John Volkmer. JAC (1989), 83-96.
 
Also, you might find some thought worth considering in Richard Straub's
"Concept of Control in Teacher Response." CCC 47 (1996), 223-251.
 
And, there's Robert J. Connors and Andrea A. Lunsford's "TEachers'
Rhetorical Comments on Student Papers." CCC 44 (1993), 200-223.
 
THese are all important and useful articles on both response and
evaluation (emphasis shifts, however).  I don't know if they address
*exactly* your question, but maybe they'll offer a starting point.
 
Bonnie L. Kyburz
Arizona State University
kyburz@asu.edu
=========================================================================
Date:         Tue, 12 May 1998 20:47:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: Placement Question
In-Reply-To:  <WPA-L%98051218321637@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 12 May 1998, David E. Schwalm wrote:
 
> I'm thinking about this self-confidence thing more globally, not just
> confidence as a writer. I talking about kids who tend to approach all sorts of
> stuff with the sense that they will succeed rather than the sense that they
> will fail. The world is their oyster.
 
I suggest that thinking globally is not enough, particularly in the
fragmented culture we inhabit.  To "think globally" is to admit to a
center and I frankly, cannot buy the notion of "health" --mental or
otherwise-- because it creates a binary of global/local, health/unhealthy
or whatever, you get my drift. Furthermore, the sense of the self as a
writer is intimately tied to *one* of the notions of self that deals with
confidence because a piece of writing is a piece of the self.  Without
confidence -- or whatever term might be better, it's late -- the student
cannot proceed "successfully" -- or whatever term might be better -- in
university, on the job market before, during or after university, or in
any facet of daily life.  I posit that we cannot diminish our role as
teachers of writing to a "local issue."  Nor should we elevate it to a
"global" issue.  It is one issue, but an essential issue to address.
=========================================================================
Date:         Tue, 12 May 1998 10:44:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <msegall@SNET.NET>
Organization: Department of English, Quinnipiac College, Hamden, CT 06518
Subject:      Re: The use of grading criteria in composition
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Jeff,
 
Many of us at Q.C. use a version of the scoring rubric compiled by
faculty who score placement essays.  We use a four point scale for
scoring, but present the writing features in the student class handout
in three columns: above average, average, below average.  This gives
students a sense of the writing features we look for and reward. Also,
since our scoring teams are interdisciplinary, faculty do tend to tailor
their handouts to their disciplines.  Students seem to appreciate
knowing up front what they will be expected to do, and faculty like
having the handout as a reference for writing conferences.  Whether
having the handout in advance of the assignment improves the quality of
student work is not something I've tried to measure. It does, however,
continue the dialogue among faculty about student writing and does
demystify the grading criteria for students.
 
Mary Segall
Duane.Roen@asu.edu wrote:
>
> Here's a request from Jeff Ritchie, who teaches here at ASU.  I thought
> that your collective wisdom would prove useful to Jeff.  Thanks for
> whatever citations you care to suggest.
>
> > > -----Original Message-----
> > > From:       Jeff.Ritchie@asu.edu [SMTP:Jeff.Ritchie@asu.edu]
> > > Sent:       Tuesday, May 12, 1998 1:50 PM
> > > To: Duane.Roen@asu.edu
> > > Subject:    The use of grading criteria in composition
> > >
> > > Duane,
> > > I recently began to hand out grading criteria with my paper
> > > assignments
> > > to see if these might improve my student's attaining the composition
> > > objectives that I had set for them.
> > >
> > > Would you know of any articles on the use of grading criteria in
> > > composition classes, in particular, studies conducted to determine
> > > their
> > > effectiveness in student's improving their writing.
> > > Could you foward this message to anyone who might be able to direct me
> > >
> > > towards any sources on this subject?
> > >
> > > Thanks,
> > > jeff
> > >
> > >
> > > Jeff.Ritchie@asu.edu
> > > Department of English
> > > Department of Educational Media and Computers.
> > > Arizona State University
> > > http://www.public.asu.edu/~vlady
> > >
> > > "Such is the constitution of the human mind, that any kind of
> > > knowledge,
> > > if it be such, is its own reward." - John Henry Newman
> >
=========================================================================
Date:         Wed, 13 May 1998 10:21:23 +0200
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed Lotto <eel2@LEHIGH.EDU>
Subject:      Re: Math/Comp
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Well, I guess I might as well stop lurking over here in Germany, where I
am on sabbatical for a year, and admit to being yet another of those
math types who is now working in comp and rhetoric.  Like a lot of
others, I was pushed through a lot of math in high school in the wake of
the Sputnik public relations disaster, getting geometry in 9th grade,
Alg. II in 10th and then trig and analytical geometry in half a year,
thus leaving time for a year and half of calculus in high school.  I
took intermediate calculus my first year in college, advanced calc my
sophomore year, and then went on to topology, abstract algebra, and
other courses I have completely forgotten.  I wrote an undergrad thesis
on category theory, was going to go to grad school in math, but then the
war in Viet Nam got in the way. So I taught high school math for three
years, went back to grad school in English, and finally got interested
in comp and rhetoric at Indiana University, where I was a grad student.
 
For me, I think the draw of English and comp is how different they are
from math.  In the end, I never really was that interested in math, but
it was just someting I could do and people seemed to like the fact I
could do it. I suppose I even had dreams of helping the space effort and
stopping those nasty Russians when I was in high school.  But in college
it began to dawn on me that if I continued the path I was on, I would
have to spend the rest of my life doing this thing.  I knew I was on the
wrong path when during the writing of my undergrad thesis I started to
dream about little p's and q's dancing around, trying to find the right
order.  These dreams had the feel of a nightmare.
 
So for me, I really don't see any connection between math and comp and
rhetoric (although I am fudging a bit here since what I really mean is
that there is little connction between math and English Lit., but
perhaps more with comp and rhetoric) but rather the two worked as the
two paths I had to choose between.  Now, in response to David Schwalm, I
have to admit that I also never had much interest in the 18th century,
but did like the Romantic period.  And as a final note, I wonder if
there is any place for music in this web.  When I was a math major, we
talked a lot about how most of us played music of some sort.  Is this
true for people in comp and rhetoric too?
 
Ed Lotto
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Date:         Wed, 13 May 1998 07:13:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Placement Question
In-Reply-To:  <Pine.OSF.3.96.980512154317.9891B-100000@pioneer.nevada.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Martin Seligman has two books that fit this discussion, both of which are
very interesting reads:
 
_Helplessness: On Development, Depression, and Death_.  N.Y. Freeman.
1992.
 
_Learned Optimism:  How to Change Your Mind and Your Life_. N.Y. Pocket.
1990.
 
Whether we want ot admit it or not, students at ALL levels can and do
learn to be helpless when facing certain types of situations.
 
AND it takes their effort, AND their teachers' efforts to help them out of
it.
 
Bill
 
William A. Pedersen, University of Arizona
 
On Tue, 12 May 1998, SUSAN TAYLOR wrote:
 
> I, too, believe a study needs to be done on "confidence" and "success"
> with
> both terms carefully defined before beginning to write about the topic.
> The "optimism" factor is interesting, but incomplete because like the
> notions of confidence and success, it is value laden.  Still, what
> language isn't?  Anyway, I've had a theory for a few years about this
> topic and believe there are very strong connections between how a student
> believes -- or does not believe and variations thereof -- in herself as a
> writer and whether or not she "succeeds."  Fear of failure can be a very
> strong motivation.  Just as strong as confidence.
>
> _____________________________________________________________________________
>
> Susan L. Taylor                         University of Nevada Las Vegas
> Director of Composition                 4505 Maryland Parkway
> Phone: (702) 895-3612                   PO Box 455011
> Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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Date:         Wed, 13 May 1998 07:23:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: Placement Question
In-Reply-To:  <19980512.204621.3958.0.ssilvest@juno.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 12 May 1998, Sid T Silvester wrote:
 Confidence and
> success, after all, are not born concurrently: either confidence precedes
> success, or success precedes confidence.
> .....
 
 It is equally possible, however -- and my own
> prejudice leans in this direction -- that confident writers are confident
> because of the glory of success they have enjoyed in past writing
> efforts, regardless of on how limited a scale. In other words, the
> writer's success has instilled a confidence, even a measure of appetite,
> to keep at it.
 
 
Confidence in writing situations is, I believe, an amendment to confidence
found in other places/situations.  Surely, confidence in writing can come
from what Sid describes, and that, in turn, can assist confidence in other
areas. *Acceptance* must occur first, or concurrently, achievement comes
after, and recognition must follow.  Anything else, and the learning of
confidence breaks down under pressure.
 
Bill
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Date:         Wed, 13 May 1998 09:43:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Re: Writing Success and Confidence
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Susan McLeod's book _Notes on the Heart_ discusses these issues in relation to
writing development.  I recommend it.
 
Karin
 
Kurt Bouman wrote:
 
> An ERIC search turned up a couple of articles describing ways to develop
> confidence in student writers (Frank Maguire in _Clearing House_ and Ellen
> Andrews Knodt in _TETYC_; also Jean Fox in _TETYC_).  I wonder, however,
> if the correlations people are discussing (confidence and student/writer
> success) might be found in psych research--perhaps in Seligman's work on
> learned helplessness and explanatory/attribution style.  Has anyone looked
> into these areas?
>
> Kurt Bouman
 
 
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
karine@elmhurst.edu
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Date:         Wed, 13 May 1998 11:00:02 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail l hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Joke from the net appropriate to writing studies (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
---------- Forwarded message ----------
Date: Wed, 13 May 1998 09:22:03 -0500
From: Warren Hapke <hapke@urbana.css.mot.com>
To: hapke@uiuc.edu
Subject: Joke from the net appropriate to writing studies
 
(Someone posted this to the net, claiming that it was based on
a real-life incident.)
 
Mark Israel posted this in misc.education.language.english. He is the "I" in
the following.
 
 
I was correcting the English in a report written by my roommate
(who is Swiss-German and is here doing postgraduate work in
educational psychology).  She had written:  "Mike prevented William
from working by putting his hand over William's keyboard.  Mike found
this very sparingly and did it again and again."
 
   I asked her, "What do you mean by 'sparingly'?"
   She replied that she had originally written "funny", but when she
ran the report through the grammar-checker on her computer, it told
her that "funny" was trite and suggested "sparingly" as a substitute.
 
   Baffled, I crossed out "sparingly" and wrote "amusing".
 
   The next morning, it hit me: the grammar-checker must have said
something like "The word 'funny' is trite.  Use sparingly."
=========================================================================
Date:         Wed, 13 May 1998 11:16:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JOEL NYDAHL <NK_NYDAHL@COMMNET.EDU>
Subject:      Plagiarism:  Thanks
X-To:         wac-l@postoffice.cse.uiuc.edu
X-cc:         NK_NYDAHL@APOLLO.COMMNET.EDU
 
Thanks to all of you who responded by sending information on how to track
down plagiarism from the Internet.  Those of you who suggested ways of
preventing plagiarism in general were, of course, correct and potentially
helpful.  BUT those of us who already have done everything we can to
preclude plagiarism are still often dismayed when a "final" draft (perhaps
one intended for an end-of-term portfolio) suddenly contains sentences,
paragraphs, and whole sections (passing as a student's revisions--and who
would quarrel with that idea?) that seem not to be in the student's own
voice or to match the style we've become accustomed to over a semester.
 
This is an issue that needs to be addressed even further.  Let's keep it
up.
 
Joel Nydahl
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Date:         Wed, 13 May 1998 12:28:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
Subject:      Re: your mail
In-Reply-To:  <01bd7df8$20438820$da446ec6@gillesrgvsu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 12 May 1998, Roger Gilles wrote:
 
> sub wpa-l Roger Gilles
>
 
Dr. Ruth Overman Fischer
Associate Director of Composition
George Mason University
 
-----------------------------------------------------------------------
It is easy to correct exuberance but barrenness no toil can overcome.
                                                         Quintilian
                                                            (91 AD)
=========================================================================
Date:         Wed, 13 May 1998 10:09:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: WPA Info
In-Reply-To:  <19980507141401.14430.qmail@hotmail.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Were you given the info that Robert Johnson is now treasurer and that the
membership is $30?
 
At 07:14 AM 5/7/98 PDT, you wrote:
>Hi folks,
>
>The most recent issue of _WPA_ that I have is Spring 1994. This issue
>lists the membership fee at $15 and the treasurer as Jeffrey Sommers. Is
>that information still correct?
>
>       Donna
>
>Donna N. Sewell
>Writing Center Director
>Assistant Professor of English
>Valdosta State University
>Valdosta, GA 31698
>donna_sewell@hotmail.com
>
>
>______________________________________________________
>Get Your Private, Free Email at http://www.hotmail.com
>
=========================================================================
Date:         Wed, 13 May 1998 10:44:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      WPA Summer Conference
X-cc:         chaput@u.arizona.edu
In-Reply-To:  <980513111623.e3f1da@commnet.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Get those registrations in.  It's going to be a great workshop and conference!
 
We have added another plenary speaker, KEN BRUFFEE to the following:
 
Sharon Crowley
Bruce Herzberg
John Trimbur
Peter Elbow
Susan McLeod
 
And another WPA pioneer, Elain Maimon, Provost of Arizona SU-West, will
also be participating.
 
If you need registration materials, please e-mail me or Cathy Chaput at
chaput@u.arizona.edu.
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Date:         Wed, 13 May 1998 11:27:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Ignore this message.
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Wed, 13 May 1998 13:52:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: The use of grading criteria in composition
In-Reply-To:  <Pine.SOL.3.91.980512155605.9627E-100000@general3.asu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Jeff via Duane,
 
The "classic" discussion of research on this question is George Hillock's
metanalysis of the pedagogical use of scales in _Research on Written
Composition_ (NCRE 1986), especially pages 156-160, 207-210, and
summarized, 230.
 
Doug
 
>Here's a request from Jeff Ritchie, who teaches here at ASU.  I thought
>that your collective wisdom would prove useful to Jeff.  Thanks for
>whatever citations you care to suggest.
>
>
>> > -----Original Message-----
>> > From:       Jeff.Ritchie@asu.edu [SMTP:Jeff.Ritchie@asu.edu]
>> > Sent:       Tuesday, May 12, 1998 1:50 PM
>> > To: Duane.Roen@asu.edu
>> > Subject:    The use of grading criteria in composition
>> >
>> > Duane,
>> > I recently began to hand out grading criteria with my paper
>> > assignments
>> > to see if these might improve my student's attaining the composition
>> > objectives that I had set for them.
>> >
>> > Would you know of any articles on the use of grading criteria in
>> > composition classes, in particular, studies conducted to determine
>> > their
>> > effectiveness in student's improving their writing.
>> > Could you foward this message to anyone who might be able to direct me
>> >
>> > towards any sources on this subject?
>> >
>> > Thanks,
>> > jeff
>> >
>> >
>> > Jeff.Ritchie@asu.edu
>> > Department of English
>> > Department of Educational Media and Computers.
>> > Arizona State University
>> > http://www.public.asu.edu/~vlady
>> >
>> > "Such is the constitution of the human mind, that any kind of
>> > knowledge,
>> > if it be such, is its own reward." - John Henry Newman
>>
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Wed, 13 May 1998 15:38:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Internet plagiarism
X-To:         Donna Nelson-Beene <dnelson@BGNET.BGSU.EDU>
In-Reply-To:  <l03102803b17dfa2cc453@[129.1.150.24]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Donna,
      I thank you, also, for uploading the _Krier's Internet Term Paper
Site_ list; it is new to us.  I distributed the list of 78 sites to a
campus English department meeting a few minutes ago, and jaws are still
agape.  I have a feeling that the instructions on how to track down a
rogue paper via search engine will be taped to everyone's desk by day's
end.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Wed, 13 May 1998 14:42:27 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "r. batteiger" <BATTEIG@VM1.ucc.okstate.edu>
Comments:     Originally-From: Kirk_Winters@ed.gov (Kirk Winters)
From:         "r. batteiger" <BATTEIG@VM1.UCC.OKSTATE.EDU>
Subject:      "Reducing Class Size: What Do We Know?"
 
This popped up on another list I receive from the Feds.  Perhaps it will help w
ith questions about class size.  R. Batteiger, Oklahoma State U.
----------------------------Original message----------------------------
 
      "RESEARCH SHOWS THAT SMALLER CLASSES promote student
      achievement in the early grades," according to a report
      released today by the Department.
 
      The report -- "Reducing Class Size: What Do We Know?" --
      concludes that...
 
        *  Significant effects of class size reduction on student
           achievement appear when class size is reduced to a
           point between 15 & 20 students.
 
        *  If class size is reduced from substantially more than
           20 students per class to below 20 students, the related
           increase in student achievement moves the average
           student from the 50th percentile up to above the 60th
           percentile.  For disadvantaged & minority students the
           effects are larger.
 
        *  Students, teachers, & parents report positive effects
           from the impact of class size reductions on the quality
           of classroom activity.
 
      The findings in this report, President Clinton said today to
      the Delaware State Legislature, provides further support for
      reducing class size in grades 1-3 to a nationwide average of
      18.  The President has proposed a $12 billion initiative
      over 7 years to help local schools provide small classes
      with well prepared teachers in the early grades.
 
      The report looks at...
 
        >  *why* smaller classes make a difference
        >  the importance of *professional development* to help
           teachers optimize the benefits of smaller classes
 
      Excerpts from the report are below.  The full document &
      related information can be found at the new Class Size
      Reduction & Teacher Quality Initiative homepage:
          http://www.ed.gov/inits/ClassSize
 
***************************************
"Reducing Class Size: What Do We Know?"
U.S. Department of Education (May 1998)
***************************************
 
-------------------------------------------------------
A National Scale Analysis of Data Related to Class Size
-------------------------------------------------------
 
In 1997, Harold Wenglinsky published research findings concerning
the relationship between class size & student achievement based
on his analysis of data drawn from three national level
databases.  The study was designed to investigate the
relationship between spending in education & student performance,
and combined data from 3 different databases generated by the
National Center for Education Statistics.  Based on an analysis
of data on 4th-graders in 203 districts & 8th-graders in 182
school districts from across the United States, Wenglinsky found
that class size served as an important link between school
education spending & student mathematics achievement at both the
4th- &  the 8th-grade levels, although in different ways:
 
  *   At the 4th-grade level, lower student/teacher ratios are
      positively related to higher mathematics achievement.
 
  *   At the 8th-grade level, lower student/teacher ratios improve
      the school environment, which in turn leads to higher
      achievement.
 
For purposes of the analysis, Wenglinsky divided the school
districts included in the study according to whether they served
above-average or below-average socioeconomic status students, &
whether they had above-average or below-average teacher costs.
With respect to these 4 subgroups of districts, the largest
effects for mathematics achievement gains occurred in districts
where there were below-average socioeconomic status students,
accompanied by above-average teacher costs.
 
-----------------------------------------
Recent Experimental Studies of Class Size
-----------------------------------------
 
Data from several more recent initiatives have added considerably
to the research evidence concerning class size reduction in the
United States in the early primary grades.  Efforts in Indiana,
Tennessee, North Carolina, & Wisconsin have reported important
data, with the Tennessee projects currently providing the most
complete & well-designed study of class size reduction effects.
 
Indiana
~~~~~~~
Beginning in 1984, Indiana's Prime Time project allocated money
to support the reduction of class size to 18 in 1st-, 2nd-, &
then kindergarten & 3rd-grade classrooms.  Implementation of
Prime Time was not rigorously controlled, & the results were
mixed.  An evaluation of the Prime Time project analyzed
achievement scores for 1st- & 2nd-grade students, comparing mean
class scores in reading & mathematics from 10 school districts
for tests that were administered the year immediately preceding
the project with tests administered in the first year of the
project.  In these districts, the average 1st- grade class size
was reduced from 22 to 19 students, & in 2nd-grade from 21 to 20
students.  Tests of student achievement found that for students
in the smaller classes, the reading scores for 1st-graders showed
the greatest improvement, with smaller gains in mathematics.
 
Tennessee
~~~~~~~~~
Tennessee's Project STAR (Student-Teacher Achievement Ratio) &
two associated data collections have made important contributions
to the quality of research evidence concerning the reduction of
class size.  STAR was a 4-year longitudinal study of
kindergarten, 1st-, 2nd-, & 3rd-grade classrooms in Tennessee
which began in 1985.  STAR compared classes of 13-17 students
with classes of 22-26 students both with & without an additional
instructional aide in the larger classes.  Participating teachers
did not receive any professional training focusing on teaching in
reduced size classes.  STAR was unusual because it possessed
essential features of a controlled research experiment designed
to produce reliable evidence about the effects of reducing class
size:
 
  *   Study size.  Project STAR included 79 schools, more than 300
      classrooms & 7,000 students, with students being followed
      through 4 years of experience in the given class size.
 
  *   Random assignment.  Teachers & students were randomly
      assigned to the three different kinds of classes in order to
      ensure that the study was not biased by who was in which
      type of class.
 
  *   In-school design.  All participating schools implemented at
      least one of each of the three types of classes in order to
      cancel out the possible influences coming from variations in
      the quality of the participating schools that might affect
      the quality of the classroom activity.
 
The evidence from student testing in STAR showed that the
students in the smaller classes outperformed the students in the
larger classes, whether or not the larger class teachers had an
aide helping them.  Project STAR found that:
 
  *   Smaller class students substantially outperformed larger
      class students on both standardized (Stanford Achievement
      Tests) & curriculum-based tests (Basic Skills First).  This
      was true for white & minority students in smaller classes, &
      for smaller class students from inner-city, urban, suburban,
      & rural schools.
 
  *   The positive achievement effect of smaller classes on
      minority students was double that for majority students
      initially, & then was about the same.
 
  *   A smaller proportion of students in the smaller classes were
      retained in-grade, & there was more early identification of
      students' special educational needs.
 
  *   There were no significant differences in academic
      achievement for students in the larger classes with or
      without an additional instructional aide.
 
Subsequent efforts provided important additional evidence on the
positive effects of class size reduction.  In 1989, the Lasting
Benefits Study began a follow-up study to examine whether the
effects of the smaller class size experience persisted when
students were returned to normal size classes.  The study is
still ongoing.  To date, the research findings include:
 
  *   In 4th grade, students from the smaller classes still
      outperformed the students from the larger classes in all
      academic subjects.
 
  *   In 4th grade, students from the smaller classes were better
      behaved than students from the larger classes (i.e., student
      classroom effort, initiative, & disruptiveness).
 
  *   At least through 8th grade, a decreasing but still
      significant higher academic achievement level for the
      students from the smaller classes persists.
 
In Project Challenge, Tennessee sought to put the Project STAR
findings to use by implementing smaller class sizes in 16 of the
state's poorest school districts.  Beginning in 1990, the state
phased in smaller classes at the kindergarten through 3rd-grade
levels in districts with the lowest per capita income & highest
proportion of students in the subsidized school lunch program.
The results of this effort were evaluated by examining the effect
on the ranking of the school districts according to student
performance on a statewide achievement test.  The Project
Challenge districts moved from near the bottom of school district
performance in Tennessee to near the middle in both reading &
mathematics for 2nd grade.
 
In addition, in-grade retention of students was reduced in the
Project Challenge districts when smaller classes were
implemented.
 
Taken together, the Tennessee studies have been viewed as
landmark research.  Finn concluded that "this research leaves no
doubt that small classes have an advantage over larger classes in
school performance in the early primary grades."  Mosteller,
Light, & Sachs called it "one of the great experiments in
education in U.S. History."
 
Burke County, North Carolina
~~~~~~~~~~~~~~~~~~~~~~~~~~~~
A recent initiative to reduce class size in Burke County, North
Carolina, has also produced noteworthy data.  Beginning in 1990,
Burke County pilot-tested & then phased in a class size reduction
project in the county school district.  In 1995-96, 1,193 1st-
graders & 1,125 2nd-graders participated in the initiative.  The
program's goal has been to reduce class size to 15 students in
all 1st, 2nd, & 3rd-grade classes.  The Burke County project also
included professional development activities covering instruction
& assessment, & so the effects are not necessarily simply a
function of reducing class size.  Evaluation of the initiative
has produced the following findings:
 
  *   Compared to a matched group of students in classes that had
      not been phased into the smaller class initiative, students
      in the smaller classes outperformed the comparison group in
      1st-, 2nd, & 3rd grade on both reading & mathematics
      achievement tests.
 
  *   Based on independent observations of classroom activity, the
      percentage of classroom time devoted to instruction in the
      smaller classes increased from 80% to 86% compared to the
      larger classes, while the percentage of time devoted to non
      instructional activities such as discipline decreased from
      20% to 14%.
 
Wisconsin
~~~~~~~~~
Beginning in 1996 - 97, Wisconsin began a class size reduction
program called the Student Achievement Guarantee in Education
(SAGE) Program.  The SAGE Program's objective is to phase in
class size reduction in kindergarten through third grade in
school districts serving students from low-income families.  The
SAGE Program is being implemented in stages, & its aim is to
reduce the class size in the appropriate grade levels to a
student/teacher ratio of 15 to 1 or less.  In the first annual
evaluation of the program, SAGE students' academic learning in
first grade classrooms was measured in October 1996 & again in
May 1997.  The students' scores were compared to those of
students in matching comparison schools serving similar
populations of students with the following results:
 
  *   SAGE students consistently performed better than comparison
      students on various areas of the Comprehensive Test of Basic
      Skills.
 
      *The gap between white & African-American students in
      achievement did not widen, in contrast to a widening of the
      gap between white & African-American students in the
      comparison student groups.
 
These findings are consistent with the findings in Project STAR,
but there are two important qualifications to make regarding the
SAGE project data: first, these are preliminary first year
evaluation data, & so the findings of this research may change
substantially as the program is phased in & students experience
more than 1 year in a smaller class.  Second, the SAGE project
class size reductions were accompanied by other initiatives:
participating schools were also required to implement a rigorous
academic curriculum, provide before & after school activities for
students & community members, & implement professional
development & accountability programs.  The first year evaluation
of SAGE reported uneven implementation of these other components
of the SAGE Program, but it is obviously possible that some of
the positive results reported for SAGE are at least in part due
to the other SAGE program components.
 
 ==============================================================
 To subscribe to (or unsubscribe from) EDInfo, address an email
 message to:  listproc@inet.ed.gov  Then write either SUBSCRIBE
 EDINFO YOURFIRSTNAME YOURLASTNAME in the message, or write
 UNSUBSCRIBE EDINFO (if you have a signature block, please turn
 it off).  Then send it!
 ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 Past EDInfo messages: http://www.ed.gov/MailingLists/EDInfo/
 Search: http://www.ed.gov/MailingLists/EDInfo/search.html
 Past ED Initiatives: http://www.ed.gov/pubs/EDInitiatives/
 ==========================================================
      Ivor Pritchard, Christine Li, David Stevenson, David Thomas,
      Peter Kickbush, Cindy Balmuth & Kirk Winters
           U.S. Department of Education
           kirk_winters@ed.gov
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Date:         Wed, 13 May 1998 12:43:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: The use of grading criteria in composition
MIME-version: 1.0
Content-type: text/plain
 
Doug,
Thanks.  I haven't reread Hillocks' book in the last sereral years, so I
had forgotten his discussion of the topic.
Best,
Duane
 
> -----Original Message-----
> From: Doug Hesse [SMTP:ddhesse@RS6000.CMP.ILSTU.EDU]
> Sent: Wednesday, May 13, 1998 11:52 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: The use of grading criteria in composition
>
> Jeff via Duane,
>
> The "classic" discussion of research on this question is George
> Hillock's
> metanalysis of the pedagogical use of scales in _Research on Written
> Composition_ (NCRE 1986), especially pages 156-160, 207-210, and
> summarized, 230.
>
> Doug
>
> >Here's a request from Jeff Ritchie, who teaches here at ASU.  I
> thought
> >that your collective wisdom would prove useful to Jeff.  Thanks for
> >whatever citations you care to suggest.
> >
> >
> >> > -----Original Message-----
> >> > From:       Jeff.Ritchie@asu.edu [SMTP:Jeff.Ritchie@asu.edu]
> >> > Sent:       Tuesday, May 12, 1998 1:50 PM
> >> > To: Duane.Roen@asu.edu
> >> > Subject:    The use of grading criteria in composition
> >> >
> >> > Duane,
> >> > I recently began to hand out grading criteria with my paper
> >> > assignments
> >> > to see if these might improve my student's attaining the
> composition
> >> > objectives that I had set for them.
> >> >
> >> > Would you know of any articles on the use of grading criteria in
> >> > composition classes, in particular, studies conducted to
> determine
> >> > their
> >> > effectiveness in student's improving their writing.
> >> > Could you foward this message to anyone who might be able to
> direct me
> >> >
> >> > towards any sources on this subject?
> >> >
> >> > Thanks,
> >> > jeff
> >> >
> >> >
> >> > Jeff.Ritchie@asu.edu
> >> > Department of English
> >> > Department of Educational Media and Computers.
> >> > Arizona State University
> >> > http://www.public.asu.edu/~vlady
> >> >
> >> > "Such is the constitution of the human mind, that any kind of
> >> > knowledge,
> >> > if it be such, is its own reward." - John Henry Newman
> >>
>
>
> Doug Hesse                        /     Director of Graduate Studies
> Professor of English          /     Vice President, WPA
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Wed, 13 May 1998 12:56:54 PDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Sewell <donna_sewell@HOTMAIL.COM>
Subject:      Re: WPA Info
Content-Type: text/plain
 
Hi folks,
 
Thanks for the information on subscribing to _WPA_. I've already sent
off a check.
 
                Donna
 
Donna N. Sewell
Writing Center Director
Assistant Professor of English
Valdosta State University
Valdosta, GA 31698
donna_sewell@hotmail.com
 
 
______________________________________________________
Get Your Private, Free Email at http://www.hotmail.com
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Date:         Wed, 13 May 1998 15:57:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Math/Comp
In-Reply-To:  <35595803.1ACC@lehigh.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Wed, 13 May 1998, Ed Lotto wrote:
>
> ...when I was a math major, we talked a lot about how most of us played
> music of some sort.  Is this true for people in comp and rhetoric too?
--------------------------------------------------------------------------
Ed,
   I assume you're not talking about the `Melody Flute' we were all
instructed to play in organized music education.  In elementary school (at
Our Lady of the Rusty Radiator--we were very poor), if one showed even a
modicum of interest, a pear-wood recorder was foisted on him/her.
Remembering back, we, the school hooligans, eventually got rather good on
our soprano recorders and could even alternate jazz riffs with movements
from Telemann sonatas at will, sometimes while smoking (but not inhaling),
out behind the barn, while skipping school.  :-)
 
   BTW, If anyone from the Archdiocese is listening, I still have the
bugger, but I'd better go to Confession before returning it.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Wed, 13 May 1998 14:00:09 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Raul Sanchez <Raul.Sanchez@M.CC.UTAH.EDU>
Subject:      Research on Written Composition (1986)
MIME-Version: 1.0
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Does anyone know if Hillocks' or someone else is working on a follow-up of
this study?
 
raul sanchez
university writing program
university of utah
=========================================================================
Date:         Wed, 13 May 1998 16:02:34 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      confidence, man
 
I'm not terribly familiar with this stuff, but there is apprently a body of
literature dealing with "self-efficacy," a flavor of self confidence that is
context specific. It has to do with one's sense of one's self as being
successful in a particular arena. I have heard it discussed recently with
regard to women in engineering. That is, generally self-confident women often
do not have a sense of self-efficacy in a science/engineering context. There
is another body of related literature having to do with "locus of control"
(and this does, sort of, have to do with Joe's discussion of the politics of
style). That is, Student A succeeds and attributes her success to her hard
work and ability. Student B succeeds and attributes her success to luck or
accident or happy circumstance. Student C fails (maybe should be Student F)
ande attributes failure to her own lack of skill, preparation, or application.
Student D fails and attributes her failure to bad luck, the system, a hostile
teacher. These students locate the control of their success or failure either
internally or externally, and you can imagine what sort of revision you might
from a student who locates success or failure in circumstances beyond her own
control.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Joke from the net appropriate to writing studies
In-Reply-To:  <Pine.HPP.3.96.980513105920.12614A-100000@staff1.cso.uiuc.edu>
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Here's another, but this time I can vouch for its veracity.  An ESL student
came into our departmental office wanting to sign up for a particular kind
of writing course, but we were having difficulty understanding just what he
was asking for.  Finally we figured it out:  he wanted to take a
"suppository writing class."
 
A colleague who shall remain nameless opined that such a course should be
just the thing for writers' block.
 
Sue McLeod
 
 
>---------- Forwarded message ----------
>Date: Wed, 13 May 1998 09:22:03 -0500
>From: Warren Hapke <hapke@urbana.css.mot.com>
>To: hapke@uiuc.edu
>Subject: Joke from the net appropriate to writing studies
>
>(Someone posted this to the net, claiming that it was based on
>a real-life incident.)
>
>Mark Israel posted this in misc.education.language.english. He is the "I" in
>the following.
>
>
>I was correcting the English in a report written by my roommate
>(who is Swiss-German and is here doing postgraduate work in
>educational psychology).  She had written:  "Mike prevented William
>from working by putting his hand over William's keyboard.  Mike found
>this very sparingly and did it again and again."
>
>   I asked her, "What do you mean by 'sparingly'?"
>   She replied that she had originally written "funny", but when she
>ran the report through the grammar-checker on her computer, it told
>her that "funny" was trite and suggested "sparingly" as a substitute.
>
>   Baffled, I crossed out "sparingly" and wrote "amusing".
>
>   The next morning, it hit me: the grammar-checker must have said
>something like "The word 'funny' is trite.  Use sparingly."
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Organization: GVSU
Subject:      Re: confidence, man
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
yes, David, this was the kind of research that my friend in psychology was telling
me about. He indicated that the research on self-efficacy would likely support
directed self-placement because it positions the locus of control as internal
rather than external. We are reading some general literature on cognitive
dissonance right now, but we hope to find our way into this social-psych
literature as well.
 
Dan Royer
 
David E. Schwalm wrote:
 
> I'm not terribly familiar with this stuff, but there is apprently a body of
> literature dealing with "self-efficacy," a flavor of self confidence that is
> context specific. It has to do with one's sense of one's self as being
> successful in a particular arena. I have heard it discussed recently with
> regard to women in engineering. That is, generally self-confident women often
> do not have a sense of self-efficacy in a science/engineering context. There
> is another body of related literature having to do with "locus of control"
> (and this does, sort of, have to do with Joe's discussion of the politics of
> style). That is, Student A succeeds and attributes her success to her hard
> work and ability. Student B succeeds and attributes her success to luck or
> accident or happy circumstance. Student C fails (maybe should be Student F)
> ande attributes failure to her own lack of skill, preparation, or application.
> Student D fails and attributes her failure to bad luck, the system, a hostile
> teacher. These students locate the control of their success or failure either
> internally or externally, and you can imagine what sort of revision you might
> from a student who locates success or failure in circumstances beyond her own
> control.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
 
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
Grand Valley State University
Allendale, MI 49504
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jay Gordon <jg5b+@ANDREW.CMU.EDU>
Subject:      Re: confidence, man
In-Reply-To:  <355A39A6.A6D752B0@river.it.gvsu.edu>
 
It would be nice if FCE's addressed these issues of self-efficacy and
locus of control.  Does anybody have experience w/FCE's asking questions
addressing this issue?  I could certainly imagine a questionaire
addressing these kinds of issues.  The info could also be very useful in
coordinating data about student performance, data from FCE's (which tend
to locate control over student performance, or happiness at least, in
the prof), and other sorts of evaluative material.
- jay
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Mime-Version: 1.0
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I'd love a new copy of STYLE also--mine had almost disintegrated and then I
lent it to someone who nver returned it.
 
Pat Belanoff
English Department
SUNY--Stony Brook
Stony Brook, NY 11794
 
Thanks.
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Chet Pryor__Montgomery College-Germantown wrote:
 
> --------------------------------------------------------------------------
> Ed,
>    I assume you're not talking about the `Melody Flute' we were all
> instructed to play in organized music education.  In elementary school (at
> Our Lady of the Rusty Radiator--we were very poor), if one showed even a
> modicum of interest, a pear-wood recorder was foisted on him/her.
> Remembering back, we, the school hooligans, eventually got rather good on
> our soprano recorders and could even alternate jazz riffs with movements
> from Telemann sonatas at will, sometimes while smoking (but not inhaling),
> out behind the barn, while skipping school.  :-)
>
>    BTW, If anyone from the Archdiocese is listening, I still have the
> bugger, but I'd better go to Confession before returning it.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
 
 
 
Chet,
 
Now why would you make such an assumption?  BTW, I should warn you  that
I heard a rumor from a friend of a friend, who got it from a top secret
computer bank she had to break into, that there is a massive search
engine designed to track every reference to Our Lady of the Rusty
Radiator on the net.  As we all know, it was a breeding ground for
radicalism of every sort, musical to rhetorical.
 
Ed Lotto
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Colleagues, I wasn't able to download yesterday's WPA-L Digest from my
e-mail server.  If I missed a message listing term paper mill sites, could
someone please resend it to me offlist?  As usual, my many thanks....
 
>
>Date:    Wed, 13 May 1998 15:38:12 -0400
>From:    Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
>Subject: Re: Internet plagiarism
>
>Donna,
>      I thank you, also, for uploading the _Krier's Internet Term Paper
>Site_ list; it is new to us.  I distributed the list of 78 sites to a
>campus English department meeting a few minutes ago, and jaws are still
>agape.  I have a feeling that the instructions on how to track down a
>rogue paper via search engine will be taped to everyone's desk by day's
>end.
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
>------------------------------
                                               J Paul Johnson
                Assistant Professor & Writing Center Director
               Department of English, Winona State University
                                    PO 5838, Winona, MN 55987
                 507.457.5453 / pjohnson@vax2.winona.msus.edu
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Apologies for the cross postings!
 
-=-=-=-=-=-=-=-=-
 
***********************************
* Come one, come all              *
*       to the Virtual Town Hall! *
***********************************
 
In order to understand who we are and where we're headed, we must examine
the past of computers and writing, both the conference and the subfield,
and in to help facilitate this examination of the past and questioning of
the future, we (Dene Grigar, John Barber, and Becky Rickly) have set up a
series of three Town Hall conversations as part of Computers and Writing
'98.  In our effort to ponder the future of the community and *what we will
have become* in our next history, we will include both visionaries and new
talent in our field in an ongoing conversation with the computers and
writing community in a Virtual Town Hall meeting, starting Thursday, and in
two keynote Town Hall meetings to take place Friday and Saturday during the
conference.
 
What we hope to achieve with these meetings is a beginning dialogue about
the future of computers and writing--that is, what we will have become in
the future histories of our field.
 
Join us, then, on the e-mail discussion list Rhetnet-L as we kick off the
Virtual Town Hall meeting on Thursday, May  14th with our first invited
guest speaker, Eric Crump.  (NOTE:  Don't miss Eric at the C-Fest on
Wednesday on LinguaMOO, too!)
 
To participate, you'll need to subscribe to the Rhetnet-L list. To
subscribe, send email to listproc@lists.missouri.edu, leave the subject
line blank, and in the first line of the note, put: subscribe rhetnet-l
yourfirstname yourlastname  (NOTE:  Eric, is this correct?)
 
MOO sessions will be held at Lingua MOO, unless otherwise noted in an
announcement.  Directions from the C-Fest announcements are at the bottom
of this message.  Here's a tentative schedule for the online town hall:
 
WEEK ONE:  Where's the proof?  And What should we be doing with
                computers and writing?
 
Invited speakers on the rhetnet email list:  Eric Crump (May 14-17),
                Paul LeBlanc (May 18-20)
 
MOO sessions:  Wed, May 13, Eric Crump and literacy (a response
                to Cindy's keynote address at CCCC) at a pre-scheduled
                C-Fest
                Monday, May 18 Paul LeBlanc and the transitional
                phase in which we live
 
 
WEEK TWO:  Preparing for the conference:  is there a rhetoric to computers
and writing?  Who decides what it will be?  What is writing (academic or
otherwise) becoming?
 
Invited speakers on the rhetnet email list:  Lisa Gerrard (May 20-24),
                Karen Schwalm (May 25-28)
 
MOO sessions:  Wednesday, May 20, Lisa Gerrard and who we have/are
                becoming in our field
                Monday, May 25, Karen Schwalm and who decides (tentative)
 
WEEK THREE (postconference):  What we will become
 
Invited Speakers on Rhetnet:  Steve Krause (May 31-June 3),
                the Computers and Writing Community
 
MOO session:  Wednesday, June 3, Steve Krause and Everyone:
                what the future holds:  the "electronic metamorphosis
                of the academy"
 
You can find more information about the Virtual Town Hall meetings at the
Town Hall web site at  www.nsula.edu/~jfbarber/townhall.html
 
 
                          ********************
                To get to the C-FEST Forum at LINGUA MOO
 
                  [telnet to: lingua.utdallas.edu 8888]
                                   or
                    [WWW: http://lingua.utdallas.edu]
                 (Instructions for logging on are below)
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type '@go C-FEST' to get to the forum room.
4.  Read the instructions in the room description about where to sit and
        how to talk.
5.  To quit the MOO, type @quit.
 
Thanks, everyone!
 
--Becky
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> On Thu, 14 May 1998, J Paul Johnson wrote:
>
> Colleagues, I wasn't able to download yesterday's WPA-L Digest from my
> e-mail server.  If I missed a message listing term paper mill sites, could
> someone please resend it to me offlist?  As usual, my many thanks....
----------------------------------------------------------------------------
Paul,
     I saved the original post in another folder.  As soon as I change
directories, I'll forward it.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Ed, The music & comp connection sure works for me.  I started life as
a music major but was done in by junior high band when student teaching.
But music has always been my avocation, if not my vocation.  I'd be
interested if others have a similar connection.  Christine Hult
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Excerpts from Jay Gordon's 5/8 post:
 
 There is something to be said for letting someone strip away
>all of your pretentions and delusions and show you up as an ignoramus--
>in the long run, you benefit as your ego as well as your ethos will be
>built on a much stronger foundation than otherwise possible.
 
I'd like to point out that this process is beneficial only for those who
have a reasonably strong ego to be stripped.  My experience teaching women
is that many start college with a shaky sense of self.  Research including
Carol Gilligan's work and Mary Belenkey et. al.'s _Women's Ways of
Knowing_, as well as texts focusing on adolescent girls' development
(_Reviving Ophelia_ and Joan Jacobs Brumberg's _The Body Project_) reveals
the origins and extent of this problem.  For those without a strong sense
of self, the process so eloquently described in Steven Jamar's post can be
debilitating.  In no way do I mean to imply that women can't think or write
analytically.  As a writing instructor, I want to know that my students can
voice their own views before they develop the skills Jamar describes.
 
Laura Peters
John S. Knight Writing Program
Cornell University
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The internal-external stuff is directly from theory about addictions and
dependency.  It's not a good idea to look outside onesself (?) for either
solutions or excuses, but we do.  Context-specific confidence research
could do us a lot of good by helping us to help students gain that kind of
confidence in writing courses.
 
From one study--94% of U.S. residents have been "damaged" by dependent or
addictive relationships in their lifetimes, enough to profit, if not
"need," therapy.  Mea culpa, colleagues.
 
But better yet, this research points right to how we define ourselves
(male/female/other, strong/weak, smart/stupid, etc., etc.) and what
"needs" we create as we do so--with, of course,lots of help from society
and our friends and family.
 
Bill
 
William A. Pedersen, University of Arizona
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There is one test (TIMS) out there that's not too long, but it runs about
$20 to
$40 per pop.  It's extremely accurate, I'm told.  There are probably
others.
 
William A. Pedersen, University of Arizona
 
On Wed, 13 May 1998, Jay Gordon wrote:
 
> It would be nice if FCE's addressed these issues of self-efficacy and
> locus of control.  Does anybody have experience w/FCE's asking questions
> addressing this issue?  I could certainly imagine a questionaire
> addressing these kinds of issues.  The info could also be very useful in
> coordinating data about student performance, data from FCE's (which tend
> to locate control over student performance, or happiness at least, in
> the prof), and other sorts of evaluative material.
> - jay
>
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Males do too.  They just are afraid to show it--ever.
 
Bill
 
William A. Pedersen, University of Arizona
 
On Thu, 14 May 1998, Laura Peters wrote:
 
> Excerpts from Jay Gordon's 5/8 post:
>
>  There is something to be said for letting someone strip away
> >all of your pretentions and delusions and show you up as an ignoramus--
> >in the long run, you benefit as your ego as well as your ethos will be
> >built on a much stronger foundation than otherwise possible.
>
> I'd like to point out that this process is beneficial only for those who
> have a reasonably strong ego to be stripped.  My experience teaching women
> is that many start college with a shaky sense of self.  Research including
> Carol Gilligan's work and Mary Belenkey et. al.'s _Women's Ways of
> Knowing_, as well as texts focusing on adolescent girls' development
> (_Reviving Ophelia_ and Joan Jacobs Brumberg's _The Body Project_) reveals
> the origins and extent of this problem.  For those without a strong sense
> of self, the process so eloquently described in Steven Jamar's post can be
> debilitating.  In no way do I mean to imply that women can't think or write
> analytically.  As a writing instructor, I want to know that my students can
> voice their own views before they develop the skills Jamar describes.
>
> Laura Peters
> John S. Knight Writing Program
> Cornell University
>
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Bill,
 
I have also seen the confidence problem (shaky sense of self) in men.  It
is more difficult to address the issue with them, since the culture
presumes their confidence.  What excites me as a writing instructor is the
genuine healing and growth that occurs when I encourage students to develop
a strong voice on paper.   A number of students (men and women) in the
Writing Workshop freshman composition course I taught this semester told me
they have become more confident writers.  That confidence is reflected in a
surer grasp of ideas and structure.
 
I appreciate your contribution to the discussion.
 
Laura Peters
John S. Knight Writing Program
Cornell University
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> >  There is something to be said for letting someone strip away
> > >all of your pretentions and delusions and show you up as an ignoramus--
> > >in the long run, you benefit as your ego as well as your ethos will be
> > >built on a much stronger foundation than otherwise possible.
> >
> > I'd like to point out that this process is beneficial only for those who
> > have a reasonably strong ego to be stripped.  My experience teaching women
> > is that many start college with a shaky sense of self.  Research including
> > Carol Gilligan's work and Mary Belenkey et. al.'s _Women's Ways of
> > Knowing_, as well as texts focusing on adolescent girls' development
> > (_Reviving Ophelia_ and Joan Jacobs Brumberg's _The Body Project_) reveals
> > the origins and extent of this problem.  For those without a strong sense
> > of self, the process so eloquently described in Steven Jamar's post can be
> > debilitating.  In no way do I mean to imply that women can't think or write
> > analytically.  As a writing instructor, I want to know that my students can
> > voice their own views before they develop the skills Jamar describes.
 
I guess I'm not really able to make any grand claims on this issue, but
the question has got to be more complex than this.  Your point is
well-taken, but I still think that it's probably oversimplifying to
speak in terms of a strong or weak sense of self.  In any case, I would
hope that in college classes profs can be tactful enough to suggest
equally useful critiques to both the shy & not-so-shy.  I don't see much
value in cultivating self esteem for its own sake, and only when I'm
sure I've got a strong ego on my hands, then it's time to issue the
'real' critiques.  However, my language in the previous post probably
refers more to how I've taken my own educational experiences than to how
I would ever treat students. I would never intentionally humiliate a
student.
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>>> Jay Gordon <jg5b+@ANDREW.CMU.EDU> 05/14/98 03:29pm >>>
> >  There is something to be said for letting someone strip away
> > >all of your pretensions and delusions and show you up as an
ignoramus--
> > >in the long run, you benefit as your ego as well as your ethos will be
> > >built on a much stronger foundation than otherwise possible.
 
My Drill Instructor would be most gratified in knowing that he was at the
cutting edge of ego enhancement.  And now when I make my evening
devotions to the God of War I can do it with gratitude steeped in self
knowledge.
 
Helmuts A. Feifs
SDPI, NC
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my last note should have been in the 'confidence, man' thread.
 
in any case, it's time for my video therapy, which involves watching a
video of myself screaming 'you are an ignoramus' at the camera over and
over.  an hour a day keeps me in line....
 
- jay
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As Dan Royer and I have worked on our directed self-placement method, we've
talked a lot about this issue of confidence. Our student surveys do indicate
that confidence ranks high as a factor in self-selecting a first-year
writing class. Unlike Ed White, however, we view this as a natural and
desirable development.
 
Students who choose a "regular" writing class tend to have confidence in
their writing ability. Who knows exactly how this confidence has developed,
but feedback from teachers and others is likely to have been a part of it,
so it's reasonable to assume that the confidence is in many cases justified.
When it is not justified--when the students' writing ability is not up to
their confidence-level--they may be in for a surprise when they get into the
writing class. But this is not necessarily a bad thing: they may realize
their mistake and decide to work extra hard to prove that they belong where
they've placed themselves; or, they may learn a hard but important lesson
about assessing their own abilities. If they have confidence to begin with,
they are perhaps likely to withstand this tough lesson. In any case, it's an
"education" in the best sense of the word; they aren't starting their
college careers being *told* what kind of ability they have: they are
*discovering* it for themselves.
 
Students who choose a "developmental" writing class tend not to have much
confidence in their writing ability. Again, this may or may not be
justified. If it is justified, they have made the right decision, and during
the course of the semester they are likely to realize this and gain some
confidence in their ability to properly assess themselves. And their writing
ability is likely to improve, too, of course. If their low confidence is
*not* justified, they will undoubtedly realize this and begin to build some
confidence in their writing and perhaps even learn not to sell themselves
short in the future.
 
We assume that students know themselves better than we can get to know them
in the limited time available during summer orientation. We assume that
their teachers have given them accurate, meaningful feedback. And we assume
that students want to get their college careers started on the right track.
 
If, as David Schwalm suggests, some students (people) tend toward internal
justification and others tend toward external justification, directed
self-placement pushes students toward internal justification. We try to give
them the information they need to make the right decision (course
expectations, criteria for success in each class, etc.), and then *they*
decide where to start. When *we* decide where they should start, they are
more likely to attribute their ensuing success or failure to us rather than
to themselves.
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Since people on this list are particularly good at recalling quotes,
I'll toss out my latest puzzle.  I was certain that Burke talked
(somewhat obliquely) about his own early flirtation with communism
in the preface to the second edition of _CounterStatement_.  But,
no, it isn't there.  I can't even look through the prefaces of all
the other Burke, as I've loaned most of it out.  So, does anyone
else remember this?  Have I entirely invented it?
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"Hear his laughter.  He can't contain/  The exquisite moment overflowing."
(C. Day Lewis)                   http://www.missouri.edu/~engpat
         pics!  http://www.missouri.edu/~engpat/jacob.html
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Try "Revolutionary Symbolism in America," (American Writers' Congress, ed. Henry
Hart) for Burke's take on the word "Worker" within the context of the socialist
movement.
 
See Lentricchia's <Criticism and Social Change> for a discussion of it and/or
see my own <Religious Dialectics of Pain and Imagination> (SUNY 1994) for a
discussion of Lentricchia and Burke on this (I couldn't resist the shameless
plug).
 
 
Or try Burke's wonderful read of "Marx on Mystification" in <ROM> (101).
 
Have fun.
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Hi Theresa,
I have just now received the money to register for the workshop and
conference (things move very slowly in Virginia).  I've been biting my nails
in fear that the workshop would fill up before my money was available.  I'm
sending the registration off TODAY in hopes that both the workshop and the
conference still have room for me.
Do they?
Hopefully,
Jena
 
At 10:44 AM 5/13/98 -0700, you wrote:
>Get those registrations in.  It's going to be a great workshop and conference!
>
>We have added another plenary speaker, KEN BRUFFEE to the following:
>
>Sharon Crowley
>Bruce Herzberg
>John Trimbur
>Peter Elbow
>Susan McLeod
>
>And another WPA pioneer, Elain Maimon, Provost of Arizona SU-West, will
>also be participating.
>
>If you need registration materials, please e-mail me or Cathy Chaput at
>chaput@u.arizona.edu.
>
>
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jena A. Burges
Assistant Professor of English
Director of Freshman Writing
Longwood College
201 High Street
Farmville, VA  23909
(804)395-2175
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Jay self reported..."which involves watching a
video of myself screaming 'you are an ignoramus' at the camera over and
over.  an hour a day keeps me in line...."
 
Jay:
I should point out that recent important, soon to be published, work by a
major east coast college, on the cusp of becoming a University, clarifies
the role of self abuse. I won't bore you with details suffice it to say...just
don't.
Continued self abuse, the chief investigator, points out can lead to a
condition known as "familiarus contemptibalis" which has been know to
lead unfortunates, so afflicted, into rampant sampling and adventuring.
 
You've been warned!
 
Helmuts
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No problem; registration for the workshop has not reached its limit.
 
On
Fri, 15 May 1998, Jena' Burges wrote:
 
> Hi Theresa,
> I have just now received the money to register for the workshop and
> conference (things move very slowly in Virginia).  I've been biting my nails
> in fear that the workshop would fill up before my money was available.  I'm
> sending the registration off TODAY in hopes that both the workshop and the
> conference still have room for me.
> Do they?
> Hopefully,
> Jena
>
> At 10:44 AM 5/13/98 -0700, you wrote:
> >Get those registrations in.  It's going to be a great workshop and conference!
> >
> >We have added another plenary speaker, KEN BRUFFEE to the following:
> >
> >Sharon Crowley
> >Bruce Herzberg
> >John Trimbur
> >Peter Elbow
> >Susan McLeod
> >
> >And another WPA pioneer, Elain Maimon, Provost of Arizona SU-West, will
> >also be participating.
> >
> >If you need registration materials, please e-mail me or Cathy Chaput at
> >chaput@u.arizona.edu.
> >
> >
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> Jena A. Burges
> Assistant Professor of English
> Director of Freshman Writing
> Longwood College
> 201 High Street
> Farmville, VA  23909
> (804)395-2175
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Thanks so much! The check is in the mail!
JB
 
At 09:54 AM 5/15/98 -0700, you wrote:
>No problem; registration for the workshop has not reached its limit.
>
>On
>Fri, 15 May 1998, Jena' Burges wrote:
>
>> Hi Theresa,
>> I have just now received the money to register for the workshop and
>> conference (things move very slowly in Virginia).  I've been biting my nails
>> in fear that the workshop would fill up before my money was available.  I'm
>> sending the registration off TODAY in hopes that both the workshop and the
>> conference still have room for me.
>> Do they?
>> Hopefully,
>> Jena
>>
>> At 10:44 AM 5/13/98 -0700, you wrote:
>> >Get those registrations in.  It's going to be a great workshop and
conference!
>> >
>> >We have added another plenary speaker, KEN BRUFFEE to the following:
>> >
>> >Sharon Crowley
>> >Bruce Herzberg
>> >John Trimbur
>> >Peter Elbow
>> >Susan McLeod
>> >
>> >And another WPA pioneer, Elain Maimon, Provost of Arizona SU-West, will
>> >also be participating.
>> >
>> >If you need registration materials, please e-mail me or Cathy Chaput at
>> >chaput@u.arizona.edu.
>> >
>> >
>> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
>> Jena A. Burges
>> Assistant Professor of English
>> Director of Freshman Writing
>> Longwood College
>> 201 High Street
>> Farmville, VA  23909
>> (804)395-2175
>> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
>>
>
>----------------------
>Theresa Enos
>Department of English
>University of Arizona
>Tucson, AZ 85721
>520-621-3371
>FAX 520-621-7397
>enos@U.Arizona.EDU
>
>
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jena A. Burges
Assistant Professor of English
Director of Freshman Writing
Longwood College
201 High Street
Farmville, VA  23909
(804)395-2175
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Thanks, Laura.
 
I think there are a lot of very fine people on this list who teach in ways
that do a LOT of good for their students in building confidence.  But I
don't think that many of us realize just how important that work is in
building confidence that can carry over to other areas.
 
Psychiatrists in California used to prescribe learning to ski for those
who needed confidence--seems strange, doesn't it?  But skiing is not only
difficult, it's fun, and the process did a lot of good for those who
tried.  And, learning something like skiing or writing, that is difficult,
teaches the person that he/she CAN do difficult things.
 
Of course, something we talk about a lot is building a safe place for
students to learn, and that has to be the linchpin that locks our practice
in place, or we can do more damage than good.  They must trust us.
 
Thanks for the kind words.
 
Bill
 
William A. Pedersen, University of Arizona
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Trish,
 
One of Burke's most direct discussions of his approach to communism comes in his
surprisingly titled essay, "My Approach to Communism" (-:, which you can find in _The New
Masses_ 10 (Mar. 20, 1934): 16-20.  Burke discusses four approaches: rational, ethical,
historical, and esthetic.  As you might expect, his "approach" is via all four, or at
least that's the way he presents it in the essay.  I'd argue that although he understands
and adapts each approach, he has a particlar interest in the esthetic, which considers
"the relation between Communist stability and art."  I have a copy of the article if you
need it.
 
Dave
 
Trish Roberts-Miller wrote:
>
> Since people on this list are particularly good at recalling quotes,
> I'll toss out my latest puzzle.  I was certain that Burke talked
> (somewhat obliquely) about his own early flirtation with communism
> in the preface to the second edition of _CounterStatement_.  But,
> no, it isn't there.  I can't even look through the prefaces of all
> the other Burke, as I've loaned most of it out.  So, does anyone
> else remember this?  Have I entirely invented it?
>
> Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
> "Hear his laughter.  He can't contain/  The exquisite moment overflowing."
> (C. Day Lewis)                   http://www.missouri.edu/~engpat
>          pics!  http://www.missouri.edu/~engpat/jacob.html
 
--
******************************************************
David Blakesley
Director of Writing Studies
Associate Professor of English
Southern Illinois University, Carbondale
 
Visit the virtual Burkeian parlor, home of Burke-L, at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
 
*******************************************************
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-------------------------- Forwarded message ---------------------------
                Date: Mon, 11 May 1998 11:56:56 -0500
                From: Thomas Edwards <edwardst@sparrow.csc.vsc.edu>
 
At Castleton State College we are exploring a policy for all students on
writing standards, an assessment procedures to measure students' writing,
and a plan for students who fail to meet the standards. I would be
interested in hearing from other schools who have writing standards and
assessment procedures: how have you approached this question? Please
respond to me at <edwardst@sparrow.csc.vsc.edu>.   Thank you.
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I would be happy to send you information we have compiled via
snail mail if you email me your address.
 
 
 
At 01:33 PM 5/15/98 -0400, you wrote:
>-------------------------- Forwarded message ---------------------------
>                Date: Mon, 11 May 1998 11:56:56 -0500
>                From: Thomas Edwards <edwardst@sparrow.csc.vsc.edu>
>
>At Castleton State College we are exploring a policy for all students on
>writing standards, an assessment procedures to measure students' writing,
>and a plan for students who fail to meet the standards. I would be
>interested in hearing from other schools who have writing standards and
>assessment procedures: how have you approached this question? Please
>respond to me at <edwardst@sparrow.csc.vsc.edu>.   Thank you.
>
 
 
 
Dr. Nancy Blattner
nblattner@semovm.semo.edu
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****Apologies to those who receive multiple copies of this announcement.****
****Please forward to interested parties****
 
 
Announcing:
The first Epiphany Institute west of the Alleghenies!
 
EPIPHANY--WEST!
 
August 2-6
Washington State University
Pullman, WA
http://www.educ.wsu.edu/enviroed/Epiphany
 
FEATURED SPEAKERS/TOPICS:
 
**On faculty change and the STEPs program:
Trent Batson and Judy Williamson
Co-Directors, The Epiphany Project
Seton Hall University
 
**On the New Media Classroom:
Randy Bass
NEH Crossroads Project
Georgetown University
 
**On Flashlight:
Steve Ehrman and Robin Zuniga(sp?)
Affiliation?
 
**On electronic communication in the classroom
Donna Reiss
Co-editor, Electronic Communication Across the Curriculum
Tidewater Community College
 
**On computers, learning, and assessment:
Bill Condon
Gary Brown
Washington State University
 
SPECIAL FEATURES:
The first collaborative effort combining:
        Epiphany
        NEH's New Media Classroom and American Studies Project
        AAHE/TLT Group's Flashlight Project
 
Workshop plan that follows Epiphany's proven STEPs model:
        Exposure to broad range of tools for classroom use
        Workshops to develop expertise in using tools--all
                tailored to individual preferences
        Focus on collaborative course development
        Emphasis on evaluation/assessment
        Help achieving individual and institutional change
 
WHO SHOULD ATTEND?
Teachers of writing, teachers who use writing in teaching other subject
matter (Writing Across the Curriculum, Writing in the Disciplines,
Writing-Intensive programs, etc.), teachers who want to integrate new
technologies into their classes, administrators who manage programs in
which teachers are adapting new technologies into their pedagogies, all
these can benefit from the Epiphany Institute.  Teachers and administrators
from all levels of education are welcome:  college and university,
community college, or K-12.
 
Epiphany helps faculty integrate computers into curricula by providing a
full spectrum of materials and guidance to support departmental change.
With coordinated departmental change, teachers find more support, which
increases their chances for success and decreases frustrations associated
with integrating changes into their classroom practices. Epiphany
Institutes encourage participants to consider many issues:
 
--What do teachers need to take advantage of opportunities offered by
emerging technologies?
--What are teachers' roles in the "age of information"? Who will we be in
relationship with our students? Guides? Resources? Collaborators?
--How can teachers become more responsive to the needs of students who
live, learn, and work in a rapidly-changing digital world.
--Now that we are getting close to "having it all" at our fingertips, will
we be able to find anything?
--How can we use emerging technologies to foster the inquiry, critical
thinking, and insight that are the heart of dynamic writing?
--How do we build partnerships that improve the relationships among
faculty, administrators, staff, and the larger community?
 
Teamed up with the Teaching, Learning, and Technology Roundtable of The
American Association for Higher Education, Epiphany is a national program
that includes the latest and best thinking about professional development
in connection with technology.
 
THE STEPS PROGRAM
WSU's Epiphany Institute is constructed around Epiphany's STEPs program,
which takes faculty and their departments through a transition leading to
institutionalized changes. STEPs is a program for mainstream faculty that
takes into account differences between "early adopters" or "pioneers" and
mainstream faculty. STEPs is a powerful statement about the necessarily
experimental nature of any pedagogical change that is so sweeping and
profound.
 
ADVANTAGES OF EPIPHANY'S STEPS PROGRAM
--proven track record as a useful model for change
--strong statement about the experimental nature of changes around technology
--change within a reasonable length of time
--established methodology helps administrators understand the need for
additional faculty support and development costs
 
 
REGISTER EARLY
Register for the conference (by July 10) and save money.  If your
registration is postmarked by July 10, the cost is $495.  After July 10 it
is $545  These prices include several meals and other refreshments.
 
FIVE WAYS TO REGISTER
Mail:    Epiphany Institute
          P.O. Box 641223
          Pullman, WA 99164-1223
Tel:    1-509-335-1355
Fax:    1-509-335-1362
e-mail:   judyrumph@wsu.edu
Online: http://www.educ.wsu.edu/enviroed/Epiphany
 
Accommodations for individuals who qualify under the Americans with
Disabilities Act are available upon request.  Please contact us at least 10
days in advance at 1-509-335-1355
 
CANCELLATIONS
Your full registration fee will be refunded if WSU receives your
cancellation notice by July 10, 1998.  Cancellations made after July 10 are
subject to a processing fee of $50.  Registrants who do not attend and who
do not cancel by the start of the conference are responsible for the full
registration fee.  You may substitute another person from your agency or
firm at any time; please notify us in advance.  In the unlikely event this
conference is canceled, Washington State University's liability is limited
to refund of registration fees.
=========================================================================
Date:         Fri, 15 May 1998 12:11:44 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: College Writing Standards (fwd)
X-cc:         edwardst@sparrow.csc.vsc.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
WSU has a fairly robust system, which you can check out at the following URL:
 
        http://www.wsu.edu/~bcondon/wsuwp.html
 
>-------------------------- Forwarded message ---------------------------
>                Date: Mon, 11 May 1998 11:56:56 -0500
>                From: Thomas Edwards <edwardst@sparrow.csc.vsc.edu>
>
>At Castleton State College we are exploring a policy for all students on
>writing standards, an assessment procedures to measure students' writing,
>and a plan for students who fail to meet the standards. I would be
>interested in hearing from other schools who have writing standards and
>assessment procedures: how have you approached this question? Please
>respond to me at <edwardst@sparrow.csc.vsc.edu>.   Thank you.
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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Yes, Ed.
 
Gail
 
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
gcor@jersey.net
 
gcors@smtpgate.neumann.edu
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> >  . . .  As a writing instructor, I want to know that my students
    can >
> > voice their own views before they develop the skills Jamar describes.
> >
> > Laura Peters
 
 
Why should one set of skills precede the other; why not work on both,
self-expressions and textual analysis?
 
As for women students being more fragile than men students, oh
please!  I have some very fragile male students too, although they
tend to show or hide their vulnerability differently.
 
Mieke
 
 
Mieke Koppen Tucker
Bishop's University
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> On Sun, 17 May 1998, Mieke Koppen Tucker wrote:
>
> ...I have some very fragile male students too, although they tend to
> show or hide their vulnerability differently....
-------------------------------------------------------------------------
 
Mieke,
        Can you give an example of what you mean?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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While shuffling papers this morning, I came across my copy of Martin V.
Covington's _Making the Grade:  A Self-Worth Perspective on Motivation and
School Reform_ (Cambridge UP, 1992).  While Covington doesn't address
"confidence," he does address "self-esteem."  Here's from his
introduction--a place to start for those seeking to pursue this thread
further:
 
From page 16 and 17:
 
In our society human value is measured largely in terms of one's ability
to achieve competitively.  For example, researchers have found that
nothing contributes more to a student's sense of esteem than good grades,
nor shatters it so completely as do poor grades (Rosenberg, 1965).  It is
achievement, then--and its handmaiden, ability--that dominates as the
ultimate value in the minds of many schoolchildren.  Given this reality,
it is not surprising that the student's sense of self-esteem often becomes
equated with ability--to be able is to be valued as a human being but to
do poorly in school is evidence of inability, and reason to depair of
one's worth (Covington, 1984e). (16)
 
Self-worth theory contends that the protection of a sense of ability is
the student's highest priority--higher sometimes even than good grades--so
that students may handicap themselves by *not* studying because to try
hard and fail anyway reflects poorly on their ability. (17)
 
Embedded refs:
 
Covington, M.V. (1984e).  The self-worth theory of achievement motivation:
Findings and implications.  _The Elementary School Journal_, 85, 5-20.
 
Rosenberg, J.  (1965).  _Society and the adolescent self-image_.
Princeton, NJ:  Princeton University Press.
 
 
--Kurt Bouman
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Apologies for the cross postings!
 
-=-=-=-=-=-=-=-=-
Once again, I encourage you all to
 
***********************************
* Come one, come all              *
*       to the Virtual Town Hall! *
***********************************
 
We're enjoying a lively discussion led by Paul LeBlanc, and tomorrow we'll
introduce a new invited speaker:  Lisa Gerrard, from UCLA, who will be
talking further about who we are based on the texts we construct.
 
Both Lisa and Paul have agreed to co-host a MOO session on Lingua MOO on
Wednesday night, May 20, at 5 pm Pacific time (6 pm Mountain, 7 pm Central,
and 8 pm Eastern). The MOO session will be held at the C-FEST Forum at
LINGUA MOO (Directions below).  We hope to see you all there to continue
our discussion of "who we are and who we will become" in real time!
 
 
                          ********************
                To get to the C-FEST Forum at LINGUA MOO
 
                  [telnet to: lingua.utdallas.edu 8888]
                                   or
                    [WWW: http://lingua.utdallas.edu]
                 (Instructions for logging on are below)
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type '@go C-FEST' to get to the forum room.
4.  Read the instructions in the room description about where to sit and
        how to talk.
5.  To quit the MOO, type @quit.
                          ********************
 
Once again,to subscribe to the Rhetnet-L list send email to
listproc@lists.missouri.edu, leave the subject line blank, and in the first
line of the note, put: subscribe rhetnet-l yourfirstname yourlastname
 
Here's a schedule for the remaining Virtual Town Hall:
 
WEEK ONE:  Where's the proof?  And What should we be doing with
                computers and writing?
 
Invited speakers on the rhetnet email list:  Eric Crump (May 14-17),
                Paul LeBlanc (May 18-20)
 
MOO sessions:  Wed, May 13, Eric Crump and literacy (a response
                to Cindy's keynote address at CCCC) at a pre-scheduled
                C-Fest
 
WEEK TWO:  Preparing for the conference:  is there a rhetoric to computers
and writing?  Who decides what it will be?  What is writing (academic or
otherwise) becoming?
 
Invited speakers on the rhetnet email list:  Lisa Gerrard (May 20-24),
                Karen Schwalm (May 25-28)
 
MOO sessions:  Wednesday, May 20, Lisa Gerrard and and Paul LeBlanc:
                who we have/are  becoming in our field
                Monday, May 25, Karen Schwalm and who decides (tentative)
 
WEEK THREE (postconference):  What we will become
 
Invited Speakers on Rhetnet:  Steve Krause (May 31-June 3),
                the Computers and Writing Community
 
MOO session:  Wednesday, June 3, Steve Krause and Everyone:
                what the future holds:  the "electronic metamorphosis
                of the academy"
 
You can find more information about the Virtual Town Hall meetings at the
Town Hall web site at  www.nsula.edu/~jfbarber/townhall.html
 
--Becky
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I think I would disagree with Jay Gordon's post if it were to mean what it
seems Laura Peter's interpreted it (and my post) to mean - i.e., to ignore the
psyche of our students.  But surely Laura isn't proposing that students be told
crappy work is good or that all that matters is finding one's own voice without
reference to external influence.
 
I think this "own voice" idea is akin to reading a history book just for the
parts that have personal direct meaning to the reader.  This can be useful as a
means of self-exploration and self-discovery, but it is not so effective at
teaching history or as a means of learning history.  Or the same could be said
about literature.  Macbeth is not merely a personal mirror - it tells something
universal about human nature and the human condition and a student should
discover that as well as the parts which function only as a lens or mirror of
where the student is at that point in time.
 
I think the shift of focus away from one's self to other's ideas can be more
protective of the ego and psyche and more sensitive to the person's needs than
self-exposure.  Those who have taught students from East Asia should be very
familiar with the phenomenon of certain students being able to explain
another's thoughts and to play with ideas well, but not being able to express
their own, personal point of view.
 
BTW, this trait exists in Minnesotans, too.  :)
 
Cheers,
Steve
 
> Excerpts from Jay Gordon's 5/8 post:
>
> >There is something to be said for letting someone strip away
> >all of your pretentions and delusions and show you up as an ignoramus--
> >in the long run, you benefit as your ego as well as your ethos will be
> >built on a much stronger foundation than otherwise possible.
>
> I'd like to point out that this process is beneficial only for those who
> have a reasonably strong ego to be stripped.  [snip] As a writing instructor,
> I want to know that my students can
> voice their own views before they develop the skills Jamar describes.
 
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
 
President, Legal Writing Institute
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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CALL FOR PAPERS
 
Communicating Across The Engineering Curriculum
 
Special issue of Language & Learning Across the Disciplines
Guest editor:  Steven Youra, Cornell University
 
Writing and other forms of communications are critical to engineering
practice.  Yet the engineering curriculum is arguably the most challenging
area for WAC/WID projects.  What are the special obstacles and
opportunities presented by work with language in engineering fields?  How
can attention to uses of language in engineering enhance teaching and
learning?   This special issue of LLAD will address these broad questions
by focusing on such issues as:
 
*       Varieties of writing in the engineering classroom and workplace
*       Oral and visual communications and their relation to writing in
engineering
*       Specific instructional strategies (e.g., WAC consulting, peer
instruction, writing sections paired with technical courses, collaborative
learning, team teaching)
*       Faculty training
*       Relationships between stand-alone courses/programs (composition,
tech comm) and "writing-enhanced" engineering classes
*       Locations and dislocations (college-wide, field-oriented,
course-specific)
*       How communications praxis in technical workplaces can inform WAC
instruction
*       Uses of electronic media and other instructional tools
*       Theories of engineering discourse and their classroom application
*       The problem (or myth) of "The Two Cultures" (gulfs and bridges
between humanists and technologists)
*       How WAC work in technical curricula can inform language strategies
in non-technical fields
 
Please send 500- to 700-word proposals by August 1, 1998 to:
        Sharon Quiroz, Editor
        LLAD
        218 Siegel Hall
        Chicago, IL  60616
 
Notification of acceptance:  September, 1998
Manuscript Deadline:  February 1,1999
Publication:  Spring, 1999
 
We welcome questions and comments:
Sharon Quiroz, Editor, LLAD
        email <squiroz@charlie.cns.iit.edu>  tel. (312) 567-3566
Steven Youra, Director, Engineering Communications Program, Cornell University
        email <sjy3@cornell.edu> tel. (607) 255-7199
 
Sharon Quiroz, Ph.D.
Ass. Prof. and
Director, College Writing Program
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
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Apologies for cross-posting.  Please forward to interested parties.
Thanks.
---------- Forwarded message ----------
Date: Tue, 19 May 1998 09:35:56 -0400
From: Salvatore Attardo <sattardo@cc.ysu.edu>
 
*** Call for Papers ***  *** Call for Papers ***
 
           "Teaching Linguistics" Symposium
                            on
 
                     TEACHING GRAMMAR
 
In conjunction with the Twenty-Second Annual Conference on
the Teaching of Foreign Languages and Literatures.
 
Youngstown State University
Youngstown, Ohio,
October 24, 1998
 
Plenary Speaker:
 
* Robert DeKeyser, University of Pittsburgh, Linguistics Dept.
 
Dr. DeKeyser will speak on "focus on form"
 
Proposals on topics related to the teaching of grammar in
first, second and foreign languages are welcomed. College and
university faculty, high school teachers, and graduate
students are invited to submit proposals.
 
Possible areas of focus might include, but are not limited
to: pedagogical grammars, history of grammatical teaching,
normatism/prescriptivism, pros and cons of formal
instruction, and all aspects of grammatical teaching, such as
methods, social aspects, audiences, situations of teaching
(L1, L2, FL), goals and objectives, etc. Special attention
will be given to papers dealing with the position and role of
grammatical instruction within the curriculum.
 
* All disciplinary approaches are welcome, such as language
arts teaching; second language acquisition: theory, research
and practice; pedagogical approaches and classroom
strategies; techniques and materials; innovations in media
technology; testing and assessment; ethnographic studies.
This is not, however, a symposium on Universal Grammar.
 
* Abstracts: Presentations should be 30 minutes long,
including time for questions. Send three copies of a one-
page, double spaced abstract to the Symposium Committee
(address below) by June 1, 1998.  E-mail submissions (ASCII
only, no attachments) are OK. Include contact information on
a cover sheet attached to the abstract. The abstract should
contain no information that identifies the presenter.
Notification will be mailed no later than July 1, 1998.
 
* Registration: All participants, including presenters, are
required to register to the Conference, however, a lower fee
for the Symposium day alone will be available. Registration
materials will be mailed in early August 1998. All accepted
presenters will receive the conference registration mailings.
Those interested in attending, but not presenting need only
request to be put on the mailing list.
 
Graduate students needing crash space or with financial
problems should mention this fact in the cover sheet.
 
* The Conference on the Teaching of Foreign Languages and
Literatures will feature two plenary speakers: Helena Curtain
(U. of Wisconsin) who will speak on FLES and David D. Herren
(Middlebury College) who will speak on CALL. Besides the
plenary speakers the conference will feature over thirty
presentations and workshops on various aspects of teaching
Foreign Languages and Literature.
 
* Abstracts and requests for information about the Teaching
Grammar symposium should be sent to:
Salvatore Attardo & Steven Brown
English Department, DeBartolo Hall 202
Youngstown State University
Youngstown OH 44555 USA
sattardo@cc.ysu.edu
srbrown@cc.ysu.edu
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**Apologies for cross-posting
 
_Kairos_ is pleased to announce that its forthcoming Fall 1998 issue (3.2)
will be an edited Proceedings of the 14th annual Computers & Writing
Conference in Gainesville this May.
 
All presenters at the conference are invited to publish annotated, linked
abstracts of their presentations, and we will be in contact via e-mail and
at the conference to secure permissions and to talk about ideas.
Presenters are also invited and encouraged to submit fully webbed
presentations of their work for editorial review and possible publication
in a "Best of C&W" overview.
 
_Kairos_ 3.2 will be guest edited by News Editor James Inman of the
University of Michigan, who will lead an editorial team which includes
Lisa Gerrard of the University of California at Los Angeles, Barry Maid of
the University of Arkansas at Little Rock, and Donna Sewell of Valdosta
State University.
 
Authors are encouraged to contact Inman <jinman@umich.edu> to discuss
ideas and review procedures.  In general, the review process will consist
of three stages: an initial review, a working stage with editorial board
members, and a final review by members of the editorial team.
 
The deadline for initial submission of webtexts is July 15, 1998.
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Subscription Information
 
Language and Learning Across the Disciplines is published three times a
year.  All subscriptions are handled on an academic, calendar-year basis
(no matter when you join us during the academic year--beginning in
September and ending in August--we will mail you all three issues.)
 
Institutional Subscription: $25.00
 
(Check or money order issued by an institution or organization)
 
Personal Subscription: $20.00
 
(Payment remitted by personal check or money order, orders outside the U.S.
add $5.00)
 
 
 
Send payment, name and address to :
 
Michael Pemberton
Department of English
univsersity of Illinois, Urbana-Champaign
608 S. Wright St.
Urbana, IL 61801
michaelp@ntx1.cso.uiuc.edu
 
 
 
 
 
 
 
 
Sharon Quiroz, Ed.
Language and Learning Across the Disciplines
218 Siegel Hall
Illinois Institute of Technology
Chicago, IL 60616
squiroz@charlie.cns.iit.edu
312 567 3566
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I'd very much appreciate comments on the following WPA scenario:
 
In an effort to distinguish our regional comprehensive university (about
12,000 undergrads and 3,000 grads--none in English) from the several
larger universities in the area, our administration wants to staff more
of our 150 composition sections per year with tenure-line faculty. The
basic message our administration wishes to send to potential students is
this: "At many schools, you'll see nothing but TAs during your first
year or two, but at our school you'll be in small classes with regular
professors."
 
Currently, our English department has over 700 majors, 35 tenure-line
faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
a 3/3 teaching load, almost all of which is undergrad. The tenure-line
faculty cover about 25 of the 150 composition sections per year--not
many. The five tenure-line rhet/comp folks here typically teach 1 comp a
semester, while the rest of the faculty teach one (or none) per year.
(As you might guess, there is little interest among the 30 non-rhet/comp
tenure-line faculty to increase their comp teaching to 2 or 3 sections
per year.)
 
The administrators tell us that they are willing to fund as many tenure
lines as we want to increase our representation in the comp classes. We
can hire five a year if we wish. Of course, we have only so many
non-comp classes to pass around, so everyone in rhet/comp, including the
new hires, would probably be looking at a teaching load that includes 3
or even 4 composition sections per year out of the 6 overall classes
that we teach.
 
We've been considering our options for the past couple of months, and
we've had some interesting discussions. What do you think about this? As
WPAs, how would you respond to the situation?
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Steve Jamar's 5/19 post is well-taken.  I see that my comments implied a
binary opposition between writing for self-discovery and writing to develop
the intellectual tools of analysis, summary, rigorous engagement with
others' points of view.  The two are certainly related.  As a native
Midwesterner who has taught mostly Asian students this year, I concur with
Steve's description of analytical writing tasks as "safer" for the
self-effacing student, whether s/he be from the Midwest or East Asia.
 
Let me throw down another gauntlet here:  No matter where we teach, whether
it be a small, liberal arts college, a community college, a large research
university or a more specialized institution, do we not carry the
responsibility to help students know themselves as well as the craft of
writing?  I am genuinely interested in others' views on this subject, and
expect that they will range widely.  Let the discussion continue.
 
Laura Peters
Lecturer, John S. Knight Writing Program
Cornell University
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I can think of three strategies, off the top of my head, that you might
consider (of course, you might have already considered them, but redundancy
has its own value at times).
 
1.  I would look for ways to make teaching those composition courses as
interesting and attractive as possible.  "Theme" your new hires in some way,
maybe--if you are hiring five people at once, try to hire people who will
synergistically feed off each other's teaching and research.  You could hire
a bunch of people whose focus is in computer classroom pedagogy, or in
cultural studies, or whatever, with the idea that they would invigorate your
fycomp curriculum in a particularly challenging and interesting way.
 
2.  You could try bargaining with the department and administration for
opportunities to offer more of a variety of upper-division courses that
focus on writing.  You might come up with some kind of nifty writing
concentration or course sequence that might have appeal beyond the English
major.  Then your rhet-comp specialists would have more of a variety of
courses to teach, and the "audience" of students that they build by teaching
such terrific fycomp courses would have more advanced courses to segue into.
 
3.  Bargain for a WAC-building strategy.  Get rhet/comp faculty involved in
other departments as a regular part of their teaching load--like, instead of
fighting for the few upper-division courses available in English, have them
team-teach with faculty in other departments in writing-intensive courses,
or develop service courses for other departments.
 
I guess these are not exactly modest proposals.  :-)  But hey, you asked.
And by the way, thanks to you and Dan Royer for all the posts on
self-placement.  They have really made me think, and think.  So I'm trying
to return the favor.
 
Karin
 
Roger Gilles wrote:
 
> I'd very much appreciate comments on the following WPA scenario:
>
> In an effort to distinguish our regional comprehensive university (about
> 12,000 undergrads and 3,000 grads--none in English) from the several
> larger universities in the area, our administration wants to staff more
> of our 150 composition sections per year with tenure-line faculty. The
> basic message our administration wishes to send to potential students is
> this: "At many schools, you'll see nothing but TAs during your first
> year or two, but at our school you'll be in small classes with regular
> professors."
>
> Currently, our English department has over 700 majors, 35 tenure-line
> faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
> a 3/3 teaching load, almost all of which is undergrad. The tenure-line
> faculty cover about 25 of the 150 composition sections per year--not
> many. The five tenure-line rhet/comp folks here typically teach 1 comp a
> semester, while the rest of the faculty teach one (or none) per year.
> (As you might guess, there is little interest among the 30 non-rhet/comp
> tenure-line faculty to increase their comp teaching to 2 or 3 sections
> per year.)
>
> The administrators tell us that they are willing to fund as many tenure
> lines as we want to increase our representation in the comp classes. We
> can hire five a year if we wish. Of course, we have only so many
> non-comp classes to pass around, so everyone in rhet/comp, including the
> new hires, would probably be looking at a teaching load that includes 3
> or even 4 composition sections per year out of the 6 overall classes
> that we teach.
>
> We've been considering our options for the past couple of months, and
> we've had some interesting discussions. What do you think about this? As
> WPAs, how would you respond to the situation?
 
 
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
karine@elmhurst.edu
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I found Roger's "opportunity" to hire tenure-line composition faculty to
teach 3-4 sections of composition per semester intriguing to say the least.
To tell the truth, I often find myself growing weary of teaching
composition.  I am always looking for ways to "jazz" up my approach or do
things differently to make teaching more enjoyable for me, and hopefully,
more effective for  my students.  In that regard, new approaches on the
computer has been a lifesaver for me.  But I was wondering what "exciting
techniques" others have come up with?
 
I think one of the central questions (not the only one of course) for Roger
and all of us is, how do we keep ourselves fresh and enthusiastic about
teaching composition?  And relatedly, is it possible to be enthusiastic
about teaching 3-4 sections of it a semester?
 
Karyn Hollis
Villanova
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Karin:
 
Thanks for the response. So do you think that hiring (as this scenario suggests)
five comp people is a good idea? Or would you be more inclined to push for
having "non-comp" people also teaching these first-year courses? That is, would
you reject the suggestion that we should hire comp people to teach comp, or
would you say, "of course that's what we should do."  Do you think teaching more
comp than the lit people is acceptable (that's what we are trained to do!) or
bad because it creates a "two-tier" department? And does this all change if we
have a separate department of writing? That is we might say, "sure, i like
teaching comp, give me three sections, but only in a dept. of writing where it's
valued."
 
thoughts?
 
Dan Royer
 
Karin Evans wrote:
 
> I can think of three strategies, off the top of my head, that you might
> consider (of course, you might have already considered them, but redundancy
> has its own value at times).
>
> 1.  I would look for ways to make teaching those composition courses as
> interesting and attractive as possible.  "Theme" your new hires in some way,
> maybe--if you are hiring five people at once, try to hire people who will
> synergistically feed off each other's teaching and research.  You could hire
> a bunch of people whose focus is in computer classroom pedagogy, or in
> cultural studies, or whatever, with the idea that they would invigorate your
> fycomp curriculum in a particularly challenging and interesting way.
>
> 2.  You could try bargaining with the department and administration for
> opportunities to offer more of a variety of upper-division courses that
> focus on writing.  You might come up with some kind of nifty writing
> concentration or course sequence that might have appeal beyond the English
> major.  Then your rhet-comp specialists would have more of a variety of
> courses to teach, and the "audience" of students that they build by teaching
> such terrific fycomp courses would have more advanced courses to segue into.
>
> 3.  Bargain for a WAC-building strategy.  Get rhet/comp faculty involved in
> other departments as a regular part of their teaching load--like, instead of
> fighting for the few upper-division courses available in English, have them
> team-teach with faculty in other departments in writing-intensive courses,
> or develop service courses for other departments.
>
> I guess these are not exactly modest proposals.  :-)  But hey, you asked.
> And by the way, thanks to you and Dan Royer for all the posts on
> self-placement.  They have really made me think, and think.  So I'm trying
> to return the favor.
>
> Karin
>
> Roger Gilles wrote:
>
> > I'd very much appreciate comments on the following WPA scenario:
> >
> > In an effort to distinguish our regional comprehensive university (about
> > 12,000 undergrads and 3,000 grads--none in English) from the several
> > larger universities in the area, our administration wants to staff more
> > of our 150 composition sections per year with tenure-line faculty. The
> > basic message our administration wishes to send to potential students is
> > this: "At many schools, you'll see nothing but TAs during your first
> > year or two, but at our school you'll be in small classes with regular
> > professors."
> >
> > Currently, our English department has over 700 majors, 35 tenure-line
> > faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
> > a 3/3 teaching load, almost all of which is undergrad. The tenure-line
> > faculty cover about 25 of the 150 composition sections per year--not
> > many. The five tenure-line rhet/comp folks here typically teach 1 comp a
> > semester, while the rest of the faculty teach one (or none) per year.
> > (As you might guess, there is little interest among the 30 non-rhet/comp
> > tenure-line faculty to increase their comp teaching to 2 or 3 sections
> > per year.)
> >
> > The administrators tell us that they are willing to fund as many tenure
> > lines as we want to increase our representation in the comp classes. We
> > can hire five a year if we wish. Of course, we have only so many
> > non-comp classes to pass around, so everyone in rhet/comp, including the
> > new hires, would probably be looking at a teaching load that includes 3
> > or even 4 composition sections per year out of the 6 overall classes
> > that we teach.
> >
> > We've been considering our options for the past couple of months, and
> > we've had some interesting discussions. What do you think about this? As
> > WPAs, how would you respond to the situation?
>
> --
> Karin Evans
> Department of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL  60126-3296
> 630-617-3134
> karine@elmhurst.edu
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This issue of Language and Learning Across the Disciplines falls into two
sections.  The  first features articles that will be especially  useful to
teachers in Chemistry and in Agriculture:  two are bibliographical essays,
and one reports interesting research in a chemistry class.  Along with that
is an article on lecturing,  by a geologist.
 
The other half is a debate, "Controversy across the Curriculum," which
takes up the tensions between First Year Seminars and First Year Writing
Courses.
 
*Students' Reasoning and rhetorical Knowledge in First-Year Chemistry*:
Linda Driskill, Karen Lewis, Jennie Stearns and Tracy Volz
 
*Writing Across the  Curriculum in College Chemistry: A Practical
Bibliography*:  Bill Klein and Betsy M. Aller
 
*Writing Across the Disciplines in Agriculture*:P  Lee-Ann M. Kastman and
Susan L. Booker
 
*Listening Skills and Student Learning*: Pascal de Capraris
 
 
 
*Ending Composition as We Knew It*: Lex Runciman
 
*WAC and the First-Year Writing Course: Selling Ourselves Short*: David W.
Chapman
 
*Gender Issues in Biology: An Approach to Teaching Writing*: Nadine Weidman
 
 *F-Y Comp, F-Y Seminars, and WAC: A Response*: Beth Daniells
 
*Response to Criticism*: Nadine Weidman.
 
Review of Joseph Patraglia's *Reconceiving Writing, Rethinking Writing
Instruction*: LInda Bergman
 
 
 
Sharon Quiroz, Ph.D.
Ass. Prof. and
Director, College Writing Program
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
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>Let me throw down another gauntlet here:  No matter where we teach, whether
>it be a small, liberal arts college, a community college, a large research
>university or a more specialized institution, do we not carry the
>responsibility to help students know themselves as well as the craft of
>writing?
 
Laura,
Thinking of your question from a WAC perspective, I'd say that we Rhet/Comp
faculty have some responsibility to help students "know" the craft of
writing, and we have some responsibility to help them know themselves.  But
we have no *more* responsibility in either regard than our colleagues
across the curriculum.
 
I'm always bothered by the notion that the one writing class that almost
everyone takes, FY Comp, somehow is the *only* experience students will
have in writing and presents the *only* opportunity for self-discovery.
Why shouldn't every teacher address the whole person?  And since writing,
in the WAC context, is a meta-discipline, why shouldn't every class help
students "know" the craft of writing?  (I put "know" in quotes because I'm
not sure it's the right word for practicing a craft.)
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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I'm sending this again by popular demand!
 
Subscription Information
 
Language and Learning Across the Disciplines is published three times a
year.  All subscriptions are handled on an academic, calendar-year basis
(no matter when you join us during the academic year--beginning in
September and ending in August--we will mail you all three issues.)
 
Institutional Subscription: $25.00
 
(Check or money order issued by an institution or organization)
 
Personal Subscription: $20.00
 
(Payment remitted by personal check or money order, orders outside the U.S.
add $5.00)
 
 
 
Send payment, name and address to :
 
Michael Pemberton
Department of English
Univsersity of Illinois, Urbana-Champaign
608 S. Wright St.
Urbana, IL 61801
michaelp@ntx1.cso.uiuc.edu
 
 
 
 
 
 
 
 
Sharon Quiroz, Ed.
Language and Learning Across the Disciplines
218 Siegel Hall
Illinois Institute of Technology
Chicago, IL 60616
squiroz@charlie.cns.iit.edu
312 567 3566
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Roger:
 
5 new tenure lines in Comp/Rhet per year?  Take the offer and ask
questions later.  I agree with Karin Evans and Karyn Hollis: there are
good strategies for making the teaching more diversified and for keeping
it fresh, but I'd say Step One is to get the people.  I'd love to get
such an offer here.  Indeed, I plan to let all our administrators know
about it.
 
On Wed, 20 May 1998, Roger Gilles wrote:
 
> I'd very much appreciate comments on the following WPA scenario:
>
> In an effort to distinguish our regional comprehensive university (about
> 12,000 undergrads and 3,000 grads--none in English) from the several
> larger universities in the area, our administration wants to staff more
> of our 150 composition sections per year with tenure-line faculty. The
> basic message our administration wishes to send to potential students is
> this: "At many schools, you'll see nothing but TAs during your first
> year or two, but at our school you'll be in small classes with regular
> professors."
>
> Currently, our English department has over 700 majors, 35 tenure-line
> faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
> a 3/3 teaching load, almost all of which is undergrad. The tenure-line
> faculty cover about 25 of the 150 composition sections per year--not
> many. The five tenure-line rhet/comp folks here typically teach 1 comp a
> semester, while the rest of the faculty teach one (or none) per year.
> (As you might guess, there is little interest among the 30 non-rhet/comp
> tenure-line faculty to increase their comp teaching to 2 or 3 sections
> per year.)
>
> The administrators tell us that they are willing to fund as many tenure
> lines as we want to increase our representation in the comp classes. We
> can hire five a year if we wish. Of course, we have only so many
> non-comp classes to pass around, so everyone in rhet/comp, including the
> new hires, would probably be looking at a teaching load that includes 3
> or even 4 composition sections per year out of the 6 overall classes
> that we teach.
>
> We've been considering our options for the past couple of months, and
> we've had some interesting discussions. What do you think about this? As
> WPAs, how would you respond to the situation?
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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Just a quick point of clarification: at my school, we are looking at the
possibility of teaching 3 (possibly 4) composition sections per *year*
not per semester. We have a 3/3 teaching load, but of course we teach
other courses besides composition. Our administration would like to see
us shift from teaching one or two comp sections per *year* to teaching
three or four.
 
My basic question is this: should we view this as an opportunity or a
threat? Ideally, who *should* teach composition--GTAs, part-time
adjuncts, full-time lecturers, tenure-line faculty from across the
disciplines, tenure-line English faculty with a range of specialties, or
tenure-line faculty with rhet/comp degrees?
 
(And, to add another layer altogether, if it should be tenure-line
faculty with rhet/comp degrees, should they/we do it from within an
English department, or would it be better to do it from within an
independent writing department--one that would also include creative and
professional writing majors?)
 
Roger Gilles
Associate Professor of English
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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The first thing I want to say is that I wish I had your problems.  To quote
Jim Slevin, most comp programs (and thus English departments) are founded
upon a "despicable inequality" of positions, pay, and labor.  Almost
anything that can be done to fight that inequality--that is, to have
full-time, tenure-stream, reasonably- paid professors teaching beginning
undergraduates--is something to fight like hell for.
 
Having said that, here's two caveats:
 
1.  I don't think everyone you hire has to have composition as their main
*research* interest (though I imagine that many of your hires would).  They
just need to be committed to *teaching* writing seriously and well over the
long haul.  I think it's healthy  for students, programs, and departments
to have as many "generalists" around as possible.
 
2.  And, yes, as both Karyn and Karin (!)  have said, you want to do
everything you can to make teaching beginining courses in writing as
intellectually sustaining as possible.  That means, I think, lots of
opportunites for substantive talk about teaching (and *not* the imposition
of "staff" courses) and also proper rewards for effective and innovative
teaching in terms of raises, promotion, tenure, etc.
 
What I think might be a mistake, though, is creating a whole new set of
upper-level courses for these new faculty to teach--since that could bring
you right back to square one: "professors" teaching upper-level courses and
"staff" teaching lower-level ones.  Again, the trick is to make lower-level
teaching rewarding--in both intellectual and career terms.
 
I've been fighting for the last three years to get a single *replacement*
hire in composition at a (prestige) university where a shocking number of
undergraduates don't see a "regular professor" up close until their junior
year.  (Until then, it's almost all TAs, adjuncts, and part-timers.)  This
is the single major scam in higher education today.  Would I go for five
tenure-stream hires in comp?  In the amount of time it would take me to
sign my name in blood.
 
 
Joe Harris
Pitt
 
 
>I'd very much appreciate comments on the following WPA scenario:
>
>In an effort to distinguish our regional comprehensive university (about
>12,000 undergrads and 3,000 grads--none in English) from the several
>larger universities in the area, our administration wants to staff more
>of our 150 composition sections per year with tenure-line faculty. The
>basic message our administration wishes to send to potential students is
>this: "At many schools, you'll see nothing but TAs during your first
>year or two, but at our school you'll be in small classes with regular
>professors."
>
>Currently, our English department has over 700 majors, 35 tenure-line
>faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
>a 3/3 teaching load, almost all of which is undergrad. The tenure-line
>faculty cover about 25 of the 150 composition sections per year--not
>many. The five tenure-line rhet/comp folks here typically teach 1 comp a
>semester, while the rest of the faculty teach one (or none) per year.
>(As you might guess, there is little interest among the 30 non-rhet/comp
>tenure-line faculty to increase their comp teaching to 2 or 3 sections
>per year.)
>
>The administrators tell us that they are willing to fund as many tenure
>lines as we want to increase our representation in the comp classes. We
>can hire five a year if we wish. Of course, we have only so many
>non-comp classes to pass around, so everyone in rhet/comp, including the
>new hires, would probably be looking at a teaching load that includes 3
>or even 4 composition sections per year out of the 6 overall classes
>that we teach.
>
>We've been considering our options for the past couple of months, and
>we've had some interesting discussions. What do you think about this? As
>WPAs, how would you respond to the situation?
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On Roger's, um, dilemma:
 
I have a somewhat different take on the opportunity you describe, and it's
based on my sense of what writing instruction in higher education really
ought to be about. My great concern in your situation--and playing out in
its own way at my institution--would be that such an "investment" would be
seen as somehow "solving" the "problem" of undergraduate writing "once and
for all"--the old inoculatory model granted even more power than usual by
the addition of a raft of full time lines.
 
I take it from the other reactions so far that this is something people
figure could be worked on/out later: hell, if we're gonna sustain a big
FYC program anyway, we may as well hire good people and treat them well. I
can't dispute that logic, but I can question the premise. In some ways,
I'd rather negotiate four years of writing instruction, taking account of
departmental/major-oriented demands, and deploy the same resources along
those lines. Such strategy may not be viable, of course--but you asked.
 
Steve North
SUNY Albany
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At 09:39 AM 5/20/98 +0100, you wrote:
 
>I'm always bothered by the notion that the one writing class that almost
>everyone takes, FY Comp, somehow is the *only* experience students will
>have in writing and presents the *only* opportunity for self-discovery.
 
I'm also troubled by the notion that composition teachers will be in
the position of helping students to know "themselves" when we aren't
trained to recognize and negotiate the ethical difficulties involved.
I'm troubled when compositionists (who legitimately complain about everyone
else thinking they can do our jobs without training) proceed to think
we can do everyone else's jobs without training.
 
Teaching someone to discover his/her self means wandering into issues
of narcissism, projection, transference--issues which are very complicated.
It seems to me plenty for us to work on teaching students to know their
writing selves--a self which may be more or less a rhetorical construct.
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"Hear his laughter.  He can't contain/  The exquisite moment overflowing."
(C. Day Lewis)                   http://www.missouri.edu/~engpat
         pics!  http://www.missouri.edu/~engpat/jacob.html
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Still, Trish, one might want to teach a course that could be called "writing as
discovery" or "exploratory writing" or "personal writing" or even :-)  "writing
the self" -- in an array of other writing courses, couldn't one?  One can always
situate these courses within personal writing will be read by others and thus
mitigate those worries that you have about writing teachers delving into the
snakepit.
Irv
 
Trish Roberts-Miller wrote:
 
> I'm also troubled by the notion that composition teachers will be in
> the position of helping students to know "themselves" when we aren't
> trained to recognize and negotiate the ethical difficulties involved.
> I'm troubled when compositionists (who legitimately complain about everyone
> else thinking they can do our jobs without training) proceed to think
> we can do everyone else's jobs without training.
>
> Teaching someone to discover his/her self means wandering into issues
> of narcissism, projection, transference--issues which are very complicated.
> It seems to me plenty for us to work on teaching students to know their
> writing selves--a self which may be more or less a rhetorical construct.
>
> Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
> "Hear his laughter.  He can't contain/  The exquisite moment overflowing."
> (C. Day Lewis)                   http://www.missouri.edu/~engpat
>          pics!  http://www.missouri.edu/~engpat/jacob.html
 
 
 
--
Irvin Peckham
Interim Chair
Dept. of English
Univ. of Nebraska at Omaha
ipeckham@home.com
http://cid.unomaha.edu/~peckham/peckham.html
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Dan--I teach a lot of composition as a writing specialist in a primarily
literature-oriented department.  I teach a 3/3 load.  I think I would stay happy for
a long time teaching two sections of fycomp per semester, as long as I had
colleagues around me who similarly valued this work and were willing to remain
engaged in the questions of what makes excellent pedagogy in teaching fycomp.  I
also truly understand Karyn Hollis's reservations about teaching a lot of fycomp
semester after semester.  It tends to be very demanding and intensive teaching--you
take a breath and another load of papers regenerates in your bookbag.
 
I don't experience my own work as being on a different "tier" from the other
fulltime faculty in my department.  But here there are *more* upper division writing
courses than the writing specialists can cover comfortably--so, like the lit
faculty, I feel pulled in two, if not three or four, directions in trying to
establish priorities for how my teaching load is distributed among different types
of courses.
 
If I were going on the job market and looking at a tenure-track position that
promised me four sections a year of fycomp plus two sections of other interesting
courses, good colleagues at a university that puts a high value on teaching
undergrads, and the opportunity to contribute to shaping a program (whether or not
it's a separate department) that is growing and trying to figure out how to define
itself, would I be interested in that job?  Definitely.
 
Hope this helps.  Good luck.
 
Karin
 
 
royerd wrote:
 
> Karin:
>
> Thanks for the response. So do you think that hiring (as this scenario suggests)
> five comp people is a good idea? Or would you be more inclined to push for
> having "non-comp" people also teaching these first-year courses? That is, would
> you reject the suggestion that we should hire comp people to teach comp, or
> would you say, "of course that's what we should do."  Do you think teaching more
> comp than the lit people is acceptable (that's what we are trained to do!) or
> bad because it creates a "two-tier" department? And does this all change if we
> have a separate department of writing? That is we might say, "sure, i like
> teaching comp, give me three sections, but only in a dept. of writing where it's
> valued."
>
> thoughts?
>
> Dan Royer
>
> Karin Evans wrote:
>
> > I can think of three strategies, off the top of my head, that you might
> > consider (of course, you might have already considered them, but redundancy
> > has its own value at times).
> >
> > 1.  I would look for ways to make teaching those composition courses as
> > interesting and attractive as possible.  "Theme" your new hires in some way,
> > maybe--if you are hiring five people at once, try to hire people who will
> > synergistically feed off each other's teaching and research.  You could hire
> > a bunch of people whose focus is in computer classroom pedagogy, or in
> > cultural studies, or whatever, with the idea that they would invigorate your
> > fycomp curriculum in a particularly challenging and interesting way.
> >
> > 2.  You could try bargaining with the department and administration for
> > opportunities to offer more of a variety of upper-division courses that
> > focus on writing.  You might come up with some kind of nifty writing
> > concentration or course sequence that might have appeal beyond the English
> > major.  Then your rhet-comp specialists would have more of a variety of
> > courses to teach, and the "audience" of students that they build by teaching
> > such terrific fycomp courses would have more advanced courses to segue into.
> >
> > 3.  Bargain for a WAC-building strategy.  Get rhet/comp faculty involved in
> > other departments as a regular part of their teaching load--like, instead of
> > fighting for the few upper-division courses available in English, have them
> > team-teach with faculty in other departments in writing-intensive courses,
> > or develop service courses for other departments.
> >
> > I guess these are not exactly modest proposals.  :-)  But hey, you asked.
> > And by the way, thanks to you and Dan Royer for all the posts on
> > self-placement.  They have really made me think, and think.  So I'm trying
> > to return the favor.
> >
> > Karin
> >
> > Roger Gilles wrote:
> >
> > > I'd very much appreciate comments on the following WPA scenario:
> > >
> > > In an effort to distinguish our regional comprehensive university (about
> > > 12,000 undergrads and 3,000 grads--none in English) from the several
> > > larger universities in the area, our administration wants to staff more
> > > of our 150 composition sections per year with tenure-line faculty. The
> > > basic message our administration wishes to send to potential students is
> > > this: "At many schools, you'll see nothing but TAs during your first
> > > year or two, but at our school you'll be in small classes with regular
> > > professors."
> > >
> > > Currently, our English department has over 700 majors, 35 tenure-line
> > > faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
> > > a 3/3 teaching load, almost all of which is undergrad. The tenure-line
> > > faculty cover about 25 of the 150 composition sections per year--not
> > > many. The five tenure-line rhet/comp folks here typically teach 1 comp a
> > > semester, while the rest of the faculty teach one (or none) per year.
> > > (As you might guess, there is little interest among the 30 non-rhet/comp
> > > tenure-line faculty to increase their comp teaching to 2 or 3 sections
> > > per year.)
> > >
> > > The administrators tell us that they are willing to fund as many tenure
> > > lines as we want to increase our representation in the comp classes. We
> > > can hire five a year if we wish. Of course, we have only so many
> > > non-comp classes to pass around, so everyone in rhet/comp, including the
> > > new hires, would probably be looking at a teaching load that includes 3
> > > or even 4 composition sections per year out of the 6 overall classes
> > > that we teach.
> > >
> > > We've been considering our options for the past couple of months, and
> > > we've had some interesting discussions. What do you think about this? As
> > > WPAs, how would you respond to the situation?
> >
> > --
> > Karin Evans
> > Department of English
> > Elmhurst College
> > 190 Prospect Ave.
> > Elmhurst, IL  60126-3296
> > 630-617-3134
> > karine@elmhurst.edu
 
 
 
--
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
karine@elmhurst.edu
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Roger -
 
I have a question.  Do you really think your department will end up hiring
people with rhet/comp degrees?  I ask because one university this year
advertised for 4 or 5 rhet/comp openings, and I've heard that they filled
these positions with people who have lit. degrees.
 
Of course, my question carries with it the implication that those who
*should* teach composition (or, I'd prefer it stated as those who should
take leadership in shaping rhetoric and writing in the universities --
erasing the presumption that FYC is the only or main vehicle for
rhetorical education) are rhet/comp specialists.
 
My question also carries with it a suspicion that if an *English*
department is granted this many tenure-track slots that it will fill those
slots with people whose expertise ranges across English specialties.  If
you sincerely wish to hire only rhet/comp people, it seems like you have
to seriously pursue the question of departmental status.
 
Tim Peeples
Purdue University
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Roger, I would rather have the money than the 5 lines. Even out of the 80
or so adjuncts and 7 fulltime instructors, I don't know how I
would go about selecting the five to be replaced. One of the poets? The
junior editor from the Miami Herald? The retired high school teacher? The
lawyer? I worry about severing vital connections to the community.
 
I guess I'm not convinced that The Problem of FYC lies entirely in the
personnel who teach the courses. I'm perfectly happy to tell students that
they will be taught writing by writers who are also experienced teachers.
 
The  problem is with the job. With 80 adjuncts, it's possible to have
80 different versions of FYC in play, with radically different
experiences for students enrolled in the classes. Our poet only teaches
his dynamic version of how to choose words to 25 students; our editor
only convinces a different 25 students that editing copy is not only
important, but politically charged and exciting; our lawyer teaches yet
another set of 25 students about life-and-death arguments.
 
No, I'd take that hundred grand or so and set up a sabbatical/release
program for people who already work here. I'd try to make their jobs
better and cross-pollinate the staff at the same time. Every three years,
they could have a choice. THey might take a semester off at full adjunct
pay to go off and write something or go to a conference. Alternatively,
they could "float" along with half a dozen of their colleagues and bring
their special expertise to other classrooms. We could all schedule out a
class or two (or three or six, depending on who and what's "floating" that
semester) in the interests of learning from other teachers the things they
do best. We could even require them, during their float, to do additional
reading on argument, or "grammar" or heuristics and ask them to produce an
annotated biblio.
 
Greg Bowe
Director Undergraduate Writing
Florida International University
Department of English
University Park DM 466B
Miami FL 33199
 
boweg@fiu.edu
(305) 348-3035
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Hey, fair's fair here, folks. We get message after message lambasting the
hare-brained schemes of vice presidents and deans--mostly justly described as
such. But here Roger Gilles has an "administration" that wants to get more
tenure line faculty teaching composition and is willing for them to hire five
new faculty (or was it five new faculty a year?) to make this a reality. Come
on! Who's had an offer like this anywhere in the memory of human kind? I am
glowing with pride that administrative colleagues at Roger's campus have shown
such courage and foresight. There should be a shrine established in their
honor. What a concept! Imagine! Recruiting students by touting the quality and
rigor of your school's first-year comp program! So, Roger's Administration, I
salute you. Who knows? It could be catching.
 
Meanwhile, there is no reason in the world why teaching writing is inherently
any more boring than teaching the lit surveys (especially American) over and
over. Moreover, having a solid faculty of rhet-comp folks with decent teaching
loads gives you an opportunity to set up program research projects that could
keep an army busy and entertained and could easily involve undergrad English
and English Ed majors in nifty investigations of adult literacy. It doesn't
matter too much what you teach if you get really interested in how students
learn it.
 
Just a hint: the dean of Arts and Sciences at ASU Main offered the Math
Department 7 tenure track lines if the department would give him 28 sections
of calculus taught by tenure line faculty (the normal load for math faculty is
4 courses a year), not necessarily those folks hired. This gave the Math
Department some real options. Interesting strategy.
 
Hip hip hooray. Administrators Rool!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Nope, this would not be a problem. We've been hiring comp people for several
years. We hired Carol Kountz (UNH) to begin in the fall. We hired another comp
preson the year before that. I was hired three years ago. Our administration
seems to love comp hires. Our Lit faculty would like to see us hire five comp
specialists so as to let them "off the hook."
 
Dan Royer
GVSU
 
Timothy Peeples wrote:
 
> Roger -
>
> I have a question.  Do you really think your department will end up hiring
> people with rhet/comp degrees?  I ask because one university this year
> advertised for 4 or 5 rhet/comp openings, and I've heard that they filled
> these positions with people who have lit. degrees.
>
> Of course, my question carries with it the implication that those who
> *should* teach composition (or, I'd prefer it stated as those who should
> take leadership in shaping rhetoric and writing in the universities --
> erasing the presumption that FYC is the only or main vehicle for
> rhetorical education) are rhet/comp specialists.
>
> My question also carries with it a suspicion that if an *English*
> department is granted this many tenure-track slots that it will fill those
> slots with people whose expertise ranges across English specialties.  If
> you sincerely wish to hire only rhet/comp people, it seems like you have
> to seriously pursue the question of departmental status.
>
> Tim Peeples
> Purdue University
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Ah. Very good. And very refreshing to hear. Let's see if others feel the same way.
 
Dan Royer
 
Karin Evans wrote:
 
> Dan--I teach a lot of composition as a writing specialist in a primarily
> literature-oriented department.  I teach a 3/3 load.  I think I would stay happy for
> a long time teaching two sections of fycomp per semester, as long as I had
> colleagues around me who similarly valued this work and were willing to remain
> engaged in the questions of what makes excellent pedagogy in teaching fycomp.  I
> also truly understand Karyn Hollis's reservations about teaching a lot of fycomp
> semester after semester.  It tends to be very demanding and intensive teaching--you
> take a breath and another load of papers regenerates in your bookbag.
>
> I don't experience my own work as being on a different "tier" from the other
> fulltime faculty in my department.  But here there are *more* upper division writing
> courses than the writing specialists can cover comfortably--so, like the lit
> faculty, I feel pulled in two, if not three or four, directions in trying to
> establish priorities for how my teaching load is distributed among different types
> of courses.
>
> If I were going on the job market and looking at a tenure-track position that
> promised me four sections a year of fycomp plus two sections of other interesting
> courses, good colleagues at a university that puts a high value on teaching
> undergrads, and the opportunity to contribute to shaping a program (whether or not
> it's a separate department) that is growing and trying to figure out how to define
> itself, would I be interested in that job?  Definitely.
>
> Hope this helps.  Good luck.
>
> Karin
>
> royerd wrote:
>
> > Karin:
> >
> > Thanks for the response. So do you think that hiring (as this scenario suggests)
> > five comp people is a good idea? Or would you be more inclined to push for
> > having "non-comp" people also teaching these first-year courses? That is, would
> > you reject the suggestion that we should hire comp people to teach comp, or
> > would you say, "of course that's what we should do."  Do you think teaching more
> > comp than the lit people is acceptable (that's what we are trained to do!) or
> > bad because it creates a "two-tier" department? And does this all change if we
> > have a separate department of writing? That is we might say, "sure, i like
> > teaching comp, give me three sections, but only in a dept. of writing where it's
> > valued."
> >
> > thoughts?
> >
> > Dan Royer
> >
> > Karin Evans wrote:
> >
> > > I can think of three strategies, off the top of my head, that you might
> > > consider (of course, you might have already considered them, but redundancy
> > > has its own value at times).
> > >
> > > 1.  I would look for ways to make teaching those composition courses as
> > > interesting and attractive as possible.  "Theme" your new hires in some way,
> > > maybe--if you are hiring five people at once, try to hire people who will
> > > synergistically feed off each other's teaching and research.  You could hire
> > > a bunch of people whose focus is in computer classroom pedagogy, or in
> > > cultural studies, or whatever, with the idea that they would invigorate your
> > > fycomp curriculum in a particularly challenging and interesting way.
> > >
> > > 2.  You could try bargaining with the department and administration for
> > > opportunities to offer more of a variety of upper-division courses that
> > > focus on writing.  You might come up with some kind of nifty writing
> > > concentration or course sequence that might have appeal beyond the English
> > > major.  Then your rhet-comp specialists would have more of a variety of
> > > courses to teach, and the "audience" of students that they build by teaching
> > > such terrific fycomp courses would have more advanced courses to segue into.
> > >
> > > 3.  Bargain for a WAC-building strategy.  Get rhet/comp faculty involved in
> > > other departments as a regular part of their teaching load--like, instead of
> > > fighting for the few upper-division courses available in English, have them
> > > team-teach with faculty in other departments in writing-intensive courses,
> > > or develop service courses for other departments.
> > >
> > > I guess these are not exactly modest proposals.  :-)  But hey, you asked.
> > > And by the way, thanks to you and Dan Royer for all the posts on
> > > self-placement.  They have really made me think, and think.  So I'm trying
> > > to return the favor.
> > >
> > > Karin
> > >
> > > Roger Gilles wrote:
> > >
> > > > I'd very much appreciate comments on the following WPA scenario:
> > > >
> > > > In an effort to distinguish our regional comprehensive university (about
> > > > 12,000 undergrads and 3,000 grads--none in English) from the several
> > > > larger universities in the area, our administration wants to staff more
> > > > of our 150 composition sections per year with tenure-line faculty. The
> > > > basic message our administration wishes to send to potential students is
> > > > this: "At many schools, you'll see nothing but TAs during your first
> > > > year or two, but at our school you'll be in small classes with regular
> > > > professors."
> > > >
> > > > Currently, our English department has over 700 majors, 35 tenure-line
> > > > faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
> > > > a 3/3 teaching load, almost all of which is undergrad. The tenure-line
> > > > faculty cover about 25 of the 150 composition sections per year--not
> > > > many. The five tenure-line rhet/comp folks here typically teach 1 comp a
> > > > semester, while the rest of the faculty teach one (or none) per year.
> > > > (As you might guess, there is little interest among the 30 non-rhet/comp
> > > > tenure-line faculty to increase their comp teaching to 2 or 3 sections
> > > > per year.)
> > > >
> > > > The administrators tell us that they are willing to fund as many tenure
> > > > lines as we want to increase our representation in the comp classes. We
> > > > can hire five a year if we wish. Of course, we have only so many
> > > > non-comp classes to pass around, so everyone in rhet/comp, including the
> > > > new hires, would probably be looking at a teaching load that includes 3
> > > > or even 4 composition sections per year out of the 6 overall classes
> > > > that we teach.
> > > >
> > > > We've been considering our options for the past couple of months, and
> > > > we've had some interesting discussions. What do you think about this? As
> > > > WPAs, how would you respond to the situation?
> > >
> > > --
> > > Karin Evans
> > > Department of English
> > > Elmhurst College
> > > 190 Prospect Ave.
> > > Elmhurst, IL  60126-3296
> > > 630-617-3134
> > > karine@elmhurst.edu
>
> --
> Karin Evans
> Department of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL  60126-3296
> 630-617-3134
> karine@elmhurst.edu
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Roger,
 
This sounds like a golden opportunity for the comp faculty to do some
strategicplanning.
 
At the regional campuses I have taught, all faculty are required to teach at
least one first-year comp course per semester/quarter; except for those who
have no knowledge about teacing writing--those who would do more harm than
good. MOre recent Ph.Ds who have experience in teaching writing teach the
minimum level of writing courses.
 
We can't teach first-year writing all the time.
 
Set a minimum level of comp course for each type of facutly and hire those
who will meet those requirements.    I suggest some strategic hiring that
will allow you to support an upper-division writing program.  Do the hiring
slowly so you can integrate the new faculty into the workings of the English
department.  As the number of compositionists increases, so does the
increased awareness of the value of teaching writing.
 
I was hired in an expansion of the writing facutly and moved into
administration.  The dean held us to that number of full-time faculty
teacing comp.  It worked for us.  Teh compositionist taught first-year and
upper division writing courses. We implemented a business and tech writing
program.  What do you want you "writing program" to be?
 
Liz Bryant
 
At 09:56 AM 5/20/98 -0400, you wrote:
>I'd very much appreciate comments on the following WPA scenario:
>
>In an effort to distinguish our regional comprehensive university (about
>12,000 undergrads and 3,000 grads--none in English) from the several
>larger universities in the area, our administration wants to staff more
>of our 150 composition sections per year with tenure-line faculty. The
>basic message our administration wishes to send to potential students is
>this: "At many schools, you'll see nothing but TAs during your first
>year or two, but at our school you'll be in small classes with regular
>professors."
>
>Currently, our English department has over 700 majors, 35 tenure-line
>faculty, 9 full-time lecturers, and about 20 part-time adjuncts. We have
>a 3/3 teaching load, almost all of which is undergrad. The tenure-line
>faculty cover about 25 of the 150 composition sections per year--not
>many. The five tenure-line rhet/comp folks here typically teach 1 comp a
>semester, while the rest of the faculty teach one (or none) per year.
>(As you might guess, there is little interest among the 30 non-rhet/comp
>tenure-line faculty to increase their comp teaching to 2 or 3 sections
>per year.)
>
>The administrators tell us that they are willing to fund as many tenure
>lines as we want to increase our representation in the comp classes. We
>can hire five a year if we wish. Of course, we have only so many
>non-comp classes to pass around, so everyone in rhet/comp, including the
>new hires, would probably be looking at a teaching load that includes 3
>or even 4 composition sections per year out of the 6 overall classes
>that we teach.
>
>We've been considering our options for the past couple of months, and
>we've had some interesting discussions. What do you think about this? As
>WPAs, how would you respond to the situation?
>
>
 
 
 
Lizbeth A. Bryant, Ph.D.
Assistant Professor of English
The Ohio State University-Mansfield
(419) 755-4360
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Roger:  I had the kind of job you're describing when I was on a temporary
full-time appointment in a small liberal arts college.  I taught 3 sections
of 1st year comp a year, plus one section of advanced comp and one lit
course.  To tell the truth, the job was a dream and was the thing that drove
me to get my PhD so that I could stay in this profession. And I almost took
a similar job this year, even though I currently have a lighter teaching
load (but heavier administrative load) at a Research I institution.   In
other words, I think there are very good teachers out there who have gotten
PhDs in Rhet Comp and who would love to do the job you describe.  But I
agree with the others who have pointed to the importance of having
interesting colleagues who value the work of teaching writing.  If I were
interviewing for your job, that's what I'd be looking at--who would I be
working with and what kinds of programs might I be involved in.  Good luck!
 
Carrie Leverenz
 
At 01:59 PM 5/20/98 -0400, you wrote:
>Just a quick point of clarification: at my school, we are looking at the
>possibility of teaching 3 (possibly 4) composition sections per *year*
>not per semester. We have a 3/3 teaching load, but of course we teach
>other courses besides composition. Our administration would like to see
>us shift from teaching one or two comp sections per *year* to teaching
>three or four.
>
>My basic question is this: should we view this as an opportunity or a
>threat? Ideally, who *should* teach composition--GTAs, part-time
>adjuncts, full-time lecturers, tenure-line faculty from across the
>disciplines, tenure-line English faculty with a range of specialties, or
>tenure-line faculty with rhet/comp degrees?
>
>(And, to add another layer altogether, if it should be tenure-line
>faculty with rhet/comp degrees, should they/we do it from within an
>English department, or would it be better to do it from within an
>independent writing department--one that would also include creative and
>professional writing majors?)
>
>Roger Gilles
>Associate Professor of English
>2337 Mackinac Hall
>Grand Valley State University
>Allendale, MI  49401
>
>e-mail: gillesr@river.it.gvsu.edu
>web: http://www.gvsu.edu/~gillesr
>
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Dan -- perhaps instead of thinking about whether people are teaching comp or li
t, try to analyze it as workload.  How many students will a lit person have in
a semester or year, how many for a comp person?  Are the numbers comparable?  H
ow about the assignments, etc.  That is, will the lit people be asking for pape
rs, doing conferences, etc.?  Is that workload comparable to what the comp. ins
tructors will do?  Compute this by using several past years and calculating act
ual student load rather than enrollment caps and the like.  If I teach three se
ctions of comp here, at 25 students per, then my workload will be 75, versus a
colleague having perhaps 35 - 50 in three lit sections (including grad and uppe
r division).  If that colleague then assigns only two tests per course, and one
 paper, then I begin to detect a disparity in our workloads.  I think it is not
 the nature of the work so much as the amount of that work that we need to look
 at.  Rick Batteiger, Oklahoma State U., Stillwater.
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I'm with David and others.  Roger has a golden opportunity here.  I also
agree that the workload comparison is important.  I assume that an
administration that approves of tenure-line hires would also accept
professional standards for class sizes.
 
[At my university we are running FY comp at about 27 students a section.  We
put 35 into introductory literature classes that have much less writing.]
 
And do what you can to provide some upper level teaching.  Dealing with FY
students only, whether they are 18 or 38, can become monotonous (pace
David).  In my department we have Advanced Comp for majors, Technical
Writing, Pre-Law Writing, Creative Writing, and a sort of comp methods class
for future public school teachers.  These are all taught by composition
"specialists," although--like me--not all of them have rhet/comp degrees.
(The younger ones do.)
 
I teach one FY course each semester, plus one upper level course of some
sort, and usually one graduate course (also in comp).  And that's a
one-course download for administrative duties.  Most members of my
department, who are teaching 4 and 4 including significant amounts of FY
writing, would be delighted at the load Roger describes.
 
We are being told that with 16 tenured and tenure-track English professors
plus 17 TA's (some of whom are tutors), we are a bloated department because
our costs of operation exceed the money our enrollments generate from the
state on a credit-hour formula.  I don't know how many undergraduate majors
we have, but we maintain master's and doctoral programs, both small.  Plus a
basic writing course required of 120 students each fall, and two semesters
of required FY writing for almost all students (about 30 sections a semester).
 
Obviously, I'm jealous!  Enjoy your good fortune.  Take the positions and run.
 
 
 
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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Now, Laura, I find myself on the other side.  "Knowing themselves" is a, for
want of a better word, a little buzzy.  I'm still working on myself, and I'm
53.  Sometimes I wonder whether we who are older know ourselves better (and
thus have some sort of credential to instruct) than our students do.  Maybe
we've just closed down options :-) .
 
At any rate, I like to keep the focus on writing in a multiplicity of
genres.  Some of those genres engage writers in acts of self-discovery, a
different understanding of the writer's relationship with other people,
social structures, and maybe even god's or goddesses if the writers are
so-inclined.
 
Irv
-
>
>Let me throw down another gauntlet here:  No matter where we teach, whether
>it be a small, liberal arts college, a community college, a large research
>university or a more specialized institution, do we not carry the
>responsibility to help students know themselves as well as the craft of
>writing?  I am genuinely interested in others' views on this subject, and
>expect that they will range widely.  Let the discussion continue.
>
>Laura Peters
>Lecturer, John S. Knight Writing Program
>Cornell University
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Since I'll be busier than the proverbial beaver over the next month or so
and since I'll be out of town much of that tiem, I thought I'd take this
opporunity to let everyone know that I will be leaving my present position
of Writing Coordinator at Norwalk Community-Technical College to become
Head of the English Department at Broward Community College in Fort
Lauderdale, Florida.  I'll be leaving a lot of friends in Connecticut
but gaining new ones--and, of course, the Internet is a permanent
neighborhood by now.  Gosh, I'll miss that ice and snow . . .
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
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If you're going to hire a bunch of writing experts, you should get at
least one new major out of it--tech writing, journalism, creative
writing. That would create a new appeal for the school and would funnel
the new hires away from courses "owned" by the existing non-rhetoric
tenured faculty. --Bill Murdick
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Congratulations, Joel---We'll miss you, but thanks to the wonders of
e-mail, you won't really be far away (except, of course, in winter, when
the distance will seem enormous---).
 
 
Theresa Ammirati
Dean of Freshmen
Connecticut College
New London, CT
tpamm@conncoll.edu
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Congratulations, Joel!  Ever hear of virtual snow?
 
Bravo.
 
Michael Marx
 
 
At 08:17 AM 5/21/98 -0400, you wrote:
>Since I'll be busier than the proverbial beaver over the next month or so
>and since I'll be out of town much of that tiem, I thought I'd take this
>opporunity to let everyone know that I will be leaving my present position
>of Writing Coordinator at Norwalk Community-Technical College to become
>Head of the English Department at Broward Community College in Fort
>Lauderdale, Florida.  I'll be leaving a lot of friends in Connecticut
>but gaining new ones--and, of course, the Internet is a permanent
>neighborhood by now.  Gosh, I'll miss that ice and snow . . .
>
>Joel Nydahl
>Writing Coordinator
>Norwalk Community-Technical College
>Norwalk, CT 06854
>
>
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 580-5173
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
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The Conference on College Composition and Communication invites
application to its Web Publishing Internship for 1998/99. We urge students
(undergraduate or graduate) with interest in rhetoric, composition, and
web publishing to apply for one of four internships. The purpose of the
program is twofold: 1) to provide support for the organization's web
publishing projects, and 2) to provide rhetoric and composition students
an opportunity to gain valuable experience with web publishing.
 
DEADLINE: June 15, 1998
 
Each position includes a $500 stipend. The amount of work involved varies
quite a bit--the average may be only a couple of hours a week--but we make
every effort to distribute work in accordance with each intern's
individual ability to handle it, given other demands on their time.
 
Interns will be associated with the CCCC Computers in Composition and
Communication committee, the group that coordinates CCCC Online, by
subscribing to the group's list, 7C-L@lists.ncte.org, and consulting with
committee members as needed.
 
Interns should have good access to the net and some experience in web
publishing, though its not necessary to be an alpha geek or anything. We
hope, in fact, to put together a team with diverse experiences and skills.
 
Members of the Computer Committee will review applications and will notify
all applicants by July 1, 1998. (Apologies for the compressed schedule.)
The application form is at
 
  http://www.missouri.edu/~cccc/intern99.html
 
Please send any questions or report any problems with the application
process to wleric@showme.missouri.edu.
 
Finally, a big thank you to the 1997/98 interns: Collin Brooke, Mike
Jackman, John Logie, and Kirsten Hale, who did a terrific job pioneering
this program, helping to root out & solve problems, and putting together
some fine web pages in the process.
 
--Eric Crump
  on behalf of the CCCC Computers in Composition and
  Communication committee
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Hello!  Just wanted to let you know that this message came to me and
since I don't know either one of you I don't think it was suppose to.
 
Melissa
mburch.ucs@smtp.usi.edu
**************************************************************************
*****************************************
Congratulations, Joel!  Ever hear of virtual snow?
 
Bravo.
 
Michael Marx
 
 
At 08:17 AM 5/21/98 -0400, you wrote:
>Since I'll be busier than the proverbial beaver over the next month or
so
>and since I'll be out of town much of that tiem, I thought I'd take this
>opporunity to let everyone know that I will be leaving my present
position
>of Writing Coordinator at Norwalk Community-Technical College to become
>Head of the English Department at Broward Community College in Fort
>Lauderdale, Florida.  I'll be leaving a lot of friends in Connecticut
>but gaining new ones--and, of course, the Internet is a permanent
>neighborhood by now.  Gosh, I'll miss that ice and snow . . .
>
>Joel Nydahl
>Writing Coordinator
>Norwalk Community-Technical College
>Norwalk, CT 06854
>
>
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 580-5173
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
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Joel,
     This is no small accomplishment.  The best of luck with both the new
position and the move to Florida.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Thu, 21 May 1998, JOEL NYDAHL wrote:
>
> Since I'll be busier than the proverbial beaver over the next month or so
> and since I'll be out of town much of that tiem, I thought I'd take this
> opporunity to let everyone know that I will be leaving my present position
> of Writing Coordinator at Norwalk Community-Technical College to become
> Head of the English Department at Broward Community College in Fort
> Lauderdale, Florida.  I'll be leaving a lot of friends in Connecticut
> but gaining new ones--and, of course, the Internet is a permanent
> neighborhood by now.  Gosh, I'll miss that ice and snow . . .
>
> Joel Nydahl
> Writing Coordinator
> Norwalk Community-Technical College
> Norwalk, CT 06854
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Thanks for posting your move on the list, Joel.  We ARE a community, even
if not everybody knows everyone personally.  I'm delighted to see you
become a department chair: now you need to get out those notes from the
WPA workshop and do an intensive review.  --Ed White
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I have to agree with Dave on this one--the administrators at GVSU are
trying to solve what we've all long thought of as a problem.  So the school
ends up with a professionally taught composition program and (at least) 10
more writing/rhetoric/???? courses per year above and beyond what the
faculty already there are doing.
 
There may be a problem there, but as an old mentor of mine used to say,
"That's a nice kind of problem to have."
 
1.  The five new hires (and, Roger, was that five a YEAR?  For how long?),
along with the folks already there--and they have some good people there
already--will make a solid rhet/comp presence in a dept of 35.  That means
a "big tent" English Dept--one that defines English Studies in a way that
includes Composition Studies.
 
2.  The need for these new hires to teach other courses creates the ability
to remedy something else folks in our profession have long thought a major
weakness--the lack of undergraduate programs in Rhet/Comp.  So in addition
to being able to recruit on the strength of its composition program, the
school can also lead the way in figuring out what an undergrad
concentration would/should look like.
 
3.  Having a cadre of composition faculty creates all kinds of
possibilities for research, for mutual support, even, if things don't work
out within the English Dept, for the "divorce" scenario that played out at
UALR, where the new Rhetoric Dept just won a major award.
 
Will there be glitches? Sure.  Will this move solve all the problems we
grouse about?  No.  Still, I'm having a difficult time seeing any
significant downside here.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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        Another comment on Roger's "dilemma." The whole discussion is
particularly timely for me because I am leaving my current job for one at a
place where all the faculty (regular faculty) teach composition (first-year, not
upper and specialized, the way some departments enable themselves to claim that
many of their faculty teach comp).
 
        The dean (and other administrators at my new place) are like the ones
David Schwalm says we should praise -- for their support of teaching. Something
like 96% of all courses across campus are taught by regular faculty.  Since it's
a regional campus (that sounds very similar to Grand Valley), I'm wondering if
this selling point is going around in certain circles.
 
        I'm moving for exactly the reasons Carrie Leverenz describes -- good
colleagues who talk about the things I'm interested in and that we're all (or
soe of us) are doing in our classes.  I think you're right, Carrie.  Lots of us
would move for the kind of opportunity you describe, Roger.
 
        -Suellynn Duffey
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I'm heartened by all of the responses to my posting. It looks as if our
discipline really does want to include the teaching of FY composition in
its job description. Apparently, when it is *not* included (which seems
fairly common), it is for economic or practical reasons--not personal or
professional ones. I'm glad.
 
I'm part of a departmental planning committee that's trying to decide
where we want to be in five years. Our charge is to reach 75%
tenure-line representation in classes covered by English faculty
(including Gen Ed, English-majors courses, a few M.Ed. courses, and both
first-year and junior-level composition courses). We are currently at
about 60%, but both our majors and overall student population are
increasing, so unless we gut our comp program and/or start turning away
English majors, we need to do some serious hiring no matter what
departmental structure we adopt.
 
I just left a meeting and our chair told us that we can have as many as
8 TT lines for next year alone, with more on the horizon. Our committee
is trying to come up with a departmental vision that will tell us the
amount of hiring we ought to be doing--and in what areas.
 
We're considering three broad options:
 
First is to continue growing as a unified "generalist" department in
which everyone teaches both Gen Ed and composition along with the
specialized upper-level courses--in which case we'd hire in all
specialties. Apart from the fact that we'd become a very large
department (probably between 50-60 TT faculty), the problem with this
model is that it would require a major recommitment to teaching
composition from all faculty, and for the past 10 years or so we've
gradually shifted to a heavy reliance on adjuncts to teach composition
and very few non-comp faculty show any interest in committing themselves
to it. This option looks to be an unlikely one.
 
Second, as Bill Condon suggests, is to move toward a "tent" or
"umbrella" department in which relatively autonomous groups of faculty
focus their energies on their own programs or emphasis areas--in which
case we'd hire mainly in rhet/comp, since that's our most glaring need.
Again apart from the size issue, the only major problem with this model
is that we'd be asking the 15 or 20 rhet/comp people to teach half their
load in composition while the other 35 or 40 faculty (I'm projecting out
5 years here) don't bother much with it at all. Dan and I had feared
that this might create a "two-tiered" faculty, but apparently not many
of you share that fear. Perhaps Eleanor Roosevelt was right when she
said something like, "You can't be oppressed without giving your consent
to the oppressors." We in rhet/comp may be reaching the point where we
can legitimately ask ourselves who exactly occupies the upper tier in
English Studies, especially when we take the administrative perspective
that so many of us are now paying attention to. If rhet/comp folks make
up a third of our English department five years from now, we may not
feel at all like a lower tier--especially if, as many of you have
suggested, we continue to build our writing majors and minors (which we
have only just begun to do). Perhaps we don't have to have "tiers" at
all.
 
The third option is to form a separate Rhetoric and Writing department
that would house both creative and professional writing and the comp
program. Again the hiring would be mainly in rhet/comp, but now we'd be
in a much smaller, more focused department with plenty of room to grow.
The problem with this model is that it divides English Studies in a way
that may not be necessary or desirable. We're still discussing what all
of the implications of such a split would be.
 
In any case, it looks as if we're heading toward either Option 2 or 3,
both of which mean quite a few rhet/comp hires in the coming years. I
take it from your responses that we'll do okay with this as long as we
can offer an interesting program, energetic colleagues, and a decent
work environment to go along with the 3/3 load with half the courses in
composition. I think we can do that.
 
I appreciate your help in thinking this through.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Roger,
I'm impressed with what you and your department are doing.  Great!
Best,
Duane
 
> -----Original Message-----
> From: Roger Gilles [SMTP:gillesr@RIVER.IT.GVSU.EDU]
> Sent: Thursday, May 21, 1998 12:44 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Tenure-line Comp Teaching
>
> I'm heartened by all of the responses to my posting. It looks as if
> our
> discipline really does want to include the teaching of FY composition
> in
> its job description. Apparently, when it is *not* included (which
> seems
> fairly common), it is for economic or practical reasons--not personal
> or
> professional ones. I'm glad.
>
> I'm part of a departmental planning committee that's trying to decide
> where we want to be in five years. Our charge is to reach 75%
> tenure-line representation in classes covered by English faculty
> (including Gen Ed, English-majors courses, a few M.Ed. courses, and
> both
> first-year and junior-level composition courses). We are currently at
> about 60%, but both our majors and overall student population are
> increasing, so unless we gut our comp program and/or start turning
> away
> English majors, we need to do some serious hiring no matter what
> departmental structure we adopt.
>
> I just left a meeting and our chair told us that we can have as many
> as
> 8 TT lines for next year alone, with more on the horizon. Our
> committee
> is trying to come up with a departmental vision that will tell us the
> amount of hiring we ought to be doing--and in what areas.
>
> We're considering three broad options:
>
> First is to continue growing as a unified "generalist" department in
> which everyone teaches both Gen Ed and composition along with the
> specialized upper-level courses--in which case we'd hire in all
> specialties. Apart from the fact that we'd become a very large
> department (probably between 50-60 TT faculty), the problem with this
> model is that it would require a major recommitment to teaching
> composition from all faculty, and for the past 10 years or so we've
> gradually shifted to a heavy reliance on adjuncts to teach composition
> and very few non-comp faculty show any interest in committing
> themselves
> to it. This option looks to be an unlikely one.
>
> Second, as Bill Condon suggests, is to move toward a "tent" or
> "umbrella" department in which relatively autonomous groups of faculty
> focus their energies on their own programs or emphasis areas--in which
> case we'd hire mainly in rhet/comp, since that's our most glaring
> need.
> Again apart from the size issue, the only major problem with this
> model
> is that we'd be asking the 15 or 20 rhet/comp people to teach half
> their
> load in composition while the other 35 or 40 faculty (I'm projecting
> out
> 5 years here) don't bother much with it at all. Dan and I had feared
> that this might create a "two-tiered" faculty, but apparently not many
> of you share that fear. Perhaps Eleanor Roosevelt was right when she
> said something like, "You can't be oppressed without giving your
> consent
> to the oppressors." We in rhet/comp may be reaching the point where we
> can legitimately ask ourselves who exactly occupies the upper tier in
> English Studies, especially when we take the administrative
> perspective
> that so many of us are now paying attention to. If rhet/comp folks
> make
> up a third of our English department five years from now, we may not
> feel at all like a lower tier--especially if, as many of you have
> suggested, we continue to build our writing majors and minors (which
> we
> have only just begun to do). Perhaps we don't have to have "tiers" at
> all.
>
> The third option is to form a separate Rhetoric and Writing department
> that would house both creative and professional writing and the comp
> program. Again the hiring would be mainly in rhet/comp, but now we'd
> be
> in a much smaller, more focused department with plenty of room to
> grow.
> The problem with this model is that it divides English Studies in a
> way
> that may not be necessary or desirable. We're still discussing what
> all
> of the implications of such a split would be.
>
> In any case, it looks as if we're heading toward either Option 2 or 3,
> both of which mean quite a few rhet/comp hires in the coming years. I
> take it from your responses that we'll do okay with this as long as we
> can offer an interesting program, energetic colleagues, and a decent
> work environment to go along with the 3/3 load with half the courses
> in
> composition. I think we can do that.
>
> I appreciate your help in thinking this through.
>
> --
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: http://www.gvsu.edu/~gillesr
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I was wondering if someone could point me towards some reviews of James
Berlin's _Rhetorics, Poetics and Cultures_.
 
Thanks for your help.
Meghan McKendry
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
Meghan S. McKendry
Department of English
Ellis Hall 308
Ohio University
Athens, Ohio
(740) 593-2775
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Gail,
 
I never heard back from you about whether you want me to review Adult Basic
Education in addition to Community College Review for the CCCC Bib.  I'm
delaying my trip to the library until I hear from you. (You'll remember
that the journal Adult Literacy and Basic Education, which you originally
assigned to me,  changed to Adult Basic Education in 1990.  I can't find
any journal called Adult Literacy)
 
If I don't hear from you in a few days I will review only CCR and forget
Adult Basic Education.
 
D'Ann George
 
 
 
 
At 04:05 PM 1/2/98 -0800, you wrote:
>Hello, all-- As a reviews editor, I'm posting below a list of books
>currently available books for review for the _Journal of Teaching
>Writing_, which publishes articles and reviews on the teaching of writing
>from all levels of the curriculum, K-college.  We're hoping to expand
>our list of potential reviewers, hence my posting to this list (with my
>apologies for cross-postings).
>
>Our short reviews typically run from 600-1000 words and should consider
>the impact the book on an audience that includes teachers of writing from
>all levels.  Review-essays combine books around a theme or issue relevant
>to teachers of writing and may consider earlier work as well as currently
>published materials. If you're interested, send a short c.v. and indicate
>which book(s) you're interested in reviewing.  We'll send the book to
>you when the review is arranged.
>
>I'm also interested in proposals for review/analyses of historical
>artifacts published about and for the teaching of writing.  This would
>include textbooks from an earlier period, ranging from the 1860's through
>the 1980's.  Currently, I have in hand an examination of approaches to
>teaching writing in reservation schools and a critique of "for profit"
>writing schools from the 1930's.  I'm interested in matching these up with
>others, depending upon interest.
>
>Happy New Year!
>Gail
>
>Books Available for Review for the _Journal of Teaching Writing_.
>November 30, 1997
>
>Barnes, Donna, Katherine Morgan, and Karen Weinhold.  _Writing Process
>Revisited: Sharing Our Stories_.  Urbana, IL: NCTE, 1997.  188 pp.
>Elementary/Middle School
>
>Blake, Brett Elizabeth. _She Say, He Say: Urban Girls Write Their Lives_.
>Albany, NY: SUNY Press, 1997.  176 pp.
>Elementary/Middle School
>
>Dale, Helen.  _Co-Authoring in the Classroom: Creating an Environment for
>Effective Evaluation_.  Urbana, IL: NCTE, 1997.
>High School/College
>
>Donoahue, Zoe, Mary Ann Van Tassell, and Leslie Patterson, eds.  _Research in
>the Classroom: Talk, Texts, and Inquiry_.  Newark, DE: IRA, 1996.  131 pp.
>Elementary/Middle/High School
>
>Foehr, Regina Paxton, and Susan A. Schiller.  _The Spiritual Side of Writing:
>Releasing the Learner's Whole Potential_.  Portsmouth, NH: Boynton/
>Cook, Heinemann, 1997.  211 pp.
>All Levels
>
>Haines, Dawn Denham, Susan Newcomer, and Jacqueline Raphael.  _Writing
Together:
>How to Transform Your Writing in a Writing Group_.  New York: Berkley,
>1997. 223pp.
>College/Graduate Students/Adults
>
>Harriman, Robert.  _Political Style: The Artistry of Power_.  Chicago: U of
>Chicago P, 1995.  259 pp.
>College
>
>Horner, Winifred Bryan.  _Life Writing_.  Upper Saddle, NJ: Prentice Hall,
>1997. 344 pp.
>College Textbook
>
>Himley, Margaret, with Kelly LeFave, Allen Larson, Susan Yadlon, and the
Political Moments Study Group.  _Political Moments in the Classroom_.
>Portsmouth, NH: Boynton/Cook, Heinemann, 1997.  136 pp.
>College
>
>Maher, Jane.  _Mina P. Shaughnessy: Her Life and Work_.  Urbana, IL: NCTE,
1997.
>331 pp.
>College
>
>McLaughlin, Maureen, and MaryEllen Vogt.  _Portfolios in Teacher Education_.
>Newark, DE: IRA, 1996.  156 pp.
>College/Graduate/Teachers
>
>Padgett, Ron.  _Creative Reading: What It Is, How to Do It, and Why_.
Urbana,
>IL: NCTE, 1997.  161 pp.
>Elementary/Middle/High School
>
>Stewart, Donald C., and Patricia L. Stewart.  _The Life and Legacy of Fred
>Newton Scott_.  Pittsburgh, PA: U of Pittsburgh P, 1997.  235 pp.
>College
>
>Walvoord, Barbara E., Linda Lawrence Hunt, H. Fil Dowling, Jr., Joan D.
McMahon.
>_In the Long Run: A Study of Faculty in Three Writing-Across-the-Curriculum
>Programs_.  Urbana, IL: NCTE, 1997.  167 pp
>
>Welch, Nancy.  _Getting Restless: Rethinking Revision in Writing
Instruction_.
>Portsmouth, NH: Boynton/Cook, Heinemann, 1997.  198 pp.
>College
>
>___________________________________________________________________________
___
>Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
>Director, Expository Writing Program
>Editor, _CCCC Bibliography of Composition and Rhetoric_
>English, Box 354330, University of Washington, Seattle WA 98195-4330
>___________________________________________________________________________
___
>
D'Ann George
Writing Program Director
Essex Community College
7201 Rossville Blvd.
Baltimore, MD 21237
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Joel,
 
Congratulations and best wishes!  We will miss you in CT, but as others
have said, we are a community and will stay in touch.
 
Mary Segall
 
JOEL NYDAHL wrote:
>
> Since I'll be busier than the proverbial beaver over the next month or so
> and since I'll be out of town much of that tiem, I thought I'd take this
> opporunity to let everyone know that I will be leaving my present position
> of Writing Coordinator at Norwalk Community-Technical College to become
> Head of the English Department at Broward Community College in Fort
> Lauderdale, Florida.  I'll be leaving a lot of friends in Connecticut
> but gaining new ones--and, of course, the Internet is a permanent
> neighborhood by now.  Gosh, I'll miss that ice and snow . . .
>
> Joel Nydahl
> Writing Coordinator
> Norwalk Community-Technical College
> Norwalk, CT 06854
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Congratulations, Joel. You've tried cold and damp. Now you're trying hat and
damp. Hot and dry remains an option. In any case, congratulations on the new
job and new responsibilities. Well deserved.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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For my research writing course this fall, I am looking for a collection of
essays that focuses on the nature of the university, particularly issues of
discourse community/communities and how discourses operate within the
university.  This could be a textbook anthology or a scholarly collection.
It seems to me that I had something like this before I moved a couple of
years ago, but I seem to have culled too many books from my shelves.  Grrrrr.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Dear Linda:
        I have not seen an anthology such as  you describe, but why
couldn't you use articles from the Chronicle of Higher Ed. or from WPA
journal or some of the other periodicals?  It would give the students
access to "research" at the same time, and the readings would be current
issues?
        Jan McIntire-Strasburg
        UNLV
 
On Fri, 22 May 1998, Linda Bergmann wrote:
 
> For my research writing course this fall, I am looking for a collection of
> essays that focuses on the nature of the university, particularly issues of
> discourse community/communities and how discourses operate within the
> university.  This could be a textbook anthology or a scholarly collection.
> It seems to me that I had something like this before I moved a couple of
> years ago, but I seem to have culled too many books from my shelves.  Grrrrr.
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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Linda-
 
You may want to look at "Campus Wars," (don't let the title get to you:-)
a collection of essays that looks at many different issues/groups in
higher education.  Someone recently told me that it is out of print, but
the text does provide a good launching pad for discussion.
 
Randall McClure
Department of English
Bowling Green State University
Bowling Green, Ohio
 
On Fri, 22 May
1998, Linda Bergmann wrote:
 
> For my research writing course this fall, I am looking for a collection of
> essays that focuses on the nature of the university, particularly issues of
> discourse community/communities and how discourses operate within the
> university.  This could be a textbook anthology or a scholarly collection.
> It seems to me that I had something like this before I moved a couple of
> years ago, but I seem to have culled too many books from my shelves.  Grrrrr.
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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Date:         Fri, 22 May 1998 14:03:42 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce McComiskey <ENMCCOMI@ECUVM.CIS.ECU.EDU>
Subject:      Re: Reviews of Berlin
In-Reply-To:  Message of Thu, 21 May 1998 16:35:11 -0400 from
              <mm359090@OAK.CATS.OHIOU.EDU>
 
Meghan,
I've seen reviews by Olson (CCC 48.2 [May 97]) and John Clifford
(JAC 17.2 [97]).  But best of all is a special section in
JAC 17.3 titled "Jim Berlin's Last Work: Future Perfect,
Tense."
Cheers,
Bruce McComiskey
=========================================================================
Date:         Fri, 22 May 1998 12:33:26 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Emily Golson <egolson@GOLDNG8.UNCO.EDU>
Subject:      Moving
MIME-Version: 1.0
Content-Type: multipart/mixed; boundary="------------529948B27EA99779ABADBC10"
 
This is a multi-part message in MIME format.
--------------529948B27EA99779ABADBC10
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
> Joel,
 
Congratulations!  Here's a little something to take with you.
 
Emily Golson
University of Northern Colorado
 
>  Put your mouse at your Scroll down arrow & Hold..
> > >>
 
 
 
> > >> >   SNOWBALL !
> > >> >    SNOWBALL  !
> > >> >    SNOWBALL   !
> > >> >    SNOWBALL    !
> > >> >    SNOWBALL     !
> > >> >    SNOWBAL L     !
> > >> >    SNOWBAL  L     !
> > >> >    SNOWBAL   L     !
> > >> >    SNOWBAL    L     !
> > >> >    SNOWBAL     L     !
> > >> >    SNOWBA L     L     !
> > >> >    SNOWBA  L     L     !
> > >> >    SNOWBA   L     L     !
> > >> >    SNOWBA    L     L     !
> > >> >    SNOWBA     L     L     !
> > >> >    SNOWB A     L     L     !
> > >> >    SNOWB  A     L     L     !
> > >> >    SNOWB   A     L     L     !
> > >> >    SNOWB    A     L     L     !
> > >> >    SNOWB     A     L     L     !
> > >> >    SNOW B     A     L     L     !
> > >> >    SNOW  B     A     L     L     !
> > >> >    SNOW   B     A     L     L     !
> > >> >    SNOW    B     A     L     L     !
> > >> >    SNOW     B     A     L     L     !
> > >> >    SNO W     B     A     L     L     !
> > >> >    SNO  W     B     A     L     L     !
> > >> >    SNO   W     B     A     L     L     !
> > >> >    SNO    W     B     A     L     L     !
> > >> >    SNO     W     B     A     L     L     !
> > >> >    SN O     W     B     A     L     L     !
> > >> >    SN  O     W     B     A     L     L     !
> > >> >    SN   O     W     B     A     L     L     !
> > >> >    SN    O     W     B     A     L     L     !
> > >> >    SN     O     W     B     A     L     L     !
> > >> >    S N     O     W     B     A     L     L     !
> > >> >    S  N     O     W     B     A     L     L     !
> > >> >    S   N     O     W     B     A     L     L     !
> > >> >    S    N     O     W     B     A     L     L     !
> > >> >     S     N     O     W     B     A     L     L     !
> > >> >      S     N     O     W     B     A     L     L     !
> > >> >       S     N     O     W     B     A     L     L     !
> > >> >        S     N     O     W     B     A     L     L     !
> > >> >         S     N     O     W     B     A     L     L     !
> > >> >          S     N     O     W     B     A     L     L     !
> > >> >           S     N     O     W     B     A     L     L     !
> > >> >            S     N     O     W     B     A     L     L     !
> > >> >             S     N     O     W     B     A     L     L     !
> > >> >              S     N     O     W     B     A     L     L     !
> > >> >              S     N     O     W     B     A     L     L     !
> > >> >             S     N     O     W     B     A     L     L     !
> > >> >            S     N     O     W     B     A     L     L     !
> > >> >           S     N     O     W     B     A     L     L     !
> > >> >          S     N     O     W     B     A     L     L     !
> > >> >          S     N     O     W     B     A     L     L     !
> > >> >         S     N     O     W     B     A     L     L     !
> > >> >        S     N     O     W     B     A     L     L     !
> > >> >       S     N     O     W     B     A     L     L     !
> > >> >     S     N     O     W     B     A     L     L     !
> > >> >    S    N     O     W     B     A     L     L     !
> > >> >   S   N     O     W     B     A     L     L     !
> > >> >   S  N     O     W     B     A     L     L     !
> > >> >    S N     O     W     B     A     L     L     !
> > >> >    SN     O     W     B     A     L     L     !
> > >> >    SN    O     W     B     A     L     L     !
> > >> >    SN   O     W     B     A     L     L     !
> > >> >    SN  O     W     B     A     L     L     !
> > >> >    SN O     W     B     A     L     L     !
> > >> >    SNO     W     B     A     L     L     !
> > >> >    SNO    W     B     A     L     L     !
> > >> >    SNO   W     B     A     L     L     !
> > >> >    SNO  W     B     A     L     L     !
> > >> >    SNO W     B     A     L     L     !
> > >> >    SNOW     B     A     L     L     !
> > >> >    SNOW    B     A     L     L     !
> > >> >    SNOW   B     A     L     L     !
> > >> >    SNOW  B     A     L     L     !
> > >> >    SNOW B     A     L     L     !
> > >> >    SNOWB     A     L     L     !
> > >> >    SNOWB    A     L     L     !
> > >> >    SNOWB   A     L     L     !
> > >> >    SNOWB  A     L     L     !
> > >> >    SNOWB A     L     L     !
> > >> >    SNOWBA     L     L     !
> > >> >    SNOWBA    L     L     !
> > >> >    SNOWBA   L     L     !
> > >> >    SNOWBA  L     L     !
> > >> >    SNOWBA L     L     !
> > >> >    SNOWBAL     L     !
> > >> >    SNOWBAL    L     !
> > >> >    SNOWBAL   L     !
> > >> >    SNOWBAL  L     !
> > >> >    SNOWBALL     !
> > >> >    SNOWBALL    !
> > >> >    SNOWBALL   !
> > >> >    SNOWBALL  !
> > >> >    SNOWBALL !
> > >> >    SNOWBALL!
> > >> >     SNOWBALL!
> > >> >      SNOWBALL!
> > >> >       SNOWBALL!
> > >> >        SNOWBALL!
> > >> >         SNOWBALL!
> > >> >          SNOWBALL!
> > >> >           SNOWBALL!
> > >> >            SNOWBALL!
> > >> >             SNOWBALL!
> > >> >              SNOWBALL!
> > >> >             SNOWBALL!
> > >> >            SNOWBALL!
> > >> >           SNOWBALL!
> > >> >          SNOWBALL!
> > >> >         SNOWBALL!
> > >> >        SNOWBALL!
> > >> >       SNOWBALL!
> > >> >      SNOWBALL!
> > >> >     SNOWBALL!
> > >> >     SNOWBALL!
> > >> >     SNOWBALL!
> > >> >      SNOWBALL!
> > >> >       SNOWBALL!
> > >> >        SNOWBALL!
> > >> >         SNOWBALL!
> > >> >          SNOWBALL!
> > >> >           SNOWBALL!
> > >> >            SNOWBALL!
> > >> >             SNOWBALL!
> > >> >            S NOWBALL!
> > >> >           S   NOWBALL!
> > >> >          S     NOWBALL!
> > >> >        S       NOWBALL!
> > >> >        S         NOWBALL!
> > >> >       S           NOWBALL!
> > >> >      S             NOWBALL!
> > >> >     S                NOWBALL!
> > >> >   S                  NOWBALL!
> > >> >     S                NOWBALL!
> > >> >      S              NOWBALL!
> > >> >       S            NOWBALL!
> > >> >        S          NOWBALL!
> > >> >        S        NOWBALL!
> > >> >          S      NOWBALL!
> > >> >          S    NOWBALL!
> > >> >            S  NOWBALL!
> > >> >              SNOWBALL!
> > >> >             SNOW  BALL!
> > >> >            SNOW    BALL!
> > >> >           SNOW      BALL!
> > >> >          SNOW        BALL!
> > >> >         SNOW          BALL!
> > >> >        SNOW            BALL!
> > >> >       SNOW              BALL!
> > >> >      SNOW                BALL!
> > >> >     SNOW                  BALL!
> > >> >    SNOW                    BALL!
> > >> >     SNOW                  BALL!
> > >> >      SNOW                BALL!
> > >> >       SNOW              BALL!
> > >> >         SNOW           BALL!
> > >> >          SNOW         BALL!
> > >> >           SNOW       BALL!
> > >> >            SNOW     BALL!
> > >> >             SNOW   BALL!
> > >> >              SNOW BALL!
> > >> >              SNOWBALL!
> > >> >             SNOWBALL!
> > >> >            SNOWBALL!
> > >> >           SNOWBALL!
> > >> >          SNOWBALL!
> > >> >         SNOWBALL!
> > >> >        SNOWBALL!
> > >> >       SNOWBALL!
> > >> >      SNOWBALL!
> > >> >     SNOWBALL!
> > >> >    SNOWBALL!
> > >> >    S NOWBALL!
> > >> >    S  NOWBALL!
> > >> >    S   NOWBALL!
> > >> >    S    NOWBALL!
> > >> >    S     NOWBALL!
> > >> >    S     N OWBALL!
> > >> >    S     N  OWBALL!
> > >> >    S     N   OWBALL!
> > >> >    S     N    OWBALL!
> > >> >    S     N     O WBALL!
> > >> >    S     N     O  WBALL!
> > >> >    S     N     O    WBALL!
> > >> >    S     N     O     WBALL!
> > >> >    S     N     O     W BALL!
> > >> >    S     N     O     W  BALL!
> > >> >    S     N     O     W   BALL!
> > >> >    S     N     O     W    BALL!
> > >> >    S     N     O     W     B ALL!
> > >> >    S     N     O     W     B  ALL!
> > >> >    S     N     O     W     B   ALL!
> > >> >    S     N     O     W     B    ALL!
> > >> >    S     N     O     W     B     A LL!
> > >> >    S     N     O     W     B     A  LL!
> > >> >    S     N     O     W     B     A   LL!
> > >> >    S     N     O     W     B     A    LL!
> > >> >    S     N     O     W     B     A     L L!
> > >> >    S     N     O     W     B     A     L  L!
> > >> >    S     N     O     W     B     A     L   L!
> > >> >    S     N     O     W     B     A     L    L!
> > >> >    S     N     O     W     B     A     L     L!!
> > >> >    S     N     O     W     B     A     L     L!!!
> > >> >    S     N     O     W     B     A     L     L!!!!
> > >> >    S     N     O     W     B     A     L     L!!!!!
> > >> >    S     N     O     W     B     A     L     L!!!!!!
> > >> >    S     N     O     W     B     A     L     L!!!!!
> > >> >    S     N     O     W     B     A     L     L!!!!
> > >> >    S     N     O     W     B     A     L     L!!!
> > >> >    S     N     O     W     B     A     L     L!!
> > >> >    S     N     O     W     B     A     L     L!
> > >> >    S     N     O     W     B     A     L    L!
> > >> >    S     N     O     W     B     A     L   L!
> > >> >    S     N     O     W     B     A     L  L!
> > >> >    S     N     O     W     B     A     LL!
> > >> >    S     N     O     W     B     A    LL!
> > >> >    S     N     O     W     B     A   LL!
> > >> >    S     N     O     W     B     A  LL!
> > >> >    S     N     O     W     B     A LL!
> > >> >    S     N     O     W     B     ALL!
> > >> >    S     N     O     W     B    ALL!
> > >> >    S     N     O     W     B   ALL!
> > >> >    S     N     O     W     B  ALL!
> > >> >    S     N     O     W     BALL!
> > >> >    S     N     O     W    BALL!
> > >> >    S     N     O     W   BALL!
> > >> >    S     N     O     W  BALL!
> > >> >    S     N     O     W BALL!
> > >> >    S     N     O     WBALL!
> > >> >    S     N     O    WBALL!
> > >> >    S     N     O   WBALL!
> > >> >    S     N     O   WBALL!
> > >> >    S     N     O  WBALL!
> > >> >    S     N     O WBALL!
> > >> >    S     N     OWBALL!
> > >> >    S     N    OWBALL!
> > >> >    S     N   OWBALL!
> > >> >    S     N  OWBALL!
> > >> >    S     N OWBALL!
> > >> >    S     NOWBALL!
> > >> >    S    NOWBALL!
> > >> >    S  NOWBALL!
> > >> >    SNOWBALL!
> > >> >
> > >> >
> > >> >
> > >> >
> > >> >
> > >> >    AND NOW...........
> > >> >
> > >> >
> > >> >
> > >> >
> > >> >    BAM!!!!!!
> > >> >
> > >> >
> > >> >
> > >> >                                   snowballsnowball
> > >> >                            snowballsnowballsnowball
> > >> >                      snowballsnowballsnowballsnowball
> > >> >                snowballsnowballsnowballsnowballsnowball
> > >> >            snowballsnowballsnowballsnowballsnowballsnow
> > >> >          snowballsnowballsnowballsnowballsnowballsnowball
> > >> >        snowballsnowballsnowballsnowballsnowballsnowballsno
> > >> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
> > >> >      snowballsnowballsnowballsnowballsnowballsnowballsnowba
> > >> >      snowballsnowballsnowballsnowballsnowballsnowballsnowb
> > >> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
> > >> >         snowballsnowballsnowballsnowballsnowballsnowsnow
> > >> >            snowballsnowballsnowballsnowballsnowballsnow
> > >> >                snowballsnowballsnowballsnowballsnowball
> > >> >                     snowballsnowballsnowballsnowball
> > >> >                            snowballsnowballsnowball
> > >> >                                       GOTCHA!!!!!!!
> > >> >
> > >> >
> > >> >          CONSIDER YOURSELF HIT BY A SNOWBALL!
> > >> >
> > >> >
> >
> >>
> >>
> >> >   SNOWBALL !
> >> >    SNOWBALL  !
> >> >    SNOWBALL   !
> >> >    SNOWBALL    !
> >> >    SNOWBALL     !
> >> >    SNOWBAL L     !
> >> >    SNOWBAL  L     !
> >> >    SNOWBAL   L     !
> >> >    SNOWBAL    L     !
> >> >    SNOWBAL     L     !
> >> >    SNOWBA L     L     !
> >> >    SNOWBA  L     L     !
> >> >    SNOWBA   L     L     !
> >> >    SNOWBA    L     L     !
> >> >    SNOWBA     L     L     !
> >> >    SNOWB A     L     L     !
> >> >    SNOWB  A     L     L     !
> >> >    SNOWB   A     L     L     !
> >> >    SNOWB    A     L     L     !
> >> >    SNOWB     A     L     L     !
> >> >    SNOW B     A     L     L     !
> >> >    SNOW  B     A     L     L     !
> >> >    SNOW   B     A     L     L     !
> >> >    SNOW    B     A     L     L     !
> >> >    SNOW     B     A     L     L     !
> >> >    SNO W     B     A     L     L     !
> >> >    SNO  W     B     A     L     L     !
> >> >    SNO   W     B     A     L     L     !
> >> >    SNO    W     B     A     L     L     !
> >> >    SNO     W     B     A     L     L     !
> >> >    SN O     W     B     A     L     L     !
> >> >    SN  O     W     B     A     L     L     !
> >> >    SN   O     W     B     A     L     L     !
> >> >    SN    O     W     B     A     L     L     !
> >> >    SN     O     W     B     A     L     L     !
> >> >    S N     O     W     B     A     L     L     !
> >> >    S  N     O     W     B     A     L     L     !
> >> >    S   N     O     W     B     A     L     L     !
> >> >    S    N     O     W     B     A     L     L     !
> >> >     S     N     O     W     B     A     L     L     !
> >> >      S     N     O     W     B     A     L     L     !
> >> >       S     N     O     W     B     A     L     L     !
> >> >        S     N     O     W     B     A     L     L     !
> >> >         S     N     O     W     B     A     L     L     !
> >> >          S     N     O     W     B     A     L     L     !
> >> >           S     N     O     W     B     A     L     L     !
> >> >            S     N     O     W     B     A     L     L     !
> >> >             S     N     O     W     B     A     L     L     !
> >> >              S     N     O     W     B     A     L     L     !
> >> >              S     N     O     W     B     A     L     L     !
> >> >             S     N     O     W     B     A     L     L     !
> >> >            S     N     O     W     B     A     L     L     !
> >> >           S     N     O     W     B     A     L     L     !
> >> >          S     N     O     W     B     A     L     L     !
> >> >          S     N     O     W     B     A     L     L     !
> >> >         S     N     O     W     B     A     L     L     !
> >> >        S     N     O     W     B     A     L     L     !
> >> >       S     N     O     W     B     A     L     L     !
> >> >     S     N     O     W     B     A     L     L     !
> >> >    S    N     O     W     B     A     L     L     !
> >> >   S   N     O     W     B     A     L     L     !
> >> >   S  N     O     W     B     A     L     L     !
> >> >    S N     O     W     B     A     L     L     !
> >> >    SN     O     W     B     A     L     L     !
> >> >    SN    O     W     B     A     L     L     !
> >> >    SN   O     W     B     A     L     L     !
> >> >    SN  O     W     B     A     L     L     !
> >> >    SN O     W     B     A     L     L     !
> >> >    SNO     W     B     A     L     L     !
> >> >    SNO    W     B     A     L     L     !
> >> >    SNO   W     B     A     L     L     !
> >> >    SNO  W     B     A     L     L     !
> >> >    SNO W     B     A     L     L     !
> >> >    SNOW     B     A     L     L     !
> >> >    SNOW    B     A     L     L     !
> >> >    SNOW   B     A     L     L     !
> >> >    SNOW  B     A     L     L     !
> >> >    SNOW B     A     L     L     !
> >> >    SNOWB     A     L     L     !
> >> >    SNOWB    A     L     L     !
> >> >    SNOWB   A     L     L     !
> >> >    SNOWB  A     L     L     !
> >> >    SNOWB A     L     L     !
> >> >    SNOWBA     L     L     !
> >> >    SNOWBA    L     L     !
> >> >    SNOWBA   L     L     !
> >> >    SNOWBA  L     L     !
> >> >    SNOWBA L     L     !
> >> >    SNOWBAL     L     !
> >> >    SNOWBAL    L     !
> >> >    SNOWBAL   L     !
> >> >    SNOWBAL  L     !
> >> >    SNOWBALL     !
> >> >    SNOWBALL    !
> >> >    SNOWBALL   !
> >> >    SNOWBALL  !
> >> >    SNOWBALL !
> >> >    SNOWBALL!
> >> >     SNOWBALL!
> >> >      SNOWBALL!
> >> >       SNOWBALL!
> >> >        SNOWBALL!
> >> >         SNOWBALL!
> >> >          SNOWBALL!
> >> >           SNOWBALL!
> >> >            SNOWBALL!
> >> >             SNOWBALL!
> >> >              SNOWBALL!
> >> >             SNOWBALL!
> >> >            SNOWBALL!
> >> >           SNOWBALL!
> >> >          SNOWBALL!
> >> >         SNOWBALL!
> >> >        SNOWBALL!
> >> >       SNOWBALL!
> >> >      SNOWBALL!
> >> >     SNOWBALL!
> >> >     SNOWBALL!
> >> >     SNOWBALL!
> >> >      SNOWBALL!
> >> >       SNOWBALL!
> >> >        SNOWBALL!
> >> >         SNOWBALL!
> >> >          SNOWBALL!
> >> >           SNOWBALL!
> >> >            SNOWBALL!
> >> >             SNOWBALL!
> >> >            S NOWBALL!
> >> >           S   NOWBALL!
> >> >          S     NOWBALL!
> >> >        S       NOWBALL!
> >> >        S         NOWBALL!
> >> >       S           NOWBALL!
> >> >      S             NOWBALL!
> >> >     S                NOWBALL!
> >> >   S                  NOWBALL!
> >> >     S                NOWBALL!
> >> >      S              NOWBALL!
> >> >       S            NOWBALL!
> >> >        S          NOWBALL!
> >> >        S        NOWBALL!
> >> >          S      NOWBALL!
> >> >          S    NOWBALL!
> >> >            S  NOWBALL!
> >> >              SNOWBALL!
> >> >             SNOW  BALL!
> >> >            SNOW    BALL!
> >> >           SNOW      BALL!
> >> >          SNOW        BALL!
> >> >         SNOW          BALL!
> >> >        SNOW            BALL!
> >> >       SNOW              BALL!
> >> >      SNOW                BALL!
> >> >     SNOW                  BALL!
> >> >    SNOW                    BALL!
> >> >     SNOW                  BALL!
> >> >      SNOW                BALL!
> >> >       SNOW              BALL!
> >> >         SNOW           BALL!
> >> >          SNOW         BALL!
> >> >           SNOW       BALL!
> >> >            SNOW     BALL!
> >> >             SNOW   BALL!
> >> >              SNOW BALL!
> >> >              SNOWBALL!
> >> >             SNOWBALL!
> >> >            SNOWBALL!
> >> >           SNOWBALL!
> >> >          SNOWBALL!
> >> >         SNOWBALL!
> >> >        SNOWBALL!
> >> >       SNOWBALL!
> >> >      SNOWBALL!
> >> >     SNOWBALL!
> >> >    SNOWBALL!
> >> >    S NOWBALL!
> >> >    S  NOWBALL!
> >> >    S   NOWBALL!
> >> >    S    NOWBALL!
> >> >    S     NOWBALL!
> >> >    S     N OWBALL!
> >> >    S     N  OWBALL!
> >> >    S     N   OWBALL!
> >> >    S     N    OWBALL!
> >> >    S     N     O WBALL!
> >> >    S     N     O  WBALL!
> >> >    S     N     O    WBALL!
> >> >    S     N     O     WBALL!
> >> >    S     N     O     W BALL!
> >> >    S     N     O     W  BALL!
> >> >    S     N     O     W   BALL!
> >> >    S     N     O     W    BALL!
> >> >    S     N     O     W     B ALL!
> >> >    S     N     O     W     B  ALL!
> >> >    S     N     O     W     B   ALL!
> >> >    S     N     O     W     B    ALL!
> >> >    S     N     O     W     B     A LL!
> >> >    S     N     O     W     B     A  LL!
> >> >    S     N     O     W     B     A   LL!
> >> >    S     N     O     W     B     A    LL!
> >> >    S     N     O     W     B     A     L L!
> >> >    S     N     O     W     B     A     L  L!
> >> >    S     N     O     W     B     A     L   L!
> >> >    S     N     O     W     B     A     L    L!
> >> >    S     N     O     W     B     A     L     L!!
> >> >    S     N     O     W     B     A     L     L!!!
> >> >    S     N     O     W     B     A     L     L!!!!
> >> >    S     N     O     W     B     A     L     L!!!!!
> >> >    S     N     O     W     B     A     L     L!!!!!!
> >> >    S     N     O     W     B     A     L     L!!!!!
> >> >    S     N     O     W     B     A     L     L!!!!
> >> >    S     N     O     W     B     A     L     L!!!
> >> >    S     N     O     W     B     A     L     L!!
> >> >    S     N     O     W     B     A     L     L!
> >> >    S     N     O     W     B     A     L    L!
> >> >    S     N     O     W     B     A     L   L!
> >> >    S     N     O     W     B     A     L  L!
> >> >    S     N     O     W     B     A     LL!
> >> >    S     N     O     W     B     A    LL!
> >> >    S     N     O     W     B     A   LL!
> >> >    S     N     O     W     B     A  LL!
> >> >    S     N     O     W     B     A LL!
> >> >    S     N     O     W     B     ALL!
> >> >    S     N     O     W     B    ALL!
> >> >    S     N     O     W     B   ALL!
> >> >    S     N     O     W     B  ALL!
> >> >    S     N     O     W     BALL!
> >> >    S     N     O     W    BALL!
> >> >    S     N     O     W   BALL!
> >> >    S     N     O     W  BALL!
> >> >    S     N     O     W BALL!
> >> >    S     N     O     WBALL!
> >> >    S     N     O    WBALL!
> >> >    S     N     O   WBALL!
> >> >    S     N     O   WBALL!
> >> >    S     N     O  WBALL!
> >> >    S     N     O WBALL!
> >> >    S     N     OWBALL!
> >> >    S     N    OWBALL!
> >> >    S     N   OWBALL!
> >> >    S     N  OWBALL!
> >> >    S     N OWBALL!
> >> >    S     NOWBALL!
> >> >    S    NOWBALL!
> >> >    S  NOWBALL!
> >> >    SNOWBALL!
> >> >
> >> >
> >> >
> >> >
> >> >
> >> >    AND NOW...........
> >> >
> >> >
> >> >
> >> >
> >> >    BAM!!!!!!
> >> >
> >> >
> >> >
> >> >                                   snowballsnowball
> >> >                            snowballsnowballsnowball
> >> >                      snowballsnowballsnowballsnowball
> >> >                snowballsnowballsnowballsnowballsnowball
> >> >            snowballsnowballsnowballsnowballsnowballsnow
> >> >          snowballsnowballsnowballsnowballsnowballsnowball
> >> >        snowballsnowballsnowballsnowballsnowballsnowballsno
> >> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
> >> >      snowballsnowballsnowballsnowballsnowballsnowballsnowba
> >> >      snowballsnowballsnowballsnowballsnowballsnowballsnowb
> >> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
> >> >         snowballsnowballsnowballsnowballsnowballsnowsnow
> >> >            snowballsnowballsnowballsnowballsnowballsnow
> >> >                snowballsnowballsnowballsnowballsnowball
> >> >                     snowballsnowballsnowballsnowball
> >> >                            snowballsnowballsnowball
> >> >                                       GOTCHA!!!!!!!
> >> >
> >> >
> >> >          CONSIDER YOURSELF HIT BY A SNOWBALL!
> >> >
> >
> --------- End forwarded message ----------
> --------- End forwarded message ----------
 
 
 
--------------529948B27EA99779ABADBC10
Content-Type: message/rfc822
Content-Transfer-Encoding: 7bit
Content-Disposition: inline
 
Message-ID: <3565AD61.940E1FDD@mail.unco.edu>
Date: Fri, 22 May 1998 10:52:51 -0600
From: Emily Golson <egolson@mail.unco.edu>
X-Mailer: Mozilla 4.04 [en] (Win95; I)
MIME-Version: 1.0
To: golson@fc.hp.com
Subject: [Fwd: wgb601@juno.com (William G Buckhanan): "tommy"  <cline@vr-net.com>:]
Content-Type: multipart/mixed; boundary="------------1AB0984BE30E86A5082DD9BE"
 
This is a multi-part message in MIME format.
--------------1AB0984BE30E86A5082DD9BE
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
 
 
tammy i price wrote:
 
>
>
> >>
> >> Put your mouse at your Scroll down arrow & Hold...  This is fabulous!
> >> > (Somebody spent a lot of time on this one.)
> >> >
> >> >  VERY COOL!!!!!
> >> >
> >>
> >>
> >>
> >>
> >>
> >>
> >>
> >>
> >>
> >>
> >>
> >>
> >> >   SNOWBALL !
> >> >    SNOWBALL  !
> >> >    SNOWBALL   !
> >> >    SNOWBALL    !
> >> >    SNOWBALL     !
> >> >    SNOWBAL L     !
> >> >    SNOWBAL  L     !
> >> >    SNOWBAL   L     !
> >> >    SNOWBAL    L     !
> >> >    SNOWBAL     L     !
> >> >    SNOWBA L     L     !
> >> >    SNOWBA  L     L     !
> >> >    SNOWBA   L     L     !
> >> >    SNOWBA    L     L     !
> >> >    SNOWBA     L     L     !
> >> >    SNOWB A     L     L     !
> >> >    SNOWB  A     L     L     !
> >> >    SNOWB   A     L     L     !
> >> >    SNOWB    A     L     L     !
> >> >    SNOWB     A     L     L     !
> >> >    SNOW B     A     L     L     !
> >> >    SNOW  B     A     L     L     !
> >> >    SNOW   B     A     L     L     !
> >> >    SNOW    B     A     L     L     !
> >> >    SNOW     B     A     L     L     !
> >> >    SNO W     B     A     L     L     !
> >> >    SNO  W     B     A     L     L     !
> >> >    SNO   W     B     A     L     L     !
> >> >    SNO    W     B     A     L     L     !
> >> >    SNO     W     B     A     L     L     !
> >> >    SN O     W     B     A     L     L     !
> >> >    SN  O     W     B     A     L     L     !
> >> >    SN   O     W     B     A     L     L     !
> >> >    SN    O     W     B     A     L     L     !
> >> >    SN     O     W     B     A     L     L     !
> >> >    S N     O     W     B     A     L     L     !
> >> >    S  N     O     W     B     A     L     L     !
> >> >    S   N     O     W     B     A     L     L     !
> >> >    S    N     O     W     B     A     L     L     !
> >> >     S     N     O     W     B     A     L     L     !
> >> >      S     N     O     W     B     A     L     L     !
> >> >       S     N     O     W     B     A     L     L     !
> >> >        S     N     O     W     B     A     L     L     !
> >> >         S     N     O     W     B     A     L     L     !
> >> >          S     N     O     W     B     A     L     L     !
> >> >           S     N     O     W     B     A     L     L     !
> >> >            S     N     O     W     B     A     L     L     !
> >> >             S     N     O     W     B     A     L     L     !
> >> >              S     N     O     W     B     A     L     L     !
> >> >              S     N     O     W     B     A     L     L     !
> >> >             S     N     O     W     B     A     L     L     !
> >> >            S     N     O     W     B     A     L     L     !
> >> >           S     N     O     W     B     A     L     L     !
> >> >          S     N     O     W     B     A     L     L     !
> >> >          S     N     O     W     B     A     L     L     !
> >> >         S     N     O     W     B     A     L     L     !
> >> >        S     N     O     W     B     A     L     L     !
> >> >       S     N     O     W     B     A     L     L     !
> >> >     S     N     O     W     B     A     L     L     !
> >> >    S    N     O     W     B     A     L     L     !
> >> >   S   N     O     W     B     A     L     L     !
> >> >   S  N     O     W     B     A     L     L     !
> >> >    S N     O     W     B     A     L     L     !
> >> >    SN     O     W     B     A     L     L     !
> >> >    SN    O     W     B     A     L     L     !
> >> >    SN   O     W     B     A     L     L     !
> >> >    SN  O     W     B     A     L     L     !
> >> >    SN O     W     B     A     L     L     !
> >> >    SNO     W     B     A     L     L     !
> >> >    SNO    W     B     A     L     L     !
> >> >    SNO   W     B     A     L     L     !
> >> >    SNO  W     B     A     L     L     !
> >> >    SNO W     B     A     L     L     !
> >> >    SNOW     B     A     L     L     !
> >> >    SNOW    B     A     L     L     !
> >> >    SNOW   B     A     L     L     !
> >> >    SNOW  B     A     L     L     !
> >> >    SNOW B     A     L     L     !
> >> >    SNOWB     A     L     L     !
> >> >    SNOWB    A     L     L     !
> >> >    SNOWB   A     L     L     !
> >> >    SNOWB  A     L     L     !
> >> >    SNOWB A     L     L     !
> >> >    SNOWBA     L     L     !
> >> >    SNOWBA    L     L     !
> >> >    SNOWBA   L     L     !
> >> >    SNOWBA  L     L     !
> >> >    SNOWBA L     L     !
> >> >    SNOWBAL     L     !
> >> >    SNOWBAL    L     !
> >> >    SNOWBAL   L     !
> >> >    SNOWBAL  L     !
> >> >    SNOWBALL     !
> >> >    SNOWBALL    !
> >> >    SNOWBALL   !
> >> >    SNOWBALL  !
> >> >    SNOWBALL !
> >> >    SNOWBALL!
> >> >     SNOWBALL!
> >> >      SNOWBALL!
> >> >       SNOWBALL!
> >> >        SNOWBALL!
> >> >         SNOWBALL!
> >> >          SNOWBALL!
> >> >           SNOWBALL!
> >> >            SNOWBALL!
> >> >             SNOWBALL!
> >> >              SNOWBALL!
> >> >             SNOWBALL!
> >> >            SNOWBALL!
> >> >           SNOWBALL!
> >> >          SNOWBALL!
> >> >         SNOWBALL!
> >> >        SNOWBALL!
> >> >       SNOWBALL!
> >> >      SNOWBALL!
> >> >     SNOWBALL!
> >> >     SNOWBALL!
> >> >     SNOWBALL!
> >> >      SNOWBALL!
> >> >       SNOWBALL!
> >> >        SNOWBALL!
> >> >         SNOWBALL!
> >> >          SNOWBALL!
> >> >           SNOWBALL!
> >> >            SNOWBALL!
> >> >             SNOWBALL!
> >> >            S NOWBALL!
> >> >           S   NOWBALL!
> >> >          S     NOWBALL!
> >> >        S       NOWBALL!
> >> >        S         NOWBALL!
> >> >       S           NOWBALL!
> >> >      S             NOWBALL!
> >> >     S                NOWBALL!
> >> >   S                  NOWBALL!
> >> >     S                NOWBALL!
> >> >      S              NOWBALL!
> >> >       S            NOWBALL!
> >> >        S          NOWBALL!
> >> >        S        NOWBALL!
> >> >          S      NOWBALL!
> >> >          S    NOWBALL!
> >> >            S  NOWBALL!
> >> >              SNOWBALL!
> >> >             SNOW  BALL!
> >> >            SNOW    BALL!
> >> >           SNOW      BALL!
> >> >          SNOW        BALL!
> >> >         SNOW          BALL!
> >> >        SNOW            BALL!
> >> >       SNOW              BALL!
> >> >      SNOW                BALL!
> >> >     SNOW                  BALL!
> >> >    SNOW                    BALL!
> >> >     SNOW                  BALL!
> >> >      SNOW                BALL!
> >> >       SNOW              BALL!
> >> >         SNOW           BALL!
> >> >          SNOW         BALL!
> >> >           SNOW       BALL!
> >> >            SNOW     BALL!
> >> >             SNOW   BALL!
> >> >              SNOW BALL!
> >> >              SNOWBALL!
> >> >             SNOWBALL!
> >> >            SNOWBALL!
> >> >           SNOWBALL!
> >> >          SNOWBALL!
> >> >         SNOWBALL!
> >> >        SNOWBALL!
> >> >       SNOWBALL!
> >> >      SNOWBALL!
> >> >     SNOWBALL!
> >> >    SNOWBALL!
> >> >    S NOWBALL!
> >> >    S  NOWBALL!
> >> >    S   NOWBALL!
> >> >    S    NOWBALL!
> >> >    S     NOWBALL!
> >> >    S     N OWBALL!
> >> >    S     N  OWBALL!
> >> >    S     N   OWBALL!
> >> >    S     N    OWBALL!
> >> >    S     N     O WBALL!
> >> >    S     N     O  WBALL!
> >> >    S     N     O    WBALL!
> >> >    S     N     O     WBALL!
> >> >    S     N     O     W BALL!
> >> >    S     N     O     W  BALL!
> >> >    S     N     O     W   BALL!
> >> >    S     N     O     W    BALL!
> >> >    S     N     O     W     B ALL!
> >> >    S     N     O     W     B  ALL!
> >> >    S     N     O     W     B   ALL!
> >> >    S     N     O     W     B    ALL!
> >> >    S     N     O     W     B     A LL!
> >> >    S     N     O     W     B     A  LL!
> >> >    S     N     O     W     B     A   LL!
> >> >    S     N     O     W     B     A    LL!
> >> >    S     N     O     W     B     A     L L!
> >> >    S     N     O     W     B     A     L  L!
> >> >    S     N     O     W     B     A     L   L!
> >> >    S     N     O     W     B     A     L    L!
> >> >    S     N     O     W     B     A     L     L!!
> >> >    S     N     O     W     B     A     L     L!!!
> >> >    S     N     O     W     B     A     L     L!!!!
> >> >    S     N     O     W     B     A     L     L!!!!!
> >> >    S     N     O     W     B     A     L     L!!!!!!
> >> >    S     N     O     W     B     A     L     L!!!!!
> >> >    S     N     O     W     B     A     L     L!!!!
> >> >    S     N     O     W     B     A     L     L!!!
> >> >    S     N     O     W     B     A     L     L!!
> >> >    S     N     O     W     B     A     L     L!
> >> >    S     N     O     W     B     A     L    L!
> >> >    S     N     O     W     B     A     L   L!
> >> >    S     N     O     W     B     A     L  L!
> >> >    S     N     O     W     B     A     LL!
> >> >    S     N     O     W     B     A    LL!
> >> >    S     N     O     W     B     A   LL!
> >> >    S     N     O     W     B     A  LL!
> >> >    S     N     O     W     B     A LL!
> >> >    S     N     O     W     B     ALL!
> >> >    S     N     O     W     B    ALL!
> >> >    S     N     O     W     B   ALL!
> >> >    S     N     O     W     B  ALL!
> >> >    S     N     O     W     BALL!
> >> >    S     N     O     W    BALL!
> >> >    S     N     O     W   BALL!
> >> >    S     N     O     W  BALL!
> >> >    S     N     O     W BALL!
> >> >    S     N     O     WBALL!
> >> >    S     N     O    WBALL!
> >> >    S     N     O   WBALL!
> >> >    S     N     O   WBALL!
> >> >    S     N     O  WBALL!
> >> >    S     N     O WBALL!
> >> >    S     N     OWBALL!
> >> >    S     N    OWBALL!
> >> >    S     N   OWBALL!
> >> >    S     N  OWBALL!
> >> >    S     N OWBALL!
> >> >    S     NOWBALL!
> >> >    S    NOWBALL!
> >> >    S  NOWBALL!
> >> >    SNOWBALL!
> >> >
> >> >
> >> >
> >> >
> >> >
> >> >    AND NOW...........
> >> >
> >> >
> >> >
> >> >
> >> >    BAM!!!!!!
> >> >
> >> >
> >> >
> >> >                                   snowballsnowball
> >> >                            snowballsnowballsnowball
> >> >                      snowballsnowballsnowballsnowball
> >> >                snowballsnowballsnowballsnowballsnowball
> >> >            snowballsnowballsnowballsnowballsnowballsnow
> >> >          snowballsnowballsnowballsnowballsnowballsnowball
> >> >        snowballsnowballsnowballsnowballsnowballsnowballsno
> >> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
> >> >      snowballsnowballsnowballsnowballsnowballsnowballsnowba
> >> >      snowballsnowballsnowballsnowballsnowballsnowballsnowb
> >> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
> >> >         snowballsnowballsnowballsnowballsnowballsnowsnow
> >> >            snowballsnowballsnowballsnowballsnowballsnow
> >> >                snowballsnowballsnowballsnowballsnowball
> >> >                     snowballsnowballsnowballsnowball
> >> >                            snowballsnowballsnowball
> >> >                                       GOTCHA!!!!!!!
> >> >
> >> >
> >> >          CONSIDER YOURSELF HIT BY A SNOWBALL!
> >> >
> >> >
> >> >    You are now involved in an e-mail snowball fight.  Send this to
> >> >    your  friends. In this snowball fight no one gets frozen fingers
> >> >    and toes.  Love.....'Ch=E8le
> >>
> >>
> >>
> >>
> >
>
> --------- End forwarded message ----------
> --------- End forwarded message ----------
 
 
 
--------------1AB0984BE30E86A5082DD9BE
Content-Type: message/rfc822
Content-Transfer-Encoding: 7bit
Content-Disposition: inline
 
Received: from goldng8.univnorthco.edu (GoldnG8.UnivNorthCo.EDU [138.86.3.3]) by bentley.univnorthco.edu (8.8.5/8.7) with ESMTP id JAA15342 for <egolson@bentley.univnorthco.edu>; Tue, 19 May 1998 09:58:13 -0600
Received: from is1.UnivNorthCo.EDU (is1.UnivNorthCo.EDU [138.86.11.4])
        by goldng8.univnorthco.edu (8.8.6/8.8.5) with ESMTP id JAA13458;
        Tue, 19 May 1998 09:58:10 -0600
Received: from IS1/TEMPQ by is1.UnivNorthCo.EDU (Mercury 1.21);
    19 May 98 09:59:35 GMT+7
Received: from TEMPQ by IS1 (Mercury 1.21); 19 May 98 09:59:24 GMT+7
From: tammy i price <tiprice@bentley.unco.edu>
To: "English 594 Wine Listserv" <WINE@is1.UnivNorthCo.EDU>
Subject: wgb601@juno.com (William G Buckhanan): "tommy"  <cline@vr-net.com>:
Date: Tue, 19 May 1998 09:57:55 -0600 (MDT)
Reply-to: WINE@is1.UnivNorthCo.EDU
Sender: Listserv@is1.UnivNorthCo.EDU
X-listname: <WINE@is1.UnivNorthCo.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
X-Mailer: Mercury MTS v1.21
Message-ID: <264CF29CB@is1.UnivNorthCo.EDU>
 
 
 
 
 
>>
>> Put your mouse at your Scroll down arrow & Hold...  This is fabulous!
>> > (Somebody spent a lot of time on this one.)
>> >
>> >  VERY COOL!!!!!
>> >
>>
>>
>>
>>
>>
>>
>>
>>
>>
>>
>>
>>
>> >   SNOWBALL !
>> >    SNOWBALL  !
>> >    SNOWBALL   !
>> >    SNOWBALL    !
>> >    SNOWBALL     !
>> >    SNOWBAL L     !
>> >    SNOWBAL  L     !
>> >    SNOWBAL   L     !
>> >    SNOWBAL    L     !
>> >    SNOWBAL     L     !
>> >    SNOWBA L     L     !
>> >    SNOWBA  L     L     !
>> >    SNOWBA   L     L     !
>> >    SNOWBA    L     L     !
>> >    SNOWBA     L     L     !
>> >    SNOWB A     L     L     !
>> >    SNOWB  A     L     L     !
>> >    SNOWB   A     L     L     !
>> >    SNOWB    A     L     L     !
>> >    SNOWB     A     L     L     !
>> >    SNOW B     A     L     L     !
>> >    SNOW  B     A     L     L     !
>> >    SNOW   B     A     L     L     !
>> >    SNOW    B     A     L     L     !
>> >    SNOW     B     A     L     L     !
>> >    SNO W     B     A     L     L     !
>> >    SNO  W     B     A     L     L     !
>> >    SNO   W     B     A     L     L     !
>> >    SNO    W     B     A     L     L     !
>> >    SNO     W     B     A     L     L     !
>> >    SN O     W     B     A     L     L     !
>> >    SN  O     W     B     A     L     L     !
>> >    SN   O     W     B     A     L     L     !
>> >    SN    O     W     B     A     L     L     !
>> >    SN     O     W     B     A     L     L     !
>> >    S N     O     W     B     A     L     L     !
>> >    S  N     O     W     B     A     L     L     !
>> >    S   N     O     W     B     A     L     L     !
>> >    S    N     O     W     B     A     L     L     !
>> >     S     N     O     W     B     A     L     L     !
>> >      S     N     O     W     B     A     L     L     !
>> >       S     N     O     W     B     A     L     L     !
>> >        S     N     O     W     B     A     L     L     !
>> >         S     N     O     W     B     A     L     L     !
>> >          S     N     O     W     B     A     L     L     !
>> >           S     N     O     W     B     A     L     L     !
>> >            S     N     O     W     B     A     L     L     !
>> >             S     N     O     W     B     A     L     L     !
>> >              S     N     O     W     B     A     L     L     !
>> >              S     N     O     W     B     A     L     L     !
>> >             S     N     O     W     B     A     L     L     !
>> >            S     N     O     W     B     A     L     L     !
>> >           S     N     O     W     B     A     L     L     !
>> >          S     N     O     W     B     A     L     L     !
>> >          S     N     O     W     B     A     L     L     !
>> >         S     N     O     W     B     A     L     L     !
>> >        S     N     O     W     B     A     L     L     !
>> >       S     N     O     W     B     A     L     L     !
>> >     S     N     O     W     B     A     L     L     !
>> >    S    N     O     W     B     A     L     L     !
>> >   S   N     O     W     B     A     L     L     !
>> >   S  N     O     W     B     A     L     L     !
>> >    S N     O     W     B     A     L     L     !
>> >    SN     O     W     B     A     L     L     !
>> >    SN    O     W     B     A     L     L     !
>> >    SN   O     W     B     A     L     L     !
>> >    SN  O     W     B     A     L     L     !
>> >    SN O     W     B     A     L     L     !
>> >    SNO     W     B     A     L     L     !
>> >    SNO    W     B     A     L     L     !
>> >    SNO   W     B     A     L     L     !
>> >    SNO  W     B     A     L     L     !
>> >    SNO W     B     A     L     L     !
>> >    SNOW     B     A     L     L     !
>> >    SNOW    B     A     L     L     !
>> >    SNOW   B     A     L     L     !
>> >    SNOW  B     A     L     L     !
>> >    SNOW B     A     L     L     !
>> >    SNOWB     A     L     L     !
>> >    SNOWB    A     L     L     !
>> >    SNOWB   A     L     L     !
>> >    SNOWB  A     L     L     !
>> >    SNOWB A     L     L     !
>> >    SNOWBA     L     L     !
>> >    SNOWBA    L     L     !
>> >    SNOWBA   L     L     !
>> >    SNOWBA  L     L     !
>> >    SNOWBA L     L     !
>> >    SNOWBAL     L     !
>> >    SNOWBAL    L     !
>> >    SNOWBAL   L     !
>> >    SNOWBAL  L     !
>> >    SNOWBALL     !
>> >    SNOWBALL    !
>> >    SNOWBALL   !
>> >    SNOWBALL  !
>> >    SNOWBALL !
>> >    SNOWBALL!
>> >     SNOWBALL!
>> >      SNOWBALL!
>> >       SNOWBALL!
>> >        SNOWBALL!
>> >         SNOWBALL!
>> >          SNOWBALL!
>> >           SNOWBALL!
>> >            SNOWBALL!
>> >             SNOWBALL!
>> >              SNOWBALL!
>> >             SNOWBALL!
>> >            SNOWBALL!
>> >           SNOWBALL!
>> >          SNOWBALL!
>> >         SNOWBALL!
>> >        SNOWBALL!
>> >       SNOWBALL!
>> >      SNOWBALL!
>> >     SNOWBALL!
>> >     SNOWBALL!
>> >     SNOWBALL!
>> >      SNOWBALL!
>> >       SNOWBALL!
>> >        SNOWBALL!
>> >         SNOWBALL!
>> >          SNOWBALL!
>> >           SNOWBALL!
>> >            SNOWBALL!
>> >             SNOWBALL!
>> >            S NOWBALL!
>> >           S   NOWBALL!
>> >          S     NOWBALL!
>> >        S       NOWBALL!
>> >        S         NOWBALL!
>> >       S           NOWBALL!
>> >      S             NOWBALL!
>> >     S                NOWBALL!
>> >   S                  NOWBALL!
>> >     S                NOWBALL!
>> >      S              NOWBALL!
>> >       S            NOWBALL!
>> >        S          NOWBALL!
>> >        S        NOWBALL!
>> >          S      NOWBALL!
>> >          S    NOWBALL!
>> >            S  NOWBALL!
>> >              SNOWBALL!
>> >             SNOW  BALL!
>> >            SNOW    BALL!
>> >           SNOW      BALL!
>> >          SNOW        BALL!
>> >         SNOW          BALL!
>> >        SNOW            BALL!
>> >       SNOW              BALL!
>> >      SNOW                BALL!
>> >     SNOW                  BALL!
>> >    SNOW                    BALL!
>> >     SNOW                  BALL!
>> >      SNOW                BALL!
>> >       SNOW              BALL!
>> >         SNOW           BALL!
>> >          SNOW         BALL!
>> >           SNOW       BALL!
>> >            SNOW     BALL!
>> >             SNOW   BALL!
>> >              SNOW BALL!
>> >              SNOWBALL!
>> >             SNOWBALL!
>> >            SNOWBALL!
>> >           SNOWBALL!
>> >          SNOWBALL!
>> >         SNOWBALL!
>> >        SNOWBALL!
>> >       SNOWBALL!
>> >      SNOWBALL!
>> >     SNOWBALL!
>> >    SNOWBALL!
>> >    S NOWBALL!
>> >    S  NOWBALL!
>> >    S   NOWBALL!
>> >    S    NOWBALL!
>> >    S     NOWBALL!
>> >    S     N OWBALL!
>> >    S     N  OWBALL!
>> >    S     N   OWBALL!
>> >    S     N    OWBALL!
>> >    S     N     O WBALL!
>> >    S     N     O  WBALL!
>> >    S     N     O    WBALL!
>> >    S     N     O     WBALL!
>> >    S     N     O     W BALL!
>> >    S     N     O     W  BALL!
>> >    S     N     O     W   BALL!
>> >    S     N     O     W    BALL!
>> >    S     N     O     W     B ALL!
>> >    S     N     O     W     B  ALL!
>> >    S     N     O     W     B   ALL!
>> >    S     N     O     W     B    ALL!
>> >    S     N     O     W     B     A LL!
>> >    S     N     O     W     B     A  LL!
>> >    S     N     O     W     B     A   LL!
>> >    S     N     O     W     B     A    LL!
>> >    S     N     O     W     B     A     L L!
>> >    S     N     O     W     B     A     L  L!
>> >    S     N     O     W     B     A     L   L!
>> >    S     N     O     W     B     A     L    L!
>> >    S     N     O     W     B     A     L     L!!
>> >    S     N     O     W     B     A     L     L!!!
>> >    S     N     O     W     B     A     L     L!!!!
>> >    S     N     O     W     B     A     L     L!!!!!
>> >    S     N     O     W     B     A     L     L!!!!!!
>> >    S     N     O     W     B     A     L     L!!!!!
>> >    S     N     O     W     B     A     L     L!!!!
>> >    S     N     O     W     B     A     L     L!!!
>> >    S     N     O     W     B     A     L     L!!
>> >    S     N     O     W     B     A     L     L!
>> >    S     N     O     W     B     A     L    L!
>> >    S     N     O     W     B     A     L   L!
>> >    S     N     O     W     B     A     L  L!
>> >    S     N     O     W     B     A     LL!
>> >    S     N     O     W     B     A    LL!
>> >    S     N     O     W     B     A   LL!
>> >    S     N     O     W     B     A  LL!
>> >    S     N     O     W     B     A LL!
>> >    S     N     O     W     B     ALL!
>> >    S     N     O     W     B    ALL!
>> >    S     N     O     W     B   ALL!
>> >    S     N     O     W     B  ALL!
>> >    S     N     O     W     BALL!
>> >    S     N     O     W    BALL!
>> >    S     N     O     W   BALL!
>> >    S     N     O     W  BALL!
>> >    S     N     O     W BALL!
>> >    S     N     O     WBALL!
>> >    S     N     O    WBALL!
>> >    S     N     O   WBALL!
>> >    S     N     O   WBALL!
>> >    S     N     O  WBALL!
>> >    S     N     O WBALL!
>> >    S     N     OWBALL!
>> >    S     N    OWBALL!
>> >    S     N   OWBALL!
>> >    S     N  OWBALL!
>> >    S     N OWBALL!
>> >    S     NOWBALL!
>> >    S    NOWBALL!
>> >    S  NOWBALL!
>> >    SNOWBALL!
>> >
>> >
>> >
>> >
>> >
>> >    AND NOW...........
>> >
>> >
>> >
>> >
>> >    BAM!!!!!!
>> >
>> >
>> >
>> >                                   snowballsnowball
>> >                            snowballsnowballsnowball
>> >                      snowballsnowballsnowballsnowball
>> >                snowballsnowballsnowballsnowballsnowball
>> >            snowballsnowballsnowballsnowballsnowballsnow
>> >          snowballsnowballsnowballsnowballsnowballsnowball
>> >        snowballsnowballsnowballsnowballsnowballsnowballsno
>> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
>> >      snowballsnowballsnowballsnowballsnowballsnowballsnowba
>> >      snowballsnowballsnowballsnowballsnowballsnowballsnowb
>> >       snowballsnowballsnowballsnowballsnowballsnowballsnow
>> >         snowballsnowballsnowballsnowballsnowballsnowsnow
>> >            snowballsnowballsnowballsnowballsnowballsnow
>> >                snowballsnowballsnowballsnowballsnowball
>> >                     snowballsnowballsnowballsnowball
>> >                            snowballsnowballsnowball
>> >                                       GOTCHA!!!!!!!
>> >
>> >
>> >          CONSIDER YOURSELF HIT BY A SNOWBALL!
>> >
>> >
>> >    You are now involved in an e-mail snowball fight.  Send this to
>> >    your  friends. In this snowball fight no one gets frozen fingers
>> >    and toes.  Love.....'Ch=E8le
>>
>>
>>
>>
>
 
 
--------- End forwarded message ----------
--------- End forwarded message ----------
 
 
--------------1AB0984BE30E86A5082DD9BE--
 
 
--------------529948B27EA99779ABADBC10--
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Date:         Sun, 24 May 1998 21:21:36 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Padaulton <Padaulton@AOL.COM>
Subject:      Re: Tenure-line Comp Teaching
Mime-Version: 1.0
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Dan:
 
Why not hire people with strengths in C&R who may have degrees in some area of
literature, cultural studies, and so forth?
 
At Stony Brook, we do not give a degree in C&R, but our graduate students have
extensive experience in all aspects of teaching writing; some of them take one
of their 3 specialty areas in C&R which means they've had coursework and done
lots of reading and talking.
 
Such students could teach 2 sections of comp at a time and then one or more
other courses?
 
Until our program was severed from English (a near fatal mistake in our case),
our graduate students developed ways of connecting all their studies in
meaningful ways.  Surely there are other programs like ours producing students
with this combination of interests and experience.
 
Pat Belanoff
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Date:         Sun, 24 May 1998 23:13:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <becky.rickly@UMICH.EDU>
Subject:      (Second) Virtual Town Hall MOO
X-To:         RHETNET-L@lists.missouri.edu, acw-l@ttacs6.ttu.edu,
              ACE-L@VM.CC.PURDUE.EDU, iv-planning@dewey.lc.missouri.edu,
              textcomm@hubcap.clemson.edu, OWL-Shop@bsu.edu,
              WCenter@ttacs6.ttu.edu, moo-ed@ucet.ufl.edu, two-l@hawaii.edu
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Apologies for the cross postings!
 
-=-=-=-=-=-=-=-=-
Once again, I encourage you all to
 
***********************************
* Come one, come all              *
*       to the Virtual Town Hall! *
***********************************
 
We're enjoying a lively discussion led by Lisa Gerrard at the Virtual Town
Hall, and tomorrow we'll introduce a new invited speaker, this one not on
the original schedule:  Janet Cross will offer some insights into who we
are becoming by looking back at Jim Berlin's _Rhetoric and Reality_, then
forward armed with  insight gained from this rhetor.
 
Janet has agreed to host a MOO session on Lingua MOO on Monday night, May
25, at 5 pm Pacific time (6 pm Mountain, 7 pm Central, and 8 pm Eastern).
The MOO session will be held at the C-FEST Forum at LINGUA MOO (Directions
below).  We hope to see you all there to continue our discussion of "who we
are and who we will become" in real time!
 
 
                          ********************
                To get to the C-FEST Forum at LINGUA MOO
 
                  [telnet to: lingua.utdallas.edu 8888]
                                   or
                    [WWW: http://lingua.utdallas.edu]
                 (Instructions for logging on are below)
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type '@go C-FEST' to get to the forum room.
4.  Read the instructions in the room description about where to sit and
        how to talk.
5.  To quit the MOO, type @quit.
                          ********************
 
Once again,to subscribe to the Rhetnet-L list send email to
listproc@lists.missouri.edu, leave the subject line blank, and in the first
line of the note, put: subscribe rhetnet-l yourfirstname yourlastname
 
Here's a schedule for the remaining Virtual Town Hall:
 
WEEK ONE:  Where's the proof?  And What should we be doing with
                computers and writing?
 
Invited speakers on the rhetnet email list:  Eric Crump (May 14-17),
                Paul LeBlanc (May 18-20)
 
MOO sessions:  Wed, May 13, Eric Crump and literacy (a response
                to Cindy's keynote address at CCCC) at a pre-scheduled
                C-Fest
 
WEEK TWO:  Preparing for the conference:  is there a rhetoric to computers
and writing?  Who decides what it will be?  What is writing (academic or
otherwise) becoming?
 
Invited speakers on the rhetnet email list:  Lisa Gerrard (May 20-24),
                Janet Cross (May 25-28)
 
MOO sessions:  Wednesday, May 20, Lisa Gerrard and and Paul LeBlanc:
                who we have/are  becoming in our field
                Monday, May 25, Janet Cross and the process of becoming
 
WEEK THREE (postconference):  What we will become
 
Invited Speakers on Rhetnet:  Steve Krause (May 31-June 3),
                the Computers and Writing Community
 
MOO session:  Wednesday, June 3, Steve Krause and Everyone:
                what the future holds:  the "electronic metamorphosis
                of the academy"
 
You can find more information about the Virtual Town Hall meetings at the
Town Hall web site at  www.nsula.edu/~jfbarber/townhall.html
 
--Becky
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Date:         Tue, 26 May 1998 09:59:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JOEL NYDAHL <NK_NYDAHL@COMMNET.EDU>
Subject:      Thanks
X-cc:         NK_NYDAHL@APOLLO.COMMNET.EDU
 
Thanks to all of you who sent congratulations on my new position.
 
Joel NYdahl
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lori Mathis <lmathis@MAGNUS.ACS.OHIO-STATE.EDU>
Subject:      Teaching Portfolios and On-line Materials for Hiring
In-Reply-To:  <v02110102b18e4107e237@[128.83.249.43]>
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I am an assistant director of a computer-supported teaching program in
English at the Ohio State University.  Last week I consulted with two
graduate students who were interested in learning how to put teaching
portfolio materials on the web, which leads me to the following questions:
 
1) What do your institutions require for teaching portfolios (if you
require it) when you are hiring?
 
and
 
2) Have any of you individually read an on-line professional or teaching
page during the hiring process, and how did you find it helpful or not?
 
I believe that graduate students (and many others) are feeling the push to
get their materials on line, but as with the push to create many web sites,
I am unsure of the results of this push.  Does anyone read these kinds of
pages?  When?  How? . . . .  (We are dealing with similar questions with
our program's web site as well.)
 
Thanks so much,
 
Lori Mathis
Assistant Director
Computers in Composition and Literature
mathis.2@osu.edu
http://ccl.english.ohio-state.edu/
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marty Patton <writmdp@SHOWME.MISSOURI.EDU>
Subject:      Colloquium on Writing Assessment
X-To:         Writing Across the Curriculum <WAC-L@POSTOFFICE.CSO.UIUC.EDU>
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Colloquium on Writing Assessment:  A Missouri Initiative
Taking It Home:  Turning Assessment Theory into Practice
Thursday and Friday, October 8-9, 1998
University of Missouri-Columbia
 
FOR MORE INFORMATION, call 573.882.4881 or access the cWa web site:
http://www.mwsc.edu/~cwa
 
COLLOQUIUM SCHEDULE
 
Thursday, October 8, 1998
 
12:00   Registration
 
1:00    Ed White's First Keynote Presentation
        "The Opening of the Modern Era of Writing Assessment"
2:30    Breakout Groups
        Current Assessment Issues
3:30    Breakout Groups
        Innovative Assessment Methods
7:00    Dinner
        Eric Crump and Ed White:  Point-Counterpoint Discussion
        Moderated by Keith Rhodes
 
Friday, October 9, 1998
 
8:45    Ed White's Second Keynote Presentation
        "The Effects of Social Class on the Teaching of Writing"
10:00   Breakout Sessions
        Action plans
11:00   Closing Plenary Session
        Presentation of annual survey results
        Reports from previous session
        Business meeting
        Closing remarks
 
PLEASE CONTACT US if interested in leading a breakout group.
 
 
 
,
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Date:         Tue, 26 May 1998 10:21:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: planning for fall
MIME-version: 1.0
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You might try a new book (1998) with Harcourt Brace called CONVERSATIONS
IN CONTEXT: IDENTIYF, KNOWLEDGE, AND COLLEGE WRITING, by Fitzgerald, et al.
It's a collection of readings on various discourse communities, with good
rhetorical analysis.  Christine Hult
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Date:         Tue, 26 May 1998 12:27:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmen Schmersahl <schmersa@MSMARY.EDU>
Subject:      editing skills (fwd)
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Dear Friends,
        One of my colleagues, a philosophy professor, teaches writing in
our first-year seminar program.  His question to me is "How do you get
students to develop critical eyes for their own papers?"   I think his
question primarily coincerns the classroom teacher, but I'm sure the
perspective of a writing center tutor would also be of interest to him.
He is specifically concerned about students' inability to develop editing
and proofreading skills.  I told him that I use bribery and threats, but I
think he is seeking a more thoughtful response.  I welcome any of
your thoughts to pass along to my colleague.
                                        Warm regards,
 
 
 
                                        Carl W. Glover
                                        glover@msmary.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Nancy H. Blattner" <nblattner@SEMOVM.SEMO.EDU>
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Hi.
 
I have expressed an interest in the past in leading a breakout session
on dual-credit.  Depending upon the CBHE's action on approving
the new guidelines, the topic of the breakout session may vary.
Certainly after the June CBHE meeting, I should be able to confirm
the definite title/topic of the breakout session.
 
This session was sanctioned by the cWa group meeting at the 4C's
in Chicago.   Marty Townsend did attend this working meeting, so I
hope it will be able to be scheduled without causing any difficulty for you.
 
Thanks so much,
 
Nancy Blattner, Southeast MO State University
nblattner@semovm.semo.edu
 
 
 
At 11:17 AM 5/26/98 -0600, you wrote:
>Colloquium on Writing Assessment:  A Missouri Initiative
>Taking It Home:  Turning Assessment Theory into Practice
>Thursday and Friday, October 8-9, 1998
>University of Missouri-Columbia
>
>FOR MORE INFORMATION, call 573.882.4881 or access the cWa web site:
>http://www.mwsc.edu/~cwa
>
>COLLOQUIUM SCHEDULE
>
>Thursday, October 8, 1998
>
>12:00   Registration
>
>1:00    Ed White's First Keynote Presentation
>        "The Opening of the Modern Era of Writing Assessment"
>2:30    Breakout Groups
>        Current Assessment Issues
>3:30    Breakout Groups
>        Innovative Assessment Methods
>7:00    Dinner
>        Eric Crump and Ed White:  Point-Counterpoint Discussion
>        Moderated by Keith Rhodes
>
>Friday, October 9, 1998
>
>8:45    Ed White's Second Keynote Presentation
>        "The Effects of Social Class on the Teaching of Writing"
>10:00   Breakout Sessions
>        Action plans
>11:00   Closing Plenary Session
>        Presentation of annual survey results
>        Reports from previous session
>        Business meeting
>        Closing remarks
>
>PLEASE CONTACT US if interested in leading a breakout group.
>
>
>
>,
>
 
 
 
Dr. Nancy Blattner
nblattner@semovm.semo.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      WPA conference dates and times
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I went to make my airline reservations for Tucson this morning, and
realized that my WPA conference brochure was probably the victim of my
cleaning my office in a hot hurry a few weeks ago.  Am I right in assuming
that the conference runs from the evening of Thursday, July 16 through
about noon on Sunday, July 19?
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Date:         Tue, 26 May 1998 12:25:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      CFP:Beyond Identity:Queer Values and the Search for Community
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Apologies for spamming, but it seems to me that our writing communities
have stories and ideas that may be apropos, will
 
---------- Forwarded message ----------
Date: Tue, 26 May 1998 11:36:18 -0600 (MDT)
From: "Dr. Alexander" <alexand@meteor.uscolo.edu>
To: engfl@meteor.uscolo.edu
Cc: cocomp@meteor.uscolo.edu
 
 
Would you please forward the following to any relevant lists and/or
individuals you think might be interested.  Feel free to contact me for
further info:)
 
 
Call for Essays:
 
Special Issue of the _Journal of Gay, Lesbian, and Bisexual Identity_:
 
"Beyond Identity:  Queer Values and the Search for Community"
 
This special issue will be devoted to thinking critically and personally
about the kinds of values possibly contained in or suggested by the
concept "queer."
 
Our primary question, while not simple, is simply put:  what are the
common values which GLBT peoples can share and articulate?
 
This special issue of the _Journal of Gay, Lesbian, and Bisexual Identity_
addresses this issue with a number of academic, personal, and
speculative essays [that] attempt to answer the question, "What are queer
values?"  Each author has been set the task (or has set himself or herself
the
task) of thinking through the values which might bind together people who
identify in a multitude of different and divergent ways.  Our shared
values come from an understanding that (1) we do NOT all share the same
identity and (2) community spirit cannot be maintained by simply sharing
the same political goals and ends.  Instead, we might stand a better
chance of fostering community--and thinking and acting proactively--if we
know what values we hold to be important, worth defending, and worth
promulgating.
 
For additional information, contact the guest editor,
Jonathan Alexander, PhD
Director, University Honors Program
Department of English and Foreign Languages
University of Southern Colorado
2200 Bonforte Blvd.
Pueblo, CO  81001
alexand@meteor.uscolo.edu
719-549-2342
719-549-2082
719-549-2705 (fax)
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      Query re. Curriculum
 
I have three questions for you all. If any or all of these have been discussed
before and are archived, please let me know (or if this info. is available
elsewhere, please let me know). We are still in the midst of a Core Curriculum
change, which might impact our Writing Core greatly.
 
 
1. Do you have two required writing courses?
 
2. If you require 2 courses in your writing program, what does the second course
look like? E.G.: A "research" paper course? An argument course? A
literature-based writing course?
 
3. Does your school require an informal logic course as part of its gen. ed.
requirements or core curriculum?
 
 
 
Thanks,
 
Brad Stull
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Our "second course" is required by departments for their majors, not by the
university as a whole. Generally, College of Arts and Sciences departments
require "Research Writing," and some engineering departments require
technical writing.  It makes sense to me to have some range of
choice--individual or departmental--for the second course.
 
  It varies froAt 02:01 PM 5/26/98 -0400, you wrote:
>I have three questions for you all. If any or all of these have been
discussed
>before and are archived, please let me know (or if this info. is available
>elsewhere, please let me know). We are still in the midst of a Core
Curriculum
>change, which might impact our Writing Core greatly.
>
>
>1. Do you have two required writing courses?
>
>2. If you require 2 courses in your writing program, what does the second
course
>look like? E.G.: A "research" paper course? An argument course? A
>literature-based writing course?
>
>3. Does your school require an informal logic course as part of its gen. ed.
>requirements or core curriculum?
>
>
>
>Thanks,
>
>Brad Stull
>
>
>               _______________________________________________
>
>
>                                Rivier College
>               A Catholic, Liberal Education for Social Justice
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Brad Stull wrote:
>
> I have three questions for you all. If any or all of these have been discussed
> before and are archived, please let me know (or if this info. is available
> elsewhere, please let me know). We are still in the midst of a Core Curriculum
> change, which might impact our Writing Core greatly.
>
> 1. Do you have two required writing courses?
 
At Cal State Hayward, we have two required writing courses. One is for
freshmen, and the second is for graduation.
>
> 2. If you require 2 courses in your writing program, what does the second course
> look like? E.G.: A "research" paper course? An argument course? A
> literature-based writing course?
 
A researched argument. We're on quarters, so have only 10 weeks. We teach
argument in the first-quarter course too. It is NOT lit-based; it is
usually on social issues, and lately we've discussed making it thematic
and community-based because we're all tired of the canned social issues.
The most successful teachers are those who are teaching it by starting
with students' experiences and then asking them to figure out ways to
make their own experiences into issues that are interesting and relevant
to their communities.
 
>
> 3. Does your school require an informal logic course as part of its gen. ed.
> requirements or core curriculum?
> Yes. Critical thinking, based in philosophy, in the frosh G.E.
requirement. Critical thinking, ala Toulmin, is also taught in all of our
writing courses, including developmental.
 
Alison
--
Alison Warriner
Coordinator of Composition
California State University, Hayward
Hayward, California 94542
 
Phone: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
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Here's the scoop:
 
WPA Conference
Opens Thursday evening, July 16th, and concludes Sunday at noon.
 
Conference Registration!!
There is an early registration fee $185 plus $40 for the dinner at a
Ranch in the Catalinas(June 1 deadline). If you need to renew your
WPA membership, it is $30.
 
Check to WPA Conference
Send to Teresa Enos, The University of AZ, Department of English,
Modern Languages Bldg #67, POBox 210067, Tucson, AZ 85721-0067
 
Doubletree Info
 
$69 for 1 or 2 people per room per special WPA conference rate (deadline
for rate 6/22/98) Phone 1.520.881.5223 or FAX 1.520.323.5223.
 
Travel Arrangements
Tucson Airport 8 miles from Doubletree. The Arizona Stagecoach shuttle
$8.50 per person one way (reservations 520.889.1000)
 
Phoenix Sky Harbor Airport 110 miles north of Tucson. Shuttle to Tucson
$18 plus cab from shuttle office to Doubletree.
 
 
Let me know if you need anything else. Go ahead and make the Doubletree
reservations if you have time OK?? Otherwise, let me know and I will
do it.
 
Have you had any respite from all the stress and hurry-hurry stuff? Take
some if only for an afternoon or evening. Please be kind to yourself.
 
One who wasn't,
 
Karen
On Tue, 26 May 1998, Linda Bergmann wrote:
 
> I went to make my airline reservations for Tucson this morning, and
> realized that my WPA conference brochure was probably the victim of my
> cleaning my office in a hot hurry a few weeks ago.  Am I right in assuming
> that the conference runs from the evening of Thursday, July 16 through
> about noon on Sunday, July 19?
>
>
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
=========================================================================
Date:         Tue, 26 May 1998 14:06:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marty Patton <writmdp@SHOWME.MISSOURI.EDU>
Subject:      Re: Colloquium on Writing Assessment
In-Reply-To:  <1.5.4.16.19980526164639.3467697c@semovm.semo.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Nancy, thanks for your reply.  Yes, Marty had mentioned that you were
interested  in doing a dual-credit breakout session . . . and we can easily
wait until after the June CBHE meeting to confirm details.  --Marty (the
other Marty)
 
************************************************
Marty Patton
Campus Writing Program
University of Missouri-Columbia
(573) 884-6221
 
http://www.missouri.edu/~writmdp
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I apologize for sending a private reply to the whole list.  --Marty Patton
 
************************************************
Marty Patton
Campus Writing Program
University of Missouri-Columbia
(573) 884-6221
 
http://www.missouri.edu/~writmdp
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Brad Stull wrote:
 
 We are still in the midst of a Core Curriculum
> change, which might impact our Writing Core greatly.
>
We underwent deep-core curriculum revision 6 years ago and it did impact
our Writing Core greatly.
 
 
> 1. Do you have two required writing courses?
 
Yes, but they are both called Rhetoric courses and combine oral and
written argument.
 
>
> 2. If you require 2 courses in your writing program, what does the second course
> look like? E.G.: A "research" paper course? An argument course? A
> literature-based writing course?
 
It looks like a "research" paper course, and an advanced argument course
combined. We use _Writing Arguments_ by Ramage and Bean for the two
semester sequence, reserving "Arguments in Detail: Categories of Claims"
for Rhetoric II, which is also where we have them write the longer
(2,500 word) "Researched Argument with full scholarly apparatus."
 
>
> 3. Does your school require an informal logic course as part of its gen. ed.
> requirements or core curriculum?
>
Informal Logic (or "critical thinking") is supposed to be an integral
part of the Rhetoric Curriculum. The Philosophy Department was supposed
to develop a "Logic Lab" component for the Rhetoric sequence, but hasn't
yet gotten around to it. Last year, I met with them, explained how we
use the Toulmin Schema/Enthymeme as the logical core of the Rhetoric
Program, and they expressed a desire to supplement that with something
slightly more formal, but have yet to come up with the goods.
 
 
Tim McGee
Coordinator of the Rhetoric Program
The College of New Jersey
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Thanks, Karen.  I've already registered, so that's no problem. Then I lost
the brochure. I tried calling the Doubletree (twice) and I think the number
is wrong--I got "Alan's answering machine." I have a reservation to arrive
Thursday and leave Sunday--am I right in assuming that those are your dates
also?  If I don't get a better number for the Doubletree from you today,
I'll try my AAA book when I get home.
 
Linda
 
 
 
 
4 AM 5/26/98 -0700, you wrote:
>Here's the scoop:
>
>WPA Conference
>Opens Thursday evening, July 16th, and concludes Sunday at noon.
>
>Conference Registration!!
>There is an early registration fee $185 plus $40 for the dinner at a
>Ranch in the Catalinas(June 1 deadline). If you need to renew your
>WPA membership, it is $30.
>
>Check to WPA Conference
>Send to Teresa Enos, The University of AZ, Department of English,
>Modern Languages Bldg #67, POBox 210067, Tucson, AZ 85721-0067
>
>Doubletree Info
>
>$69 for 1 or 2 people per room per special WPA conference rate (deadline
>for rate 6/22/98) Phone 1.520.881.5223 or FAX 1.520.323.5223.
>
>Travel Arrangements
>Tucson Airport 8 miles from Doubletree. The Arizona Stagecoach shuttle
>$8.50 per person one way (reservations 520.889.1000)
>
>Phoenix Sky Harbor Airport 110 miles north of Tucson. Shuttle to Tucson
>$18 plus cab from shuttle office to Doubletree.
>
>
>Let me know if you need anything else. Go ahead and make the Doubletree
>reservations if you have time OK?? Otherwise, let me know and I will
>do it.
>
>Have you had any respite from all the stress and hurry-hurry stuff? Take
>some if only for an afternoon or evening. Please be kind to yourself.
>
>One who wasn't,
>
>Karen
>On Tue, 26 May 1998, Linda Bergmann wrote:
>
>> I went to make my airline reservations for Tucson this morning, and
>> realized that my WPA conference brochure was probably the victim of my
>> cleaning my office in a hot hurry a few weeks ago.  Am I right in assuming
>> that the conference runs from the evening of Thursday, July 16 through
>> about noon on Sunday, July 19?
>>
>>
>>
>> Linda S. Bergmann
>> Associate Professor of English and Director of Writing Across the
Curriculum
>> University of Missouri-Rolla
>> Rolla, MO  65409
>>
>> (573) 341-4685
>>
>> bergmann@umr.edu
>>
>
>Karen Vaught-Alexander, Ph.D.
>karenva@up.edu
>University of Portland (OR)
>******************************
>Because we have forgotten our kinship
>with the land,. . . our kinship with each
>other has become pale.
>--from Refuge, Terry Tempest Williams
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Dear Prof. Stull:
 
Here at Northern Illinois University we have a two-semester sequence.
The second semester course is a Writing Across the Disciplines course
with a research component.  A significant number of teachers elect to
focus this course on multicultural issues, although that is not required
 
Sincerely,
 
John D. Schaeffer
Dir. of Freshman English
 Northern Illinois University
 
.On
Tue, 26 May 1998, Brad Stull wrote:
 
> I have three questions for you all. If any or all of these have been discussed
> before and are archived, please let me know (or if this info. is available
> elsewhere, please let me know). We are still in the midst of a Core Curriculum
> change, which might impact our Writing Core greatly.
>
>
> 1. Do you have two required writing courses?
>
> 2. If you require 2 courses in your writing program, what does the second course
> look like? E.G.: A "research" paper course? An argument course? A
> literature-based writing course?
>
> 3. Does your school require an informal logic course as part of its gen. ed.
> requirements or core curriculum?
>
>
>
> Thanks,
>
> Brad Stull
>
>
>                _______________________________________________
>
>
>                                 Rivier College
>                A Catholic, Liberal Education for Social Justice
>
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One correction:  The Doubletree Hotel number for reservations is 520-881-4200.
 
If anyone is in a hurry and needs a registration brochure faxed, let me know.
 
 
At 11:44 AM 5/26/98 -0700, you wrote:
>Here's the scoop:
>
>WPA Conference
>Opens Thursday evening, July 16th, and concludes Sunday at noon.
>
>Conference Registration!!
>There is an early registration fee $185 plus $40 for the dinner at a
>Ranch in the Catalinas(June 1 deadline). If you need to renew your
>WPA membership, it is $30.
>
>Check to WPA Conference
>Send to Teresa Enos, The University of AZ, Department of English,
>Modern Languages Bldg #67, POBox 210067, Tucson, AZ 85721-0067
>
>Doubletree Info
>
>$69 for 1 or 2 people per room per special WPA conference rate (deadline
>for rate 6/22/98) Phone 1.520.881.5223 or FAX 1.520.323.5223.
>
>Travel Arrangements
>Tucson Airport 8 miles from Doubletree. The Arizona Stagecoach shuttle
>$8.50 per person one way (reservations 520.889.1000)
>
>Phoenix Sky Harbor Airport 110 miles north of Tucson. Shuttle to Tucson
>$18 plus cab from shuttle office to Doubletree.
>
>
>Let me know if you need anything else. Go ahead and make the Doubletree
>reservations if you have time OK?? Otherwise, let me know and I will
>do it.
>
>Have you had any respite from all the stress and hurry-hurry stuff? Take
>some if only for an afternoon or evening. Please be kind to yourself.
>
>One who wasn't,
>
>Karen
>On Tue, 26 May 1998, Linda Bergmann wrote:
>
>> I went to make my airline reservations for Tucson this morning, and
>> realized that my WPA conference brochure was probably the victim of my
>> cleaning my office in a hot hurry a few weeks ago.  Am I right in assuming
>> that the conference runs from the evening of Thursday, July 16 through
>> about noon on Sunday, July 19?
>>
>>
>>
>> Linda S. Bergmann
>> Associate Professor of English and Director of Writing Across the
Curriculum
>> University of Missouri-Rolla
>> Rolla, MO  65409
>>
>> (573) 341-4685
>>
>> bergmann@umr.edu
>>
>
>Karen Vaught-Alexander, Ph.D.
>karenva@up.edu
>University of Portland (OR)
>******************************
>Because we have forgotten our kinship
>with the land,. . . our kinship with each
>other has become pale.
>--from Refuge, Terry Tempest Williams
>
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> On Tue, 26 May 1998, Linda Bergmann wrote:
>
> Thanks, Karen.  I've already registered, so that's no problem. Then I
> lost the brochure. I tried calling the Doubletree (twice) and I think
> the number is wrong--I got "Alan's answering machine." I have a
> reservation to arrive Thursday and leave Sunday--am I right in assuming
> that those are your dates also?  If I don't get a better number for the
> Doubletree from you today, I'll try my AAA book when I get home.
--------------------------------------------------------------------------
Linda,
      Below is a posting that Theresa sent to the list about the
Doubletree's phone number:
 
Date: Thu, 09 Apr 1998 10:06:15 -0700
From: Theresa Enos <enos@U.ARIZONA.EDU>
Subject: Error in Hotel Phone Number for WPA Summer Conference
 
Please note correction to the Registration Brochure, with our apologies,
for the phone number of the Doubletree Hotel for reservations:
520-881-4200
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Dan and Roger,
        I understand the difficulties of option #1 (involving all those
reluctant lit faculty), but the long-range difficulty of avoiding it may be
even worse.  Let's say everything works nicely--you get new hires, good
people with great synergy, they start developing upper-level courses for
themselves, students start taking them, new majors and minors get added--the
works.  Still, the workload of teaching comp well will unbalance work in the
department; and, still, the disjuncture in the kinds of work done and kinds
of scholarship will create tensions.  Not the least because if your program
works really well and literature keeps fading, the lit folks be hard-put to
keep their side of things going.  And that would be everyone's loss.
 
        All of our tenure-track folks have taught comp for many years
now--poets, Shakespeareans, the new medievalist, etc.  It keeps us all in
touch with each other.  It keeps them well aware of the difficulties and
attractions of comp.  That new medievalist?  His favorite project right now
is a composition textbook, and he's been doing his homework--and we're
collaborating.
 
        Yes, there are also problems; but I'll finesse that by saying
they're nothing a whole truckload of new rhet-comp hires wouldn't go a long
ways toward solving.
 
        Anyway, this is the greatest thing I've heard all year, and here's
hoping it's a smash success, to be written up where lots of administrators
will read about it.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Visit the Outcomes Forum website:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Linda and others,
 
As Theresa has written, the phone number in the brochure is wrong.  (I also got
"Alan's" answering machine--poor guy.  We should make him an honorary member of
the WPA.)  The correct number is 520-881-4200.
 
 
 
Responding to the message of <3.0.1.32.19980526143119.00a5a450@umr.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Thanks, Karen.  I've already registered, so that's no problem. Then I lost
> the brochure. I tried calling the Doubletree (twice) and I think the number
> is wrong--I got "Alan's answering machine." I have a reservation to arrive
> Thursday and leave Sunday--am I right in assuming that those are your dates
> also?  If I don't get a better number for the Doubletree from you today,
> I'll try my AAA book when I get home.
>
> Linda
>
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Does anyone know the url number for the WPA Web site? I want to post the
preliminary WPA Summer Conference program to the site, but I am not
entirely sure of its address.
 
If anyone knows this information, I would really appreciate it.
 
Thanks,
Cathy
 
----------------------
Catherine J Chaput
chaput@U.Arizona.EDU
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        We require two courses (Composition I & II) for General Studies,
but most programs require a third course, such as The Research Paper
(psychology, social work, etc.), Business Composition (all business
programs), Technical and Report Writing (technical programs), or
Creative Writing (elementary education).  All of these are taught by
English faculty.  Composition II focuses on argumentative writing
with a brief introduction to research writing.  We do not require a
logic course, but a sophomore Logic and Critical Thinking course
(along with a couple of other philosophy courses) is an option
students may select under the Arts/Humanities category in General
Studies.
 
Arlie
 
> 1. Do you have two required writing courses?
>
> 2. If you require 2 courses in your writing program, what does the second course
> look like? E.G.: A "research" paper course? An argument course? A
> literature-based writing course?
>
> 3. Does your school require an informal logic course as part of its gen. ed.
> requirements or core curriculum?
Dr. Arlie R. Peck                 Phone: 740-245-7421
Coordinator of English            Fax:  740-245-7432
University of Rio Grande
Rio Grande, OH 45674
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Our college, Christopher Newport, is planning to offer an
interdisciplinary certificate in electronic communication--any student in
any major could receive the certificate by taking a set number of courses.
There will be at least one core course in html or web page design.  Other
departments will offer related courses.
 
I was asked to join the committee planning this certificate and
to design a writing course that could be part of this new program. The
writing course should focus on writing for the web and/or visual
communication.
 
My first job is to write a list of goals for the writing course.  Does
anyone teach a similar course? Does anyone have suggestions for what such
a course should accomplish? Does anyone have a suggestion for a text?  I
saved Linda Shamoon's bibliography on visual communication, and I am
beginning to collect some of those books.
 
I'd appreciate any help.
 
Roark Mulligan
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Two English positions are available for application at Montgomery College,
a multi-campus community college in Montgomery County, Maryland (suburban
Washington DC).  Montgomery College, committed to excellence and student
success, anticipates filling these positions during the Summer and before
the Fall 1998 session.  These positions are subject to available funding.
 
 Position 1  _English Composition, Literature, and Professional Writing_
       Rockville Campus, 51 Mannakee Street, Rockville, Maryland
 
Master's in English with demonstrated coursework in the teaching of
writing; demonstrated teaching experience at the college level; experience
in teaching developmental English, first-year composition, and/or
literature courses; currency in composition/rhetoric theory and pedagogy;
and demonstrated leadership experience are required. An interest in using
technology in instruction is strongly preferred.
 
Currency in multi-cultural teaching techniques and approaches appropriate
to community college students, and demonstrated commitment to students are
preferred.  Experience in teaching composition and literature at a
community college as well as experience in using computers for instruction
and teaching in a multi-cultural higher education institution are
preferred, also.
 
Duties and responsibilities will include and not be limited to
participating in meetings, activities, and committees; tutoring; assisting
in course and program development; advising students; continuing
professional development; teaching courses, and completing other
assignments as required.
 
                Position 2  _English Composition_
  Germantown Campus, 20200 Observation Drive, Germantown, Maryland
 
Master's in English with coursework in the teaching of writing and
experience in teaching developmental English and first-year composition
are required.  Familiarity with a variety of classroom methodologies and
technologies is preferred as is experience with critical literacy
concepts, writing across the curriculum, exit testing, and techniques for
teaching in a multi-cultural environment.  Among duties and
responsibilities are teaching developmental and college composition
courses, working on committees, continuing professional development, and
performing other assignments as required.
 
_General Requirements_:  All full-time faculty positions require a
Master's degree in the discipline to be taught or a closely related
discipline, unless otherwise specified.  General criteria include evidence
of teaching excellence and commitment to the community college philosophy
and mission.  Willingness and flexibility to teach day, evening, or
weekend sections are needed.  Salary is commensurate with experience, and
the hiring range is from approximately $30000 to $45000 for 10 month
assignments beginning August 24, 1998.
 
Review begins immediately and continues through July 31, 1998 and/or
until teaching needs for the Fall 1998 semester are met.  Please send a
separate application for each position you are applying for.  To apply,
please call (301) 279-5374 to request a faculty application, or pick one
up at:
                   Montgomery College
                   Office of Human Resources
                   900 Hungerford Drive, Suite 130
                   Rockville, MD 20850
 
         Montgomery College is an EO/AA/Title IX Employer
---------------------------------------------------------------------------
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Dear  Colleagues,
 
In case you do not already know about the debacle at CUNY, I am writing to
inform you that last night, CUNY's  Board of Trustees voted (9-6) to end
open admissions at CUNY.  The resolution that was passed states, in part,
"That all remedial course instruction shall be phased out of all
baccalaureate degree programs at the CUNY senior colleges . . . by September
2001.  . . no student who has not passed all three Freshman Skills
Assessment tests, and any other admissions criteria which may exist, shall
be allowed to enroll and/or transfer to that college's baccalaureate
programs."
 
Those of you who remember the postings about my response to Ira Shor's JBW
essay, "Our Apartheid," will see that my warnings have come true.  Ira's
call for a "farewell to basic writing" was heard by the CUNY Trustees;
indeed one of them even cited his essay in his explanation of why he was
voting to end basic skills courses at CUNY:  "Even the professors who teach
basic skills consider it 'our apartheid'."   In my JBW  response to Ira, I
warned that  "Suppose Shor's vision came to pass . . . If this were the
case, at least half the students now entering the university where Shor and
I teach (CUNY)  would be barred.  The University, far trimmed down in size,
would probably return to the elite institution it was before 1970, when open
admissions began.  Of course, there are reactionary political forces
currently trying to achieve precisely this barring of access and precisely
this reduction in size in colleges across the country.  Eliminating testing
would, in fact, justify the curtailment and the consequent reduction or
elimination of basic skills programs."   CUNY's Office of Institutional
Research has just released a multivariate analysis predicting the results of
the resolution ending open admissions to CUNY, and these data indicate that
I was absolutely on target:   As of the academic year 2001-2002,  46% fewer
African-American students, 55% fewer Hispanic students, and  51% fewer Asian
students will be allowed to enroll in CUNY senior colleges.  And
underprepared writers and readers who do manage to get into a CUNY senior
college will not have access to any remedial or developmental assistance
with their academic literacy skills.
 
Currently, I am preparing evidence for potential court cases challenging the
resolution on the basis of the fact that the CUNY Skills Assessment Tests
cannot be used as admissions criteria because they were not developed for
this purpose and no evidence exists to ensure that they can be used reliably
for admissions decisions.  Disproportionately greater numbers of Asian and
Hispanic students will be "false negatives" and will be barred from
admission to a college at which they might have completed their work
successfully.  The only issue is whether this evidence--or any lawsuit--will
matter.  We all know how long a lawsuit can remain tied up in the courts.
If the purpose of the resolution is to deny students of color and immigrant
students admission to CUNY senior colleges, then that will happen (unless
students get a lawyer and a lawsuit that gets a judge to issue an
injunction).  By the time the case is tried or settled, open admissions will
be history.
 
This is a nightmare that I still cannot believe is happening.
 
Respectfully,
 
Karen
 
Prof. Karen L. Greenberg
Department of English
Hunter College, CUNY
Phone:  (212) 772-5175
Fax:    (516) 766-3805
E-mail: kgreenbe@shiva.hunter.cuny.edu
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>I am an assistant director of a computer-supported teaching program in
>English at the Ohio State University.  Last week I consulted with two
>graduate students who were interested in learning how to put teaching
>portfolio materials on the web, which leads me to the following questions:
>
>1) What do your institutions require for teaching portfolios (if you
>require it) when you are hiring?
>
>and
>
>2) Have any of you individually read an on-line professional or teaching
>page during the hiring process, and how did you find it helpful or not?
>
>I believe that graduate students (and many others) are feeling the push to
>get their materials on line, but as with the push to create many web sites,
>I am unsure of the results of this push.  Does anyone read these kinds of
>pages?  When?  How? . . . .  (We are dealing with similar questions with
>our program's web site as well.)
 
The people on the hiring committee that hired me tell me that almost
everyone they interviewed at MLA had on-line job materials.  Since part of
the job involved working with technology (as so many do), it was a real
plus - most of the places I interviewed told me that they looked at the
page (which always indicated to me that they looked _for_ a page, as well).
-Linda
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Like many others who've posted, Texas A&M - Commerce has a 2-course writing
requirement:  the first focuses on academic reading and writing and the
second on argument and research.  Our state legislature is working
surprisingly quickly (why is it that these bodies move slower than slow when
they're working on something we want and work at warp speed when it's
something we don't want???) on revamping the core curriculum requirements
for all state schools.  So far it doesn't look like our 2-course writing
requirement is in danger, but other courses are.
 
Donna D-O
 
At 02:01 PM 5/26/98 -0400, you wrote:
>I have three questions for you all. If any or all of these have been discussed
>before and are archived, please let me know (or if this info. is available
>elsewhere, please let me know). We are still in the midst of a Core Curriculum
>change, which might impact our Writing Core greatly.
>
>
>1. Do you have two required writing courses?
>
>2. If you require 2 courses in your writing program, what does the second
course
>look like? E.G.: A "research" paper course? An argument course? A
>literature-based writing course?
>
>3. Does your school require an informal logic course as part of its gen. ed.
>requirements or core curriculum?
>
>
>
>Thanks,
>
>Brad Stull
>
>
>               _______________________________________________
>
>
>                                Rivier College
>               A Catholic, Liberal Education for Social Justice
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Check out the web site at the Illinois Institute of Technology--the program
in Technical Communication and Information Design, if I have the name right.
 
At 09:35 PM 5/26/98 -0400, you wrote:
>Our college, Christopher Newport, is planning to offer an
>interdisciplinary certificate in electronic communication--any student in
>any major could receive the certificate by taking a set number of courses.
>There will be at least one core course in html or web page design.  Other
>departments will offer related courses.
>
>I was asked to join the committee planning this certificate and
>to design a writing course that could be part of this new program. The
>writing course should focus on writing for the web and/or visual
>communication.
>
>My first job is to write a list of goals for the writing course.  Does
>anyone teach a similar course? Does anyone have suggestions for what such
>a course should accomplish? Does anyone have a suggestion for a text?  I
>saved Linda Shamoon's bibliography on visual communication, and I am
>beginning to collect some of those books.
>
>I'd appreciate any help.
>
>Roark Mulligan
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Apologies for cross-posting
Please distribute as appropriate
For Immediate Release!
 
------------------------------
 
ANNOUNCING ...
 
KAIROS:
A JOURNAL FOR TEACHERS OF WRITING IN WEBBED ENVIRONMENTS
 
Volume 3 * Issue 1 * Spring 1998
 
 http://english.ttu.edu/kairos/3.1/
 
 TABLE OF CONTENTS
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
LOGGINGON
 
"As We May Link"
>From the Editor's Desk(Top)
Mick Doherty, Kairos  Editor & Publisher, on the name of the journal,
the meaning of "hypertext" and the death of "Computers and Writing."
 
Current Issue(s)
Todd Taylor, Web Editor for College Composition & Communication,
discusses the inaugural edition of CCC Online
 
News from the MOO
Lingua Walks the High Wire
>From Staff and Wire(d) Reports
 
@Whois Kairos
Kairos  FAQ ...News on Kairos News ...
Call For Webtexts ...Personal "Adds"
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
COVERWEB
Copyright, Plagiarism, and Intellectual Property
 
* Diane Boehm and Laura Taggett consider the question
   of plagiarism in online courses;
* TyAnna Herrington offers specific details about legal
   issues articulated for online environments;
* Jeffrey Galin and Joan Latchaw propose a change in
   the nature of ownership of disciplinary knowledge;
* David Porush considers questions of plagiarism and fair use;
* "The (In)Citers" offer "The Citation Functions: Literary
     Production and Reception"
 
Also included are separate editorials on copyright issues in
electronic publishing  from Mick Doherty and Matt Kirschenbaum,
and  "Intellectual Property: Q & A."  with Johndan Johnson-Eilola.
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
FEATURES
 
MOO-based Metacognition:
Incorporating Online and Offline Reflection into the Writing Process
               Joel English, Ball State University
 
Reading Subrin's Swallow
                     Jackie Goss, Massachussets Institute of Art
 
Hearings in the U. S. Congress:
Ordinary Deliberation in America's Legislature
               Catherine F. Smith, Syracuse University
 
"The Impossible Dream"
An InterMOO with Michael Joyce and Mark Bernstein
hosted by Sandye Thompson, Joel English and Mick Doherty
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
NEWS
NewsWired: All the News that's Fit to "Print"
 
Advice to the Linelorn:
Crossing State Borders and the Politics of Cyberspace
        by Jennifer Jordan-Henley and Barry M. Maid
 
Computers & Writing 1998
Conference preview ... Kairos Best Webtext Award ...
Proceedings available in 3.2
 
Conference Wrapups
NCTE ... CCCC ... TCC-L
 
Conversations:
Excerpted E-list Dialogues
 
Calls for Participation
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
REVIEWS
 
A Rhetorical Evaluation of OWLs
        by Joan Latchaw and "crossclass" students
 
E-List Review: ACW-L Plagiarism Thread
        by Bill Marsh
 
Software Review: WebWhacker
        by Richard Long
 
Book Reviews
Connections ... NetLaw ... Nostalgic Angels ...
Stolen Words, Copyrighting Culture ...
Shamans, Software, and Spleens
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
KAIROS INTERACTIVE
Response, Replies, and Commentary
 
Kairos Meet the Authors
MOO followups to Kairos publications
Hosted by LinguaMOO.
 
Classroom Spotlight
David Schelle's high school Honors English class.
 
C-Fest
Discussions about "The State of the Profession"
as well as other pertinent topics.
 
"Why I Am Not a Postmodernist"
          by Edward R. Friedlander, M.D.
 
----------------
**please note: certain versions of Navigator for Windows
(v. 4.05 in particular) will not allow for the use of the _Kairos_
Remote Control.  All texts in the journal are accessible without
use of this feature.
 
***
 
_Kairos_  is a webbed journal exploring all aspects of the pedagogical
 
and scholarly uses of hypertext and other web technologies. It is
designed to serve as a resource for teachers, researchers, and tutors
of writing, including: Technical Writing, Business Writing,
Professional Communication, Creative Writing, Composition,
Literature and a wide variety of humanities-based scholarship.
 
_Kairos_ is sponsored by the Alliance for Computers and Writing, and
hosted by the English Department of Texas Tech University.  _Kairos_
is not formally affiliated with Texas Tech or any other individual
university, department, publishing house, or academic institution.
 
For more information about _Kairos_ contact Greg Siering:
siering@bsu.edu
 
(c) 1995-1998 _Kairos_
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******** PLEASE CROSSPOST *********
 
 
TEXT Technology CALL FOR PAPERS and REVIEWS
 
_TEXT Technology: the Journal of Computer Text Processing_ seeks papers a=
nd
reviews of Internet sites and related materials. We seek reviews of
websites and web development tools relevant to humanities computing and
text processing=97from word processing and concordances to SGML tools, an=
d
everything in between. We also seek critical and analytical papers that
address issues of emerging technologies on the Internet, including the
World Wide Web, hypertext and hypermedia, innovative approaches to
teaching and research that employ Internet technologies, the state of
published research on these areas, and just about anything else to do
with the Web.
 
If you have an idea, but aren't sure of its "fit," please
contact the Internet Editor, Peter Sands, at sands@uwm.edu.
 
 
INFORMATION ON THE JOURNAL:
TEXT Technology: The Journal of Computer Text Processing
A 25 word description: Eclectic publication for academics and
professionals. Articles devoted to using computers to acquire,
analyze, create, edit, store, or translate texts. International in
scope and readership.
 
TEXT Technology: The Journal of Computer Text Processing, a quarterly,
publishes articles dealing with a variety of subjects concerning the
production, examination, or analysis of texts through electronic
means. The quarterly will publish articles on any theoretical or
practical topic dealing with the electronic production or analysis of
texts. Some possible topics are listed below in alphabetical order:
1) Annotated bibliographies
2) Book reviews
3) College or professional writing, teaching, or practical
applications in and out of the classroom, workplace, or laboratory
environment
4) Electronic publishing and issues related to the Internet
5) Font selection, creation, manipulation
6) Hardware reviews (printers for example)
7) Hypertext
8) Internet, WorldWideWeb
9) Language, literary, and linguistic analyses of texts
10) Legal issues concerning text acquisition, production, and
re-production
11) Overviews of text-processing journals and electronic
sources of texts
12) Programming languages and texts
13) Software
reviews
14) Textual analyses in or across disciplines 15) Textual
aspects of desktop publishing
 
SUBMISSION INFORMATION:
Submission of articles should be sent by both hard copy
(double-spaced) and 3.5" floppy.
The preferred wordprocessing program is WordPerfect (in any version
up to and including version 8.0 for Windows; we also accept
Microsoft Word in any version up to 7.0).
Articles on disk should also be accompanied by a version in ASCII.
Graphics should be sent as separate files and not embedded in
wordprocessing files. Graphics should be sent in EPSF (encapsulated
postscript file) or TIFF formats.
Except for pagination and italics, do not format the document with
any wordprocessing style commands or codes.
The maximum word length is 8,000.
The preferred style is MLA. Do not use footnotes. Any notes should
be numbered and entered at the end of the paper. Do not embed any
notes in any style commands.
 
Send INTERNET queries and submissions to:
Peter Sands, TEXT Technology Internet Editor
c/o English Department
Curtin Hall, Box 413
University of Wisconsin-Milwaukee
Milwaukee, WI 53201
E-mail: sands@uwm.edu
Phone: 414.229.4416
Fax: 414.229.2643--fax
 
Send all other submissions and queries directly to the editor:
Arthur A. Molitierno
Editor, TEXT Technology
Wright State University
Lake Campus
7600 State Route 703E
Celina, OH 45822-2952
USA
E-mail: amolitie@lake.wright.edu
Phone: 419-586-0317
Fax: 419-586-0368
Subscription Information
 
TEXT Technology: The Journal of Computer Text Processing
Rates for subscriptions are as follows:
All Prices are in United States Dollars and Include Postage and
Handling Charges Payment may be made in Visa, MasterCharge, and
Discover credit cards
US Individuals $45.00
US Institutions $60.00
Canadian Individuals $52.00
Canadian Institutions $79.00
Other Nations Individuals $72.00
Other Nations Institutions $87.00
Back Issues $20.00
 
For subscription information (discounts may be available), contact the
Business Manager:
Joseph Cavanaugh
Business Manager, TEXT Technology
Wright State University
Lake Campus
7600 State Route 703
Celina OH 45822-2952
USA
E-mail: jcavanau@lake.wright.edu
Phone: 419-586-0353
Fax: 419-586-0368
 
 
___
 
Peter Sands, U. Wisconsin-Milwaukee
sands@csd.uwm.edu || http://www.uwm.edu/~sands
Edison Initiative || http://www.uwm.edu/letsci/edison/index.html
English Department || http://www.csd.uwm.edu/Dept/English/
Epiphany Project || http://mason.gmu.edu/~epiphany
414.229.4416 || 414.229.2643 (fax)
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Brad,
  At Sacred Heart University, we require two semesters of first-year
composition, the second focused on the research paper. We have no course
in informal logic, per se.
 
Dean A. Hinnen
Department of Languages, Literature, and Media Studies
Sacred Heart University
5151 Park Ave.
Fairfield, CT 06432-1000
(203) 365-7503 (office)
(203) 922-1657 (home)
hinnend@sacredheart.edu
 
 
-----Original Message-----
From: Brad Stull [mailto:bstull@NIAGARA.RIVIER.EDU]
Sent: Tuesday, May 26, 1998 2:01 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Query re. Curriculum
 
 
I have three questions for you all. If any or all of these have been
discussed
before and are archived, please let me know (or if this info. is
available
elsewhere, please let me know). We are still in the midst of a Core
Curriculum
change, which might impact our Writing Core greatly.
 
 
1. Do you have two required writing courses?
 
2. If you require 2 courses in your writing program, what does the
second course
look like? E.G.: A "research" paper course? An argument course? A
literature-based writing course?
 
3. Does your school require an informal logic course as part of its gen.
ed.
requirements or core curriculum?
 
 
 
Thanks,
 
Brad Stull
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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        Can anyone associated with the CWA conference advertised here
yesterday tell the list how to register for it.  I just checked the CWA
website; there is no information on registration listed, and the contact
people who are listed are not responding.  Several faculty members here at
Montgomery College have already expressed interest in attending. I am
assuming its public advertising means the event is open to the public.
Please advise the list accordingly.  Thanks in advance.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Tues 26 May 1998, [someone] wrote:
>
> Colloquium on Writing Assessment:  A Missouri Initiative
> Taking It Home:  Turning Assessment Theory into Practice
> Thursday and Friday, October 8-9, 1998
> University of Missouri-Columbia
>
> FOR MORE INFORMATION, call 573.882.4881 or access the cWa web site:
> http://www.mwsc.edu/~cwa
>
> COLLOQUIUM SCHEDULE
>
> Thursday, October 8, 1998
>
> 12:00   Registration
>
> 1:00    Ed White's First Keynote Presentation
>         "The Opening of the Modern Era of Writing Assessment"
> 2:30    Breakout Groups
>         Current Assessment Issues
> 3:30    Breakout Groups
>         Innovative Assessment Methods
> 7:00    Dinner
>         Eric Crump and Ed White:  Point-Counterpoint Discussion
>         Moderated by Keith Rhodes
>
> Friday, October 9, 1998
>
> 8:45    Ed White's Second Keynote Presentation
>        "The Effects of Social Class on the Teaching of Writing"
> 10:00   Breakout Sessions
>         Action plans
> 11:00   Closing Plenary Session
>         Presentation of annual survey results
>         Reports from previous session
>         Business meeting
>         Closing remarks
>
> PLEASE CONTACT US if interested in leading a breakout group.
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Karen
This is grave news indeed.  I have a question, just so that we can
understand the full impact.
 
>As of the academic year 2001-2002,  46% fewer
>African-American students, 55% fewer Hispanic students, and  51% fewer Asian
>students will be allowed to enroll in CUNY senior colleges.
 
How many fewer Euro-American students will be allowed to enroll?  How many
fewer students overall?  In other words, how out of line are the projected
numbers for ethnic minority populations as opposed to the projections for
the population as a whole?
 
It seems to me that the larger tragedy here is the abolition of open
admissions, which affects access for all sorts of non-traditional college
students.  The impact on specific groups seems a secondary tragedy--unless
the impact is disproportionately large on those groups.
 
How does your Board of Trustees anticipate handling the access mission of
CUNY?  If there are no resources within CUNY to help underprepared
students, where will those students be able to get the help they need?
Bill
 
Bill Condon
Director, WSU Writing Programs
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Brad,
 
At MTU, we have had 9 units (3 courses, one year) of communication
(composition) required. In the past, the courses were 101 (academic
writing), 102 (research--writing from sources), and 103 (writing and
literature). Lately, many majors have been substituting 333 (technical
communication) for 103. And very lately, the university is redesigning its
general education program, and everything is up for grabs...
 
Dennis Lynch
Co-Editor WPA Journal
Director of Writing Program
Humanities
MTU
 
 
 
>I have three questions for you all. If any or all of these have been discussed
>before and are archived, please let me know (or if this info. is available
>elsewhere, please let me know). We are still in the midst of a Core Curriculum
>change, which might impact our Writing Core greatly.
>
>
>1. Do you have two required writing courses?
>
>2. If you require 2 courses in your writing program, what does the second
>course
>look like? E.G.: A "research" paper course? An argument course? A
>literature-based writing course?
>
>3. Does your school require an informal logic course as part of its gen. ed.
>requirements or core curriculum?
>
>
>
>Thanks,
>
>Brad Stull
>
>
>               _______________________________________________
>
>
>                                Rivier College
>               A Catholic, Liberal Education for Social Justice
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>        Can anyone associated with the CWA conference advertised here
>yesterday tell the list how to register for it.  I just checked the CWA
>website; there is no information on registration listed, and the contact
>people who are listed are not responding.  Several faculty members here at
>Montgomery College have already expressed interest in attending. I am
>assuming its public advertising means the event is open to the public.
>Please advise the list accordingly.  Thanks in advance.
 
Anyone interested is welcome to come.  Just e-mail me offlist or phone us
at (573) 882-4881, and we'll send a registration form--not due until
mid-September.  (The folks listed as contacts on the CWA web page have been
or are going out of town.  Sorry!)
 
Marty Patton
 
************************************************
Marty Patton
Campus Writing Program
University of Missouri-Columbia
(573) 884-6221
 
http://www.missouri.edu/~writmdp
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Hi--
 
I'm not sure anyone on this list can help me, but I'll try anyway:
I need to find out some sample rates for graduate student teaching
assistants & graders in college courses.  Know any offhand?
 
Some background:  Due to some not very effective efforts (not mine, I must
point out) to WAC our institution, I (the writing center director here)
have been serving as liaison between a first-year level history course and
its grader.  The  rate that Dean's office and I agreed to pay this grader
(an ABD at a first-rate ivy institution), a whopping $15/hour, has
apparently  caused trouble in the finances office--even though this is the
same rate we paid her _last_ term and that they signed off on.
 
The plan is to show that other schools actually pay worthwhile rates.  So,
again, know any offhand?  And if you don't, is there a place where I could
quickly get to this information?
 
Thanks much!  (If you're also on the wcenter list, you might remember a
similar plea about tutor rates.)
 
Lauren Fitzgerald
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When we've needed people to score essays for various assessment projects
over the last 3 years, we've paid them about btwn $12 - $15 an hour.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
(509) 359-6030
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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Karen--
If you have the time and inclination, could you provide some additional
context to help us understand recent events in the CUNY system?  some of my
questions are:
 
In public discussion of their vote, has the CUNY Board of Trustees
characterized their action as a decision to end open admissions?
 
What amount and kind of faculty consultation was included in the
decision-making process?
 
Does it seem to be generally assumed that students who don't meet the new
admissions criteria will eventually develop the necessary skills and be
admitted or that they will be able to pursue a college education elsewhere
or have some other educational alternative?
 
Shirley Rose
 
 
Shirley K Rose
Associate Professor of English
Director of Composition
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3742
fax: (765) 494-3780
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Apologies to those who receive multiple copies of this announcement.
 
****Please forward to interested parties****
 
 
Announcing:
The first Epiphany Institute west of the Alleghenies!
 
EPIPHANY--WEST!
 
August 2-6
Washington State University
Pullman, WA
http://www.educ.wsu.edu/enviroed/Epiphany
 
FEATURED SPEAKERS/TOPICS:
 
**On faculty change and the STEPs program:
Trent Batson and Judy Williamson
Co-Directors, The Epiphany Project
Seton Hall University
 
**On the New Media Classroom:
Randy Bass
NEH Crossroads Project
Georgetown University
 
**On Flashlight:
Steve Ehrman and Robin Zuniga
TLT Group
Flashlight Project
 
**On electronic communication in the classroom
Donna Reiss
Co-editor, Electronic Communication Across the Curriculum
Tidewater Community College
 
Dona Hickey
University of Richmond
author, _Figures of Thought_
 
**On computers, learning, and assessment:
Bill Condon, Director, Campus Writing Programs
Gary Brown, Associate Director, Center for Teaching and Learning
Washington State University
 
SPECIAL FEATURES:
The first collaborative effort combining:
        Epiphany
        NEH's New Media Classroom and American Studies Project
        AAHE/TLT Group's Flashlight Project
 
Workshop plan that follows Epiphany's proven STEPs model:
        Exposure to broad range of tools for classroom use
        Workshops to develop expertise in using tools--all
                tailored to individual preferences
        Focus on collaborative course development
        Emphasis on evaluation/assessment
        Help achieving individual and institutional change
 
WHO SHOULD ATTEND?
Teachers of writing, teachers who use writing in teaching other subject
matter (Writing Across the Curriculum, Writing in the Disciplines,
Writing-Intensive programs, etc.), teachers who want to integrate new
technologies into their classes, administrators who manage programs in
which teachers are adapting new technologies into their pedagogies, all
these can benefit from the Epiphany Institute.  Teachers and administrators
from all levels of education are welcome:  college and university,
community college, or K-12.
 
Epiphany helps faculty integrate computers into curricula by providing a
full spectrum of materials and guidance to support departmental change.
With coordinated departmental change, teachers find more support, which
increases their chances for success and decreases frustrations associated
with integrating changes into their classroom practices. Epiphany
Institutes encourage participants to consider many issues:
 
--What do teachers need to take advantage of opportunities offered by
emerging technologies?
--What are teachers' roles in the "age of information"? Who will we be in
relationship with our students? Guides? Resources? Collaborators?
--How can teachers become more responsive to the needs of students who
live, learn, and work in a rapidly-changing digital world.
--Now that we are getting close to "having it all" at our fingertips, will
we be able to find anything?
--How can we use emerging technologies to foster the inquiry, critical
thinking, and insight that are the heart of dynamic writing?
--How do we build partnerships that improve the relationships among
faculty, administrators, staff, and the larger community?
 
Teamed up with the Teaching, Learning, and Technology Roundtable of The
American Association for Higher Education, Epiphany is a national program
that includes the latest and best thinking about professional development
in connection with technology.
 
THE STEPS PROGRAM
WSU's Epiphany Institute is constructed around Epiphany's STEPs program,
which takes faculty and their departments through a transition leading to
institutionalized changes. STEPs is a program for mainstream faculty that
takes into account differences between "early adopters" or "pioneers" and
mainstream faculty. STEPs is a powerful statement about the necessarily
experimental nature of any pedagogical change that is so sweeping and
profound.
 
ADVANTAGES OF EPIPHANY'S STEPS PROGRAM
--proven track record as a useful model for change
--strong statement about the experimental nature of changes around technology
--change within a reasonable length of time
--established methodology helps administrators understand the need for
additional faculty support and development costs
 
 
REGISTER EARLY
Register for the conference (by July 10) and save money.  If your
registration is postmarked by July 10, the cost is $495.  After July 10 it
is $545  These prices include several meals and other refreshments.
 
FIVE WAYS TO REGISTER
Mail:    Epiphany Institute
          P.O. Box 641223
          Pullman, WA 99164-1223
Tel:    1-509-335-1355
Fax:    1-509-335-1362
e-mail:   judyrumph@wsu.edu
Online: http://www.educ.wsu.edu/enviroed/Epiphany
 
Accommodations for individuals who qualify under the Americans with
Disabilities Act are available upon request.  Please contact us at least 10
days in advance at 1-509-335-1355
 
CANCELLATIONS
Your full registration fee will be refunded if WSU receives your
cancellation notice by July 10, 1998.  Cancellations made after July 10 are
subject to a processing fee of $50.  Registrants who do not attend and who
do not cancel by the start of the conference are responsible for the full
registration fee.  You may substitute another person from your agency or
firm at any time; please notify us in advance.  In the unlikely event this
conference is canceled, Washington State University's liability is limited
to refund of registration fees.
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Thanks for the bibliography.  I did a paper on Arnheim's Entropy and
Art at FSU and used one of Berger's books in another course.  I made a
copy of your message for further research.
 
Terri
 
>>> "Linda K. Shamoon" <shamoon@URIACC.URI.EDU> 03/16/98
10:42pm >>>
As requested, here is  a compilation of the recommended sources on
visual
communication.  Rudolf Arnheim has  at least 15 books that are related to
the topic in some way, so I listed them separately at the end.
 
Berger, Arthur Asa.  _Seeing is Believing: An Introduction to Visual
Communication_. 2nd Ed. Mayfield, 1998.
 
Chapman, Myra. _Plain Figures_ Her Majesty's Stationery Office.
 
Conover, Theodore E. _ Graphic Communications Today_  3rd ed. (or
4th?)
West Publishing Company, St. Paul, MN, 1995.
 
Dondis, Donis A.  A Primer of Visual Literacy.  Cambridge: MIT, 1973
 
Fox, Roy F.  Images in Language, Media, and Mind.  Urbana: NCTE,
1994
 
 Journal of Visual Literacy and the  International Visual Literacy
Association (www.emporia.edu/S/www/slim/resource/IVLA/IVLA.htm )
 
 Garrett-Petts, W.F. and Donald Lawrence, Eds. Integrating Visual and
Verbal Literacies. Winnipeg, Manitoba: Inkshed Publications, 1996.
 
Gombrich, E.H.  Art and Illusion: A Study in the Psychology of Pictorial
Representation.  Princeton UP, 1969
 
Kress,  Gunther &Theo Van Leeuwen. _Reading Images : The Grammar
of Visual
Design_1996
 
Lanham, Richard. _The Electronic Word_. U of Chicago P.
 
Laseau, Paul. _Graphic Thinking_. New York: Van Nostrand Reinhold,
Co.,
1980. Longman, 1989
 
Margolin, Victor, ed.  Design Discourse: History, Theory,
Criticism.Chicago: U of Chicago P, 1989
 
Messaris, Paul.  Visual Literacy: Image, Mind, and Reality.  Boulder:
Westview, 1994
 
Mitchell, W.J.T.  Picture Theory: Essays on Verbal and
VisualRepresentation.  U of Chicago P, 1994
 
Sinatra, Richard.  Visual Literacy Connections to Thinking, Reading, and
Writing.  Springfield: Charles C. Thomas, 1986
 
Stafford, Barbara Maria, ed. _ Good Looking: Essays on the Virtue of
Images_.  MIT Press, 1996
 
Taylor, Mark C. &  Esa Saarinen. _Imagologies : Media Philosophy_ by .
(London ; New York, NY : Routledge, 1994)
 
Tufte, Edward R.  Envisioning Information.  Cheshire: Graphics, 1990.
---.  The Visual Display of Quantitative Information.  Chesire: Graphics,
1983
 
_Visual Language_ (a journal, perhaps not still in production)
 
Wadsworth's Press Statistics/Probability series:
 Cleveland William S.  _The Elements of Graphing Data_;
 Chambers, John M. _Grapical Methods for Data Analysis_
  Chambers, John M. Marylyn McGill _Dynamic Graphics for Statistics_,
 
Wildbur, Peter.  _Information Graphics_.  New York: Van Nostrand
Reinhold,
1989--
 
Williams, Robin.  _The Non-Designer's Design Book:  Design and
Typographic
Principles for the Visual Novice_.  Berkeley: Peachpit Press, 1994.
************************
Arnheim Biblio:
 
Arnheim, Rudolf. _Art and Visual Perception : A Psychology of the
Creative
Eye_. 1983
 
 Arnheim, Rudolf.  _The Dynamics of Architectural Form: Based on the
1975
Mary Duke Biddle Lectures at the Cooper Union_ 1978.
 
Arnheim, Rudolf. _Entropy and Art : An Essay on Disorder and Order_
1983.
 
Arnheim, Rudolf. _Film As Art_ 1989
 
Arnheim, Rudolf. _ Film Essays and Criticism_ (Wisconsin Studies in Film)
Brenda Benthien (Translator). 1997.
 
Arnheim, Rudolf. _ Genesis of a Painting: Picasso's Guernica_ 1994
 
Arnheim, Rudolf. _ New Essays on the Psychology of Art_ 1986.
 
Arnheim, Rudolf. _ Parables of Sun Light : Observations on  Psychology,
the
Arts and the Rest . . (title unclear, could be "Restoration")  1990
 
Arnheim, Rudolf. _ The Power of the Center : A Study of Composition  in
the
Visual Arts: The New Version_ 1988.
 
Arnheim, Rudolf. _The Split and the Structure: Twenty-Eight Essays_
1996
 
Arnheim, Rudolf. _ Thoughts on Art Education_ (Occasional Paper
Series Vol
2) 1990
 
Arnheim, Rudolf. _ To the Rescue of Art : Twenty Six Essays_ 1992
 
Arnheim, Rudolf. _Toward a Psychology of Art: Collected Essays_ 1966.
 
Arnheim, Rudolf. _ Visual Thinking_ 1989.
 
Arnheim, Rudolf. _ Radio_ 1971.
 
Arnheim, Rudolf. _ Revealing Vision_  Kent Kleinman (Editor), Leslie Van
Duzer (Editor) 1997) (Not Yet Published)
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I.
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Cathy,
 
The WPA website URL is
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
 
I note you sent me an e-mail about this last week.  I've been trying to stay
out of the office for the month the university considers me on "vacation," so
I'm sorry you ddidn't get a response sooner.  The website already has some
information about the conference, but I'm sure it's not as nice as anything you
might put together.  If you want to send information to me directly, I'll put
it on.
 
Doug Hesse
Illinois State U
Vice President, WPA
ddhesse@ilstu.edu
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Karen, welcome to the nightmare.
 
Here is the high-school passing rate for the Texas TAAS test in writing
(if you fail, you cannot graduate from high school):
 
1994
 
African-American        69%
Hispanic                        70%
Econ. Disadvan. 68%
Anglo                   90%
 
1995
 
African-American        78%
Hispanic                        76%
Econ. Disadvan. 75%
Anglo                   93%
 
1996
 
African-American        76%
Hispanic                        76%
Econ. Disadvan. 74%
Anglo                   93%
 
1997
 
African-American        82%
Hispanic                        79%
Econ. Disadvan. 78%
Anglo                   95%
 
This is not discrimination, of course, since there is a committee which
previews the writing topics and certifies them as non-discriminatory.
 
As of next fall, a student cannot enroll in a Texas public university
without having first passed the TASP test in writing, which is similar
to the TAAS and has a similar ethnic and economic pattern of failure.
 
Rich Haswell
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Oh, great!  That's another  session we could have as a workshop!
Marlene
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Brad--
Responses for Purdue's introductory Writing Program are inserted below.
 
Shirley Rose
 
At 02:01 PM 5/26/98 -0400, you wrote:
>I have three questions for you all. If any or all of these have been
discussed
>before and are archived, please let me know (or if this info. is available
>elsewhere, please let me know). We are still in the midst of a Core
Curriculum
>change, which might impact our Writing Core greatly.
>
>
>1. Do you have two required writing courses?
>
Yes, mostly. English 101 and English 102, each a semester-long and designed
for first-year students, are required of most students.  Some Purdue
schools require only one of the courses (Engl 101).
 
>2. If you require 2 courses in your writing program, what does the second
course
>look like? E.G.: A "research" paper course? An argument course? A
>literature-based writing course?
>
The second course is a research writing course.
 
>3. Does your school require an informal logic course as part of its gen. ed.
>requirements or core curriculum?
>
I'm assuming "Your school" means our institution as a whole.  Purdue has
several "schools" (Liberal ARts, Science, Engineering, etc), each of which
has determined its own core requirements.   As far as I know, none of the
schools requires an informal logic course.
>
>Thanks,
>
>Brad Stull
>
 
Shirley K Rose
Associate Professor of English
Director of Composition
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3742
fax: (765) 494-3780
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I wanted to correct something Rich Haswell said about the TASP exam in
Texas.  A student does not have to _pass_ it in order to start college.  A
student must have TAKEN the test in order to enter a state school.  Students
who don't pass must take remedial work until passing the exam.  The exam has
reading, writing, and mathematics components.
 
I don't find the differential passing rates that Rich cites to be surprising
since the groups that don't do nearly as well as anglos, attend--in
general--poorer (in both senses of the word) public schools than many anglo
students, not to mention tend to lack other socio-cultural advantages.
 
After three or four lawsuits over unequal distribution of funding, Texas
reached a poor compromise that was nevertheless judged to be in harmony with
the state constitution.  But that compromise (Robin Hood III) is now being
challenged in court again.  We are still in the throes of vastly unequal
expenditures between our wealthier and our poorer districts.  (Jonathan
Kozol told the story in considerable detail as the last section of SAVAGE
INEQUALITIES.)
 
So I suspect the least biased exam and writing topic in the world would
continue to show such differential rates.
 
That isn't to say the rates are o.k.  It's just to note that the problem is
much more basic than a possibly biased examination.
 
In reference to Karen's situation, as far as I know all Texas state
four-year schools have some sort of limited admissions policy.  (In order to
overcome partially the consequences of the Hopwood decision that made
affirmative action admissions illegal in Texas, our legislature passed a new
rule that any student graduating in the top 10 percent of his/her high
school class will be admitted to any state school.  Ironically, we are
likely to see some valedictorians who will have to be put in basic writing
classes on the basis of TASP.)
 
And as Rich points out, for students who don't pass TAAS, this is a moot
point. They won't have a high school diploma.
 
Students with low gpa's and/or SAT/ACT scores will, in general, go to
two-year schools that do have open admissions.  The two-year schools are
funded differently from the four-year schools, and thus end up being much
less expensive to attend as well.  Moreover, a very low percentage of
students who begin in a two-year school ever transfer to a four-year.  (I
believe I was told it's less than 10%.)  The result here seems to be a
pretty clear two-tier system--the "better" students with more money go to
four-year schools.  (If they are really good, they will get to go to one of
our flagship institutions with huge lecture classes, and never meet a
tenure-track professor in the first two years!!)
 
Our football coach complains that even _our_ admissions standards, which are
anything but high, prevent him from recruiting good players.  So he relies
heavily on junior college transfers, students who wouldn't have been
admitted here as first-year students, since we have no special standards for
athletes.
 
Sorry I got carried away in thinking about this complicated matrix of causes
and consequences.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
 
=========================================================================
Date:         Thu, 28 May 1998 17:24:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lizbeth Bryant <bryant.166@OSU.EDU>
Subject:      Re: The End of Open Admissions at CUNY
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Karen,
 
This story is so significant that it got its own story on NPR.  Is this the
beginning of a trend for other open admission colleges?
 
Liz Bryant
 
 
 
 
 
At 06:14 AM 5/27/98 -0400, you wrote:
>Dear  Colleagues,
>
>In case you do not already know about the debacle at CUNY, I am writing to
>inform you that last night, CUNY's  Board of Trustees voted (9-6) to end
>open admissions at CUNY.  The resolution that was passed states, in part,
>"That all remedial course instruction shall be phased out of all
>baccalaureate degree programs at the CUNY senior colleges . . . by September
>2001.  . . no student who has not passed all three Freshman Skills
>Assessment tests, and any other admissions criteria which may exist, shall
>be allowed to enroll and/or transfer to that college's baccalaureate
>programs."
>
>Those of you who remember the postings about my response to Ira Shor's JBW
>essay, "Our Apartheid," will see that my warnings have come true.  Ira's
>call for a "farewell to basic writing" was heard by the CUNY Trustees;
>indeed one of them even cited his essay in his explanation of why he was
>voting to end basic skills courses at CUNY:  "Even the professors who teach
>basic skills consider it 'our apartheid'."   In my JBW  response to Ira, I
>warned that  "Suppose Shor's vision came to pass . . . If this were the
>case, at least half the students now entering the university where Shor and
>I teach (CUNY)  would be barred.  The University, far trimmed down in size,
>would probably return to the elite institution it was before 1970, when open
>admissions began.  Of course, there are reactionary political forces
>currently trying to achieve precisely this barring of access and precisely
>this reduction in size in colleges across the country.  Eliminating testing
>would, in fact, justify the curtailment and the consequent reduction or
>elimination of basic skills programs."   CUNY's Office of Institutional
>Research has just released a multivariate analysis predicting the results of
>the resolution ending open admissions to CUNY, and these data indicate that
>I was absolutely on target:   As of the academic year 2001-2002,  46% fewer
>African-American students, 55% fewer Hispanic students, and  51% fewer Asian
>students will be allowed to enroll in CUNY senior colleges.  And
>underprepared writers and readers who do manage to get into a CUNY senior
>college will not have access to any remedial or developmental assistance
>with their academic literacy skills.
>
>Currently, I am preparing evidence for potential court cases challenging the
>resolution on the basis of the fact that the CUNY Skills Assessment Tests
>cannot be used as admissions criteria because they were not developed for
>this purpose and no evidence exists to ensure that they can be used reliably
>for admissions decisions.  Disproportionately greater numbers of Asian and
>Hispanic students will be "false negatives" and will be barred from
>admission to a college at which they might have completed their work
>successfully.  The only issue is whether this evidence--or any lawsuit--will
>matter.  We all know how long a lawsuit can remain tied up in the courts.
>If the purpose of the resolution is to deny students of color and immigrant
>students admission to CUNY senior colleges, then that will happen (unless
>students get a lawyer and a lawsuit that gets a judge to issue an
>injunction).  By the time the case is tried or settled, open admissions will
>be history.
>
>This is a nightmare that I still cannot believe is happening.
>
>Respectfully,
>
>Karen
>
>Prof. Karen L. Greenberg
>Department of English
>Hunter College, CUNY
>Phone:  (212) 772-5175
>Fax:    (516) 766-3805
>E-mail: kgreenbe@shiva.hunter.cuny.edu
>
>
 
 
 
Lizbeth A. Bryant, Ph.D.
Assistant Professor of English
The Ohio State University-Mansfield
(419) 755-4360
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Rich,
 
 
So will they be getting rid of the basic writing classes that we worked to
design?
 
 
Wouldn't the sociologists call this institutional discrimination in that the
norms of the institution keep "others" from entering?
 
How does one preserve his/her integrity within these,so-called, public
institutions that further literacy and equality?
 
All questions.  Does anyone have any answers.
 
Liz Bryant
 
 
At 10:18 AM 5/28/98 +0000, you wrote:
>Karen, welcome to the nightmare.
>
>Here is the high-school passing rate for the Texas TAAS test in writing
>(if you fail, you cannot graduate from high school):
>
>1994
>
>African-American        69%
>Hispanic                        70%
>Econ. Disadvan. 68%
>Anglo                   90%
>
>1995
>
>African-American        78%
>Hispanic                        76%
>Econ. Disadvan. 75%
>Anglo                   93%
>
>1996
>
>African-American        76%
>Hispanic                        76%
>Econ. Disadvan. 74%
>Anglo                   93%
>
>1997
>
>African-American        82%
>Hispanic                        79%
>Econ. Disadvan. 78%
>Anglo                   95%
>
>This is not discrimination, of course, since there is a committee which
>previews the writing topics and certifies them as non-discriminatory.
>
>As of next fall, a student cannot enroll in a Texas public university
>without having first passed the TASP test in writing, which is similar
>to the TAAS and has a similar ethnic and economic pattern of failure.
>
>Rich Haswell
>
>
 
 
 
Lizbeth A. Bryant, Ph.D.
Assistant Professor of English
The Ohio State University-Mansfield
(419) 755-4360
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We pay $25 per hour for core assessment rating, but then we have only
faculty members from whom to solicit services.
 
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@acad.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State University
Maryville, MO  64468  |  660-562-1860
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               Making a Difference: Writing Programs at Work
 
                                    WPA
 
                 Council of Writing Program Administrators
 
                          Annual Summer Conference
 
                             July 16-19, 1998
 
                              Tucson, Arizona
 
-------------------------------------------------------------------------=
--
 
Schedule
 
Thursday, July 16
 
2:00-5:00 Registration
 
5:00-6:00 Opening Plenary Session
 
6:00-8:00 Reception, Mayfield Publishing
 
 
 
Friday, July 17
 
7:30-8:30 Breakfast
 
8:30-9:30 Plenary Session
 
9:30-9:45 Break, Sponsored by
 
9:45-10:45 Discussion Groups
 
10:45-11:00 Break
 
11:00-12:00 Plenary Discussion
 
12:00-1:00 Lunch
 
1:00-2:30 A Sessions (8 Concurrent)
 
2:30-3:00 Break
 
3:00-4:30 B Sessions (8 Concurrent)
 
4:30-5:00 Break
 
5:00-6:00 Plenary Session
 
6:00-7:30 Banquet
 
7:30-9:00 Open Meeting of WPA Executive Committee
 
 
 
Saturday, July 18
 
7:30-8:30 Breakfast
 
8:30-9:30 Plenary Session
 
9:30-9:45 Break, sponsored by
 
9:45-10:45 Discussion Groups
 
10:45-11:00 Break
 
11:00-12:00 Plenary Discussion
 
12:00-1:00 Lunch
 
1:00-2:30 C Sessions (8 Concurrent)
 
2:30-3:00 Break
 
3:00-4:30 D Sessions (7 Concurrent)
 
6:00- Western cookout at Spanish Trail Ranch
 
Sunday, July 19
 
8:00-8:30 Coffee
 
8:30-11:30 Wrap-Up, Brunch, and Town Hall Meeting
 
-------------------------------------------------------------------------=
--
 
 
 
Thursday, July 16
 
Plenary Session One--5:00-6:00
 
Bruce Herzberg, Bentley College
 
Service Learning in the Writing Program
 
          Service Learning is gaining popularity in composition: It serve=
s
          a social justice agenda, creates new opportunities for engaged
          student writing, and opens public discourse to student writing.
          But WPAs who wish to promote program-wide service learning must
          consider possible student and faculty reaction, the need for
          supporting resources, and the justification for such a decision
          in terms of the program=92s theoretical platform.
 
 
 
Reception--6:00-8:00
 
 
 
-------------------------------------------------------------------------=
--
 
Friday, July 17
 
Breakfast--7:30-8:30
 
Plenary Session Two--8:30-9:30
 
Sharon Crowley, Arizona State University
 
          I=92d like folks assembled in Tucson to think seriously about w=
hat
          adoption of these recommendations might mean for their faculty
          and for their programs. Seems to me the point of these
          recommendations from the MLA committee on Professional Standard=
s
          of Employment is to treat contingent faculty just like tenureab=
le
          faculty; the adoption of equitable salaries, benefits, raises,
          and so on would allow WPAs to institute fair evaluation
          procedures for contingent faculty, procedures that would allow
          retention (maybe even longer-term contracts) and possibly
          promotion, based on teaching and service, for outstanding
          faculty. I am convinced that universities will continue to rely
          on contingent faculty to deliver the universal requirement and
          other lower-division courses for the foreseeable future. IOW,
          WPAs will be staffing the universal requirement with them for
          some time. So we ought to use this moment to professionalize
          their working conditions. Since this will, in turn, improve
          instruction in the required courses, I don=92t see how anyone c=
an
          oppose professionalization.
 
Susan McLeod, Washington State University
 
Writing Across the Curriculum in a time of Change
 
          Massive change is in the wind for higher education. Universitie=
s
          are being told by legislators and powerful corporate donors to
          emulate corporate models, doing more with less. We are being to=
ld
          to increase faculty workloads and class sizes, to do away with
          the notion of lifetime employment (tenure) and hire cheaper
          temporary faculty, and to increase access for the predicted bul=
ge
          in enrollments in the next decade=97with no increase in budgets=
. In
          a time of retrenchment and of competition for scarce resources =
in
          higher education, will WAC survive? I contend that it can, by
          working in concert with and adapting to new initiatives, shorin=
g
          up or modifying present structures or program elements, and
          making use of the latest research on the nature of change in
          institutional structures.
 
9:30-9:45 Break
 
9:45-10:45 Discussion Groups
 
10:45-11:00 Break
 
11:00-12:00 Plenary Discussion
 
12:00-1:00 Lunch
 
  1:00-2:30 A
  Sessions
 
A1Second Generation WPAs: Changing Identities=97A Roundtable
 
          Chair:
 
          Stuart C. Brown, New Mexico State
          Theresa Enos, University of Arizona
          Rebecca Jackson, New Mexico State
          Thomas Miller, University of Arizona
 
          Four panelists initiate discussion on the expanding definition =
of
          what a WPA is and does, education and credentialing, and issues
          of performance and professional recognition.
 
A2 Service Learning=97Reinventing Teacher/Student/Administrator/Community
Relationships
 
          Chair:
 
          Daphne Desser, University of Arizona
          "Are You being Served?" : Non-Profit Learning in a For-Profit
          World
 
          Analyzing my students=92 reactions with bureaucracies in their
          service communities and my role as an "intellectual
          administrator," suggests possible ways we can help students
          become what Miller calls "intellectual bureaucrats" able to
          negotiate the seeming oppositions between academy and business.
 
          Sharon Sandgathe, University of Arizona
          The Community University: Who Do Writing Programs Serve?
 
          Analyzing claims that writing programs should serve academic an=
d
          vocational needs reveals limitations. I will discuss how servic=
e
          learning in composition classrooms can be used to reconsider
          higher education=92s mission.
 
 
 
A3 The New Undergraduate Curriculum at the University of Southern
California: Writing Program Implications
 
          Chair: Irene Clark
 
          Jack Blum, University of Southern California
          A Conflationary WAC Model for First-Year Composition
 
          Discusses and critique the main issues and problems entailed in
          implementing a conflationary WAC model for first-year compositi=
on
          students.
 
          Steve Byars, University of Southern California
          Creating A Discipline-specific Upper Division Writing Course to
          Complement=97And Not Subvert=97A Mainstay Lower-division One
 
          Discusses the proposed upper division course, deliberately cast
          as a second course in a two semester sequence, focusing on
          general academic disciplines, rather than on specific majors.
 
          Irene L. Clark, University of Southern California
          The Role of the Writing Center in the New Undergraduate
          Curriculum at the University of Southern California:
          Incorporating the Mohammed Principle
 
          Discuss the evolution of the writing center into a multi-facete=
d
          resource for both student assistants and faculty development,
          extending its influence across the curriculum.
 
           John Holland, University of Southern California
          Assessing a New Writing Curriculum
 
          Discuss the results of several evaluative mechanisms used to
          measure attitudes toward the new program, summarizing the
          opinions of students, writing instructors, and affiliated
          professors.
 
 
 
A4 The Economics of Composition
 
          Chair:
 
          Maureen Daly Goggin, Arizona State University
          Steve Beatty, Arizona State University
 
          "Well-Worn Grooves": The Economics Underlining the Rise and
          Tenacity of First-Year Composition
 
          Drawing on the powerful economic theory of self-reinforcing
          mechanisms, this paper analyzes how the nineteenth-century
          Harvard model of English A came to dominate (i.e., lock-in)
          writing instruction systemically, and why, despite a century of
          criticism, the system continues to prevail today. This
          presentation will also discuss the conditions required for
          exiting from this "well-worn grove" of lock-in.
 
          Sandra Jamieson, Drew University
          Writing Programs as Banana Republics=97and how we might learn t=
o
          talk our way into a better metaphor
 
          Drawing on the many discussions about the economic forces
          (mis)shaping the university as a whole and writing programs in
          p`rticular, this presentation asks the question: How can we
          explain to students, administrators, and the public why and how
          composition fits into their "bottom line" without compromising
          our values or being appropriated by their language?
 
 
 
A5 Basic Writing: Placement and Outcome
 
          Chair:
 
          Cynthia Cornell, DePauw University
          Robert Newton, DePauw University
 
          Does Basic Writing Make a Difference?
 
          Outlines why students benefit from but do not need basic writin=
g;
          college generation and mode of instruction in Basic influence
          later performance; retention of at-risk students is supported b=
y
          completion of Basic.
 
 
 
          Gregory Glau, Arizona State University
          Evaluation vs. Validation: Rhetorical Considerations
 
          Outlines the rhetoric considerations and approaches that are
          effective in helping upper administration understand and thus
          properly characterize our Basic Writing program, and discuss wa=
ys
          other departments can use what we have learned.
 
 
 
A6 Making a Difference with Minimal Resources: The Development of Arizona
State University=92s Computers and Writing Program
 
          Chair: Duane Roen, Arizona State University
 
          Viktorija Todorovska, Arizona State University
          Collaborative Professional Development
 
          To promote collaborative professional development in preparing
          teachers to make the transition from a traditional into a
          networked classroom, this presentation will focus on the types =
of
          workshops and activities that we have found helpful in helping
          teachers prepare for teaching in a computer classroom.
 
          Susan Heck, Arizona State University
          Using Worldware for Computer-mediated Teaching
 
          To promote and facilitate teaching writing in the electronic
          classroom, several teachers explored the possibilities of using
          worldware to find creative, practical solutions to the software
          dilemma.
 
          Laura Bush, Arizona State University
          The Impact of Physical Design of a Computer-Supported Classroom
 
          To promote student-centered learning, this presentation will
          discuss ways instructors overcome teaching challenges in comput=
er
          writing classrooms that vary in available technology and in a
          room=92s physical design (rows, pods, perimeter).
 
          Janet Bacon, Arizona State University
          Rethinking Our Assumptions When Teaching With A New Technology
 
          To promote teaching and writing in the electronic classroom mea=
ns
          adjusting to a different set of classroom dynamics. Pen and boo=
k
          classrooms are conducive to a teacher-centered approach while a=
n
          electronic classroom can challenge those assumptions and permit
          teaching practices that do not rely on teacher-centered
          activities.
 
          Duane Roen, Arizona State University
          The Future is Happening
 
          To promote faculty lines in computers and composition, I will
          describe our strategies for seeking funding. I will also offer =
a
          brief overview of the hiring process, with a focus on the
          criteria for hiring.
 
 
 
A7 Professional and Personal Relationships of the WPA both in the
Comprehensive University and beyond the First-Year Writing Program
 
          Don Bushman, University of North Carolina=97Wilmington
          Juggling Competing Interests at a Comprehensive University
 
          Explores the factors affecting the makeup and administration of
          first-year composition programs at "comprehensive" universities=
,
          schools that are neither "research" nor primarily "teaching
          institutions."
 
          Irvin Peckham, University of Nebraska=97Omaha
          The Working Class Borough in the Belletristic City: Mapping
          Writing Specialists as Administrators in English Departments
 
          Explores, in an interactive session and through a lens of class
          conflict, the contradiction of writing specialists functioning =
as
          administrators (WPAs, WACs, Chairs, or Other) in literature
          departments.
 
 
 
A8 Coherence and the Composition Program
 
          Chair: Ed White
 
          Jeffrey Galin, California State University=97San Bernardino
          Carol Peterson Haviland, California State University=97San
          Bernardino
          Kellie Rayburn, California State University=97San Bernardino
          Charles Williams, California State University=97San Bernardino
 
          Creating Coherent Composition Programs So That We can make a
          Difference: Graduate and Undergraduate Curricula, Project-based
          Learning, WAC, and Writing Centers
 
          Describes the work of campus composition, graduate, technology,
          writing center, and WAC committees to create more visible
          coherence and thus greater support and funding. It will focus o=
n
          infusing the undergraduate composition curriculum with the
          theoretical richness of the graduate program via a linked cours=
e
          in literary production and a WAC program that combines work in
          the writing center, a graduate WAC course, and the
          teaching-learning center.
 
 
 
2:30-3:00 Break
 
  3:00-4:30 B
  Sessions
 
 
 
B1 Intellectual Work of the WPA: How Insular Are We?
 
          Chair:
 
          Rita Malenczyk, Eastern Connecticut State University
          Fighting Across the Curriculum: The WPA Joins the AAUP
 
          Explores the connections between the history and philosophy of
          WAC and the values of the AAUP. What are the implications of
          those connections for the way WPA work is valued in the academy=
?
 
          Jeanne Gunner, Santa Clara University
          Our Crowd(ing): The WPA Membership and Some Questions of
          Insularity
 
          Explores who joins the WPA and who does not? How do our
          membership profile and our need for a professional community
          affect the organization=92s agenda and the position of WPA theo=
ry
          in composition studies overall?
 
          Dominic Delli Carpini, York College
          Selling Our Writing Programs: Re-valuing Civic and Professional
          Writing as (Liberal) Arts
 
          Explores how reinvigorating the liberal arts as primarily usefu=
l,
          political, and social arts=97and doing so publicly and loudly=97=
can
          create more resilient, internally cohesive, well-funded, and
          publicly supported programs.
 
 
 
B2 WAC, WID, and the WWW: Technologizing the Writing Curriculum
 
          Chair: Clyde Moneyhun
 
          Robert A. Hogue, Youngstown State University
          But wait; You=92re in Computer Science
 
          Discusses the ways in which team-teaching computer-based
          composition classes with members of the English Department has
          transformed how I teach my Computer Science classes.
 
          Donalee H. Attardo, Youngstown State University
          WWW Research for Writers Across the Curriculum
 
          Discusses what our composition program has done to identify and
          make available to teachers across the campus World Wide Wed too=
ls
          for the teaching of writing across the curriculum.
 
          Mary Jo Reiff, Youngstown State University
          An Electronic Approach to Writing in the Disciplines
 
          Discusses how access to computers and to the World Wide Web has
          facilitated research in the disciplines in which my composition
          students are majoring.
 
          Clyde Moneyhun, Youngstown State University
          Writing and Research Technology Across the Curriculum: A Report
          on a WPA-funded Research Project
 
          Discusses the results of a study funded by a 1997 WPA grant tha=
t
          sought to discover what research and writing technology faculty
          across my campus used in their own scholarly lives, expected
          students to use in their coursework, and expected the Compositi=
on
          Program to teach.
 
 
 
B3 TA Training: Curriculum, Assessment, and Evaluation
 
          Chair:
 
          Lynn Meeks, Utah State University
          Using naturalistic Inquiry to Assess and Evaluate the Training =
of
          First-year Graduate Instructors
 
          Describes and gives examples of naturalistic inquiry research
          methodology used to assess and evaluate the effectiveness of a
          course developed to educate, guide, and support first-year
          graduate instructors.
 
          Shane Borrowman, University of Arizona
          First-Year Training for First-Year Composition: TA Training fro=
m
          the Inside
 
          Describes TA Training at Eastern Washington University and the
          University of Arizona, and argues that composition programs can
          easily increase the effectiveness of TA training and the value =
of
          that training to both the development of the TA and his/her
          students.
 
          Anne Laskaya, University of Oregon
          When Writing Program Administration Becomes Service Learning,
          What Do Our Graduate Students Learn?
 
          Describes how assessing what Assistant-WPAs learn can reveal a
          program=92s accomplishments and its opportunities for growth. T=
his
          presentation analyzes findings from the University of Oregon=92=
s
          writing program and provides sample survey materials.
 
 
 
B4 Community Engagement Writing Programs: Reflections of the Composition
Program and Its Pedagogy
 
          Chair:
 
          H. Brook Hessler, Texas Christian University
          Service-learning as an Expression of Community-Engagement in
          Writing Programs
 
          Offers a concept of service learning as community meaning-makin=
g
          in all its forms=97even those occurring within the classroom.
 
          Rebecca Moore Howard, Texas Christian University
          The Recovery of Prose Style for Community-Engagement Writing
          Instruction
 
          Offers suggestions for faculty development in teaching a
          contextualized stylistics.
 
          Kurt Schick, Texas Christian University
          Authority and Community-Engagement within a Writing Community
 
          Offers a model of authority collaboratively created through
          relationships with our students.
 
          Amy Heckathorn, Texas Christian University
          Keeping Writing the Focus
 
          Offers writing as the cornerstone of community-engagement, in
          order to value the diversity of varied experiences through the
          one tool of writing, which is sensitive enough to understand th=
e
          vast rhetorical contexts which unify all in unique and intricat=
e
          ways.
 
 
 
B5 TA Portfolios and Teacher Evaluations: Reflections of the Composition
Program and Its Pedagogy
 
          Chair:
 
          Melody Kilcrease, San Diego State University
          Portfolios as a Reflection of the Responsibilities of a
          Composition Program
 
          Argues that teaching portfolios not only reflect the profession=
al
          development of our Teaching Associates, but also offer argument=
s
          to increase institutional support for our TAs.
 
          Jane E. Hindman, San Diego State University
          Evaluating Liberatory Pedagogies in the University Classroom
 
          Argues for evaluation practices that more appropriately measure
          teachers=92 effectiveness with critical and/or feminist pedagog=
ical
          strategies. I present a sample student evaluation questionnaire
          that I and a colleague developed and tested using over 1200
          students from two major universities and 40 different sections =
of
          Writing and Women=92s Studies.
 
 
 
B6 Writing across the Curriculum: Site for Studying Disciplinary Rhetoric=
s
 
          Chair:
 
          Gail Kluepfel, University of Washington
          Making Comparative Disciplinary Rhetorics Work in/as Compositio=
n
          Courses
 
          Suggests composition courses as productive sites for contrastin=
g
          academic and popular discourses. How a speech act rhetoric of
          disciplinary writing teaches students to manage tensions when
          composing in academic contexts.
 
          Heather Brossard, University of Arizona
          Writing Across the Curriculum in the Classroom
 
          Suggests that a practical study of writing across the curriculu=
m
          as a pedagogy will be accomplished through the process of a cla=
ss
          dealing with cross-curricular readings and writings and a study
          of data gathered from the students themselves.
 
          Mark Williams, University of Arizona
          Reading for a More Rhetorical Stance When Writing Across the
          Curriculum
 
          Suggests that high school seniors who compose portfolios for
          college placement increase their rhetorical awareness when
          questioning how texts are written. This work enhances the
          intellectual potential of writing programs.
 
 
 
B7 Writing Across the Curriculum and Rhetoric
 
          Chair:
 
          Carol Smith, Fort Lewis College
          Karen Spear, Fort Lewis College
 
          Resisting Rhetoric in Writing Across the Curriculum: A Case Stu=
dy
 
          Argues that efforts to take a more rhetorical approach to WAC
          must anticipate resistance from faculty to giving up their
          discipline-grounded ways of thinking about writing.
 
 
 
          Elizabeth Deis, Hampden-Sydney College
          Kathy L. Weese, Hampden-Sydney College
 
          When Less Is More: The Benefits of Program-less Writing Across
          the Curriculum at a Small Liberal Arts College
 
          Argues for writing as part of an institution=92s academic cultu=
re
          without having a formal WAC program. We succeed by staying awar=
e
          of the needs of other departments and by involving others in ou=
r
          work.
 
          Yvonne Merrill, University of Arizona
          Anchoring WAC By a Focus on Rhetorical Analysis in First-Year
          Composition
 
          Argues that rhetorical analysis is the way first-year compositi=
on
          can keep its theoretical identity while still satisfying its
          mission to prepare students for writing in other disciplinary
          contexts.
 
 
 
B8 WPA and Postmodernism: Research, Methodology, Pedagogy
 
          Chair:
 
          Julia Ferganchick-Neufang, University of Arkansas=97Little Rock
          Research (Im)Possibilities: Feminist Methods and WPA Inquiry
 
          Examines how feminist research methodologies may prove useful f=
or
          WPAs in conducting research that extends beyond the bounds of
          traditional emperical research design and methods using
          theoretical and practical examples.
 
          Rong Su, Arizona State University
          From Cixous to bakhtin: Writing as Ideological Development
 
          Examines the argument between Cixous=92s call for creating a ne=
w
          feminine discourse and Bartholomae=92s dialogism to argue that
          teaching self-expression and teaching academic discourse have t=
o
          go hand in hand.
 
          Connie Inukai, University of Maryland
          Transforming writer-based documents into reader-based documents
 
          Examines reader-based writing and offers techniques to transfor=
m
          written business communication into a more "reader-friendly"
          format.
 
          Peter N. Goggin, Arizona State University
          Building a better mouse: Will CAI be the next panacea for colle=
ge
          composition instruction in the "new" digital literacy?
 
          Examines the rush to incorporate CAI into university writing
          programs as symptomatic of the cycles of crisis and panacea tha=
t
          mark the field. It will argue for a view of reconception as
          opposed to reconstruction as applied to the teaching of writing
          and will suggest that through examining digital technologies we
          can reconceive written communication in terms of multiple
          literate practices.
 
 
 
4:30-5:00 Break
 
5:00-6:00 Plenary Session Three
 
Kenneth Bruffee, City University of New York-- Brooklyn College
 
The Network Is The Computer
 
          Educationally productive uses of computers prompt students to
          talk with knowledge communities that they do not (yet) belong t=
o.
          That is, education does not convey information. It fosters
          reacculturative conversation. They converse among themselves.
          Education has to exploit that correlation between waht goes on
          inside computers and what goes on outside computers among us wh=
en
          we use them.
 
6:00-7:30 Banquet
 
7:30-9:00 Open Meeting of WPA Executive Committee
 
-------------------------------------------------------------------------=
--
 
Saturday, July 18
 
7:30-8:30 Breakfast
 
8:30-9:30 Plenary Session Four
 
Peter Elbow, University of Massachusetts-- Amherst
 
Wrong Language: Mistakes, Bad English, Mother Tongue
 
          My paper centers on two goals: (1) providing a writing space of
          safety and comfort so students can use their own diversity of
          dialects, and so students don=92t have to be preoccupied with
          correctness as they write; (2) insisting on correct Standard
          Written English=97a criterion that most university faculty dema=
nd.
 
          Given world enough and time, these two goals can probably be me=
t.
          But in the typical "one-semester first -year" course that most
          WPAs find themselves directing, the conflict is acute=97downrig=
ht
          insoluble for most instructors. In this paper I suggest some
          concrete policy and pedagogy to help us meet these goals. I giv=
e
          particular attention to the issue of nonstandard or nonprestige
          dialects of English.
 
 
 
John Trimbur, Worcester Polytechnic Institute
 
Pathologies of the first-year course: two myths and a proposal
 
          The pathologies of the first-year course include an
          overdependence on the course as the central work of writing
          programs and a codependence with English
          studies/departments/language that has enabled abusive and
          exploitative work conditions. I want to speculate about how the=
se
          relations have shaped our field as a peculiarly American, Engli=
sh
          Only cultural formation and what internationalist alternatives
          writing programs might imagine.
 
 
 
9:30-9:45 Break
 
9:45-10:45 Discussion Groups
 
10:45-11:00 Break
 
12:00-1:00 Lunch
 
  1:00-2:30 C
  Sessions
 
 
 
C1 The Outcomes Statement=97Part I: A History, A Rationale, and the Text
 
          Chair: Rita Malenczyk
 
          Linda Bergmann, University of Missouri-- Rolla
          Bill Condon, Washington State University
          Barry Maid, University of Arkansas=97Little Rock
          Rita Malenczyk, Eastern Connecticut State University
          Irvin Peckham, University of Nebraska=97Omaha
          Chet Pryor, Montgomery College, Germantown Campus
          Karen Vaught-Alexander, University of Portland
          Ed White, University of Arizona
          Mark Wiley, California State University=97Long Beach
          Kathleen Yancey, University of North Carolina=97Charlotte
 
          Describes the Outcomes Statement: a national group of faculty h=
as
          surveyed knowledges, skills, and attitudes that should be
          expected of all writers who completely first-year composition
          programs.
 
 
 
C2 Chaos Theory, Graduate Students, and Writing Programs
 
          Chair: Rich Hansberger
 
          Rich Hansberger, University of Arizona
          Chere Peguesse, University of Arizona
          Terrel Ratchford, University of Arizona
 
          Dealing with Chaos: The Writing Center at the University of
          Arizona
 
          Discusses our experiences professionalizing ourselves as
          Coordinators for the Writing Center here at the University of
          Arizona. As graduate students, we have discovered that we occup=
y
          a strange liminal space n our roles as administrators and our
          work is thus necessarily problematic. Our presentation explores
          the problems and possibilities that face graduate students in
          this temporary role as Writing Center Coordinator and articulat=
es
          a theory of professionalization that draws from our middling
          positions as students and administrators.
 
          Julie Jung, University of Arizona
          Who=92s Afraid of Being a WPA? I AM!: Narratives of Marginality=
 and
          Their Effects on Graduate Student Administrators
 
          Discusses recent scholarship in Writing Program Administration,
          including the national WPA listserv, and describe how the
          profession defines itself through "narratives of marginality." =
I
          will then outline some of the effects these narratives have on
          graduate students working in administrative positions and explo=
re
          the possibilities of re-seeing the profession through "narrativ=
es
          of liminality," stories that chart growth as we make the
          transition from one professional identity to another.C3
          Composition at Work: Economics, Marketing, and Grant Writing
 
 
 
C3 Composition at Work: Economics, Marketing, and Grant Writing
 
          Chair:
 
          Chris Anson, University of Minnesota=97Twin Cities
          Riches and Dearth: A WPA=92s Guide to Tuition-Based Funding Mod=
els
 
          Provides some background on the ways in which composition
          programs are funded, with special emphasis on tuition-based
          models. Participants will have the chance to discuss their
          programs=92 method of funding and how it affects their
          administrative work.
 
          Keith Rhodes, Northwest Missouri State University
          Marketing Composition For the 21st Century
 
          Provides market analysis and long-range planning in order to
          demonstrate that we should sharply raise the cost of compositio=
n
          to our institutions.
 
          Deborah C. Teague, Florida State University
          How Did We Ever Come To This?
 
          Provides a look at how the first-year writing program at a larg=
e
          university is shaped by the demand to provide writing instructi=
on
          for 4000 plus first-year students each year=97instruction provi=
ded
          almost exclusively by graduate students.
 
 
 
C4 What Material Base?????? What Economy??????: What a Composition Progra=
m
Accomplishes with(out) a Budget
 
          Chair: Susan L. Taylor
 
          Ryan Moeller, University of Nevada=97Las Vegas
          Chatting with Foucault: Negotiating Economies in the
          Computer-Aided Classroom
 
          Addresses how GTAs, having little access to important economies
          of finance and authority in the first-year writing program, can
          utilize the student-centered environment of the computer-assist=
ed
          classroom.
 
          John Kerrigan, University of Nevada=97Las Vegas
          A Stranger Stepchild: Concerns for the ESL Writing Classroom
          Within the Composition Program
 
          Addresses the economic and curricular balancing act that ESL
          instructors and GTAs perform=97in recognizing and accounting fo=
r
          the differing expectations of the University, department, and
          students=97when an English department-sponsored ESL classroom
          serves to bridge a student=92s transition from the ESL classroo=
m
          into the first-year Composition classroom.
 
          Patricia Hollrah, University of Nevada=97Las Vegas
          Shaw=92s Pygmalion Myth and Graduate Teaching Assistants: How E=
liza
          Reclaims Power in a Patriarchal House
 
          Addresses how GTAs manage to prosper and reclaim power within
          patriarchy and without by working to subvert the paradigm in
          their daily interaction with faculty and first-year students.
 
          Sharon Fong, University of Nevada=97Las Vegas
          Fix-It Shop or Departmental Anomaly? Does a Budget Make a
          Difference to a Writing Center Director?
 
          Addresses the fact that while a budget can empower a director, =
it
          is not a panacea. A totally student-centered environment is
          difficult when the director must have a split personality:
          idealist/manager.
 
 
 
C5 What Do You Want to Know? An Interactive Workshop on Assessing WAC
Programs=97Interactive Workshop
 
          Chair:
 
          Carol A. Bailey, Virginia Polytechnic Institute
          Lisa Norris, Virginia Polytechnic Institute
          Dave Murphree, Virginia Polytechnic Institute
          Beth Mabry, Virginia Polytechnic Institute
 
          Overviews the assessment process and helps participants focus o=
n
          identifying their assessment goals and selecting appropriate
          assessment instruments.
 
 
 
C6 Economic Constraints of Adjunct-Based Writing Programs
 
          Chair:
 
          Deborah Rossen-Knill, Philadelphia College of Textiles and
          Science
          Developing High Quality Adjunct-Based Programs
 
          Demonstrates that WPAs with high numbers of adjunct faculty can
          involve all faculty in program development and assessment. This
          approach provides adjuncts more in the way of an intellectual
          community and home.
 
          Joyce Simutis, University of Scranton
          Part-time Teachers and Legal Issues: Dealing with Alcoholism an=
d
          Sexual Harassment
 
C7 Service Learning Programs: Administration and Curriculum
 
          Chair:
 
          Anne Maxham-Kastrinos, Washington State University
          Guiding the Raft through the Rapids of Service Learning
 
          Explores how integrating service learning in a composition
          program presents the challenges of Class IV rivers. The thrashi=
ng
          rapids, unexpected turns and jolting boulders are plentiful, bu=
t
          successful navigation can be invigorating.
 
          Danika Brown, University of Arizona
          Beyond Student Experience: Service Learning as Re-Invention of
          the Instructor
 
          Explores current literature and personal experiences utilizing
          service learning in composition to examine the ways an instruct=
or
          is "re-invented" in a classroom that extends into communities.
 
          Gregory Glau, Arizona State University
          Deirdre Mahoney, Arizona State University
 
          Service Learning and First-Semester College Students: The Good,
          the Bad, ect.
 
          Explores our concerns and problems as well as how difficulties
          were handled, both pedagogically and administratively, when
          "service learning" was added to both "regular" ENG 101 and to
          basic writing classes.
 
 
 
C8 Dual Enrollment=97Alternate Pathways: A Forum
 
          Moderator: Ed White, University of Arizona
 
          Chris Anson, University of Minnesota=97Twin Cities
          Barry Maid, University of Arkansas=97Little Rock
          Thomas Miller, University of Arizona
          David Schwalm, Arizona State University=97East
          Bob Schwegler, University of Rhode Island
          Irwin Weiser, Purdue University
          Mark Wiley, California State University=97Long Beach
 
2:30-3:00 Break
 
  3:00-4:30 D
  Sessions
 
 
 
D1 The Outcomes Statement in Context=97Part II: Rhetorical Situations,
Documents, and Strategies
 
          Chair: Rita Malenczyk
 
          Linda Bergmann, University of Missouri-- Rolla
          Bill Condon, Washington State University
          Barry Maid, University of Arkansas=97Little Rock
          Rita Malenczyk, Eastern Connecticut State University
          Irvin Peckham, University of Nebraska=97Omaha
          Chet Pryor, Montgomery College, Germantown Campus
          Karen Vaught-Alexander, University of Portland
          Ed White, University of Arizona
          Mark Wiley, California State University=97Long Beach
          Kathleen Yancey, University of North Carolina=97Charlotte
 
          Purposes to think with participants about how the outcomes
          statements can best be used. Such considerations include: 1) wh=
at
          kinds of documents will work for various constituencies and on
          what occasions, and 2) what kinds of contexts might have to be
          supplied for the documents to work.
 
 
 
D2 The Full-Service Writing Program in the Full-Service English Departmen=
t
in the Full-Service Public Research University: Talk Is Cheap, Time Is
Money, Money Talks, and Other Useful Metaphors=97A Roundtable
 
          Chair:
 
          Marvin Diogenes, University of Arizona
          Theresa Enos, University of Arizona
          Julie Jung, University of Arizona
          Thomas Miller, University of Arizona
          Carol Nowotny-Young, University of Arizona
 
          Discusses the administrative, budgetary, and interpersonal
          economies of working in a full-service writing program in a
          research university, outlining specific strategies to improve
          cohesion and collaboration developed at a 1997 program retreat.
 
 
 
D3 Doing the WPA Straddle: Gaps in First-Year Composition and WPAs=92
Perceptions of It
 
          Richard Bullock, Wright State University
          William E. Smith, Western Washington State University
 
          Examining first-year composition programs provides not only a
          profile of the "typical" composition program; it invites a
          critique of composition=92s narrative of the victory of process
          over current-traditional pedagogies. This four-part, two-speake=
r
          session will first describe the basic findings of over 400
          first-year writing programs surveyed between 1994 and 1998. The
          second and main part of the session will focus on follow-up
          questions and interviews with selected writing programs=92
          administrators.
 
 
 
D4 Dancing with Dinosaurs: A Critique of Anachronistic Practices in Writi=
ng
across the Disciplines
 
          Chair:
 
          Cathy Chaput, University of Arizona
          Politically Transforming the Project of WAC
 
          Argues for the transformation of WAC programs that continue to
          encourage students to unproblematically write and read like a
          member of a particular disciplinary community.
 
          Jean Hazell, University of Arizona
          DANCING Partners: (post)Feminist Argumentation & Deathly Silenc=
e
 
          Argues that the androcentric practices of disciplinary
          discursivity perpetuate ways of thinking that silence Other
          possibilities. I will turn a feminist "third eye" on writing
          within a WAC curriculum to disrupt phallogocentric argumentatio=
n
          and explore a relational argumentation in its place.
 
          M. J. Braun, University of Arizona
          Forming United Fronts: The Possibility of Institutional
          Acceptance of Reading and Writing the Disciplines Ideologically
 
          Argues that compositionists who wish to open their WAC classroo=
ms
          to ideological critique may find their closest allies within th=
e
          disciplines they are inviting students to analyze.
 
 
 
D5 Writing Beyond the Curriculum
 
          Chair:
 
          Eli Goldblatt, Temple University
          Writing Beyond the Curriculum: Building University, Neighborhoo=
d,
          and School Connections
 
          Discusses recent efforts at Temple University to widen the scop=
e
          of the writing program through service learning courses and
          cooperative projects with public schools and community centers.
 
          Carl R. Lovitt, Clemson University
          Improving Student Learning and Writing: A Rhetorically Based
          Approach to Writing Across the Curriculum
 
          Discusses how assigning rhetorically based projects can improve
          student learning and writing across the curriculum. This paper
          details strategies that enable students to meet course goals by
          communicating with audiences beyond the classroom.
 
 
 
          Lisa-anne Culp, University of Arizona
          DON=92T THROW US A ROPE: Why Literacy Work Shouldn=92t Be a "Se=
arch
          and Rescue" Mission
 
          Discusses why tutors, teachers, and educators should reflect on
          their assumptions about literacy and the illiterate in this
          country, question their own emotional and intellectual
          investments in these assumptions, and in the process, explore t=
he
          myths that surround literacy issues.
 
 
 
D6 The Force of Economics: Assessment
 
          Chair:
 
          Melissa Fiesta, University if Arizona
          A Rhetorical Stance for the Masses: Composing an Upper-Division
          Writing-Placement Exam
 
          Examines how an Upper-Division Writing Placement Exam provides
          opportunities for both students and faculty. As an intern for t=
he
          University Composition Board at the University of Arizona, I ha=
ve
          collaborated with board members and other interns on the design
          and administration of this exam.
 
          Meg Morgan, University of North Carolina--Charlotte
          Kathleen Yancey, University of North Carolina=97Charlotte
 
          The Force of Economics: Reflection, Program Assessment, and the
          First-Year Writing Sequence
 
          Examines whether the one-term honors first-year writing course
          prepare students as well as (or better than?) the two-semester
          sequence? Our model of program assessment began with this centr=
al
          question; expanded to include other, equally important question=
s;
          relied on faculty development as a key principle; and motivated
          extended curricular reform.
 
          Julie Neff-Lippman, University of Puget Sound
          Assessing WAC in a liberal Arts College
 
          Examines how we designed and conducted an assessment of our WAC
          program. During the assessment year, we followed the writing of
          120 undergraduates, designed a data base, and evaluated the
          writing collected.
 
 
 
D7 Writing across the Curriculum: Goals, Expectations, and Rhetoric
 
          Chair:
 
          D. R. Ransdell, University of Arizona
          Writing Programs and Their Cross-Campus Ties
 
          Shares expectations from University of Arizona history and
          agriculture professors and argues that while composition
          instructors often feel that they work in isolation, professors
          around campus have similar concerns about their students=92
          writing.
 
          Pat McQueeney, University of Kansas
          A Different Rhetorical Stance: Writing as the Rest of the Facul=
ty
          View It
 
          Shares studies involving assumptions about student writing and
          the vocabulary teachers use to describe it and argues that this
          will assist WPAs in seeing student academic discourse from the
          perspective of their discipline-specific colleagues.
 
 
 
6:00-??? Western Cookout
 
-------------------------------------------------------------------------=
--
 
Sunday, July 20
 
 
 
8:00-8:30 Coffee
 
8:30-11:30 Wrap-up, Brunch, Town Hall Meeting
 
          Kenneth Bruffee, City University of New York=97Brooklyn College
          Sharon Crowley, Arizona State University
          Peter Elbow, University of Massachusetts=97Amherst
          Bruce Herzberg, Bentley College
          Elaine Maimon, Provost, Arizona State University West
          Susan McLeod, Washington State University
          John Trimbur, Worcester Polytechnic Institute
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Richard,
 
The University of Houston-Downtown proudly remains Texas's only open
admissions, four-year universuty despite occasional attacks.
 
Linda Coblentz
Writing Center Director
UH-Downtown
coblentz@dt.uh.edu
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While what is happening at CUNY is particularly harsh, I think it would be
wrong to say it is the beginning of a trend.  That happened, alas, in
California some years ago when the trustees of the CSU mandated that all
"remedial" programs be cut back to 10% by 2003.  The same conservative
forces that have so sharply bared their fangs in NY have been at work here
for years. I suspect we will have some tales from around the country on
this list in the coming days.  These forces have been most prominently
displayed in the end of affirmative action at the U of CA, but the loss of
opportunity at the state university (the CSU) will ultimately be more
damaging to democracy.  And Karen is right, these people are using testing
only for its exclusionary function, not its supportive one, and they
derive support from anti-assessment ideologues.  We do need to see this as
a national phenomenon, not just a NY one.  And keep in mind, our divisive
CA governor Wilson is already preparing another run for the presidency in
2000.
                                                --Ed White
 
On Thu, 28 May 1998, Lizbeth Bryant wrote:
 
> Karen,
>
> This story is so significant that it got its own story on NPR.  Is this the
> beginning of a trend for other open admission colleges?
>
> Liz Bryant
>
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This entire phenomenon supports the gradual corporatization (if there's
such a word) and "privitizing" of higher ed in America.  There's a
booming private sector "support the test" industry here in Texas:
consultants, programs, inservices and the like which all support "passing
the test." It's spreading into technology-support now, too.  Public
schools we pay entry-level teachers $21K (if they're lucky) are getting
grants to wire their campuses, but they don't have the money to hire
anyone to keep 'em running.  More specialists--more consultants.
 
We use the term "generational poverty" around here to describe the
culture of some of the folks (and their children) who are being cut out
by testing, changes in standards, etc.  I see neighborhoods (housing
developments) with walls around them and a friendly security guard who
stands in a booth at the only entry way.  Why should we be surprised that
people of privilege are protecting themselves?  They always have.
 
I think we have to recognize some of the global economic (?) forces at
play in all this, especially as we rush headlong into globalized
technology-based economies: intelligence/information has replaced land as
a source of wealth.  It only stands to reason that institutions of
"higher learning" will be brought in line by legislatures and the
power-elite.  I can see it happening all around me.... We've been a tad
protected from all this in higher ed, with our traditions of tenure,
faculty governance, etc.  From the point of view of the folks I work
with, WE are the privileged class.  I think we need to keep that in mind
as we consider trends.
 
Dr. Robb Jackson
College of Arts & Humanities
Texas A&M University-Corpus Christi
Corpus Christi, Texas  78412
Office: (512) 994-2464
Fax: (512) 994-5844
robbj@falcon.tamucc.edu
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At 08:50 PM 5/28/98 -0700, Ed White wrote:
>And Karen is right, these people are using testing
>only for its exclusionary function, not its supportive one, and they
>derive support from anti-assessment ideologues.
 
I'm curious about this--what support do they derive, as they are using
testing?
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"Hear his laughter.  He can't contain/  The exquisite moment overflowing."
(C. Day Lewis)                   http://www.missouri.edu/~engpat
         pics!  http://www.missouri.edu/~engpat/jacob.html
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Alison, could you give an example of what you mean when you say the
teachers have the students start with their experiences, then figure out
ways to turn the experiences into issues that are relevant to the
community?
 
_____________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com
Or call Juno at (800) 654-JUNO [654-5866]
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Thanks to all for their replies: very helpful information. My brother was once
in the Marines, and living through this core curriculum revision helps me to
understand what he means by the word "grunt" in its noun form. Perhaps WPAs are
the grunt administrators.
 
Brad Stull
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Dear Colleagues,
 
About a year ago, I remember a fairly lively exchange on the topic of
critical thinking.  There were a number of good citations offered.  I
am wondering if someone can tell me how to tap the archive that would
have a record of those citations.  Or, alternatively, would you mind
posting again any recent citations that come to mind on the topic of
critical thinking.  I am asking on behalf of a graduate student who
needs a start.
 
 
_______________
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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>About a year ago, I remember a fairly lively exchange on the topic of
>critical thinking.  There were a number of good citations offered.  I
>am wondering if someone can tell me how to tap the archive that would
>have a record of those citations.  Or, alternatively, would you mind
>posting again any recent citations that come to mind on the topic of
>critical thinking.
 
I can offer up a title that I've discovered in the last year.  It's quite a
golden oldie: "Thinking to Some Purpose", by L. Susan Stebbing (Penguin Books,
1945).  It's a wonderful little book on critical thinking and on common
logical and statistical fallacies; her sections on the media are surprisingly
similar to later critiques by Chomsky.  I'm sure that it's long out of print,
but it might turn up in a library or interlibrary search.
 
-- Paul Collins, paulcllins@aol.com
Dominican College, Dept. of English
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Dear List Members:
 
In the fall, I will be directing our Writing Center after a two year stint
as WPA.  My predecessor in the WPA job, who is also the only other
compositionist in the dept., does not want to do the job again.  She argues
that the position should be rotated among all our dept. members, but no one
is willing to do the job.  After much discussion, our Shakespearean has
agreed to be interim WPA for a year.  I am expecting heated dept. meetings
on the issue this fall, so I am curious to know how others have handled
this kind of situation.  We are a smallish dept. (13 t-t, 3 f-t, 10 adjuncts
and no TAs).  I fear the WPA position will be eliminated, since there is
limited support/enthusiasm for comp. work in the dept. (the main reason
my predecessor does not want the job again).
 
Anybody have suggestions for me?  Feel free to respond off-list.
 
Alison Russell
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I am just beginning to read _Engaging Ideas_ by John C. Bean (Jossey-Bass,
1996), a book recommended to me by a colleague at another institution,
which, in the author's words: "attempts to itnegrate two powerful recent
movements in higher education--the writing-across the-curriculum movement
and the critical thinking movement."  The author states that his purpose is
to "create a nut-and-bolts guide that will help teachers from any discipline
design interest-provoking writing and critical thinking activities and
incorporate them smoothly into their disciplinary courses."  It looks
terrific.  Has anyone else worked with this book?
 
Marcy
 
 
---------------------
Marcy Trianosky                         Hollins University
Director, The Writing Center            P. O. Box 9526
Phone:  (540) 362-6576                  Roanoke, VA  24020
FAX:    (540) 362-6642
e-mail: MTRIANOSKY@HOLLINS.EDU
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Trish, I'll try to reply briefly to this complex question after I quote
you.  --Ed White
 
On Fri, 29 May 1998, Trish Roberts-Miller wrote:
 
> At 08:50 PM 5/28/98 -0700, Ed White wrote:
> >And Karen is right, these people are using testing
> >only for its exclusionary function, not its supportive one, and they
> >derive support from anti-assessment ideologues.
>
> I'm curious about this--what support do they derive, as they are using
> testing?
 
>
> Ed White's reply:  I think it is really important for us to distinguish
> the destructive uses of assessment from its constructive uses.  That is,
> the racist or classist uses of bad tests to preserve enclaves of
> privilege are evils we should and do oppose.  But helping students to
> learn how to assess their own work is important professional activity
> which encourages, indeed allows, revision.  There are all kinds of good
> and professional reasons to use assessment and we should resist the
> reductionist language and approach of those who argue that all
> assessment is evil and plays into the hands of the enemy; further, if we
> act as if we can't make distinctions between good and bad writing we get
> laughed out of the room. So when our colleagues fulminate against all
> testing or all assessment, they make it easy for the enemies of more
> open opportunity to dismiss this distinction and use whatever assessment
> fits their prejudices without any concern for our views. That seems,
from Karen's post, to be what happened in CUNY.  --Ed White
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As a seventh and hopefully final year ta/instructor at Minnesota - an
admittedly troubled place of late - a whopping 15/hr would be gravy - we
compete for too few jobs for 10.56/hr with privately endowed Centers
offering 11.00... I'd appreciate your sharing your results on list as pay
scale is an often missing component of ta training discussions.  Thanks,
Kathleen Sheerin DeVore,
U of M, Minneapolis
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>I am just beginning to read _Engaging Ideas_ by John C. Bean (Jossey-Bass,
>1996), a book recommended to me by a colleague at another institution,
>which, in the author's words: "attempts to itnegrate two powerful recent
>movements in higher education--the writing-across the-curriculum movement
>and the critical thinking movement."  The author states that his purpose is
>to "create a nut-and-bolts guide that will help teachers from any discipline
>design interest-provoking writing and critical thinking activities and
>incorporate them smoothly into their disciplinary courses."  It looks
>terrific.  Has anyone else worked with this book?
>
>Marcy
 
We at the University of Missouri have used it and highly recommend it.
 
Marty Patton
 
************************************************
Marty Patton
Campus Writing Program
University of Missouri-Columbia
(573) 884-6221
 
http://www.missouri.edu/~writmdp
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The preliminary program we've put on WPA-L IS a draft; there will be
changes (we already know there are some conflicts), but the gist of it for
those of you who need to know when you're on.
 
If you want to chair one of the sessions, please let me know
(enos@u.arizona.edu).
 
ALSO, MOST OF YOU PRESENTERS STILL HAVE NOT REGISTERED.  YOU MUST
REGISTER--DEADLINE FOR EARLY BIRD REGISTRATION IS 1 JUNE--TO BE INCLUDED
ON THE PRINTED PROGRAM.
 
SECOND IMPORTANT MESSAGE:  THE DOUBLETREE IS RESERVING THE WPA ROOM BLOCK
UNTIL 12 JUNE; YOU MUST REGISTER AT THE HOTEL (520-881-4200) BY THIS DATE
TO ENSURE YOU GET A ROOM AT OUR VERY SPECIAL $69 RATE.
 
I'll be out of the country (Turkey and Greece) June 3-15, so please
contact Cathy Chaput at chaput@u.arizona.edu during this time.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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The leading guru on critical thinking is Richard Paul of Sonoma State U.
Look him up in any major library catalog or books in print, and you'll find
lots of publications.  Most of them are collections of his articles, with
lengthy source cites.
 
Also, see John Bean's _Engaging Ideas: The Professor's Guide to Integrating
Writing, Critical Thinking, and Active Learning in the Classroom, from
Jossey-Bass.  It's a fine work by one of our own.
 
Michael Scriven also has a recent book on the topic, and he is one of the
leaders of the "field."
 
I know that there is also a listserv that one of my colleagues is on, but I
don't have the address right now.  I'll try to get it and forward.
 
I see three undergraduate textbooks on my shelf with _Critical Thinking_ as
the opening of their titles.  Are you interested in that sort of source??
 
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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Here's a puckish question, with a follow-up: How is "critical thinking"
different from "thinking?"  And how does one encourage and/or detect it in
writing?
 
raul sanchez
university writing program
university of utah
=========================================================================
Date:         Fri, 29 May 1998 14:51:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: The End of Open Admissions at CUNY
In-Reply-To:  <Pine.SUN.3.95.980529101800.29231B-100000@wiley.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 10:37 AM 5/29/98 -0700, Ed White wrote:
 
[context deleted]
>>So when our colleagues fulminate against all
>> testing or all assessment, they make it easy for the enemies of more
>> open opportunity to dismiss this distinction and use whatever assessment
>> fits their prejudices without any concern for our views. That seems,
>>from Karen's post, to be what happened in CUNY.
 
This sounds familiar--I've heard a similar argument about our program's
refusal to do narrow quantitative assessment; after a long explanation why
the ACT-E scores were not an appropriate measure of our composition
courses' success, we were asked (with all sincerity) how we could possibly
know what we were teaching if we didn't know how to measure it.  It took
me several seconds to make the necessary connections even to figure out
how that was a response (measurement = standardized testing = ACT-E).
There's even an interesting reification of knowledge presumed--things
only exist which have substance and can, therefore, be measured.
 
What we needed to understand, before we could formulate an intelligible
answer, was that we were talking to people who could assess what they
taught.  Hence, any arguments that sounded like an argument that
assessment of knowledge was impossible were obvious hornswaggle to them.
They knew assessment was possible because they did it all the time.
We had to explain clearly why some measures of assessment were appropriate
in some fields and not in others.
 
I think that you're right about the uses of anti-assessment ideology; after
all, if all forms of assessment are equally bad, then none is any worse
than another, and administrations might as well use whatever is cheapest.
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"Hear his laughter.  He can't contain/  The exquisite moment overflowing."
(C. Day Lewis)                   http://www.missouri.edu/~engpat
         pics!  http://www.missouri.edu/~engpat/jacob.html
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Yes, and you are right, it _is_ terrific.  I have used sections of the book
in working with faculty from other disciplines, who have found it very
useful.  Bean writes from long experience in faculty development, and is
one of the best, IMHO.  The one disadvantage of the book is that it is too
expensive for most WAC programs to order up a copy for each faculty
workshop participant.  I do think it is useful to have multiple copies
available for faculty to borrow and consult, since it is an extremely
practical book.
 
 
 
I am just beginning to read _Engaging Ideas_ by John C. Bean (Jossey-Bass,
>1996), a book recommended to me by a colleague at another institution,
>which, in the author's words: "attempts to itnegrate two powerful recent
>movements in higher education--the writing-across the-curriculum movement
>and the critical thinking movement."  The author states that his purpose is
>to "create a nut-and-bolts guide that will help teachers from any discipline
>design interest-provoking writing and critical thinking activities and
>incorporate them smoothly into their disciplinary courses."  It looks
>terrific.  Has anyone else worked with this book?
>
>Marcy
>
>
>---------------------
>Marcy Trianosky                         Hollins University
>Director, The Writing Center            P. O. Box 9526
>Phone:  (540) 362-6576                  Roanoke, VA  24020
>FAX:    (540) 362-6642
>e-mail: MTRIANOSKY@HOLLINS.EDU
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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In message <1.5.4.32.19980529173603.00679520@diana.hollins.edu> Writing Program
Administration writes:
> I am just beginning to read _Engaging Ideas_ by John C. Bean (Jossey-Bass,
> 1996), a book recommended to me by a colleague at another institution,
> which, in the author's words: "attempts to itnegrate two powerful recent
> movements in higher education--the writing-across the-curriculum movement
> and the critical thinking movement."  The author states that his purpose is
> to "create a nut-and-bolts guide that will help teachers from any discipline
> design interest-provoking writing and critical thinking activities and
> incorporate them smoothly into their disciplinary courses."  It looks
> terrific.  Has anyone else worked with this book?
>
> Marcy
>
>
> ---------------------
> Marcy Trianosky                         Hollins University
> Director, The Writing Center            P. O. Box 9526
> Phone:  (540) 362-6576                  Roanoke, VA  24020
> FAX:    (540) 362-6642
> e-mail: MTRIANOSKY@HOLLINS.EDU
 
 
========
 
I've made it an optional text for an M.A.T. course I am teaching this summer
(titled Reading, Writing, Thinking.). It is full of good stuff: fine assignment
ideas in addition to scholarly conversation: in fact, frequent contributors to
this list (e.g. D. Schwalm) serve as conversation partners.
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Theresa, I'm planning to attend sessions A4, C1, and D1.  I'll be happy to
chair any of those.
 
Best regards,
 
Becky Howard
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Someone mused outloud whether or not all thinking is critical thinking (or
least this is what I recall, since I don't have the actual post before
me).
 
Nevertheless, this musing had me thinking at 5:00 a.m. as I was rocking my
three month old to sleep.
 
Somewhere I recall an etymology of the word critical.  The author (whom
I believe was Stanley Cavell) argued that the words critical and
criticism are an etymological combination of the Greek words krisis (a
decision, judgement according to my Liddel and Scott) and krites (a judge
or decider).  Both have their root in Krino, to decide.  He went on to
argue that the act of criticism was one of locating "a crisis" within a
situation or text.
 
I raise this reading or misreading of criticism and critical for this
reason. If criticism is indeed locating a "crisis" with a situation or a
text, then it is indeed a different form of thinking than dialectics,
analytics, or other forms of thinking. Though ancient in its origin,
criticism would seem to have a tremendously contemporary slant with the
advent of Freud (and others Ricoeur would deem "hermeneuts of suspicion).
Freud looked for the aporias (or openings) within his client's stories to
understand (judge?) something about them.  One could argue that these
aporias were the crisis of his client's text.  Dialectics, on the other
hand, seems to arrive at knowlege through negation and synthesis, and
analytics through the break down of the whole into discreet parts.
 
I may be wrong on this, and worse yet may have completely misparaphrased
Cavell. However, if I am in part right, then the fact that contemporary
education calls for critical thinking (as opposed to dialectics or
analytics) might suggest something about how this current historical
moment views knowledge-making.
 
Sorry if this seems garbled. I never went back to bed:-).
 
 
m. todd harper
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Even Bob Herbert's NYTimes "Cleansing Cuny" editorial can't match Ed
White's Reply for powerful reading and thinking!  thanks, will
 
On Fri, 29 May 1998, Edward White wrote:
 
> Trish, I'll try to reply briefly to this complex question after I quote
> you.  --Ed White
>
> On Fri, 29 May 1998, Trish Roberts-Miller wrote:
>
> > At 08:50 PM 5/28/98 -0700, Ed White wrote:
> > >And Karen is right, these people are using testing
> > >only for its exclusionary function, not its supportive one, and they
> > >derive support from anti-assessment ideologues.
> >
> > I'm curious about this--what support do they derive, as they are using
> > testing?
>
> >
> > Ed White's reply:  I think it is really important for us to distinguish
> > the destructive uses of assessment from its constructive uses.  That is,
> > the racist or classist uses of bad tests to preserve enclaves of
> > privilege are evils we should and do oppose.  But helping students to
> > learn how to assess their own work is important professional activity
> > which encourages, indeed allows, revision.  There are all kinds of good
> > and professional reasons to use assessment and we should resist the
> > reductionist language and approach of those who argue that all
> > assessment is evil and plays into the hands of the enemy; further, if we
> > act as if we can't make distinctions between good and bad writing we get
> > laughed out of the room. So when our colleagues fulminate against all
> > testing or all assessment, they make it easy for the enemies of more
> > open opportunity to dismiss this distinction and use whatever assessment
> > fits their prejudices without any concern for our views. That seems,
> from Karen's post, to be what happened in CUNY.  --Ed White
>
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Karen,
 
Thanks for letting all of us on the list know about the events at the
Board of Trustees meeting. The conservative crusade continues across the
nation, not just in New York.  In Texas, any students not passing a
section of the Texas Academic Skills Program (TASP), a three-part test
similar to that used in New York, will have only 18 credit hours at a
four-year institution and 24 credit hours at a two-year institution to
pass these entry-level tests. If they do not do so within the allotted
time, the state refuses to allow them to pursue a college education at a
public institution. The entire mission of the university system in Texas
has been altered as a result, with an open-arms policy replaced by an
elitist freedom-to-fail philosophy.
 
Across the nation, we see the repercussions of the resurgence of the
conservative right.  It seems good cause for mourning the passing of an
era in which open admissions was embraced by the country as a whole. Now
intolerant and rather well off taxpayers want to shut the door on those
who have not had the opportunities they've had.  It's a pretty sad day
when that becomes as transparently evident as it is today.
 
Gerri McNenny
University of Houston-Downtown
McNenny@dt.uh.edu
 
        ----------
        From:  Karen Greenberg [SMTP:kgreenbe@SHIVA.HUNTER.CUNY.EDU]
        Sent:  Wednesday, May 27, 1998 3:14 AM
        To:  WPA-L@ASUVM.INRE.ASU.EDU
        Subject:  The End of Open Admissions at CUNY
 
        Dear  Colleagues,
 
        In case you do not already know about the debacle at CUNY, I am
writing to
        inform you that last night, CUNY's  Board of Trustees voted
(9-6) to end
        open admissions at CUNY.  The resolution that was passed states,
in part,
        "That all remedial course instruction shall be phased out of all
        baccalaureate degree programs at the CUNY senior colleges . . .
by September
        2001.  . . no student who has not passed all three Freshman
Skills
        Assessment tests, and any other admissions criteria which may
exist, shall
        be allowed to enroll and/or transfer to that college's
baccalaureate
        programs."
 
        Those of you who remember the postings about my response to Ira
Shor's JBW
        essay, "Our Apartheid," will see that my warnings have come
true.  Ira's
        call for a "farewell to basic writing" was heard by the CUNY
Trustees;
        indeed one of them even cited his essay in his explanation of
why he was
        voting to end basic skills courses at CUNY:  "Even the
professors who teach
        basic skills consider it 'our apartheid'."   In my JBW  response
to Ira, I
        warned that  "Suppose Shor's vision came to pass . . . If this
were the
        case, at least half the students now entering the university
where Shor and
        I teach (CUNY)  would be barred.  The University, far trimmed
down in size,
        would probably return to the elite institution it was before
1970, when open
        admissions began.  Of course, there are reactionary political
forces
        currently trying to achieve precisely this barring of access and
precisely
        this reduction in size in colleges across the country.
Eliminating testing
        would, in fact, justify the curtailment and the consequent
reduction or
        elimination of basic skills programs."   CUNY's Office of
Institutional
        Research has just released a multivariate analysis predicting
the results of
        the resolution ending open admissions to CUNY, and these data
indicate that
        I was absolutely on target:   As of the academic year 2001-2002,
46% fewer
        African-American students, 55% fewer Hispanic students, and  51%
fewer Asian
        students will be allowed to enroll in CUNY senior colleges.  And
        underprepared writers and readers who do manage to get into a
CUNY senior
        college will not have access to any remedial or developmental
assistance
        with their academic literacy skills.
 
        Currently, I am preparing evidence for potential court cases
challenging the
        resolution on the basis of the fact that the CUNY Skills
Assessment Tests
        cannot be used as admissions criteria because they were not
developed for
        this purpose and no evidence exists to ensure that they can be
used reliably
        for admissions decisions.  Disproportionately greater numbers of
Asian and
        Hispanic students will be "false negatives" and will be barred
from
        admission to a college at which they might have completed their
work
        successfully.  The only issue is whether this evidence--or any
lawsuit--will
        matter.  We all know how long a lawsuit can remain tied up in
the courts.
        If the purpose of the resolution is to deny students of color
and immigrant
        students admission to CUNY senior colleges, then that will
happen (unless
        students get a lawyer and a lawsuit that gets a judge to issue
an
        injunction).  By the time the case is tried or settled, open
admissions will
        be history.
 
        This is a nightmare that I still cannot believe is happening.
 
        Respectfully,
 
        Karen
 
        Prof. Karen L. Greenberg
        Department of English
        Hunter College, CUNY
        Phone:  (212) 772-5175
        Fax:    (516) 766-3805
        E-mail: kgreenbe@shiva.hunter.cuny.edu
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In 1996, in an effort to convert part-time adjunct positions into
better-paid full-time positions, Grand Valley State University created a
"Composition Fellowship," described fully in the ad below, as a kind of
post-doc experience for recent PhD's looking for a bridge between grad
school and their first tenure-line job. The teaching load is 3 classes per
semester, the pay starts in the upper 20s with full health benefits, and we
offer MLA travel support to those engaged in tenure-line job searches (and
we do look for people who are likely to get jobs elsewhere). Our aim is to
offer a manageable teaching load and an atmosphere conducive to professional
development. We currently have four Comp Fellows; two others have found
tenure-line jobs and moved on. Over the next several years, we plan to hire
two or three Comp Fellows per year while we simulaneously hire two or three
tenure-line Rhet/Comp faculty per year (to teach in both our Professional
Writing and Composition programs). We hope that in five or six years 120 of
our 150 composition sections will be taught by full-time PhD-holding
faculty, as opposed to the 40 or so we had in 1996.
 
Please help us by sharing the following ad with your recent graduates,
part-time instructors, or anyone else looking for full-time work this fall.
You may also forward the following link to those who want more information
about the position and our program:
http://www.gvsu.edu/english/compfellow.htm
 
The ad:
 
The Department of English at Grand Valley State University, Allendale, MI,
seeks applications for the position of Composition Fellow to begin August
19, 1998. The position requires a Ph.D (rhetoric & composition preferred).
The teaching load is 3/3, typically two freshman-level composition courses
and a junior-level WID course each semester. There are occasional
opportunities to teach non-composition courses. This is a one-year contract,
renewable up to three years. Salary: $28,000 plus health benefits and some
travel support for the MLA job search. This position is intended for new
Ph.Ds who are seeking teaching experience in a progressive writing program
while they pursue their scholarship and look for a tenure-line position.
Send the letter of application and vita, including the names and phone
numbers of three professional references, to Professor Dan Royer, Grand
Valley State University, 107 Lake Superior Hall, Allendale, MI 49401. Review
of applications will begin June 15.
 
Thanks.
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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Dick,
 
I am aware of Richard Paul's work, and several people have mentioned
Bean's book, and we'll take a look at Michael Scriven. I don't think the
undergraduate textbooks are what my student is looking for.  Thanks very
much for your help.
 
Kristine Hansen
 
 
 
Richard Fulkerson wrote:
>
> The leading guru on critical thinking is Richard Paul of Sonoma State U.
> Look him up in any major library catalog or books in print, and you'll find
> lots of publications.  Most of them are collections of his articles, with
> lengthy source cites.
>
> Also, see John Bean's _Engaging Ideas: The Professor's Guide to Integrating
> Writing, Critical Thinking, and Active Learning in the Classroom, from
> Jossey-Bass.  It's a fine work by one of our own.
>
> Michael Scriven also has a recent book on the topic, and he is one of the
> leaders of the "field."
>
> I know that there is also a listserv that one of my colleagues is on, but I
> don't have the address right now.  I'll try to get it and forward.
>
> I see three undergraduate textbooks on my shelf with _Critical Thinking_ as
> the opening of their titles.  Are you interested in that sort of source??
>
> Richard Fulkerson
> Director of English Graduate Studies
> Department of Literature and Languages
> Texas A&M University-Commerce
> Commerce, TX 75429
>
> Home            (903) 886 3397
> Office          (903) 886 5271
>
> E-mail          dick_fulkerson@tamu-commerce.edu
>
>                 *******************************************************
>                 There are two sorts of people in this world, those who
>                 oppose binary thinking and those who approve it.
>                 I, of course, oppose it.
>                 *******************************************************
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How can only 17% of the population as measured in voters control all these
educational issues?
 
Because the good people are not speaking out--enough.
 
When conservatives piled up 38% of the vote in a previous Presidential
election, they held power equal to more than double their actual numbers.
 
Because the liberals and moderates did not vote.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
